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INTRODUCTION

The rapid development of digital technologies and the global expansion of
distance education have created new opportunities for access to higher education while
also posing significant challenges to ensuring its quality and credibility. As higher
education institutions increasingly integrate online and blended learning models, the
need for a robust system of monitoring and evaluating learning outcomes has become
a strategic priority. Such a system must not only guarantee compliance with formal
educational standards but also address the expectations of students, employers, and
academic staff, while safeguarding the principles of academic integrity.

The present research, entitled “System for Monitoring and Evaluating
Learning Outcomes of Distance Education,” is aimed at designing a comprehensive
framework that ensures the quality of distance education across multiple dimensions.
It brings together theoretical foundations, practical methodologies, and assessment
tools to establish a coherent quality assurance system for distance learning in higher
education.

The study is structured into three major parts. Part 1 outlines a roadmap for
maintaining the quality of distance education and reinforcing academic integrity as an
essential component of the learning process. Part 2 presents a strategy for
administering distance education as an autonomous form of higher education,
emphasizing its institutional, organizational, and managerial aspects. Part 3 proposes
a detailed methodology for monitoring and evaluating learning outcomes, including
the structure of the quality assurance system, the compliance of programmes with
national standards, and the organizational and methodological support required for
effective implementation. Special attention is given to the development of assessment
criteria, diagnostic tools, and mechanisms for measuring competencies acquired by
students in distance formats, as well as to the perspectives of applicants, employers,
and teaching staff.

The annexes complement the main body of the research by providing practical
instruments for evaluation. These include detailed criteria for assessing programme
compliance, competency measurement tools, and standardized questionnaires for
students, employers, and academic staff. To enhance accessibility, the full research is
also provided in Ukrainian and Romanian translations.

In this way, the research contributes to the advancement of distance education
by offering a systematic approach to quality monitoring and outcome evaluation,
ensuring that distance learning is not only formally compliant but also effective,
relevant, and trusted by all stakeholders in the higher education system.

We would also like to extend our special thanks to the team of translators and
editors: Nataliia Ivanova from Chernihiv Polytechnic National University, Tatiana
Bulimaga from Moldova State University, Nataliia Ishchenko, Anzhela Boiko, Yulia
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Burovytska, Olena Filimonova, Lyudmyla Sherstiuk, and Yuliia Sydorenko from Petro
Mohyla Black Sea National University, for their dedication, meticulous attention to
detail, and tireless commitment to achieving the highest quality results.

We also wish to extend our heartfelt gratitude to all individuals and institutions
who contributed to the implementation of the DEFEP project during these challenging
times. Their expertise, dedication, and support have been essential to bringing this
project to fruition. It is our sincere hope that these methodological resources will serve
as a valuable catalyst for introducing innovations in distance higher education and for
advancing the development of the shared European educational space.



Part 1. ROADMAP FOR ENSURING QUALITY AND MAINTAINING
ACADEMIC INTEGRITY IN DISTANCE EDUCATION

To ensure the quality of distance education and maintain academic integrity
among students and teachers, a comprehensive approach should be realized, involving
a series of measures and techniques.

The first stage involves preparation and planning, during which the structure of
the quality assurance system for distance education is established, and the regulatory
framework is developed to meet the formal requirements of the higher education
standard. At this stage, quality assurance policies and procedures for distance education
are developed, responsible persons and their functions within the quality assurance
structure are identified, and regular meetings of working groups are established to
discuss quality issues. Additionally, an analysis of existing educational programs is
conducted to ensure their compliance with higher education standards. Updated
educational programs that meet these standards are then developed and implemented.
External experts are also engaged to evaluate the educational programs.

Preparation and planning
Purpose: Creation of a regulatory framework, development of methodological materials, and
preparation of a platform for ensuring the quality of distance education and maintaining academic
integrity
Stages
2. Establish the

. conformlty of 4. Creation of | 5. Development
1. Formation of the | educational . . .

. ... | 3. Development | information | of an online
quality assurance | programs (EP) with of the regulatory | and COUTSe on
system structure for | the . .

. . framework methodical academic
distance education formal . . .
. materials integrity
requirements of
higher  education
standards
Duration
3 months | 2 months | 3 months | 2months | 4 months
Actions
- Develop policies - Analyze existing | - Define the - Prepare - Create
and procedures to educational main principles | materials on | learning
ensure the quality of | programs to ensure | of academic information | materials and
distance education. compliance with integrity. literacy. assignments.
- Identify higher education - Develop a - Develop - Include
responsible standards. Regulation on recommendat | modules on the
individuals and their | - Develop and Academic ions for basics of
roles within the implement updated | Integrity. preventing information
quality assurance educational - Implementa | plagiarism. literacy.
structure. programs that meet | Procedure for - Identify - Develop an
- Establish regular | the standards. Checking basic assessment
meetings of working | - Engage external | Academic Texts | resources for | system for the
groups to discuss experts to evaluate | for Plagiarism. self-learning | courses
quality issues educational - Develop and | for students
programs approve the and teachers
University's
Ethical Code




The second stage involves implementation and quality assurance. It is important
to ensure organizational and methodical support of the distance learning process, to
develop methodical recommendations for teachers on conducting distance classes, to
prepare training and seminars for teachers on distance learning techniques, and to
ensure students' access to learning materials via the online platform. Clear and
transparent evaluation criteria for each course are identified, various forms of testing
and assessment are developed, and automated systems for checking students’
knowledge are used.

Implementation

Purpose: Implementation of the developed regulatory acts and materials, launch of the online
course, and setting up quality and integrity control systems. Ensure organizational and methodical
support for the distance learning process, and develop evaluation criteria, diagnostic tools, and
results of measuring the acquired competencies.

Prepare training

materials via the
online platform

testing and

trainings on

academic texts
for plagiarism

students and

Stages
1. Organizational | 2. Defining 3. Implementatio | 4. Uploading 5. Launch of the
and methodical | evaluation criteria, | n of the materials to the | educational
support for the | diagnostic  tools, | regulatory distance learning | program and
distance learning | and  results  of | framework platform online course on
process measuring the academic
acquired integrity
competencies
Duration
3 months 2 months 2 months \ 1 month \ 1 month
Actions
Develop - Establish clear - Inform students | - Upload - Publish the
methodical and transparent and teachers informational course on the
recommendation | evaluation criteria | about new and methodical distance
s for teachers on | for each course. regulatory acts. | materials. education
conducting - Develop - Conduct - Create access platform.
distance classes. | different forms of | seminars and to resources for | - Inform

students and

and seminars for | assessment (tests, adhering to teachers. teachers about
teachers on control tasks, academic - Configure the | the course.
distance learning | projects). integrity course structure | - Conduct
techniques. - Use automated | principles. on the platform | introductory
Ensure students’ | systems for - Improve webinars and
access to checking students’ | procedures for presentations
learning knowledge checking

The third stage aims to ensure the consistency of the distance education process
with the expectations and needs of the seekers, as well as assessing the effectiveness
of the process from the perspective of stakeholders. Surveys are conducted and
feedback from students is collected to assess their satisfaction, adaptation plans for
students with special needs are developed, and curricula are regularly reviewed and
updated based on feedback. Round tables and discussions with employers are




organized to assess the quality of educational programs, stakeholders’
recommendations are considered when updating educational programs, and regular
labor market trend analysis is carried out to adapt the programs.

Monitoring and improvement
Purpose: Continuous quality control of the educational process, monitoring adherence to academic
integrity, and improvement of the system based on feedback. Ensure that the distance education
process meets the expectations and needs of stakeholders and seekers

Stages
1. Monitoring the quality of the | 2. Controlling adherence to | 3. System improvement
educational process academic integrity
Duration
Ongoing ’ Ongoing ‘ Ongoing
Actions
- Conduct surveys and - Use software to check the - Organize round tables and
questionnaires for students uniqueness of works. discussions with employers
and teachers regularly. - Conduct regular checks of to assess the quality of
- Analyze survey results and work for plagiarism. educational programs.
make adjustments. - Review violation cases and | - Analyze the feedback from
- Involve stakeholders in implement appropriate students, teachers, and
evaluating the quality of measures stakeholders.
educational programs - Conduct regular labor market
trend analysis to adapt the
programs

- Analyze and implement
modern European practices.
- Regular review and updating
of educational programs and

regulatory acts

At the final stage, the implementation and constant support of values and
academic integrity are ensured. An academic integrity code is developed and
implemented, information materials on academic integrity are prepared and distributed,
and tools for monitoring adherence to academic integrity, such as software to check the
uniqueness of works, are implemented.

To ensure the quality of distance education, it is necessary to formulate the key
aspects and mechanisms for controlling its implementation. It is crucial to maintain
constant and periodic monitoring of the entire educational process, which includes the
assessment of the professional expertise of teaching staff, the novelty and relevance of
offered courses, the engagement of students, feedback, adherence to communication
standards, etc. After implementing all stages of the roadmap, it is necessary to ensure
constant monitoring and process improvement. Regular surveys of students and
teachers, analysis of outcomes, and implementation of necessary changes will allow us
to maintain a high level of distance education quality and adherence to academic
integrity.

Improving the educational process is possible through the implementation of
modern European practices. Therefore, it is also necessary to ensure regular awareness
of advanced practices of the implementation of the educational process, including
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ensuring that the principles of academic integrity are maintained by all participants.

Control and reporting

After implementing all stages of the roadmap, it is essential to ensure constant
monitoring and improvement of the processes. Regular surveys among students and
teachers, analysis of results, and implementation of necessary changes will allow for
maintaining a high level of distance education quality and adherence to academic
integrity.

Checkpoints and reporting

1. Development of the regulatory framework

- Checkpoint: After 3 months.

- Report: Preparation of a report on the completion of the development of
regulatory acts.

2. Creation of information and methodological materials

- Checkpoint: After 5 months.

- Report: Report on the readiness of materials and implementation plan.

3. Development of the online course on academic integrity

- Checkpoint: After 9 months.

- Report: Report on the completion of the course development and its
publication.

4. Implementation of the regulatory framework and launch of the course

- Checkpoint: After 12 months.

- Report: Report on the implementation of the regulatory acts and launch of
the course.

5. Monitoring and improvement

- Checkpoint: Quarterly.

- Report: Regular reports on the results of monitoring and improvement of
the system.

This roadmap will ensure a systematic and consistent approach to maintaining
quality and ensuring academic integrity in distance education.
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Part 2. STRATEGY FOR MANAGING DISTANCE EDUCATION
AS AN AUTONOMOUS FORM OF HIGHER EDUCATION

1. THE GOALS FOR STRATEGIZING DISTANCE EDUCATION
MANAGEMENT OF A HIGHER EDUCATION INSTITUTION

The problem of implementing effective management practices in the context of
organizing distance learning in modern conditions is becoming increasingly relevant
due to the limited access of certain categories of the population to the educational
process as a result of martial law, the consequences of destroyed educational and
electricity infrastructure, etc. That is why the issue of forming comprehensive
strategies for managing distance education needs to be addressed as a matter of priority.

The strategy of distance education management of a higher education institution
provides for the development of internal organizational and economic mechanisms for
ensuring effective planning, control, organization and motivation of key subjects of the
educational process, aimed at meeting high quality requirements for the educational
services provided, permanent improvement of technical and technological means of
their implementation, building a stable system of communication with stakeholders.

Strategizing the processes of long-term functioning and development of the
management system begins, first of all, with the formation of basic target vectors and
relevant indicators of their practical implementation. In the context of considering the
issue of strategizing the distance education management system in a higher education
institution, the corresponding goal-setting complex has a number of specific features.
That is why we propose to qualitatively differentiate the key target areas for the
development of a distance education management strategy in accordance with their
belonging to a specific time horizon for the implementation of the management
strategy.

The objectives of the short-term time horizon of strategizing include:

1) ensuring the completeness of material and technical support of higher
education institutions, digitalization of direct educational, educational, organizational,
and administrative processes;

2) forecasting financial risks, searching for promising sources of attracting
investment resources for the development of distance education infrastructure;

3) a proactive approach to external networking between other higher education
institutions in terms of exchanging experience and deepening educational and scientific
cooperation;

4) digitalization of methodological support of the educational process in the form
of electronic courses using specialized digital educational platforms;

5) development of measures to counteract digital abuse, including dishonest use
of artificial intelligence technologies, as a separate area of quality assurance of the
distance educational process.

The goals of the medium-term time horizon for strategizing distance education
management of a higher education institution include:

1) improving the internal information systems of the higher education institution,
taking into account current challenges in the field of cybersecurity, guaranteeing the
impossibility of unauthorized digital interference in the work of the relevant systems;
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2) formation of a comprehensive system of motivational and psycho-emotional
support for the subjects of the educational process to mitigate the consequences of
limited social relationships in the course of the educational process;

3) development of incentive measures to encourage potential higher education
applicants from abroad to enter a domestic higher education institution;

4) ensuring the systematic involvement of parents in the educational process of
higher education applicants, providing appropriate information and consulting support;

5) expanding cooperation between an educational institution and the private
sector in terms of providing the latter with a competency-trained human resource.

The objectives of the long-term time horizon of strategizing include:

1) ensuring the continuity of technological renewal of security and virtual
functioning of internal information systems of educational institutions, the
implementation of systematic investment in the relevant areas of development;

2) expansion of existing educational programs in terms of possible forms of
cooperation with other higher education institutions, creation of integrated platforms
for distance education;

3) cultivation of an inclusive educational environment, both from the point of
view of applicants and directly from the point of view of the staff of higher education
institutions, which should stimulate the processes of individualized development
independent of physical or mental characteristics;

4) a proactive approach in communication with the relevant authorities in terms
of developing modern regulatory support for the distance learning process, ensuring its
flexibility, expanding the autonomy of educational institutions, implementing special
grant funding projects, etc.

Figure 1 schematically presents the conceptual provisions of the strategy for
managing distance education as a separate and independent form of education in a
higher education institution. An appropriate management system is characterized by a
high level of comprehensiveness and requires consistent and orderly implementation.

2. THE KEY STAGES IN THE IMPLEMENTATION OF THE
DISTANCE EDUCATION MANAGEMENT STRATEGY IN A UNIVERSITY

The key stages in the implementation of the distance education management
strategy in a higher education institution are:

1. Analysis of the current state of the internal and external educational
environment, which involves a thorough study of the current parameters of the state
and dynamics of key performance indicators of the functioning of the educational
institution (structural indicators of the composition of higher education applicants, staff
of the higher education institution, the level of possession of basic digital skills, the
state and quality of existing educational programs, the prevalence of academic
dishonesty practices, etc.). This process allows you to objectively assess the current
ability of an educational institution to qualitatively organize the process of distance
education and its further strategizing.

2. Specification of target indicators of the distance education management
strategy in a higher education institution. Based on the results of the analysis of the
internal educational potential of the institution, a system of goals is constructed
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(according to the main time horizons of strategizing), quantitative and qualitative
indicators of their achievement are identified, and potential scenarios for the
organization of distance education are developed in accordance with the variability of
external conjunctural conditions. This stage also includes basic resource allocation to
ensure the implementation of strategies and sources of funding for relevant activities.

STRATEGY FOR MANAGING DISTANCE EDUCATION AS A SEPARATE AND INDEPENDENT
FORM OF EDUCATION IN A HIGHER EDUCATION INSTITUTION

i [ PpurposE

iformation of organizational and economic support for the practical implementation of the processes of current 5
tand long-term development of the distance form of organization of the educational process. '

iHigher education institutions (object of practical implementation of distance forms of the educational process), higher
reducation applicants (direct beneficiaries of educational services), state institutions and relevant departments (form the
‘institutional environment for the regulation of the educational process, are interested in the development of national '
iknowledge potential), legal entities of various forms of ownership and investors (institutions are interested in qualified
thuman resources and innovative products of scientific activity), the public sector. '

i \ ORGANIZATIONAL COMPONENT 5
] TECHNICAL COMPONENT '

Determines the specifics of the implementation of
strategic provisions for the development of distance
education in terms of providing a higher education
: institution with a sufficient amount of technicall
: equipment and relevant software products, on the basis
E of which educational, practice-oriented, control
measures (specialized software products, access to
educational platforms and services, means of virtual
i communication with higher education applicants) are
; put into practice.

It provides for ensuring comprehensiveness in the '
implementation of the processes of planning, control
regulation and motivation of the subjects of strategiq
management of the development of distance education
including the achievement of clarity in the distribution of
functional responsibilities, means and resources for the !
development of the educational environment of distancg !
education, the clarity of target indicators and criteria for
their achievement, established communication between |
participants. i

PERSONNEL COMPONENT REGULATORY COMPONENT '

It covers the problems of forming the structure,
composition and qualification parameters of human
resources for the implementation of the strategy for
managing the process of distance education, including
ensuring the permanence of the processes of increasing
the level of digital education of employees, periodic
certification of the existing level of digital skills, taking
into account the knowledge potential of the institution for
the implementation of specific digital innovations in

It provides for the organization of the process of
development, approval and practical implementation of
the internal regulations of the higher education institution
in terms of the implementation of the distance education
process, including the regulation of time frames, control
tools, verified technical means, educational methods, job
descriptions, etc., in order to avoid situationality and
organizational entropy in terms of the functioning of the
educational process.

'
i distance education. '

[

[ QUALITY ASSURANCE SYSTEM OF THE EDUCATIONAL PROCESS

Strateglzmg basic approaches to the organization of the permanence of the internal monitoring system for compliance with the'
regulatory provisions for the implementation of the distance educational process, analysis of current legislative changes in the-
ifield of distance education regulation, prevention and counteraction to official abuse and various manifestations of academlc'
.d1sh0nesty on the part of both the academic and student community.

SYSTEM OF SUPPORT AND INTERACTION WITH STAKEHOLDERS ]_ _______________

It includes a specified list of tools aimed at achieving systematic feedback processes between higher educatlon
1nst1tut10ns and stakeholders in terms of ways to improve and directly obtained results of the implementation of
the strategy for managing the educational process of distance learning.

Fig. 1. Strategy for managing distance education as a separate and independent
form of education in a higher education institution
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3. Planning of personnel and technical and technological support for distance
education management in a higher education institution, which provides for the
analysis and reasonable calculation of parameters for ensuring the completeness of the
implementation of the distance learning process, which should take into account, on
the one hand, the planned volumes of educational services (the potential number of
higher education students in distance learning), and on the other hand, the list of critical
hardware and software products necessary for the establishment of a full-fledged
educational process in the virtual space. It should be added that at this stage it is
advisable to take into account the current knowledge potential of the human resource
in terms of its possession of the necessary digital skills to use the previously mentioned
software products, which in some cases may require the involvement of additional
personnel or professional development activities.

4. Formation of the regulatory and scientific-methodological framework for
the implementation of the distance education management strategy in a higher
education institution. This stage requires the development of a comprehensive internal
regulatory framework for the implementation of these processes, which regulates the
main stages of the educational process, instrumental support (technical, software,
methodological) for its implementation, distribution of responsibilities within internal
departments, the amount of training load on staff, the system control measures and
direct assessment of the effectiveness of applicants' training. An equally important
aspect in this context is the methodological framework of the distance educational
process, which has a number of significant differences compared to the traditional form
of organization of the educational process, and requires appropriate updating and
enrichment with relevant technological tools, pedagogical practices, educational
services, etc.

5. Practical implementation of the distance education management strategy in
a higher education institution, the permanence of monitoring procedures, and the
implementation of operational adjustments of management practices. Within the
framework of this stage, pre-regulated provisions of strategic management are
implemented, which should be subject to constant monitoring according to a certain
system of target and control performance indicators, with the possibility of taking
corrective measures in conditions of external variability Environment.

The logical and structural scheme of the mechanism for managing distance
education as a separate and independent form of education in a higher education
institution reflects a conceptual model for the implementation of organizational and
economic support for the systematic, consistent, quality, and permanence of the
implementation of the distance form of organization of the educational process in
modern conditions (Fig. 2).
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Purpose: to ensure the consistency, consistency, quality and permanence of the implementation of the distance form of organization of the educational process in accordance with the established regulatory
requirements, determined by current legislative provisions and criteria for the quality of education, stimulating the expansion of the knowledge potential of students, cultivating the prerequisites for the
long-term development of a higher education institution.

Subjects: higher education institutions, higher education applicants, government agencies and relevant departments, legal entities of various forms of ownership and investors, the public sector,
international educational institutions and organizations, and other stakeholders.

Object: management of the distance form of organization of the educational process in a higher education institution.

Principles: consistency and comprehensiveness, innovative orientation, flexibility and adaptability, digitalization of the educational environment, reduction of the digital divide, openness and
transparency, humanization and inclusiveness.

REGULATORY SUPPORT MANAGEMENT TOOLS

&;::rlg]d fj tl}llli;tri)(l;%csef%fihoef(iegﬂzggggtoﬁigggggéz?i\éi;]0 0;3;222?2 ;){ﬁcu}l]’; ?m 1. The use of modern means of digital controlling, the completeness and effectiveness of the implementation of the distance

education ignstitution with thegspeciﬁc needs of distance forIr)ns of educatio%lal educational process, including indicators of student success and counteraction to the phenomena of academic dishonesty and

- - abuse of Al technologies.

interactions. 2. Stimulating the expansion of knowledge potential and digital literacy both in terms of the software of the educational process
and in terms of digital skills.

TECHNICAL SUPPORT 3. Development and integration into the educational process of comprehensive e-courses that allow to achieve flexibility and

It provides a proactive approach to the implementation of technical renewal of the wider knowledge coverage of the educational process.

material base for the educational process in terms of technical means, software 4. Application of educational gamification tools, interactive interaction and cross-platform learning in the distance educational

products, technologies, means of virtual communication in education. process.
5. Involvement of progressive practices of motivating the student and teaching community to improve the processes of organizing|
distance forms of organization of the educational process.

MONITORING AND GUARANTEEING THE QUALITY OF THE EDUCATIONAL PROCESS COMMUNICATION WITH STAKEHOLDERS
Building an effective monitoring system within the Formation of a clear system of criteria for the

Development of systemic internal provisions for the identification of directions,
means and forms of feedback from key groups of stakeholders in the context of the
organization of distance forms of the educational process, as well as appropriate

framework of the management mechanism involves the |effectiveness and achievement of specific indicators of
prompt tracking of current legislative changes, as well as the quality of the distance educational process, as well as

promising technological innovations in the field of relevant instrumental support for the prevention and o . .
. . . . L . : measures to respond to the existing needs and requests of the main stakeholders in
achieving better results in the organization of distance  |elimination of a possible range of negative phenomena of : P .
. o - this process, providing information support.
forms of the educational process. an organizational and economic nature.
[ MECHANISM OF DISTANCE EDUCATION MANAGEMENT AS A SEPARATE AND INDEPENDENT FORM OF EDUCATION IN A HIGHER EDUCATION INSTITUTION ]

Fig. 2. Logical and Structural Scheme of the Mechanism for Managing Distance Education as a Separate and Independent
Form of Education in a Higher Education Institution
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3. PRINCIPLES DETERMINING THE FEATURES OF THE DISTANCE
EDUCATION MANAGEMENT STRATEGY FUNCTIONING

Separately, it is necessary to consider a set of principles that determine the
features of the functioning of this management mechanism, regulating the guidelines
in terms of ensuring proper management support and internal sustainability of the
proposed conceptual model.

The principle of consistency and comprehensiveness 1s to ensure the
managerial integrity and completeness of the organizational and administrative
decisions made, which should generally take into account the interests of the main
subjects of the distance education process and stakeholders, as well as prospectively
assess their possible negative external effects, at the same time, the consistency of
internal processes and the absence of contradictions in accordance with the established
strategic priorities should be achieved.

The principle of innovative orientation provides for the establishment of an
innovative digital vector for the development of the educational process in a higher
education institution, which is reflected in the permanence of technical, technological,
and pedagogical innovations, the constant enrichment of distance education with
progressive methods and tools of virtual space.

The principle of flexibility and adaptability covers the issue of the need to
ensure the speed of prompt response of the management mechanism to possible
changes in the external environment, the emergence of new technological products or
means of organizing the educational process, moreover, this principle characterizes the
general properties of the distance learning process as one that is focused on the
problems, needs and challenges that the higher education applicant faces and requires
an appropriate response from the educational institution.

The principle of digitalization of the educational environment requires a higher
education institution to ensure a proactive approach to the informatization of the
educational process, to improve the relevant educational and administrative tools. It
should be noted that digitalization processes cover not only the technical component
of this mechanism, but also the personnel aspects of the organization of the distance
educational process, because the essential basis of the latter lies in the plane of
establishing remote interaction with virtual means of information communication,
which, in turn, require the participants of the process to properly possess basic and
specific professional digital skills.

The principle of reducing the digital divide requires higher education
institutions to develop an internal digital infrastructure of knowledge, which, on the
one hand, would cover the issues of certification of scientific and pedagogical workers,
conducting specialized seminars, trainings, courses for acquiring digital competencies
for professional purposes, etc., and on the other hand, the availability of similar
activities for higher education applicants, the availability of thorough and
understandable methodological materials for mastering the relevant digital ones
Products.

The principle of openness and transparency determines the need to comply
with the provisions of publicity and publicity in the organization of the distance process
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of educational activities by a higher education institution, which covers the issues of
openness of the regulatory framework that regulates the relevant internal provisions,
reliability and verification of digital platforms for the organization of distance learning,
the formation of measures to counteract unfair practices in the context of the
educational process as part of the scientific and pedagogical staff, as well as applicants,
in terms of the use of digital technologies. An additional aspect of this principle is the
importance of maintaining sustainable and open forms of communication with external
stakeholders.

The principle of humanization and inclusiveness involves the construction of
the structure, content and organizational provisions of the distance learning process in
accordance with the needs of large groups of the population, regardless of physical,
mental, racial and other characteristics, avoiding discriminatory practices and
stimulating the development and maximization of the individual creative potential of
all participants in the distance educational process.

A special place in the framework of the developed mechanism for managing
distance education as a separate and independent form of education in a higher
education institution is occupied by the subsystem of monitoring and guaranteeing the
quality of the educational process, which is entrusted not only with control and
supervisory functions, but also with applied aspects of identifying and timely
prevention of potentially negative phenomena and risks.

The key problematic aspects that may arise during the implementation of the
distance education management mechanism, which is one of the areas of the
monitoring subsystem, are the following:

— differentiation of applicants' capabilities in ensuring complete access to the
necessary technical resources and Internet connection as primary elements of the
organization of distance learning;

— difficulties in meeting the educational needs of people with special
educational problems;

— low level of motivation of students to master knowledge material in distance
form, psychological limitations caused by the impossibility of direct personal contact
between students and teachers;

— the problem of providing personalized and verified identification of the
applicant in the course of the educational process of distance education;

— inability to predict the occurrence of technical problems among participants
in the educational process during the relevant classes;

— limited demonstration and proper assimilation of knowledge by applicants
regarding skills of an exclusively practical nature;

— uneven mastery of basic-level digital skills by applicants, which causes
corresponding difficulties in ensuring the accessibility and assimilation of educational
material;

— difficulties in maintaining discipline during training sessions and self-
discipline skills developed by applicants in preparation for distance learning.

At the same time, the avoidance of the above problems and risks requires the
establishment of effective internal communication interactions in the format of "higher
education institution — applicant", which is directly related to the cultivation of a
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favorable learning environment of distance education, the main management
directions of which, within the framework of the developed mechanism, are:

— readiness of the scientific and pedagogical staff to ensure the flexibility and
adaptability of the existing approaches to the organization of control measures and
assessment of the success of applicants;

— ensuring clarity, structure, and comprehensibility in the presentation of the
basic requirements and organizational aspects of a particular educational course for
applicants;

— support for consistency and regularity in terms of conducting distance classes
and/or asynchronous forms of performance control as a factor in the development of
skills for discipline and self-discipline in applicants;

— providing psychological support to applicants in the course of the distance
educational process, development of additional methodological materials on advice on
the organization of an individual learning environment by applicants;

— expanding the number of tasks of a creative and cognitive nature, involving
applicants in educational tasks of a collective and/or group format of interaction, and
gamification of the educational process to increase the motivation and interest of
applicants;

— expansion of the existing list of methodological support and profile materials
in the direction of developing video lectures, interactive educational games, animated
recordings, tests, and comprehensive multidisciplinary courses using modern
educational platforms.

Thus, the practical implementation of the proposed integrated system and
management mechanism for organizational support for the implementation of the
process of distance education in a higher education institution allows to build a
systematic approach to planning, controlling, organizing and motivating the
implementation of the distance learning process with a certain subsystem for
monitoring and maintaining the quality of the educational process and taking into
account the interests of a wide range of stakeholders.
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Part 3. METHODOLOGY FOR MONITORING AND EVALUATING
DISTANCE EDUCATION LEARNING OUTCOMES

1. STRUCTURE OF THE DISTANCE EDUCATION QUALITY ASSURANCE
SYSTEM

Quality management in distance education includes strategic planning and
continuous monitoring of compliance with standards, which is the basis for the
effective functioning of the entire system. The structure of the distance education
quality assurance system aims to ensure continuous monitoring and improvement of
the educational process at all levels. It is important that each level, from administrative
and scientific-pedagogical to applicants and employers, works in harmony, directing
its efforts towards achieving high standards.

Technical support is an essential component that plays a key role, as the quality
of education directly depends on the reliability of the platform and tools used to deliver
courses. It is also important to provide scientific, methodological, and social support
to students and teachers so that they have all the necessary resources to adapt to the
new learning environment.

Data collection and analysis are an integral part of the quality assurance system.
The analytical level allows for rapid response to changes, identification of problems,
and finding solutions to improve the educational process. All these levels together form
a comprehensive system that ensures flexibility, efficiency, and transparency of
distance education

1. Administrative level

The administrative level is the foundation of the distance education quality
assurance system, as it is at this level that the development strategy, policies, and
procedures governing the entire educational process are established. One of the key
functions of this level is the standardisation of processes. This involves creating
unified requirements for the development of educational programmes, the preparation
of teaching materials, the provision of technological support, and the teaching staff.
Standardisation ensures that all courses meet a certain level of quality, regardless of
the teacher or discipline. To achieve this, it is important to introduce clear requirements
for the structure of teaching materials, the level of interactivity, the alignment of
learning tasks with educational goals, and the use of modern tools for distance learning.

The administrative level is the foundation of the distance education quality
assurance system, as it is at this level that the development strategy, policies, and
procedures governing the entire educational process are established. One of the key
functions of this level is the standardisation of processes. This involves creating
uniform requirements for the development of educational programmes, the preparation
of teaching materials, the provision of technological support, and the teaching staff.
Standardisation ensures that all courses meet a certain level of quality, regardless of
the teacher or discipline. To achieve this, it is important to introduce clear requirements
for the structure of teaching materials, the level of interactivity, the alignment of
learning tasks with educational goals, and the use of modern tools for distance learning.

An important task at the management level is quality monitoring and assessment,
which ensures continuous verification and improvement of the educational process.
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Regular feedback from students and teachers helps to identify problems related to the
platform interface, course content, or teaching methods. It also allows courses to be
quickly adjusted to meet the changing needs of students or new innovative approaches.
In addition, it is necessary to implement systems for automating the assessment of
course quality, analysis of student results, and teacher effectiveness.

Another task at this level is to ensure compliance with copyright laws. The use
of educational materials, including videos, texts, presentations, or other digital
resources, must strictly comply with copyright laws. This means that all educational
resources must be either licensed or created by university faculty to avoid legal issues.
It is also important to educate teachers and students on the rules for using materials to
protect intellectual property.

Therefore, accreditation and certification are key aspects of management,
ensuring that educational programmes comply with international and national
standards. This is important for ensuring the competitiveness of educational services.
Creating mechanisms to monitor compliance with accreditation requirements allows
the university to remain within regulatory norms and gain recognition in the
educational services market. Compliance with educational standards at both the
national and international levels concerns the conformity of educational programmes,
assessment methods, diplomas, and certificates with approved state and international
standards. Meeting these requirements allows the university to accredit its programmes
and ensure their recognition not only within the country but also internationally. In
addition, it is important to monitor changes in educational legislation and adapt
curricula and policies to new requirements, which guarantees the legitimacy of the
educational process and its compliance with modern educational standards.

The administrative level should also provide for a continuous improvement
process, taking into account changes in legislation, technology, and labour market
needs.

2. Educational level

The level of education is a key element in ensuring the quality of distance
learning, as it directly influences the creation and delivery of content, as well as the
educational experience of students. One of the primary tasks is content development,
which involves the creation of teaching materials that meet modern educational
standards and labour market requirements. This includes not only theoretical materials,
but also practical tasks, case studies, and projects that contribute to the development of
skills sought after by employers. It is essential to incorporate relevant information that
reflects the latest trends in various fields, thereby enhancing the competitiveness of
graduates in the labour market.

The second important aspect is the introduction of interactive teaching
methods. In distance learning, the lack of direct interaction between the teacher and
the student can create certain difficulties, so the use of innovative technologies such as
virtual simulations, interactive tests, or gamification significantly improves student
engagement in the learning process. For example, virtual laboratories allow students to
conduct experiments in realistic conditions without being physically present in the
laboratory. The use of interactive tools not only makes learning more exciting but also
increases the effectiveness of material assimilation.
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The last important task is to adapt study programmes to the different needs of
students. This means providing opportunities to create individual learning paths, taking
into account personal goals, existing knowledge, and limitations of students,
particularly in terms of time or resources. It is important to develop flexible
programmes that allow students to choose their own pace of learning, additional
modules or disciplines that correspond to their interests or career development needs.
This approach not only increases student motivation but also increases programme
completion rates, which is an important indicator of educational quality.

3. Technical level

The technical level is critically important for ensuring stable and reliable remote
education. The primary task here is to implement and support learning management
systems (LMS) such as Moodle, Google Classroom, or Canvas, which serve as the
main platforms for organising the educational process. It is important not only to
choose the right system, but also to ensure its ongoing support, updating, and
adaptation to the needs of teachers and students. The LMS should be intuitive, easy to
use, and have the necessary tools for interactive communication, such as forums, video
conferencing, integrated tests, and electronic libraries.

The second important aspect is technical support. The availability of a support
service that provides quick and qualified assistance to both students and teachers is a
key condition for the effective functioning of distance education. Problems with
connection, downloading materials, or conducting online classes can arise at any time,
so support must be available in real time. In addition, it is worth organising training for
teachers on the use of LMS and other tools to minimise technical difficulties and
increase the effectiveness of the learning process.

The third important element of technical infrastructure is security and
confidentiality. The protection of personal data of students and teachers must comply
with modern information security standards and legal requirements. Particular
attention should be paid to protecting access to training courses, exams, and personal
accounts to prevent unauthorised interference. The use of encryption, regular updates
of security systems, and training users in the basics of cybersecurity will help ensure
the protection of both academic and personal data of all participants in the educational
process.

4. Social and pedagogical level

The social and pedagogical level is a central element that provides support for
both teachers and students in distance learning. The primary task at this level is teacher
training. Distance learning requires specific skills that differ significantly from
traditional teaching methods. Teachers need not only to master digital tools, but also
to learn how to create interactive content and effectively manage online groups.
Regular training and professional development courses are important for adapting to
new technologies and implementing innovative teaching methods.

Support at various levels is critical for students. In addition to academic
challenges, many students face difficulties with time management, self-organisation,
or even loss of motivation during distance learning. Therefore, it is important to
provide access to counselling services, online tutors, and psychological support.
Psychological support, in particular, helps to cope with stress and feelings of isolation
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that often arise during distance learning. Such assistance can greatly facilitate students'
integration into the educational environment, and the mentoring and tutoring
subsystem is designed to implement it in distance learning.

The third important aspect is communication channels that ensure effective
communication between all participants in the educational process. Transparent,
regular, and clear communication between students, teachers, and administration helps
reduce stress levels and allows emerging problems to be resolved quickly. The use of
collaboration platforms, chatbots, forums, and social networks as the main channels of
interaction is key to improving communication. It is also important to ensure that
teachers and administrators are open and accessible to students, which helps build trust
and provides support at all stages of the learning process.

5. Analytical level

The analytical level plays a crucial role in supporting and enhancing the
educational process through data collection and analysis. The main task of this level is
performance analytics, which allows tracking student progress and evaluating course
effectiveness. This includes monitoring test results, completed assignments,
participation in online discussions, and other student learning activities. The use of
modern analytical tools for the automated collection of this data enables timely
adjustments to the educational process, contributing to improved student performance
and a faster response to problems.

The second important task is forecasting needs. By analysing trends in education
and the labour market, the university can adapt its programmes to meet the current
demands of society. This includes updating teaching materials and introducing new
courses or modules that prepare students for future challenges. This approach allows
the university to remain competitive and students to acquire relevant knowledge and
skills that are valued by employers and in demand in the labour market.

Feedback is an important element and serves as a key tool for continuous
improvement in the quality of education. Regular surveys of students and teachers help
identify weaknesses in curricula, organisational processes, or technical infrastructure.
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2. COMPLIANCE OF THE EDUCATIONAL PROGRAMME WITH THE
FORMAL REQUIREMENTS OF THE HIGHER EDUCATION STANDARD

The introduction of an educational programme is subject to the compliance of
the programme's objectives with the mission and development strategy of the higher
education institution, the existence of a request from stakeholders, and taking into
account trends in the development of the speciality, the labour market, and the sectoral
and regional context.

Educational programmes of higher education institutions are implemented in
accordance with the List of fields of knowledge and specialities for which higher
education is provided, at higher education levels within the scope of the licence to
conduct educational activities of the educational institution, in compliance with the
requirements of the relevant higher education standards.

Higher education standards are used for [1]:

- developing and improving educational programmes by higher education
institutions and scientific institutions;

- determining and evaluating the quality of higher education and the results
of educational activities of higher education institutions (research institutions) during
institutional accreditation and accreditation of educational programmes;

- evaluating learning outcomes in relevant specialities.

In the absence of a higher education standard for a speciality at the relevant level
of higher education, educational programmes shall be implemented in compliance with
the requirements of temporary higher education standards developed for the speciality
at a specific level of higher education. Educational programmes that provide for the
award of professional qualifications must ensure compliance with the requirements of
the relevant professional standards (if any), unless otherwise provided by law.

The process of designing a new educational programme involves: appointing a
working group and its leader — the guarantor of the educational programme; studying
the needs of the labour market, trends in the development of the speciality, the industry
and regional context, and the experience of similar domestic and foreign programmes;
determining the state of material, personnel and information support for the
department, faculty/educational and scientific institute; defining the goals of the
educational programme, compiling a list of educational components to ensure the
competencies and learning outcomes defined by the higher education standard
(temporary higher education standard), professional standard (if available) and
additionally defined by the higher education institution to ensure specialised, unique
and/or special training of applicants under the educational programme [2]
(V. N. Karazin Kharkiv National University, 2022).

The higher education standard defines the following requirements for
educational programmes [1] (Ministry of Education and Science of Ukraine, 2020):

— the number of ECTS credits required to obtain the relevant higher education
degree;

— requirements for the level of education of persons who can begin studying
under this programme and the results of their studies;

— alist of mandatory competencies for graduates;
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— the normative content of higher education training, formulated in terms of
learning outcomes;

— forms of assessment of higher education applicants;

— requirements for the creation of educational training programmes in one field
of knowledge, two fields of knowledge, or a group of specialities (in junior bachelor's
degree standards), interdisciplinary educational and scientific programmes (in master's
and doctoral standards);

— professional standards requirements (if any).

The scope of higher education programmes is determined in ECTS credits and
is usually (unless otherwise specified by the higher education standard):

— for a bachelor's degree based on complete secondary education — 240 ECTS
credits;

— for a master's degree: educational and scientific programme — 120 ECTS
credits, educational and professional programme — 90 ECTS credits. The scope of one
ECTS credit 1s 30 hours. The workload for one academic year of full-time study is
usually 60 ECTS credits.

The scope of a master's degree programme is 180 ECTS credits.

When developing educational programmes, higher education institutions may
establish additional requirements for competencies, learning outcomes, and forms of
assessment that reflect the needs of specific specialisations. Higher education
institutions have the right to use their own formulations of special (professional)
competencies and learning outcomes, while ensuring that the set of requirements of the
educational programme fully covers all the requirements of the standard.

The procedure for developing, reviewing, and approving educational
programmes, compliance with quality assurance principles and procedures
(monitoring, evaluation, periodic review, termination procedure) is determined by the
internal regulations of the higher education institution regarding the internal quality
assurance system. The higher education institution must publish accurate and reliable
information about the educational programme (the full educational programme,
curricula, work programmes for academic disciplines, opportunities for the formation
of individual educational trajectories for higher education applicants) on its official
website promptly, sufficient to inform the relevant stakeholders and the public.

The procedure for evaluating educational programmes is designed to address
two main objectives [1] (Ministry of Education and Science of Ukraine, 2020):

- to help higher education institutions identify the strengths and weaknesses
of educational programmes and/or quality assurance systems, and develop specific
measures to improve them;

- to provide all interested parties (students and their representatives,
employers, state and local authorities, local and territorial communities, etc.) with
information about the quality of educational programmes and the reliability of quality
assurance in higher education institutions.

The process of evaluating an educational programme consists of three main
components.:

— familiarisation with and analysis of documents relating to the programme
and the quality assurance system;
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- consultations with participants in the educational process and other
interested parties to ascertain their assessment of the programme (level of satisfaction
with the programme) and the effectiveness of the quality assurance system, as well as
their views on weaknesses and ways to improve;

- use of the results of the analysis and consultations to make decisions about
the programme and recommendations for its further implementation.

In order to evaluate the educational programme, it is recommended that the
university first conduct internal accreditation. The purpose of internal accreditation
1s [3]:

- establishing the compliance of the quality of the educational programme
and educational activities under this programme with the criteria defined in the
Regulations [4];

- assisting guarantors in identifying the strengths and weaknesses of the
educational programme and educational activities under this programme;

- promoting the integration of the University into the European Higher
Education Area.

Internal accreditation of an educational programme is an assessment of the
quality of the educational programme and the educational activities of the programme
support group in terms of compliance with higher education standards, the ability to
meet the requirements of the standard, and the achievement of the learning outcomes
stated in the programme in accordance with the criteria for internal assessment of the
quality of the educational programme (hereinafter referred to as the Criteria) set out in
Appendix A. The Criteria are applied taking into account the standards and
recommendations for quality assurance in the European Higher Education Area [4, 5].

The results of internal accreditation form the basis for ensuring the quality of the
distance learning process, in particular, improving the educational programme,
correcting and strengthening weaknesses, or making changes/closing programmes.

The main reasons for changing and/or closing educational programmes are
(V. N. Karazin Kharkiv National University, 2022) [1]:

- changes in regulatory documents governing the content of education at
the relevant level and/or speciality, including the adoption of new educational and
professional standards;

— results of internal accreditation, if they include:

a) discrepancy between the calculated workload and the actual workload of
higher education students in mastering the programme as a whole and/or studying
academic disciplines;

b) insufficient level of mastery of programme learning outcomes by the majority
of higher education students;

¢) insufficient validity of assessment results;

d) other facts indicating that the goals set by the educational programme have
not been achieved and/or that quality assurance standards have not been met;

- other circumstances specified by the legislation of the country.
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3. ORGANISATIONAL AND METHODOLOGICAL SUPPORT FOR THE
DISTANCE LEARNING PROCESS

Organisational and methodological support for distance learning is a
fundamental aspect of modern higher education. In the context of the rapid
development of information technologies and the growing need for flexible forms of
learning, higher education institutions (HEIs) face the challenge of providing high-
quality and effective distance learning. This requires a comprehensive approach that
encompasses regulatory and legal regulation, organisational structure, technological
platforms, and the qualifications of scientific and teaching staff.

In this context, key criteria that determine the success of implementing distance
learning in higher education institutions are considered. These criteria include the
availability of a set of regulatory documents, specialised departments and laboratories,
the use of comfortable distance learning platforms, the establishment of framework
requirements for distance courses and content, and an effective system for monitoring
the quality of education. Particular attention is paid to the qualifications of scientific
and pedagogical staff, as their professionalism is a guarantee of achieving the
programme's learning outcomes.

Understanding and implementing these criteria will contribute to improving the
quality of distance education and enable students to acquire competitive knowledge
and skills in today's educational environment.

Criterion 1. The implementation of educational services by a higher
education institution (hereinafter referred to as HEI) in the form of distance
learning is ensured by a set of regulatory documents covering all organisational,
methodological, and technological aspects of its implementation.

1. Regulations on the organisation of the educational process, regulations on
the assessment system, regulations on the conduct of tests, examinations, certification,
etc., must take into account the existence of educational programmes in higher
education institutions through which higher education is obtained, including through
distance learning.

2. There should be a separate Regulation on distance education, which defines
the basic principles for the introduction and organisation of distance learning in higher
education institutions as a separate institutional form of higher education and/or the
use of distance learning technologies to support the educational process in other forms
of higher education.

3. In accordance with the Regulations on Distance Education, instructions for
developing curricula for distance learning (which may be part of other regulations)
must be developed, based on which curricula for distance learning for the relevant
educational programmes must be developed and approved in accordance with the
established procedure.

4. There should be a separate Regulation on distance learning courses and
their certification, which is part of the education quality assurance system and defines
the procedure for creating and using distance learning courses on the university-wide
distance learning platform (e.g. Moodle), the requirements for distance learning
courses in academic disciplines, the procedure for certifying (reviewing) distance
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learning courses, and the recognition of distance learning courses in academic
disciplines as teaching materials (e-textbooks, teaching aids, practical manuals).

Criterion 2. The organisational structure of the higher education institution
includes separate departments and laboratories that provide organisational and
methodological support for the distance learning process.

1. HEI should have a separate department of distance education, which
provides organisational, administrative, scientific, methodological, and technological
support for the learning process using distance learning technologies in all forms and
at all levels of higher education, including distance learning.

2. To organize synchronous distance learning classes with distance learning
students and involve such students in other activities conducted for educational
program applicants (master classes, training sessions, webinars with practitioners,
employers, etc.), it is recommended to create distance learning laboratories.

3. It is recommended to create separate video laboratories as a material and
technical base for recording video content for distance learning courses and creating
video lectures and other video resources for distance learning courses using appropriate
software tools.

4. The staff of the directorates of educational and scientific institutes/faculty
deans' offices must include employees responsible for managing distance learning
students who are familiar with the specifics of administering the educational process
in a distance learning format via a distance learning platform (e.g., Moodle).

5. The departments should appoint academic and teaching staff responsible for
working with the distance learning platform (e.g., Moodle) and working with distance
learning students.

6. HEI should introduce a remote tutoring system, regulated by relevant
provisions.

Criterion 3. The use of a distance learning platform by higher education
institutions provides a comfortable digital educational environment for
organising the learning process in a distance format and for supporting learning
in other forms of education.

1. The distance learning platform should have a clear hierarchical structure of
distance courses, which are grouped either by the affiliation of the authors-developers
to a specific department (HEI ® Educational and Research Institute/faculty ®
department ® form of study or category of assignment (online exams, entrance exams,
qualification works, etc.) ® distance learning courses) or by the affiliation of the
academic discipline to the educational programme (HEI ® Educational and Research
Institute/faculty ® Educational programme ® form of study or category of purpose
(online exams, entrance exams, qualification works, etc.) ® distance learning courses).

2. The distance learning platform should have a clear hierarchical user structure
with three main groups (teachers, students, administrators), which in turn are divided
into smaller subgroups (teachers: institute/faculty ® department ® teacher (roles:
author-developer, lecturer, assistant); students: institute/faculty ® group ® student
(role: student)).

3. The distance learning platform should be administered in such a way that it is
possible to obtain a detailed history of the activities of each scientific and pedagogical
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employee or applicant who was connected to it during the period specified in the
regulatory documents of the higher education institution.

4. The distance learning platform should provide opportunities for
comprehensive analysis of the teaching activities of scientific and pedagogical staff
and the learning activities of students.

5. Distance learning courses posted on the distance learning platform must have
a unified design in terms of both visual presentation and the structural elements of each
distance learning course.

6. Distance learning courses posted on the distance learning platform should be
dynamic electronic resources and regularly updated by their authors and developers.

7. The educational material of distance learning courses should be accessible to
persons with visual or hearing impairments through the use of additional software (if
necessary).

Criterion 4. The quality assurance system for distance learning developed at
the higher education institution includes framework requirements for the
structure of distance courses and the administration of students' learning
activities while working on a distance course.

1. Higher education institutions must define criteria for assessing the quality of
distance learning courses, for example, in the form of unified framework requirements
for distance learning courses that ensure the mastery of academic disciplines in each
form of higher education and under various circumstances (for example, under martial
law). These criteria should cover the structure and content of courses. Such criteria are
set out in relevant regulatory documents, for example, in the Regulations on Distance
Learning Courses and Their Certification.

2. The structure of each distance learning course posted on the distance learning
platform of a higher education institution must have a specific list of obligatory
components (e.g., sections on Developers and Teachers, Methodological Materials,
Recommended Literature and Information Sources, sections on classes, etc.).

3. The educational content of the distance learning course must comply with the
requirements of the Regulations on the Preparation and Publication of Educational
Literature and the established editorial requirements for the formatting of materials.

4. The availability dates for distance learning classes and, accordingly, the dates
for studying theoretical material, completing assignments, and taking tests must be
updated for the current semester.

5. The distance learning question bank should have a well-defined hierarchy of
categories, with the top level corresponding to the main topics of the academic
discipline. The number of questions in each subcategory should be sufficient to provide
a comprehensive selection for each candidate when creating the relevant test. The tests
should make it possible to create a unique test for each applicant that covers all the
topics and subtopics of the relevant course material.

6. The assessment journal for the distance learning course should be structured
and organised in accordance with the thematic structure of the distance learning course.

Criterion 5. The requirements for the educational content of distance
learning courses are part of the quality assurance system for distance learning
established in higher education institutions.
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1. The name of the distance learning course must correspond to the name and
content of the relevant academic discipline, the teaching of which is provided for in the
educational programmes and curriculum for the training of applicants for the relevant
educational level.

2. The distance learning course should generally correspond to the approved
work programme/syllabus of the relevant academic discipline and the methodological
materials for its study.

3. The method of presenting educational content, the terms for mastering it, and
the terms for conducting control measures should make it possible to master the
educational material anywhere and anytime, i.e., each educational element should be
invariant — it can be mastered both synchronously and asynchronously.

4. Educational content must comply with the principles of academic impartiality.

5. The distance learning course should use innovative teaching technologies and
interactive elements (video lectures, presentations, lessons, seminars, forums, chats,
links to external sources and Internet resources, an internal linking system, etc.).

6. It is recommended to use programmed learning technologies that allow
automating the process of mastering a subject at a pace convenient for the student and
improving the quality of such learning by forming an individual learning trajectory at
the subject level. Such technologies are implemented, in particular, through the Moodle
Lesson element or by setting conditions for access to subsequent learning elements
(sections, tasks, tests), for example, subject to receiving a positive assessment from
previous learning elements.

7. Theoretical material should be presented in the form of an electronic textbook
(in Moodle — Book element). Such electronic textbooks may contain structured,
concise information on each topic and subtopic of the academic discipline with a
branched navigation system (using hyperlinks), embedded presentations, videos,
drawings, etc.

8. It is recommended to supplement the distance learning course with a
terminology dictionary (in Moodle — the Glossary element). Such a dictionary should
contain a list of terms related to the relevant academic discipline. When you hover the
mouse pointer over a word (phrase) included in the dictionary, a pop-up hint with its
description appears on the distance learning course page.

Criterion 6. A component of the distance learning quality monitoring system
established in higher education institutions, in particular, the monitoring of the
results of students' educational activities, is the existence of a multi-level,
branched system of control measures.

1. For academic disciplines whose study is based on other academic disciplines
(e.g., linguistic, mathematical, and computer science disciplines), the distance learning
course must include an entrance test, the purpose of which is to select methods for
additional work with applicants who have demonstrated an insufficient level of
preparation.

2. To check the level of assimilation of theoretical material and the level of
preparation for practical tasks in the relevant training element, it is recommended to
add short self-assessment tests.
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3. To check the quality of learning material assimilation and the formation of the
necessary skills and abilities for the relevant learning element, it is recommended to
add a current control test at the end of each learning element.

4. To check the quality of learning material assimilation and the formation of the
necessary skills and abilities at the module level, a module control test should be added
at the end of each module.

5. A final assessment test is used to check the level of development of relevant
competencies and learning outcomes.

6. The structure of the tests should ensure their uniqueness and coverage of all
subtopics of the learning element, module, or academic discipline.

Criterion 7. The academic and/or professional qualifications of scientific and
pedagogical staff involved in the implementation of the distance learning
programme ensure the achievement of the objectives and programme outcomes
specified in the programme.

1. Scientific and pedagogical workers must have a high level of digital
competence and be proficient in modern tools and technologies of digital education.

2. Academic and teaching staff must have a high level of teaching skills,
particularly in online teaching.

3. Academic and teaching staff must regularly upgrade their qualifications in the
field of distance learning technologies.

4. Scientific and teaching staff must regularly participate in training and
administrative webinars conducted by employees of the distance learning department.

5. Scientific and teaching staff must be able to prepare educational content for
remote learning, including the creation of video lectures.
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4. DETERMINATION OF ASSESSMENT CRITERIA, DIAGNOSTIC
TOOLS, AND RESULTS OF MEASURING THE COMPETENCIES
ACQUIRED BY DISTANCE LEARNING STUDENTS

In the context of distance learning, the assessment of programme learning
outcomes and acquired competences by students is an integral part of the learning
process and the organisation of educational activities at the university.

Learning outcomes are knowledge, skills, abilities, ways of thinking, views,
values, and other personal qualities that can be identified, planned, assessed, and
measured, and which a person can demonstrate after completing an educational
programme  (programme learning outcomes) or individual educational
components [11].

Competence — a dynamic combination of knowledge, skills, abilities, ways of
thinking, views, values, and other personal qualities that determine an individual's
ability to successfully socialise, pursue professional and/or further educational
activities [12].

Competence as an integrated result of individual learning activities of distance
education students is formed on the basis of their mastery of educational components
defined by the educational programme, and its level is revealed in the assessment
process [12].

The assessment of learning outcomes and acquired competences by distance
learning students can be carried out in synchronous or asynchronous modes.

Synchronous mode provides a more systematic and objective assessment, but
requires appropriate technical equipment. Due to the risk of technical failures during
the performance of tasks by students, it is recommended to apply an individual
approach and provide a longer period of time for work or the possibility of re-
performing tasks (testing, control, independent work, etc.). In synchronous mode,
students can perform written work and tests on distance learning platforms (e.g.
Moodle); participate in oral forms of assessment (oral answers, discussions,
presentations and defence of research projects, etc.) using video tools (e.g. Zoom,
Skype) individually or in groups; participate in seminars and forums using video tools,
or in chats on distance learning platforms [13—16].

For distance learners, asynchronous mode is more flexible, as it allows them to
complete tasks at a convenient time, but this mode is less objective in terms of
assessment. To minimise the risk of biased assessment of learning outcomes by
academic staff, it is recommended to limit the time for completing assignments, the
number of attempts to pass a test, set clear deadlines for submitting assignments (tests,
control, practical, independent work, etc.), and communicate the assessment results (if
there is no automated verification) individually after all applicants have submitted their
work. In asynchronous mode, students can complete tasks on a distance learning
platform; written work in text editors (Word, etc.) or in notebooks can be sent by email
or via one of the messengers (Viber, Telegram, WhatsApp, etc.) [13-16].

It is advisable to communicate the results of the assessment of educational
achievements to students individually using means of communication (e-mail,
messenger messages, etc.) and record them in an electronic journal. Students should be
informed in advance about the communication channels and assessment methods used,
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or it is recommended that this information be published on the university website. It is
important to minimise and optimise the number of communication channels. [17].

In the context of distance learning, the combination of learning outcomes in their
dynamic combination leads to the acquisition of relevant competencies by learners, and
at the same time, the acquisition of a certain competency requires the assimilation of
specific knowledge, skills, and abilities, i.e., learning outcomes [18].

When determining the criteria for assessing the competencies of distance
learning applicants, it is recommended to take into account, where available, state
requirements, the European Qualifications Framework (EQF), and, for Ukraine, the
National Qualifications Framework for the relevant qualification level. This document
is based on European and national standards and principles of quality assurance in
education, takes into account the Ilabour market requirements for employee
competencies, and is being implemented with the aim of harmonising legislation in the
fields of education and social and labour relations, promoting national and international
recognition of qualifications obtained in Ukraine, and establishing effective interaction
between the education sector and the labour market [19].

The description of qualification levels in the National Qualifications Framework
specifies the competences of learners at all levels according to the following criteria:
knowledge, skills, communication, responsibility and autonomy. In addition to the
specified criteria for assessing the competences of distance learning students, it is
recommended to additionally take into account analytical skills (the ability to analyse,
synthesise and apply information); critical thinking (the ability to critically evaluate
information and draw reasoned conclusions); practical skills (the ability to apply
theoretical knowledge in practical situations, when performing and defending
individual or group projects); digital literacy (the ability to use various digital platforms
and tools for learning and communication); self-organisation and motivation (the
ability to organise one's own learning process, work independently, meet deadlines,
motivate oneself, be active and take initiative); adaptability and flexibility (the ability
to adapt to learning conditions, changes in the programme, teaching methods, the
ability to switch between different tasks and concepts); ethics and responsibility
(adherence to the principles of academic integrity, avoidance of plagiarism and other
forms of fraud, a responsible attitude to learning), etc. These criteria may vary
depending on the specific educational programme and university requirements.

Academic achievements in all academic disciplines are subject to assessment in
accordance with educational programmes and curricula for specialisations. When
assessing learning outcomes, it is advisable to take into account the correctness,
validity, logic and integrity of the student's answers; the ability to identify and solve
problems, formulate hypotheses; the quality of knowledge, its systematicity,
completeness, depth, flexibility and stability; the development of general and
professional skills and abilities; the ability to analyse, synthesise, abstract, compare,
generalise, draw conclusions, etc.; the independence of evaluative judgements.

An obligatory component of the educational component's teaching and
methodological content is the criteria for assessing learning outcomes and the
development of competencies defined by the educational programme for the academic
discipline. They must be clear, objective, and understandable to the student. The
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assessment criteria outline the requirements for achieving the planned learning
outcomes and developing general and professional competences on a 100-point ECTS
scale (Table 1).

Table 1

Criteria and scale for assessing the learning outcomes of distance education
students [20-21]

Total points
on a 100-
point ECTS
scale

Criteria for assessing the academic achievements of students

The level of achievement of the
planned learning outcomes in the
academic  discipline by the
applicant

Level of competence development as defined
by the educational programme for the
academic discipline

90-100

The applicant demonstrates a high
level of achievement of the
planned learning outcomes in the
educational component, which
confirms their  unconditional
readiness for further study and/or
professional activity in their field.

The applicant demonstrates a high level of
development of general and professional
competencies defined by the educational
programme of the speciality.

82-89

The applicant demonstrates a
sufficiently  high  level of
achievement of the planned
learning outcomes and readiness
for  further study  and/or
professional activity in the field.

The applicant demonstrates a sufficiently high
level of development of general and
professional competencies defined by the
educational programme of the speciality.
There are no undeveloped competencies.

74-81

The applicant demonstrates a
sufficient level of achievement of
the planned learning outcomes and
readiness for further study and/or
professional activity in the field.

The applicant demonstrates a sufficient level
of development of general and professional
competencies specified by the educational
programme of the speciality. There are no
undeveloped competencies.

64-73

The applicant demonstrates the
minimum results required for
further study and/or professional
activity in the field.

The applicant demonstrates a minimally
sufficient level of development of general and
professional competencies specified by the
educational programme of the speciality.
Undeveloped competencies are absent.

60-63

The applicant demonstrates an
insufficient level of learning
outcomes for further study and/or
professional activity in the field.
Some of the planned learning
outcomes are missing.

The applicant demonstrates a minimally
sufficient and insufficient level of
development of general and professional
competencies defined by the educational
programme of the speciality. Some
competencies are not developed at all.

35-59

The applicant demonstrates a low
level of learning outcomes for
further study and/or professional
activity in the field. The vast
majority of planned learning
outcomes are absent.

The applicant demonstrates a low level of
development of the general and professional
competencies specified in the educational
programme for the speciality. The wvast
majority of competencies are not developed at
all.

0-34

No learning outcomes available

Competencies not developed
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The criteria for assessing the learning outcomes of distance education students
are general in nature and need to be specified for each educational component, taking
into account the specifics of their study and the general and professional competencies
and expected learning outcomes defined by the educational programme of the
speciality. These assessment criteria should be as objective and understandable as
possible and made available to distance learning students on time.

The procedures for conducting various types of assessment (ongoing and final
control and final attestation) must comply with the policy of fair and objective
assessment of learning outcomes adopted by the university, be transparent and ensure
a competence-based approach in accordance with applicable regulatory documents.

When assessing the academic achievements of students, the following should be
taken into account the quality of knowledge (its completeness, depth, flexibility,
systematicity, stability); the formation of skills and abilities, general and professional
competences, programme learning outcomes; the correctness, logic, validity and
integrity of answers; the ability to identify and solve problems, formulate hypotheses;
the level of mastery of mental operations (the ability to analyse, synthesise, compare,
abstract, classify, generalise, draw conclusions, etc.); independence of evaluative
judgements [22].

The system of ongoing and final assessment of learning outcomes and
certification of applicants in the form of a qualification exam or public defence of a
qualification paper in a distance learning format is implemented in accordance with the
requirements of the educational programme and regulatory documents of the university
in synchronous and/or asynchronous mode [23].

The criteria for assessing academic achievements are implemented in the
assessment standards, which establish a clear relationship between the requirements
for the knowledge, skills, and abilities being assessed and the assessment score.

The types of assessment of the learning outcomes of distance education students
are current and final assessment (including exams, defence of course projects (works),
reports on practical training), and final attestation.

Continuous assessment is a type of control over the acquisition of knowledge
and skills by students in a module of an academic discipline. Continuous assessment
includes assessing a student's knowledge during practical (laboratory, seminar) classes,
completing independent work assignments, etc., and conducting module assessments
(tests, colloquiums, control work, etc.) [24].

Final assessment is a control of the level of acquisition of knowledge and skills
of the applicant in an academic discipline for which the curriculum provides for an
exam. For academic disciplines for which the curriculum provides for a credit, the
control of the level of acquisition of knowledge and skills of the applicant as a whole
is determined by the results of the current control [24].

Final certification is a form of control over the compliance of the learning
outcomes of distance education students with the requirements of state standards of
higher education and educational (educational-professional or educational-scientific)
programmes. It can be conducted in the form of an exam or a qualification thesis
defence.
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To record the learning outcomes of students in the final assessment (and final
certification) in the form of an exam, a 100-point cumulative scale with a grade mark
(excellent, good, satisfactory, unsatisfactory) is used. To record the learning outcomes
of students in the final assessment process in the form of a test, a 100-point cumulative
scale is used with a grade designation (pass, fail) [21, 24].

Table 2
Scale for assessing the learning outcomes of students in the final assessment
process: national and ECTS [24]

Total ECTS Assessment according to the national scale
points for | assessment | for exams, course projects (assignments), for credit
all types of practical training, certification (qualification)
educational exams, public defence of qualification work
activities
90-100 A excellent passed
82-89 B good
74-81 C
64-73 D satisfactory
60-63 E
35-59 FX unsatisfactory with the possibility of retaking failed
the exam
0-34 F unsatisfactory with mandatory retaking of the
course

Assessing the competencies acquired by distance learning students requires the
use of various diagnostic tools that help evaluate academic knowledge, skills, and
competencies. These include the following:

- oral questioning in a video conference format (synchronous sessions
allow for real-time assessment of knowledge via Zoom, Microsoft Teams or other
platforms);

- written work (essays, reports, analytical reviews, abstracts that require in-
depth study of specific topics, argumentation, analysis);

- modular and final tests using automated assessment systems (Learning
Management Systems (LMS): Moodle, Canvas, Blackboard platforms);

- individual projects (involving independent research and development,
summarisation of results and conclusions);

- group projects (joint work on tasks that test the ability to work in a team);

— participation in online discussions and forums (critical analysis of topics
and issues, assessment of student activity, critical thinking skills, and the ability to
express opinions in a reasoned manner);

- self-assessment (analysis by students of their own achievements and
progress, as well as educational gaps and shortcomings);

— peer assessment (mutual cross-assessment of classmates' work, which
promotes the development of critical thinking and analytical skills);
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- final exams in the form of video conferences (synchronous sessions allow
for real-time assessment of knowledge via Zoom, Microsoft Teams, or other
platforms);

- coursework and dissertations (large research projects that demonstrate the
student's ability to work independently and consolidate theoretical knowledge with
practical skills);

- platforms to ensure academic integrity and prevent plagiarism (e.g.,
StrikePlagiarism.com);

- surveys (assessment of student satisfaction with the course, teachers,
teaching methods, and assessment).

These tools help to ensure a comprehensive assessment of the competencies of
higher education applicants, taking into account various aspects of their training and
activity in distance learning.

The diagnostic tools and assessment criteria used in the educational process
determine the results of measuring the competencies acquired by distance learning
students. This is an assessment of the level of theoretical knowledge, practical skills,
abilities, and other general and professional competencies achieved by students, as
provided for in the educational programme. Such measurement can be carried out
through various assessment methods, including tests, practical tasks, projects,
presentations, and final examinations. The results of competence measurement give an
idea of how successfully students have mastered the material and are ready to apply
the knowledge and skills they have acquired in real life.

The results of measuring the competencies acquired by distance learning
students determine:

- level of knowledge — reflected through assessments of oral presentations
in video conferences and webinars, participation in discussions, written work (essays,
abstracts), presentations, project defence, tests, exams, quizzes and other forms of
academic assessment;

- practical skills — assessment of the results of practical and laboratory
work, internships, simulations, and other practical activities;

- coursework and dissertations — final assessment for large research
projects;

- quality of completed projects — assessment of individual and group
projects demonstrating quality of work, originality, collective effort, and ability to
work in a team;

- digital literacy — assessment of the ability to effectively use distance
learning platforms, video conferencing software, online resources, and other digital
tools;

- soft skills — assessment of communication, leadership and organisational
abilities, ability to manage group projects, organise teamwork, time management skills;

- ethical and professional competencies — assessment of academic integrity,
responsibility, and professional ethics;

— personal development and self-assessment — analysis of one's own
progress, achievements, and identification of areas for improvement.
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These measurement results provide a comprehensive picture of how successfully
distance learning students have mastered the necessary general and professional
competencies and help to identify areas for further development.

The results of measuring the competences acquired by distance learning students
are assessed using the European Credit Transfer System (ECTS) (on a scale of ‘A’,
‘B’, ‘C’, ‘D’, ‘E’, ‘FX’, “F”) and the national system (‘excellent’, ‘good’,
“satisfactory”, ‘unsatisfactory’) (Appendix B, Tables B1, B2).
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5. COMPLIANCE OF THE DISTANCE LEARNING PROCESS WITH THE
EXPECTATIONS AND NEEDS OF APPLICANTS

Research (monitoring) of whether the distance learning process meets students'
expectations is mainly carried out in the form of surveys. This reveals students'
participation in the internal system of quality assurance in higher education and the
implementation of student-centred learning principles. The purpose of monitoring is to
investigate the extent to which students at different levels of higher education are
satisfied with the form of learning and the quality of distance education, as well as to
use the information obtained to improve distance education.

Surveying applicants on whether the distance learning process meets their
expectations is a form of participation by these applicants in the internal quality
assurance system of higher education and the implementation of the principle of
student-centred learning. The purpose of monitoring is to study the degree of
satisfaction of applicants at different levels of higher education with the format of
learning and the quality of distance education implementation, and to use the
information obtained to improve distance education.

The student survey involves the following tasks:

- obtaining high-quality information about applicants' attitudes towards the
forms and methods of distance learning;

- obtain information about the goals and program outcomes of distance
education, the quality of content and forms of learning in distance education, academic
integrity, and other processes that affect the quality of distance education (e.g., learning
environment and resources, external factors of learning motivation, socio-
psychological factors of the educational process);

- identify the attitudes of higher education seekers towards the practices of
scientific and pedagogical workers, including their use of innovative educational
technologies and methods in their work;

- demonstrate the interconnection between various types of activities of
scientific and pedagogical workers and the results of these activities, which is
manifested through the formation of professional competencies, hard and soft skills in
students;

- monitor the quality control system for distance education;

- improve the effectiveness of educational activities in a distance format;

- fostering the desire of scientific and pedagogical workers to self-assess
their activities and self-improve; improving the activities of scientific and pedagogical
workers and increasing the effectiveness of their scientific and pedagogical skills in
distance education.

The survey procedure is anonymous and involves the participation of distance
learning students. Participation in the survey is mandatory for higher education
students. The survey of students is conducted by the distance learning institute or
another structural unit responsible for organising the distance learning process.

It is advisable to involve student self-government bodies, tutors, and mentors in
conducting the survey. Before the survey begins, the person responsible for conducting
the survey should briefly explain the objectives and tasks of the survey to respondents,
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emphasise the importance of the survey for improving the quality of distance learning,
and pay particular attention to the anonymity of the student questionnaire and the fact
that the survey results will only be used in aggregate form. The survey is conducted in
the form of a questionnaire using Google Forms. Participation in the questionnaire is
mandatory for higher education students. The questionnaires are processed
automatically in electronic format. The responses received are processed immediately
after the survey by the persons who conducted the survey. Based on the results of the
survey, a report is compiled, which is heard at a meeting of the Institute of Distance
Education, published on the official website of the university, and forwarded to the
guarantors of educational and professional programmes for analysis.

In order to determine the compliance of the distance learning process with the
expectations and needs of applicants, we recommend conducting a three-level survey
(Appendix B):

- initial survey on the educational programme;

- after studying individual disciplines (courses);

- inal survey after completing the educational programme.
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6. THE QUALITY OF DISTANCE LEARNING FROM THE PERSPECTIVE
OF STAKEHOLDERS

6.1. Assessment of the quality of the educational process by employers

Employers' assessment of the quality of the educational process is an important
criterion for the effectiveness of the higher education system and its compliance with
modern labour market requirements. Employers view the educational process through
the prism of its ability to prepare qualified specialists who possess relevant knowledge
and practical skills. In this context, several key aspects that determine the quality of
education from the point of view of the labour market stand out.

Relevance of knowledge and skills: An important component of assessing the
quality of education is the relevance of the knowledge acquired by students to current
requirements and trends in the development of industries. Higher education institutions
must ensure the continuous updating of educational programmes so that the training of
specialists keeps pace with the rapid development of technology and the labour market.
This requires the close integration of university educational programmes with current
research, innovation and professional standards.

Practical training of graduates: the quality of education is also assessed in
terms of preparing students for practical work. Employers expect graduates to be able
to apply theoretical knowledge in real working conditions. High-quality education
requires effective practical training mechanisms: internships, work placements, and
project work directly related to future professional activities.

Development of soft skills: in addition to technical knowledge, the quality of
the educational process is assessed through the prism of students' development of soft
skills, such as critical thinking, communication, adaptability, and teamwork,
knowledge of foreign languages, etc. Modern employers require educational
programmes to ensure the development of these competencies, as they are important
for effective performance in rapidly changing markets and technological processes.

Flexibility and adaptability of educational programmes: modern education
must be flexible, taking into account changes in employer requirements and the
specifics of the labour market. Employers expect higher education institutions to
implement innovative technologies and methods that allow educational processes to be
adapted to new challenges and opportunities, ensuring the accessibility of education
and a high level of training.

Graduates' ability to adapt and learn throughout their lives: the ability of
graduates to quickly adapt to change and learn throughout their lives is another
important criterion for assessing the quality of the educational process. Employers
expect higher education institutions not only to provide knowledge and skills, but also
to instil in students a willingness to continuously improve and develop professionally.
This involves teaching flexibility, the ability to respond to change and openness to new
knowledge.

Interaction between educational institutions and employers: An important
aspect of assessing the quality of the educational process is the level of cooperation
between universities and employers. Close interaction allows higher education
institutions to update educational programmes in a timely manner and integrate current

41



labour market requirements into the educational process. The importance of this
cooperation lies in creating conditions for the formation of competencies that best meet
the needs of employers and promote the employment of graduates.

Methodology for conducting employer surveys

Employer surveys are one of the key tools for assessing the quality of educational
programmes (EP) and their relevance to current labour market requirements. Regular
involvement of employers in the assessment of EPs ensures continuous improvement
of the educational process, raising the level of training of graduates and contributing to
their successful employment. To achieve this, employer surveys are organised in two
stages:

1. Initial survey — at the stage of developing the concept and requirements for
the educational programme.

2. Post-monitoring survey — after graduates are employed, to assess their
compliance with employer requirements and the effectiveness of their training.

Purpose of the survey:

- Initial survey: collecting recommendations and suggestions from
employers regarding the competencies, knowledge, and skills that graduates should
have to successfully integrate into the professional environment. This allows
educational institutions to adapt educational programmes to the current and future
needs of the labour market.

- Post-monitoring survey: assessment by employers of the level of training
of graduates, their professional adaptation, and employer satisfaction with the
effectiveness of the educational programme. This allows for feedback on the relevance
of theoretical and practical training to real professional needs with a view to revising
the educational programme.

Survey type: the survey is conducted in an open format, which involves
identifying respondents. This approach promotes closer cooperation between
employers and educational institutions, allowing survey results to be used to directly
improve programmes. When designing an educational programme, it is effective to
survey employers not only through written questionnaires, but also verbally during
face-to-face and online meetings. These meetings can be either individual or group
meetings, which allows for a more in-depth discussion of the requirements for graduate
competencies and immediate detailed feedback on how to improve educational
programmes. This approach ensures more interactive communication and promotes
constructive feedback.

Data collection tool: Digital platforms such as Google Forms are used to
conduct effective surveys. This tool allows for convenient distribution of
questionnaires among employers, simplifies the data collection process, and ensures
ease of further processing and analysis.

The structure of a typical questionnaire includes open and closed questions;
it can be expanded and adapted to the specifics of the educational programme and
industry needs. The guarantor of the educational programme may expand the list of
questions based on the characteristics of the educational programme and the labour
market. A list of typical questions is provided in Appendix D.

Stages of conducting the survey:
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1. Questionnaire development: the questionnaire is based on a standard form,
taking into account not only general requirements for the quality of education, but also
the specifics of the industry in which the respondents work. It is important to include
questions related to both technical and soft skills, which will provide a more complete
picture of the graduates' preparedness for real working conditions.

2. Distribution of questionnaires: once the questionnaire has been developed, it
is sent to employers via email, professional social networks (LinkedIn), specialised
platforms for communication with businesses, or other available communication
channels. It is also important to involve partners in the education programme who can
provide additional contacts to expand the pool of respondents.

3. Collection and analysis of results: the collected responses are processed to
identify the strengths and weaknesses of the educational programme. Based on the
analysis of the results, key areas for improvement are identified. This may involve
changes to the curriculum, strengthening practical training, integrating the latest
technologies, or increasing the focus on developing soft skills.

4. Feedback: based on the survey results, a meeting with employers can be
organised to discuss the results and proposals. This allows not only specific comments
to be taken into account, but also more detailed explanations and examples to be
obtained, which helps in deeper analysis.

5. Adjustment of educational programmes: the results of the analysis are used to
adjust educational programmes. The guarantor of the educational programme can
introduce new disciplines, change the focus of the educational process, or strengthen
interaction with employers to conduct internships, practical training, and other forms
of professional training.

Advisory body (Council) of employers

The existence of an advisory body, such as the Employers' Council at the faculty,
is one of the best practices in the development and improvement of educational
programmes. This body, consisting of representatives of business, industry, and other
stakeholders, ensures regular cooperation between the university and employers.

Main functions of the Employers' Council:

1. Advisory support: The Council provides recommendations on the content of
educational programmes, helping to ensure that they meet the needs of the modern
labour market.

2. Labour market analysis: Council members analyse labour market trends and
anticipate future requirements for graduates, allowing these changes to be taken into
account when updating educational programmes.

3. Assessment of the quality of educational programmes: The Council
participates in assessing the learning outcomes and employment of graduates,
providing feedback on their readiness for work.

4. Employment support: through close cooperation with employers, the Council
promotes the development of internships, work placements, and student employment,
which increases the competitiveness of graduates in the labour market. The Employers'
Council can help to create networks between students and potential employers, which
1s important for the development of students' careers.
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5. Support for innovation and professional training: The Employers' Council
encourages the integration of innovative approaches into education, helps to introduce
new technologies and practices, making education more relevant and applicable. The
employers' council can help create opportunities for students to undertake internships
and work placements in companies, helping them to gain real experience and improve
their chances of finding employment after graduation.

6. Financial support: employers can provide financial support to universities or
students in the form of scholarships, grants, or other forms of assistance, which
contribute to improving the quality of education and access to it.

The Employers' Council ensures constant communication between the academic
community and the real business, which helps educational institutions to be flexible
and respond quickly to market challenges.

This approach makes the process of evaluating educational programmes more
dynamic and effective, ensuring the training of competitive specialists for the labour
market.

6.2 Assessment of the quality of the educational process by scientific and
pedagogical staff

The assessment of the quality of the organisation of the distance learning process
by academic and teaching staff is a critical component in improving educational
programmes and ensuring high-quality teaching. The purpose of this survey is to:

1. Identify the strengths and weaknesses of the organisation of distance learning:
collect information on the effectiveness of the technologies, teaching materials, and
organisational aspects of distance learning used.

2. Assess the satisfaction of academic and teaching staff: to determine the level
of satisfaction of teachers with the conditions and resources for distance learning, as
well as their feedback on the effectiveness of the organisation of the educational
process.

3. Identify problems and challenges: analyse the problems faced by teachers and
determine the needs for improving the distance learning process.

4. Develop recommendations for improvement: formulate recommendations for
improving the organisation of distance learning to provide more effective support to
teachers and students.

Quality criteria:

To ensure a comprehensive assessment of the quality of distance learning, the
survey considers the following quality criteria:

1. Technological platform: assessment of the functionality and reliability of
distance learning platforms, their convenience and accessibility for teachers and
students.

2. Teaching materials: quality of teaching materials available on the platform,
their relevance to learning objectives and student needs.

3. Technical support: level of technical support for teachers and students,
including response time to requests and effectiveness in resolving technical issues.

4. Assessment methods: evaluation of the effectiveness of student assessment
methods and tools in the context of distance learning.
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5. Interaction between teachers and students: analysis of the effectiveness of
communication channels and interaction methods, such as online conferences, forums
and chats.

Survey procedure:

1. Questionnaire development: the questionnaire is developed based on the
above-mentioned quality criteria. The guarantor of the educational programme has the
opportunity to expand the questions in accordance with the specifics of distance
education and the needs of the educational institution. A typical list of questionnaire
questions is provided in Appendix E.

2. Distribution of questionnaires: questionnaires are sent to academic and
teaching staff via email or other communication platforms used in the higher education
institution.

3. Analysis of results: the results of the survey are analysed to determine the
effectiveness of the organisation of distance learning. Particular attention is paid to the
problems identified and the recommendations of teachers.

4. Feedback: based on the results of the survey, meetings or discussions with
teachers are organised to consider proposals and formulate plans for improving the
distance learning process.

Anonymity of respondents:

The survey can be conducted either anonymously or with the possibility of
identifying respondents.

Anonymous survey: ensures the confidentiality of responses, which can
encourage more candid and honest feedback about the problems and challenges of
distance learning. Anonymity allows respondents to express their opinions without fear
of negative consequences.

Identified survey: provides the opportunity for direct feedback, which can be
useful for clarifying and explaining responses. Identifying respondents can facilitate
more personalised assistance in solving specific problems and improving the learning
process.

The choice between anonymous and identified surveys is at the discretion of the
higher education institution. In any case, it is necessary to clearly define the privacy
policy and provide respondents with information on how their information will be used.

This methodology allows for a systematic approach to the evaluation of distance
learning and contributes to its continuous improvement based on real feedback and the
needs of academic and teaching staff.
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7. IMPLEMENTATION OF VALUES AND ADHERENCE TO THE
PRINCIPLES OF ACADEMIC INTEGRITY IN THE PROCESS OF
DISTANCE EDUCATION

Academic integrity is the foundation of quality education and contributes to the
development of professional and moral values in future specialists. Higher education
institutions play a key role in ensuring these principles by creating an honest and
transparent learning environment. Adherence to academic integrity helps maintain the
high reputation of educational institutions and ensures objective assessment of
students' knowledge.

With the advent of distance learning, new challenges arise in maintaining
academic integrity. The lack of direct supervision of students while completing
assignments and taking tests increases the risk of academic misconduct. This requires
new approaches to maintaining integrity, including the use of technological solutions
and the active participation of students and teachers in ensuring the transparency of the
educational process.

The implementation of academic integrity principles in distance learning aims
not only to prevent violations, but also to foster a culture of responsibility among
students. With proper organisation of learning and control, honesty, trust and a level
playing field for all participants in the educational process can be ensured.

With the transition to distance learning, universities have faced a number of new
challenges related to compliance with the principles of academic integrity. These
challenges cover both the organisational aspects of the educational process and the use
of technology to monitor task completion and assess knowledge.

One of the main problems is the prevalence of academic misconduct in
distance learning. The lack of direct supervision by teachers during assignments and
tests creates more opportunities for dishonest behaviour by students. In particular,
common forms of misconduct include using outside help, searching for answers on the
Internet, or collaborating with other students during individual assignments.

Another serious challenge is insufficient supervision of assignments and tests.
During remote exams, teachers are often unable to provide the same level of
supervision as during face-to-face classes. This forces universities to implement new
approaches, such as online proctoring systems, which allow them to monitor student
activity during testing. However, even these technologies have their limitations, as
students sometimes find ways to circumvent these systems.

There has also been an increase in the use of unauthorised materials and
plagiarism. Easy access to digital resources makes it easier for students to copy other
people's work or answers from the Internet. This complicates the process of verifying
the independence of assignments and requires the use of specialised tools for detecting
plagiarism, which are described below.

A particularly important issue is student authentication during assessment.
Verifying the identity of students taking exams or tests is a serious challenge in distance
learning. Authentication technologies, such as personal data verification or camera
monitoring, can be effective but do not always guarantee 100% protection against
academic misconduct. Challenges also arise when organising group classes or tests,
when it is difficult to track the individual work of each student.
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All these challenges point to the need for a comprehensive approach to ensuring
academic integrity in distance learning, which would include both the implementation
of technological solutions and educational work with students and teachers.

Organisational structure for ensuring academic integrity

For the effective implementation of academic integrity principles in distance
learning, HEIs need to establish a clear and comprehensive organisational structure
covering all stages of the educational process, from policy development to technical
support and compliance monitoring. The presence of the following structural units in
higher education institutions will indicate compliance with the criterion of
organisational support for adherence to the principles of academic integrity.

Academic Integrity Centre. This unit will be responsible for developing and
implementing policies aimed at ensuring academic integrity at the university. The
centre will organise training sessions for lecturers and students, explaining the
principles of integrity, how to comply with them, and the possible consequences of
violations. In addition, the Centre provides access to tools for detecting violations, such
as plagiarism detection systems (e.g., Unicheck) and online exam proctoring systems
(Proctoring).

Education Quality Commission. The Commission conducts regular audits of
educational programmes to ensure their compliance with the principles of academic
integrity. It monitors compliance with integrity rules among teachers and students,
checks teaching materials for compliance with standards, and monitors the quality of
distance learning and testing. The Commission also analyses cases of integrity
violations and develops recommendations for their prevention.

A key part of the structure is fechnical support, which is responsible for the
proper functioning of technologies that promote academic integrity. This includes
systems for detecting plagiarism, ensuring online supervision during exams, and tools
for authenticating students during testing. The technical department must ensure the
smooth operation of these systems and provide prompt assistance to students and
teachers in the event of technical problems.

Academic staff play a key role in ensuring academic integrity, as they interact
directly with students and assess their work. Assessment methods that minimise
opportunities for misconduct should be implemented, such as assignments that require
critical thinking and unique answers. Teachers should also receive ongoing support and
guidance on implementing best practices for academic integrity in their courses.

The organisational structure should ensure a coordinated approach to supporting
academic integrity by engaging the necessary resources and technologies to maintain
high quality in the educational process.

Tools for ensuring academic integrity

When choosing a plagiarism detection tool, it is important to consider several
key factors:

1. Database coverage. The size of the database against which documents are
compared directly affects the accuracy of the check. Tools that have access to larger
databases can more effectively detect text similarities and provide comprehensive
analysis. The more sources the system covers, the higher the probability of detecting
plagiarism.
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2. Ease of use. The tool's interface should be intuitive and easy to use. This will
allow users to easily upload documents and quickly receive verification results without
the need for lengthy training or complex settings. The convenience and accessibility of
the tool is important so that the verification process does not take up unnecessary time.

3. Integration capabilities. Tools that integrate easily with educational platforms,
such as learning management systems (LMS), can greatly facilitate the verification
process for teachers and students. This allows you to automate processes while
maintaining ease of use within a single platform.

4. Support for different types of plagiarism. Some tools specialise in detecting
specific types of plagiarism, such as paraphrasing, translations, or the use of publicly
available sources. When choosing a tool, it is worth paying attention to its ability to
detect different types of violations to ensure a comprehensive check.

Among the popular platforms for detecting plagiarism, the following can be
recommended:

Turnitin is one of the most well-known plagiarism detection tools, which has
access to a large database covering academic publications, internet content, and
previously submitted student work. In addition to detecting plagiarism, Turnitin offers
tools for assessing work and opportunities for peer review among students. The system
generates a similarity index that shows the percentage of text that matches existing
sources, but the final decision on the presence of plagiarism remains with the teachers.
The platform also integrates easily with various learning management systems
(LMS) [6].

Unicheck provides fast, real-time checking and generates detailed reports
highlighting text matches and indicating the corresponding sources. The platform also
features convenient integration with many LMSs, making it an ideal solution for
educational institutions. Thanks to its simple interface and high verification speed,
users can get results almost immediately after uploading a document [7].

PlagScan is aimed at educational institutions and businesses. This platform
offers in-depth text analysis for similarity and provides advanced features for
educational institutions, including the ability to create and export detailed reports.
PlagScan also supports integration with various educational platforms, making it a
flexible tool for detecting plagiarism [8].

Copyleaks specialises in detecting various forms of plagiarism, including
paraphrasing and translation of texts. The platform supports various file formats and
provides an API for integration with other applications. Copyleaks is particularly
effective at detecting more complex types of plagiarism, such as translation or deep
paraphrasing of text [9].

Scribbr uses Turnitin technology and has a user-friendly interface, making it
popular among students for checking their work before submission. The platform
provides detailed plagiarism reports based on the same database as Turnitin, making it
a reliable and convenient tool for educational purposes [10].

Exam monitoring systems, including remote proctoring solutions, have become
an integral part of maintaining academic integrity during online assessments. These
systems use a combination of modern technology and human supervision to prevent
cheating and ensure that students comply with established rules during exams.
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One of the key features of exam monitoring systems is video and audio
surveillance. They continuously record the student's environment using webcams and
microphones, capturing visual and audio data throughout the exam. This allows
invigilators to monitor exam conditions in real time and respond quickly to suspicious
behaviour. Artificial intelligence also plays an important role in detecting violations by
analysing recorded material and automatically flagging suspicious behaviour, such as
looking away from the screen or accessing prohibited materials, for further analysis by
proctors.

Student identity verification is another important aspect of such systems. Before
the exam begins, students must go through an identity verification process, which may
include photographing their ID and using facial recognition technology. This ensures
that the exam is taken by the person who registered. Some systems support live
proctoring, allowing supervisors to observe students in real time and intervene
immediately if they suspect a violation.

After the exam is over, the systems automatically generate incident reports.
These contain detailed information about all suspicious actions or violations recorded
during the exam. These reports can be used for further investigation or disciplinary
action.

Exam monitoring systems have numerous advantages. The combination of
artificial intelligence and human supervision significantly reduces the opportunities for
academic misconduct, ensuring a high level of transparency and integrity. They also
provide flexibility in conducting exams, allowing students to take them remotely,
which is especially important for those with geographical or logistical constraints.
Remote proctoring is a cost-effective solution as it reduces the cost of organising in-
person exams, especially during large-scale assessments.

In addition, the systems provide educational institutions with valuable data for
analysis. They provide detailed analytics on student behaviour during exams, which
allows for the improvement of assessment and monitoring processes, thereby
increasing the overall effectiveness of the educational process.

Examples of exam monitoring systems

ExamMonitor Bin ExamSoft offers comprehensive remote proctoring with
continuous video and audio recording. It uses Al to detect violations and provides a
professional review of incidents flagged during the exam.

ProctorEdu supports real-time monitoring for up to 5,000 students
simultaneously. The platform can customise tracking metrics and incident reporting,
making it convenient for large educational institutions.

Al Proctor allows teachers to monitor students in real time and receive alerts
about suspicious activity. After the exam, the platform generates detailed reports,
including screenshots of any unauthorised actions.

Known for its scalability, Mettl integrates easily with various learning
management systems (LMS) and uses both Al and human oversight to ensure academic
integrity.

5. Development of academic culture among students

The development of academic culture among students is an important factor in
ensuring academic integrity. Students must be aware of the importance of integrity and
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understand that adherence to it is an essential condition for achieving genuine academic
results.

One of the key steps in this direction is programmes to inform students about
academic integrity. HEIs should develop and implement educational programmes and
activities aimed at raising students' awareness of the rules and principles of integrity.
This may include seminars, training sessions, and online platforms to inform students
about the consequences of plagiarism and dishonest practices during exams, as well as
the ethical aspects of completing assignments.

Another important aspect is the integration of integrity into educational
programmes. The principles of academic integrity should be part of every course,
regardless of specialisation. Teachers can create assignments that encourage
independent thinking and originality, which reduces the likelihood of plagiarism. This
approach promotes students' responsibility for their own results and forms the basis for
their professional growth.

Equally important is motivating students to work independently. Along with
warning about the consequences of violating the principles of integrity, it is also
necessary to show the advantages of independent work. A sense of personal
achievement, the development of critical thinking skills, and a deeper understanding of
the material are among the main motivators. Teachers can support students through
regular feedback, emphasising the importance of their efforts.

In conclusion, the development of academic culture is a complex process that
includes informing students, integrating principles of integrity into curricula, and
motivating independent work, thus creating an environment where academic integrity
is a natural part of the learning process.

In the process of implementing the principles of academic integrity in distance
education, it is necessary to apply a comprehensive approach that covers all aspects of
learning. Important components of this approach are the creation of an organisational
structure that supports integrity policies, the use of tools to detect violations, the
training of both teachers and students, and the development of academic culture.
Particular attention should be paid to the active use of technologies to monitor the
educational process, the integration of integrity principles into curricula, and the
support of student motivation for independent work.
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ANNEX 1. CRITERIA, COMPETENCY MEASUREMENT, AND SURVEY
INSTRUMENTS FOR DISTANCE EDUCATION

Appendix A
Description of criteria for compliance of educational programmes with higher
education standards and methods for their assessment

Table Al
Description of criteria for compliance of educational programmes with
higher education standards and methods for their assessment [5]

Criterion Conformity assessment parameters
Criterion 1. 1. The educational programme enables students to achieve the learning
Designing an outcomes specified by the higher education standard for the relevant
educational speciality and level of higher education. In the absence of an approved
programme higher education standard for the relevant speciality and level of higher

education, the programme learning outcomes are approved by the higher
education institution and must meet the requirements of the National
Qualifications Framework for the relevant qualification level.

2. The content of the educational programme should take into account the
requirements of relevant professional standards (if any). Educational
programmes that provide for the award of professional qualifications
should ensure compliance with the requirements of relevant professional
standards.

3. The educational programme should have a clearly defined goal that
corresponds to the mission and strategy of the higher education
institution.

4. The objectives of the educational programme and the programme
learning outcomes should be determined taking into account the needs of
stakeholders.

5. The objectives of the educational programme and programme learning
outcomes should be determined taking into account trends in science,
specialisation, the labour market, sectoral and regional context, as well as
the experience of similar domestic and foreign educational programmes.

Criterion 2. Structure | 1. The scope of the educational programme and individual educational
and content of the | components (in European Credit Transfer and Accumulation System
educational credits) must comply with the requirements of the legislation regarding
programme the scope of educational programmes for the relevant level of higher
education and the relevant higher education standard (if any).

2. The content of the educational programme must have a clear structure;
the educational components included in the educational programme must
form a logical, interconnected system and, taken together, enable the
stated objectives and programme learning outcomes to be achieved. The
content of the educational programme must ensure the formation of
general cultural and civic competences and the achievement of
programme learning outcomes, which require the applicant to be able to
independently analyse and identify patterns in social processes.
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3. The content of the educational programme must correspond to the
subject area specified for the speciality (specialities, if the educational
programme is interdisciplinary).

4. The structure and content of the educational programme should provide
for the possibility of forming an individual educational trajectory, in
particular through the individual choice of higher education applicants of
academic disciplines within the scope provided for by law.

5. The educational programme and curriculum should provide for
practical training for higher education students, enabling them to acquire
the competences necessary for their future professional activities.

6. The educational programme should provide for the acquisition of social
skills by higher education applicants.

7. The scope of individual educational components (in European Credit
Transfer and Accumulation System credits) must comply with legislation,
the actual workload of applicants, and programme learning outcomes.

8. The structure of the educational programme and its educational
components must ensure that the educational programme is practice-
oriented or consistent with the objectives and characteristics of the dual
form of education (if this form is implemented in the educational
programme).

9. The educational programme should ensure that higher education
seekers acquire competencies aimed at achieving the global sustainable
development goals for 2030, as proclaimed by the United Nations General
Assembly resolution.

Criterion 3. Access to
educational
programmes and
recognition of learning
outcomes

1. The rules for admission to study under an educational programme,
drawn up in accordance with the Conditions (Procedure) for admission to
higher education, must be clear and understandable, must not contain
discriminatory provisions, and must be published on the official website
of the higher education institution.

2. The rules for admission to the educational programme must take into
account its specific features.

3. Higher education institutions should recognise learning outcomes and
qualifications obtained in other educational programmes (in particular
during academic mobility) within the framework of their educational
programmes. Such recognition should be carried out in accordance with
clear and understandable rules that do not contradict national legislation
and international acts, are accessible to all participants in the educational
process, and are consistently followed. The procedure and decisions taken
on recognition should be properly documented in accordance with the
law.

4. Higher education institutions must recognise learning outcomes
achieved through non-formal and/or informal education within the
framework of their educational programmes. Such recognition should be
carried out in accordance with clear and understandable rules that do not
contradict the law and are accessible to all participants in the educational
process.
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Criterion 4. Learning
and teaching in the
educational
programme

1. The educational process must comply with the requirements of the law.
Teaching and learning methods, tools, and technologies must contribute
to the achievement of the goals and learning outcomes stated in the
educational programme, comply with the requirements of a student-
centred approach, and the principles of academic freedom.

2. All participants in the educational process should be provided with
timely, accessible, and understandable information regarding the
objectives, content, and programme outcomes of learning, as well as the
procedure and criteria for assessment within individual educational
components (in the form of a working programme for the academic
discipline or a syllabus).

3. Higher education institutions must ensure that teaching and research
are combined in the implementation of educational programmes in
accordance with the level of higher education, specialisation and
objectives of the educational programme.

4. Teaching, research and teaching, and research staff should
systematically update the content of educational components based on
scientific achievements and current practices in the relevant field.

5. Learning, teaching, and research should be linked to the
internationalisation of the educational programme and the higher
education institution.

Criterion 5. Control

measures, assessment
of higher education
applicants, and

academic integrity

1. The forms of control measures and assessment criteria for higher
education applicants must be clear, understandable, enable the
establishment of the applicant's achievement of learning outcomes for a
specific educational component and/or educational programme as a
whole, and be made public in advance.

2. Forms of assessment of higher education applicants must comply with
the requirements of the higher education standard (if available). Learning
outcomes must be confirmed by the results of a single state qualification
examination in the specialities for which it has been introduced.

3. Clear and understandable rules for conducting assessment measures
should be defined, which are accessible to all participants in the
educational process, ensure the objectivity of examiners (covering
procedures for preventing and resolving conflicts of interest), determine
the procedure for appealing the results of assessment measures and their
retaking, and are consistently followed during the implementation of the
educational programme.

4. Higher education institutions must have clear and understandable
policies and procedures for maintaining academic integrity, which must
be consistently followed by all participants in the educational process
during the implementation of the educational programme. Higher
education institutions should promote academic integrity (primarily
through their implementation in the culture of quality of higher education
institutions) and use appropriate technological solutions as tools to
counter violations of academic integrity.

Criterion 6. Human
resources

1. Teachers involved in the implementation of the educational
programme, taking into account their qualifications and/or professional
experience, must be able to provide the educational components they
implement within the educational programme, taking into account the
requirements for teachers specified by law.
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Continuation of table Al

2. Competitive selection procedures for teachers should be transparent,
non-discriminatory, enable the required level of professionalism to be
ensured for the successful implementation of the educational programme,
and be applied consistently.

3. Higher education institutions should involve employers, their
organisations, professional practitioners, and industry experts in the
implementation of the educational process.

4. Higher education institutions should promote the professional
development of teachers through their own programmes or in cooperation
with other organisations, and encourage the development of teaching
skills.

Criterion 7.
Educational
environment and

material resources

1. The educational programme's teaching and learning resources,
financial and material and technical resources (software, equipment,
library, other infrastructure, etc.) must ensure that the educational
programme's objectives and learning outcomes are achieved.

2. Higher education institutions must ensure that teachers and students
have access to the relevant infrastructure and information resources
necessary for learning, teaching, and/or research activities within the
educational programme, in accordance with the law.

3. The educational environment should provide opportunities to meet the
needs and interests of higher education students enrolled in educational
programmes and be safe for their lives, physical and mental health.

4. Higher education institutions must provide educational, organisational,
informational, advisory, and social support, as well as support for the
physical and mental health of higher education students enrolled in
educational programmes.

5. Higher education institutions must create adequate conditions for the
realisation of the right to education for persons with special educational
needs who are enrolled in educational programmes.

6. Existing standardised anti-corruption policies and procedures for
responding to cases of bullying, discrimination, sexual harassment, and
other conflict situations must be accessible to all participants in the
educational process and must be consistently adhered to during the
implementation of the educational programme.

Criterion 8. Internal
quality assurance of
the educational
programme

1. Higher education institutions must consistently implement the
procedures they have established for developing, approving, monitoring,
and periodically reviewing educational programmes.

2. Higher education students should be involved in the process of periodic
review of the educational programme and other quality assurance
procedures as partners, either directly or through relevant self-governing
bodies. Proposals from higher education students should be taken into
account when reviewing the educational programme.

3. Employers, directly and/or through their associations, should be
involved as partners in the periodic review of the educational programme
and other procedures to ensure its quality.

4. Higher education institutions must have a practice of collecting,
analysing, and taking into account information on the career paths of
graduates of educational programmes (except in cases of first-time
accreditation).
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End of table A1

5. The quality assurance system of a higher education institution should
ensure a timely response to the results of monitoring of the educational
programme and/or educational activities related to the implementation of
the educational programme, in particular through stakeholder surveys.

6. The results of external quality assurance in higher education should be
taken into account when reviewing educational programmes.

7. A culture of educational quality should be fostered within the academic
community of higher education institutions, promoting the continuous
development of educational programmes and educational activities under
these programmes.

Criterion 9.
Transparency and
publicity.

This criterion should
be applied taking into

1. Clear and understandable rules and procedures governing the rights and
responsibilities of all participants in the educational process must be
accessible to them and consistently followed during the implementation
of the educational programme.

2. No later than one month prior to the approval of an educational
programme or amendments thereto, a higher education institution shall

account the | publish the relevant draft on its official website for the purpose of
requirements and | receiving comments and proposals from interested parties.

restrictions on  the | 3. Higher education institutions must ensure open access to information
disclosure of restricted | and documents on their websites in accordance with the law.

information

established by law.
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Appendix B

Criteria and results of measuring the competencies acquired by distance
learning students (for exams, course projects (work), internships, certification
(qualification) exams, and for defending their qualification work)

Table B1

Criteria and results of measuring the competencies acquired by distance
learning students (for exams, course projects (work), internships, certification

(qualification) exams) [25]

Total score on
a 100-point
scale

Assessment
in ECTS and
on the
national scale

Assessment criteria and measurement results
of competencies acquired by students

90-100

A / excellent

The student demonstrates systematic, deep, thorough, and consistent
knowledge of the educational material in a volume corresponding to
the content of the discipline; is able to apply theoretical principles
when performing practical tasks, analyse the data obtained on the
basis of knowledge and skills acquired in this and related disciplines;
makes sound decisions in non-standard situations; demonstrates the
ability to independently set and solve tasks, actively participates in
discussions; can argue and defend their own position.

82-89

B/ good

The student demonstrates deep and thorough knowledge of the
subject matter; is able to apply theoretical principles when performing
practical tasks, but makes occasional inaccuracies; is able to
independently identify and correct mistakes, the number of which is
insignificant; is proficient in modern methods and techniques of]
calculation in the discipline; makes reasoned conclusions;
understands the connection between related disciplines; uses
knowledge, analyses various economic phenomena and processes;
independently uses additional sources of information.

74-81

C/ good

The student demonstrates good knowledge of the subject matter, but
makes minor mistakes when applying theoretical principles to
practical tasks; is able to apply the subject matter in standard
situations and to meet practical needs; is able to analyse and draw
conclusions; independently uses additional sources of information;
uses terminology and fundamental principles in a justified manner.

64-73

D/
satisfactory

The student demonstrates certain knowledge of the subject matter in
accordance with the content of the academic discipline, correctly and
logically reproduces its content; demonstrates certain skills when
performing practical tasks, performs standard (typical) practical
tasks; understands the basic interrelationships between disciplines
and practical needs that are decisive in the course, can superficially
analyse events and situations, and draw certain conclusions; with the
help of a teacher, can solve similar tasks, but makes a significant
number of inaccuracies and gross errors.

60-63

E/
satisfactory

The student demonstrates incomplete knowledge of the subject
matter, has only partially mastered the content of the discipline;
makes significant mistakes when performing practical tasks, does not
link basic fundamental principles with practical needs.
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The student has only partially mastered the subject matter, is not
familiar with its content, requires significant assistance in completing

FX /un- . )
35-59 A practical tasks, demonstrates a lack of knowledge of basic fundamental
satisfactory | .. . o o
principles; during examinations, completes no more than 15% of the
total number of tasks.
The student has not mastered the course material, does not know
0-34 F/un- |scientific facts and definitions, is not familiar with primary sources and
satisfactory [recommended literature, lacks systematic thinking, and has not

developed practical skills.
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Table B2

Criteria and results of measuring the competencies acquired by distance
learning students (for defending their qualification work) [26-28]

Score
ona
100-

point
scale

Assessme
nt in
ECTS and
on the
national
scale

Assessment criteria and measurement results
of competencies acquired by students

Level of
competence

90-100

A/
excellent

The grade is given for a qualification work of a research
nature, formatted in accordance with the requirements for
qualification works, with the material presented logically and
consistently with relevant conclusions. The work has received
positive reviews from the academic supervisor and reviewer.
During the defence, the student demonstrates thorough and in-
depth knowledge of the topic, freely uses research data, makes
suggestions on the research topic, skilfully uses the
presentation during the report, and confidently and thoroughly
answers the questions asked.

High
(creative)

82-89

B/ good

The grade is given for a qualification work of a research
nature, formatted in accordance with the requirements for
qualification works, with the material presented logically and
consistently with relevant conclusions. The work has received
positive reviews from the academic supervisor and reviewer.
During the defence, the student demonstrates sufficient
knowledge of the topic, uses research data, skilfully uses the
presentation during the report, and answers questions without
any particular difficulty. There are only minor errors and
inaccuracies in the language of the work.

Sufficient
(constructive-
variative)

74-81

C/ good

The grade is given for a qualification work of a research
nature, formatted in accordance with the requirements for
qualification works, with the material presented logically and
consistently with relevant conclusions. The work has received
positive feedback from the academic supervisor and reviewer.
The reviewer's review contains minor comments.

During the defence, the student demonstrates sufficient
knowledge of the topic, uses research data, uses a presentation
during the report, and answers questions. There are only minor
errors and inaccuracies in the structure, language, and style of
the work.

Sufficient
(constructive-
variative)
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64-73

D / satis-
factory

The grade is given for a qualification work that is research-
oriented, formatted in accordance with the requirements for
qualification works, but has a superficial analysis, and the
material is presented inconsistently and without justification.
The work has comments from the reviewer regarding the
content and methodology. A presentation of the report has
been prepared for the defence, but the visual information is not
always commented on. The main theses of the work are
revealed, but are not sufficiently substantiated, and the
conclusions, proposals, and recommendations are not clearly
formulated.

During the defence, the student demonstrates uncertainty,
shows poor knowledge of the subject, and does not always
provide reasoned answers to questions. There are errors and
inaccuracies in the structure, language, and style of the work,
including a significant number of significant ones.

Medium
(reproductive)

60-63

E/ satis-
factory

The grade is given for a qualification work that is research-
oriented, formatted in accordance with the requirements for
qualification works, but lacks critical analysis, and the
material is presented inconsistently and without justification.
The work has significant comments from the reviewer
regarding content and methodology. A presentation of the
report has been prepared for the defence, but the visual
information is not commented on. The main theses of the work
are revealed, but are insufficiently substantiated, and the
conclusions, proposals, and recommendations are unclear.
During the defence, the student demonstrates uncertainty,
shows poor knowledge of the subject, does not provide
comprehensive and reasoned answers to questions, reproduces
part of the theoretical material, demonstrates knowledge and
understanding of the main provisions and can only correct
mistakes with the help of the teacher, among which there are
a significant number of significant ones.

Medium
(reproductive)

35-59

FX/
unsatis-
factory

The grade is given for a qualification work that is not research-
based, does not contain analysis, and does not meet the
requirements for qualification work. The work does not
contain conclusions, or they are declarative in nature. The
reviews of the scientific supervisor and reviewer contain
critical comments. No presentation of the report has been
prepared for the defence.

During the defence, the student demonstrates uncertainty, poor
knowledge, and makes gross errors in their answers to
questions.

Low
(receptive-
productive)

0-34

F/
unsatis-
factory

The grade is given for a qualification work that is not research-
based, does not contain analysis, and does not meet the
requirements for qualification work. The work does not
contain conclusions, or they are declarative in nature. The
reviews of the scientific supervisor and reviewer contain
critical comments. No presentation of the report has been
prepared for the defence.

During the defence, the student cannot answer any questions
on the topic and does not know the theory.

Low
(receptive —
productive)
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Appendix C

Questionnaire “Assessment of the compliance of the distance learning process
with the expectations and needs of applicants”

Stage I — initial survey on EP

Gender

o0 Male
o Female

The level of education you are obtaining

o Bachelor's degree
0 Master's degree
o Doctor of Philosophy

Name of the educational programme

o Select from list

Are you familiar with distance learning, its

advantages and disadvantages?

o Yes, I am familiar with it
o | am partially familiar with it
o No, I am not familiar with it

What influenced your choice of distance
educational

learning for chosen

programme?

your

0 Quarantine restrictions

o Military action

o Combining study and work
o Person with special needs*

Do you have sufficient technical resources | o Yes

and Internet access to organise distance | o Partially
learning? o No

When enrolling 1in an  educational | o Yes, fully provided

programme, is your right to choose subjects

within your specialisation guaranteed?

o Rather not provided
o Difficult to say

When enrolling in an
programme, is it possible to create
individual educational path?

educational

o Yes, fully provided
an | o Rather not provided
o Difficult to say

Please indicate a convenient time

organising online meetings with teachers.

for | o Working days (AM)
o Working days (PM)
o Days off (AM)

o Days off (PM)

Stage II — after studying particular subjects (courses)

What course are you studying?

o st year

o 2nd year
o 3rd year
0 4th year
o 5th year

How much time do you spend on
studying on average each day?

o Up to 1 hour

o 1-2 hours

0 3-4 hours

0 More than 4 hours
o Difficult to answer
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Is communication between teachers and
students well established?

o All teachers communicate in different ways

0 Only some teachers communicate

o Communication with teachers takes place through a
tutor (mentor)

o Teachers communicate with the group leader, who
passes on the information

o There is no communication

Which tools and platforms for distance | o Moodle
learning are you most comfortable | o MOOC
working with? (you may select several | o Google Meet
options) o Classroom
0 Zoom
0 YouTube
o Skype
o Other
Which social networks and messengers | o Facebook
are most convenient for communication | o Messenger
during distance learning? o TikTok
o Twitter
o WhatsApp
o Telegram
o Instagram
o Snapchat
o Other
Do teachers evaluate how you perform | o Yes
tasks? o No
o Partially

What methods do teachers use to check
your completed assignments?

o Submitting completed assignments in various ways
o Online communication with the teacher

o No assessment, as you do not report on the
completion of assignments

Other

Do you receive information from
teachers about the assessment of
academic achievements?

o Yes, I receive it

o Yes, I receive it, but only if I ask the teacher
o No, I don't receive it, even if I ask the teacher
o No, I don't receive it

0 Other
Is there a need to combine distance | o Yes
learning with informal education to| o No

improve hard skills?

o Sometimes

Does distance learning ensure the
development of soft skills?

o Provides communication skills

o Provides self-management skills

o Provides thinking skills

o No, does not provide soft skills development
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What exactly do you like about distance
learning (you can choose one or more
answers)?

o Home is a comfortable learning environment for me.
o I choose the learning time that suits me best.

o I choose the pace of learning.

o I choose the amount of time needed to complete the
task.

o I choose the sources of information (online platforms,
video lessons, online textbooks).

o I have more time and opportunities for individual
communication with teachers

o Being in a safe environment

o Other

What exactly do you dislike about
distance learning (you can choose one or
more answers)?

o Unsatisfactory technical conditions (poor internet
connection, lack of modern gadgets)

o Teachers do not adhere to the schedule of online
meetings

o Feedback from teachers is limited to receiving
assignments and sending answers

o | feel that my knowledge level has deteriorated

0 My motivation to study has decreased

o I miss ‘live’ communication with teachers and peers
o I do not understand the criteria for assessing
completed assignments

o I do not have information about the results of
assessing my own academic achievements

o Other

Stage III — final survey after completion of training at the EP

Are you satisfied with the overall
organisation of the distance learning

o Yes, satisfied
0 Mostly satisfied Mostly dissatisfied

process? o Dissatisfied
0 If dissatisfied, please specify
why
Are you satisfied with the quality of online | o Yes
courses and the professionalism of | o No

teachers?

o Hard to say
o I don't know

Is the level of practical training sufficient

during distance learning?

o Yes, sufficient
o Insufficient
o I cannot answer

Do you have the opportunity to choose your | o Yes

own work placement locations? o No
o I don't know
Do teachers wuse interactive teaching| o Use

methods during online meetings?

o Do not use
o It does not matter to me
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Do the forms and methods of learning and
teaching meet the requirements of a
student-centred approach?

o Yes, they do
0 Mostly yes
0 Mostly no

o Hard to say

Is the procedure for assessing students'
knowledge objective?

o Yes

o No

o Hard to say
o I don't know

Is the procedure for appealing assessment
results objective?

o Yes

o No

o Hard to say
o I don't know

Do teaching and learning methods comply
with the principles of academic freedom?

o Agree

o Somewhat agree
o Disagree

o Difficult to say

Do you have the opportunity to choose the
topics and subjects of your research when
writing coursework and academic papers?

oYes
o No
o It doesn't matter to me

Are you sufficiently informed about the
specifics of distance learning, the
assessment procedure, and the criteria?

o Yes, it is sufficient
o It 1s insufficient
o [ don't care

In what forms is your opportunity to engage
in research work in your speciality realised?

o Participation in a student research club

o Participation in scholarship programmes and
projects

o Participation in student research conferences

o Participation in student research paper
competitions

o [ am not involved in research work

Do you have the opportunity to improve
your professional knowledge and foreign
language skills while studying remotely?

o Yes, I improve my language skills while studying

o Yes, by participating in student mobility
programmes

o Yes, by publishing my research findings in a
foreign language

o Yes, by completing educational and industrial
placements abroad

o No, it does not matter to me

What forms of assessment are used in the
ongoing and final evaluation of the

o Online meetings and discussions
o Situational tasks

knowledge level of higher education| o Individual tasks
applicants? o Test control

o Projects

o Exams
Are you satisfied with the level of | o Yes
knowledge you have gained from your| o No

professional training?

o Hard to say
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How are stakeholders, employers, experts,
etc. involved in distance learning?

0 One-off online meetings with practitioners and
experts

o Thematic webinars

o Online training courses

How did you feel about the pedagogical and
psychological  support provided by
teachers, coaches, tutors, and mentors
during the learning process?

o Teachers assessed knowledge levels objectively
and transparently

o Teachers conveyed the teaching material in an
accessible and understandable way

o High level of advisory support

o Everyone was open to communication

*Are you satisfied with the level of
communication and support for persons
with disabilities?

o Yes
o No
o Hard to say

Are you satisfied with your chosen
educational programme?

o Satisfied
o Difficult to say
o Not satisfied

Are you satisfied with distance learning?

o Satisfied
o Difficult to say
o Not satisfied

Your suggestions for improving distance
learning

(o)
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Appendix D

Standard questionnaire for initial employer survey

General information about the respondent

Company name Text field
Your position in the company Text field
Your company's field of activity Text field

Company profile

Less than 1 year

From 1 to 3 years
From 3 to 5 years
More than 5 years

(o)

© © O

Number of employees in your company

Less than 10
From 10 to 50
From 50 to 200
More than 200

© ©0 © O

Requirements for graduates

Which of the following soft skills are most
important for your company? (you may
select multiple options)

Communication skills

Critical thinking

Teamwork

Leadership

Time management

Adaptability

Initiative

Other (please specify): [text field]

© O OO0 O O O O

What technical skills are critical to your
field? (you may select multiple options)

List according to the educational programme profile

What specific knowledge, skills, or| o Certifications (e.g., PMP, Cisco)
certifications might be important for | o Knowledge of ... standards or regulations
graduates? (you can select multiple options) | o Specific academic courses

o Other (please specify): [text field]
What topics or courses do you consider | Text field
necessary for the educational programme?
Which areas and forms of practical training | Text field

are most effective?

What level of English proficiency is
required for your employees?

0 Al (Beginner) — Beginner level

0 A2 (Elementary) — Elementary level

o BI (Intermediate) — Intermediate level

o B2 (Upper-Intermediate) — Upper-intermediate
level

0 CI (Advanced) — Advanced level

o C2 (Proficient) — Proficient level

o English language proficiency is not required

Experience in employing young professionals (with up to 5 years of work experience)

Are young professionals employed in your
company?

o Yes
o No
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How would you rate the overall level of | o High
training of young professionals? o Sufficient
o Medium
o Low
Does the theoretical knowledge of young | o  Fully compliant
professionals meet the requirements of the | o  Partially compliant
labour market? o Non-compliant
How well does the practical training of | o High
young professionals meet the needs of your | o Sufficient
company? 0o Medium
o Low
How would you rate the ability of young | o  High
professionals to quickly adapt to new | o Medium
working conditions? o Low
Cooperation with educational institutions
Are you ready to cooperate with the | o Yes
university in the form of internships or | o No
practical training for students? o  Further discussion needed
Are you interested in giving guest lectures | o Yes
or seminars for students in your field? o No
Does your company support participationin | o Yes
the  Employers’ Council for the | o No
improvement of educational programmes?
Are you ready to conduct internships for | o Yes
teachers in order to provide them with new | o No
knowledge about current  trends,
technologies, and practices in a particular
field?
In conclusion
What additional suggestions or comments | Text field

do you have regarding the preparation of
graduates?
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Typical questionnaire for post-monitoring survey

General information about the respondent

Company name Text field
Your position in the company Text field
Your company's line of business Text field
Company profile o Less than 1 year

o From 1 to 3 years

o From 3 to 5 years

o More than 5 years
Number of employees in your |0 Lessthan 10
company o From 10 to 50

o From 50 to 200

o More than 200
Assessment of graduates' level of preparation
How would you rate the overall level of | o High
preparation of the graduate(s)? o Sufficient

o Medium

o Low
To what extent do the knowledge and skills | o Fully compliant
of the graduate(s) meet your requirements | o  Partially compliant
and expectations? o Non-compliant
How well does the practical training of | o High
graduates meet the needs of your company? | o Sufficient

o Medium

o Low
How would you rate the graduate(s)' ability | o High
to quickly adapt to new working conditions? | o  Medium

o Low
Which of the following soft skills were most | o Communication skills
developed in the graduate(s)? (you may | o Critical thinking
select several options) o Teamwork

o Leadership

o Time management

o Adaptability

o Initiative

o Other (please specify): [text field]
Which of the following soft skills were the | o Communication skills
least developed in the graduate(s)? (youmay | o Critical thinking
select several options) o Teamwork

o Leadership

o Time management

o Adaptability

o Initiative

o Other (please specify): [text field]
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What level of English proficiency did the
graduate(s) demonstrate?

o Al (Beginner) — Beginner level

0 A2 (Elementary) — Elementary level

o B1 (Intermediate) — Intermediate level

o B2 (Upper-Intermediate) — Upper-intermediate
level

0 C1 (Advanced) — Advanced level

o C2 (Proficient) — Proficient level

o Proficiency in English is not required

Which technical skills were most developed
in the graduate(s)? (you may select several
options)

List according to the educational programme profile

Which technical skills were the least
developed in the graduate(s)? (you can
select several options)

List according to the educational programme profile

What skills, knowledge or abilities did your | Text field
company develop in the graduate(s) during

the first 3 months after employment?

(Optional) o Upto...$
How would you rate the level of additional | o Range
investment in the development of the | o Range
graduate(s) during the first 3 months after | o More than ...$
employment? o I can't estimate

Areas for improvement in the educational

programme

What, in your opinion, should be changed in
the process of preparing graduates to
increase their effectiveness in the
workplace?

o Text field

What additional training or courses could be
useful for graduates?

o Text field
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Appendix E

Standard questionnaire for scientific and teaching staff

General information about the respondent

Full name (in the case of an identified | Text field
survey)

Department/faculty Text field
Position Text field

Assessment of teaching quality: communication aspect

How would you rate the effectiveness of the

o

Very comfortable

communication channels used to interact | o Comfortable
with students (e-mail, forums, chats)? o Neutral

o Uncomfortable

o Very uncomfortable
How effective are the methods used to assess | o Very effective
students in distance learning? o Effective

o Neutral

o Ineffective

o Very ineffective
How would you rate the level of interaction | o High
between teachers and students in distance | o Sufficient
learning? o Medium

o Low
How often do you use online tools to consult | o Very often
with and provide feedback to students? o Often

o Sometimes

o Rarely

o Never
How would you rate the level of student | o Very high
engagement in distance learning (activity on | o High
forums, participation in online discussions, | 0 Medium
completion of assignments)? o Low

o Very low
How do you assess the possibility of students | o High
maintaining academic integrity during | o Sufficient
remote exams? o Medium

o Low
What difficulties do you encounter when | Text field
organising interactive sessions or online
discussions with students?
What additional resources or tools would you | Text field

like to have to improve interaction with
students in distance learning?
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Assessment of the quality of distance education: organisational and technical aspects

How would you rate the overall level of | o High *
distance learning organisation at your higher | o Sufficient
education institution? o Medium
o Low
How would you rate the quality and usability | o High *
of the distance learning platform? o Sufficient
o Medium
o Low
How convenient are distance learning tools | o Very comfortable
for you? o Comfortable
o Neutral
o Uncomfortable
o Very uncomfortable
What level of technical support do you|o High*
receive for organising distance learning? o Sufficient
o Medium
o Low
What are the main problems you encounter | Text field
when organising distance learning?
What technological or methodological | Text field
aspects need improvement?
What resources or support do you need to | Text field
improve the quality of distance learning?
What recommendations would you give to | Text field
improve the organisation of distance
learning?
What, in your opinion, can be done to | Text field
improve the effectiveness of distance
learning in higher education?
What additional training or resources could | Text field
be useful for teachers in distance learning?
Are there any additional aspects that should | Text field

be considered to improve distance learning?
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ANNEX 2. TRANSLATION INTO UKRAINIAN

YACTHHA 1. TOPOXHS KAPTA 3ABE3IEYEHHS IKOCTI
TA JOTPUMAHHS AKAJJEMIYHOI JOBPOYECHOCTI
B JUCTAHIIHHINA OCBITI

Jl1s1 3a0e3nedeHHs AKocmi Oucmanyiitnoi oceimu 1a JOTPUMaHHS aKaJIeMIdHO1
n00poYeCcHOCTI cepen 3100yBayiB 1 BUKJIaAadiB HEOOX1THO peanizyBaTi KOMIUIEKCHUM
MIJIX1]], IO BKJIIOYAE HU3KY 3aXO1B Ta METOJIUK.

[lepiia cTajist BKJIIOYA€E MiATOTOBKY Ta IJIAHYBAHHS, JI€ CTBOPIOETHCS CTPYKTYpa
CUCTEMU 3a0€3MEeUEHHs SIKOCTI AUCTAHIIIHOI OCBITH Ta po3po0JsS€ThCSs HOPMATHBHA
0a3a, 110 BiMOBIAa€e (hopMaTbHUM BUMOTaM CTaHJApTy BUILO1 ocBiTH. Ha nbomy etami
PO3pOOJIAIOTHCS TOJITUKH Ta MPOIETYypH 3a0€3MeUeHHS SIKOCTI TUCTAHIIIHHOT OCBITH,
BU3HAUYAIOTHCS BIAMOBIIAIbHI 0COOM Ta iX PYyHKIITy CTPYKTYpl 3a0€3neUeHHs SIKOCTI,
BCTAHOBIIIOIOTHCS PETYJISIPHI 3yCTPpidl pOOOYUX IPYII JJis1 OOTOBOPEHHSI MUTAHb SIKOCTI.
Takok mNpPOBOAUTHCS aHAMI3 ICHYIOUMX OCBITHIX TMporpaM Ha BIANOBIJHICTD
CTaHJapTaM BHUIIOI OCBITH, PO3POOJISAIOTHCS Ta BIPOBAIKYIOTHCS OHOBJIEHI OCBITHI
IporpaMH, 110 BIAMOBIJAIOTH CTaHAAPTAM, Ta 3aJy4aloThCsl 30BHIIIHI €KCTIEPTH IS
OIIIHKM OCBITHIX TIPOTpPaM.

Iliozomoexa ma nianyeanns
Merta: CTBOpeHHS HOpMATUBHOI 0a3u, pO3pOOKa METOJMYHUX MaTepiaiiB Ta MiIrOTOBKa MiaathopMu s
3a0e3MmeueHHs SKOCTI TUCTAHITIHHOT OCBITH Ta TOTPUMAaHHS aKaJIeMidHOI JOOpOIECHOCTI
Emanu
1. ®opmyBaHHS 2'.B0Ta.HOB.HTH .4' CTBOpe.}EHH 5. Po3pobxka
CTPYKTYpPH CUCTEMU BUOBIAHICTE inQopuaiiiin OHJIAMH-KYypCY 3
3a0e3MmeueHHs IKOCTi OCBITHIX porpam 3 P03p06“1< a X 1a aKaJeMigHO1
R (OIl) popmanpbHUM | HOPMATHBHOI 6a3M | METOAMYHUX .
JUCTaHLIHHOT OCBITH L JOOpoUYEeCHOCTI
BUMOTaM CTaHJApTy MmarepiaiiB
BUIIOI OCBITH
Tpusanicms
3 micdr | 2 Micdr | 3 micdr | 2 Micdri | 4 micsmi
i
- Po3pobutn - IlpoBectn amami3z | - BusnaueHHs - IMigrotoBka |- CTBOpeHHS
MTOJTITUKA Ta | icaytounx OIl Ha | ocHOBHHUX MaTepiamiB 3 | HAaBYaJIbHUX
POy pH BiAMOBIIHICTD TIPUHITUTIIB iHpopMariiiino | MarepiamiB  Ta
3a0e3nedeHHsT SKOCTi | CTaHAapTaM  BHINOI | aKaJeMidHOi i rpaMOTHOCTI. | 3aBIaHb.
TICTAHIIHHOT OCBITH. | OCBITH. JIOOPOYECHOCTI. - Po3pobka - Bxmrouenns
- Buznauntn - Pospoburn Ta | - Po3poOka PEKOMEHJaIiii | MOJYJIIiB 3 OCHOB
BIAMOBIMaTbHUX OCIO | BIPOBaAUTH [lomoxxeHHs ~ TpO | OO iHpopmamniiHOT
ta ix (¢yHKO Yy | OHOBIEHI OCBITHI | akajaeMigHOi MIOTIEPEHKEHH | TPAMOTHOCTI.
CTPYKTYpi porpamu, o | J0OPOYECHOCTI. o TIJIariary. - Po3poOka
3a0e3rnedeHHs AKOCTi. | BiAMOBiAalOTh - BmpoBamkennss | - BusHaueHHs | cuctemu
- BcranoButn CTaHAapTaM. [opsiaxy OCHOBHHX OLIIHIOBAHHS JJIS
peryisipHi 3ycTpidi | - 3anyuuTH HepeBipKH pecypciB i | KypciB
poboumx Trpymn s | 30BHINIHIX €KCHEPTIB | aKaAeMidHUX CaMOHaBYaHHS
00roBOpeHHs TUTaHb | i omiHK| Ol TEKCTIiB Ha TUIariar. | 3700yBayiB i
SIKOCTI - Po3pobka Ta | BUKJIAIa4iB
3aTBEPKEHHS
Etnunoro Kopekcy
YHIBEPCHTETY
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Jpyra crtajis BKJIIOYa€e BIPOBAKEHHS Ta 3a0€3MEUeHHs SIKOCTi. BaxIuBuM €
OopraHizaliifHO-MeTOIMYHE 3a0€3MEeUYeHHs MPOLECYy IUCTAHUIMHOIO HaBYaHHS,
po3poOKa METOAMYHMX pPEKOMEHAALN JUid BHKJIAQJadiB ILIOJ0 IPOBEICHHS
JTUCTaHLIMHUX 3aHATh, MIATOTOBKA TPEHIHTIB Ta CEMIHApiB [JIs BUKIAIadiB 3
METOJMKM JUCTAHI[IHHOrO HaBYaHHA, 3a0e3MedyeHHs JoCTyny 3100yBadiB BHIIOL
OCBITH JI0 HABYAJIbHUX MaTepialiiB yepe3 oHJaH-uatgopmy. BuzHauaroTbes 4iTKI Ta
MPO30pl KpUTEpPli OLIHIOBAHHS IJIsi KOKHOTO KYpCy, pO3pOOJISIOTHCS PI3HOMAHITHI
(opMHU TeCTyBaHHS Ta OLIIHIOBAHHS, BUKOPUCTOBYIOTHCS aBTOMATU30BaH1 CUCTEMU JIJIst
MepeBipKU 3HaHb 3100yBayiB.

Bnpoeaodicennsn
Mera: BripoBaskeHHsT pO3pOo0JICHMX HOPMAaTUBHUX aKTIB Ta MaTepiaiiB, 3allyCK OHJIAWH-KYpPCY,
HaJAIITYyBaHHS CHUCTEM KOHTPOJIIO SKOCTI Ta JoOpoyecHOCTI. 3abe3meunTH OpraHizauiiHo-
MeTo/MYHEe 3a0e3leyeHHs] TMpolecy IUCTAaHIIMHOIO HaBYaHHA Ta pO3POOUTH KpuTepii
OILIIHIOBAHHS,  JIarHOCTUYHI  IHCTPYMEHTH Ta  pe3yJbTaTH  BUMIPIOBaHHS  Ha0yTUX
KOMIIETEHTHOCTEM.
Emanu
1. Opranizauiino- | 2.  Busnauenns | 3. BnpoBampkenns | 4. 5. 3amyck
METOIUYHE KpUTEpiiB HOPMAaTHUBHOI 3aBaHTaXEHHS OCBITHBOT
3a0e3MeyeHHs OLIIHIOBaHHS, 6a3u MaTepiajgiB  Ha | MIporpaMu  Ta
IpoLecy JIarHOCTUYHUX mwiatgopmy OHJIANH-KYpCYy
JUCTAHILIHOTO IHCTpYMEHTIB  Ta JUCTAHIIHHOT 3 aKaJaeMIYHOI
HaBYaHHS pe3yabTaTiB OCBITH JI0OpPOYECHOCTI
BUMIPIOBaHHS
Ha0yTHX
KOMIIETEHTHOCTEN
Tpusanicmo
3 micdr 2 micdr 2 mics ‘ 1 micsr 1 micsr
i
- Pozpobutn - BcranoButun -IadopmyBanns | - 3aBaHTaxxeHHs | - [lyOmikaris
METONYHI YiTKI Ta Mpo30pi | 3100yBayiB Ta | iHpOpMALIHHUX | KypCy Ha
pekoMeHmaItii Ui | Kputepii BHUKJIQJIa4iB  TIPO | Ta METOIWYHUX | ruiatdopmi
BHKJIQ/IaviB I[0JIO | OI[IHIOBaHHS IS | HOBI HOPMATHBHI | MaTepiaiB. UCTaHIIHHOL
MIPOBEJICHHS KO>KHOTO KypCy. | aKTu. - CtBOpEHHS OCBITH.
JTUCTAHIIHHUX - Po3pobutun - IIpoBenenus JIOCTYIy 1o | - InpopmyBan
3aHSTh. pI3HOMaHITHI CeMiHapiB Ta | pecypciB s | HI 3100yBadviB
- IligrotyBatu hopmu TPEHIHTB  WIOJO | 3100yBayiB  Ta | Ta BUKJIAJaYiB
TPEHIHTU Ta | TECTYBaHHA  Ta | JOTPUMAHHS BUKJIaJ[ayiB. po Kypc.
ceMiHapu JUIS | OI[IHIOBAHHSA MPUHIINIIIB - HanamryBann | - [IpoBeneHHs
BHKJIJ]a4iB 3 | (TecTH, aKaJeMidHoO1 b CTPYKTYpH | BCTYIHHUX
METOIUKH KOHTPOJIbHI JT00OpPOYECHOCTI. Kypcy Ha | BeOiHapiB  Ta
JNUCTAHIIIHOrO poboTH, - Hamaromxenns | miatdopmi MpEe3CHTAI i
HaBYaHHS. MIPOEKTH). poueayp
- 3abe3neunTu - BukopuctoByBa | nepeBipku
JOCTyM 3100yBaviB | TH aKaJeMiqHHUX
hi (6] HAaBYAJIIbHUX | aBTOMAaTU30BaHI | TEKCTIB Ha
MaTepiajliB  uepe3 | CUCTEMHU IUIs | Tiariat
OHJIAlH- NEepeBipKH  3HaHb
wiarhopmy 3100yBayiB
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Tperd cranisg mae Ha MeTi 3a0€3N€4YEeHHS] BIANOBIAHOCTI MPOIECY TUCTAHUIMHOT
OCBITH OYIKYBaHHSIM Ta NoTpebaM 3100yBadiB, a TAKOXK OLIHKY SKOCTI MPOLECY 3
no3uuii crerkxonnepis. [IpoBoaaTbCs onuTyBaHHA Ta 300pH 3BOPOTHOTO 3B’ SI3KY BiA
3100yBayiB JJIsl OIIHKK 1X 3aJI0BOJIEHOCTI, PO3POOJISIOTHCS afanTalliiHl TJIaHu IS
3100yBayiB 3 0COOJIMBUMH MOTPEOAMHU, PETYIIIPHO NEPETIISIAAIOTHCS Ta OHOBIIOIOTHCS
HaBUYaJIbHI IUUIAHU 3 ypaxXyBaHHSIM 3BOPOTHOrO 3B’s3Ky. OpranizoBYIOTHCS KPYTJIi
CTOJM Ta OOrOBOPEHHS 3 POOOTONABISIMU JUISl OLIHKH SIKOCTI OCBITHIX MpoOrpam,
BpPaxOBYIOTbCSI PEKOMEHAAI] CTEHKXOJIIEpPIB MPU OHOBIECHHI OCBITHIX MpOrpam,
MPOBOJUTHCS PETYISIPHUM aHall3 TEHAEHLIN pUHKY TIpalli AJis aJanTamii Iporpam.

Monimopunz ma 600CKOHAIEHHA
Mera: TlocTiiiHUI KOHTPOJb SKOCTI OCBITHBOTO MPOLECY, MOHITOPUHT JOTPUMAHHS aKaJeMIuHOT
JNOOPOYECHOCTI Ta BJIOCKOHAJEHHS CHCTEMU Ha OCHOBI 3BOPOTHOrO 3B’SA3KYy. 3ale3neuyeHHs
BIJIOBIJHOCTI MpOIIECY OUCTAHIIIMHOI OCBITM OUYIKYBaHHSIM Ta IMOTpebdaM CTEHKXOJAepiB Ta
3100yBayiB

Emanu
gakocti | 2. KoHTponb  nOTpUMaHHS
aKaJIeMigHO1 JOOPOYECHOCTI

1. MoHniTopuHr 3. BaockoHaneHHs cucteMu

OCBITHBOT'O TTPOIIECY

Tpusanicms
ITocTiiino ‘

i

TTocTitino [Tocritino

Perynspue npoBeneHHs
OTMMUTYBaHb Ta AaHKETYBaHb
3100yBaviB 1 BUKJIaIaviB.
AHaJi3 pe3ysbTaTiB
OTUTYBaHb Ta BHECEHHS
KOPEKTHUB.

3aydeHHs CTEHKXOJIIEPiB
IUTSL OLIIHKY SIKOCTI OCBITHIX
nporpam

Bukopucranns nporpam
JUTS TIEPEBIPKH
YHIKQJIBHOCTI POOIT.
[IpoBeneHHs peryasapHUX
NepeBipoK poOIT Ha
iariar.

Posrisin Bumaakis
HOpYIIEHb Ta
BIIPOBAKEHHS
BIJIIOBITHUX 3aXO0IiB

- Oprasni3yBaTH KpyTJi
CTOJIM Ta OOTOBOPEHHS 3
poOOTONABIIMU TSI
OILIIHKH SKOCT1 OCBITHIX
mporpam.

- Awnaii3 3BOpOTHOTO
3B’SI3KY BiJ] BCIX TPYII
CTEHKXOJIIEePiB.

- IIpoBoauTtu perynspHuit
aHaJi3 TeHICHIIH PUHKY
mpari Juis ajanraii
nporpam

- Amnaii3 Ta BIpOBaKEHHS
CyYaCHHUX €BPOMECHCHKHUX
MPaKTHUK.

- Perynspuuii neperusan ta
OHOBJIEHHSI OCBITHIX
mporpam Ta HOpMaTHBHHX
aKTIB

Ha ocranHiii cramii BigOyBaeThCsA IMIUIEMEHTAIllsl Ta TMOCTIMHA MiATPHMKA
IIHHOCTeW Ta akajgeMidyHol M00podecHOCTi. Po3poOssieThecsi Ta BIPOBAIKYETHCS
KOJIEKC  aKaJeMIi4HOi  JOOpPOYECHOCTI, TOTYIOThCSI Ta  PO3MOBCIOIKYIOTHCS
iHdopmarliitHi  marepianu 3 akaJeMIidHOI  JOOPOYECHOCTI, BIPOBAIKYIOTHCS
IHCTPYMEHTH 11 KOHTPOJIO JOTPUMAHHS aKaJeMIidHOl J0OpOYECHOCTI, Taki SK
MpOrpaMu JIJisi IEPEBIPKU YHIKAIBHOCTI POOIT.

Jns 3abe3nedeHHss SKOCTI JUCTAHIIIAHOI OCBITH HEOOXigHO cdopmMyBaTH
OCHOBHI1 aCIIeKTH Ta MEXaHI13MHU KOHTPOJIIO ii BOPOBAIXKEHHS. BaXxxJIMBUM € MOCTINHUN
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Ta MNEPIOJUYHHUIA KOHTPOJIb yChOTO OCBITHBOI'O IPOLIECY, SIKUW BKIIIOYAE OLIHKY
npogdeciiiHoi MaillCTEpPHOCTI MEJArorivHoro MepcoHanly, HOBU3HY Ta aKTyalbHICTb
3alpONOHOBAHMX  KYpPCiB, 3alllKaBIEHICTh 3/00yBadiB, 3BOPOTHIN 3B 530K,
JOTPUMAHHSI CTaHAAPTIB KOMyHiKamii Tomo. Ilicis BmpoBa/pkeHHs BCIX e€TamiB
JIOPOKHBOT KAPTHU HEOOX1THO 3a0€3MEeUNUTH MOCTIMHUI MOHITOPUHT Ta BJOCKOHAJICHHS
npoiieciB. PerynsipHe npoBeieHHs ONMUTYBaHb cepell 3700yBadiB 1 BUKJIaAaviB, aHa13
pe3yJbTaTIB Ta BIPOBAKEHHS HEOOXITHUX 3MiH JO3BOJSATH MIATPUMYBATH BUCOKUMN
PIBEHb SAKOCTI TUCTAHLIMHOI OCBITH Ta TOTPUMAaHHS aKaJeMIYHOI 100pOYECHOCTI.

BrockoHaneHHs OCBITHBOTO TMPOILECY MOXKIMBE 3aBASKH IMIUIEMEHTALIi
Cy4aCHHUX €BPOMEUCHhKUX MpakThk. OTKe, HEOOX1AHO Mepen0auynuTh TaKOXK B 3aKiasl
BUIIOI OCBITH peryjsipHe O3HAHOMJIEHHS 3 NEPEelIOBUMHU MpaKTUKAMH peajizaiii
OCBITHBOT'O TIPOLIECY, B TOMY YHCII, IO CTOCYETbCS JOTPUMAHHS MPUHIUIIIB
aKkaJeMIvyHO1 100pOYEeCHOCTI BCiMa MOro y4YaCHUKaMHU.

Koumpons ma 36imuicmp

[Ticns BnpoBa>KEHHSI BCiX €TaIliB JOPOXKHBOI KapTH HEOOXI1THO 3a0€3MeUnuTH
NOCTIMHWM MOHITOPMHI Ta BJIOCKOHAJCHHS TIpolleciB. PeryisipHe mpoBeAcHHS
OMUTYBaHb cepell 3700yBadiB 1 BUKJIAJaviB, aHalli3 Pe3ysbTaTiB Ta BIPOBAKEHHS
HEOOX1THMX 3MIiH JIO3BOJIATH MIJTPUMYBATH BHCOKHUU PIBEHb SKOCTI TUCTAHIIAHOI
OCBITH Ta JIOTPUMAHHS aKaJeMigHOI T0OPOYECHOCTI.

KoHTponbH1 TOYKHM Ta 3BITHICTH
1. Po3pobxa HopMaTuBHOI 6a3u

- Konrtponsaa Touka: Yepes 3 micsii.

- 3BiT: [liAroToBKa 3BITY MPO 3aBEPIICHHS PO3POOKH HOPMATUBHHX aKTIB.
2. CtBopeHHs iHGOpPMAIIMHIX Ta METOJIMYHUX MaTepialliB

- Kontponsna Touka: Yepes 5 micAiis.

- 3BIT: 3BIT PO TOTOBHICTH MaTepiajiiB Ta TUIAH BIPOBAHKEHHS.

3. Po3poOka oHJIaH-KYpCY 3 aKaJIeMi4HOi T00pOYeCHOCTI

- KonrtponsHa Touka: Yepes 9 micsis.

- 3BIT: 3BIT NpO 3aBEPIUICHHS PO3POOKU KypCy Ta MOro myOIiKaIlito.
4. BripoBa)KeHHS HOPMAaTUBHOI 0a3H Ta 3ammyCcK Kypcy

- KontponbHa Touka: Yepe3s 12 mics1iiB.

- 3BIT: 3BIT NpO BIPOBAIKEHHS HOPMATUBHUX aKTIB Ta 3aIyCK KypcCy.
5. MOHITOPHUHT Ta BAOCKOHAJICHHS

- oHTpoJibHA TouKa: [I{okBapTambHO.

- 3BiT: PerymspHi 3BiTH TPO pe3yJabTaTH MOHITOPUHTY Ta BIIOCKOHAJICHHS
CUCTEMH.

Ils mopoxHs KapTa 3a0e3MeyruTh CUCTEMAaTHYHUM Ta MOCTIJOBHUM MIIX1T 10
3a0€3IMeUeHHs SKOCTI Ta JOTPHMAaHHS aKaJeMIYHOI JTOOPOYECHOCTI B JIUCTAHITIHHINA
OCBITI.
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YACTHHA 2. CTPATEI'ISI YIIPABJIHHSA JUCTAHIIHNHOIO OCBITOIO
SIK OKPEMOIO TA CAMOCTIMHOIO ®OPMOIO HABUAHHS Y
3AKJIAJIAX BHIIIOI OCBITH

[IpobGnemaruka peanizaiii €pEeKTUBHUX YIPaBIIHCHKUX MPAKTUK Yy KOHTEKCTI
oprasizauii mnpouecy AMCTAHIIHHOTO HaBYaHHA B CY4YaCHHUX YMOBax HaOyBae
HAJ3BUYaHOI aKTyaJIbHOCTI, 3yMOBJIEHOT OOMEKEHICTIO JOCTYIy OKPEMHX Kareropin
HACEJICHHsI 0 HABYAJIBHOTO MPOIECY B PE3yJbTaTi /il BOEHHOTO CTaHy, HACIiIKaMU
pYWHYBaHHSI OCBITHBOI Ta €JEKTpOeHEepreTuyHO1 iHdpacTpykTypu Touio. Came ToMy
NUTaHHS (OpMyBaHHS KOMIUIEKCHUX CTpaTerid ynpaBlliHHS JAUCTAHLINHOIO OCBITOIO
moTpedye MePIIoYeproBOTO BUPIIICHHS.

Crpareriss ynpaBiiHHS JUCTAHIIIAHOIO OCBITOK 3aKjaJy BHIINOi OCBITH
nepenbayae  po3OyAOBYy BHYTPIIIHIX  OpPraHi3aliiiHO-€KOHOMIYHMX  MEXaHI3MiB
3a0e3neueHHss ¢(EKTUBHOTO TUTAHYBAaHHS, KOHTPOJIIO, OpraHi3aimii Ta MOTHBYBaHHS
KJTIOYOBHX CYO’€KTIB OCBITHBOTO IPOIIECY, HAIUICHOTO Ha JOTPUMAHHS BHCOKHX
SKICHUX BHUMOT JI0 HAaJIaHUX OCBITHIX TIOCIYT, TIEPMAaHCHTHOTO BIOCKOHAJICHHS
TEXHIKO-TEXHOJIOTIYHUX 3aco0iB ix peamizaiii, MOOyI0BU CTIHKOI CHCTEMH
KOMYHIKaIlii 13 3a1l1KaBJI€HUMH CTOPOHAMHU.

CrpareryBaHHsl TPOIIECIB JOBIOCTPOKOBOTO (DYHKI[IOHYBaHHS Ta PO3BHTKY
yIPaBIiHCHKOT CHCTEMH MTOYUHAETHCS TIEPI 3a Bce 3 (OpMYyBaHHS 0a30BUX IIIbOBUX
BEKTOPIB Ta BIJAMOBIIHUX 1HJAMKATOPIB iX MPAKTUYHOI IMIUIEMEHTAaIii. Y KOHTEKCTI
pPO3IVISIAY TMHUTAHHS CTPATeTyBaHHS CHCTEMH YIPABJIiHHS JUCTAHIIIHHOK OCBITOIO B
3aKjaji BHWIINOi OCBITH, BIAMOBIAHUNA KOMIUIEKC IIUICTIOKIQJaHHS Ma€ HU3KY
cenudigyauX ocobnuBocTeil. Came TOMY, MPOMOHYEMO SKICHO audepeHIiroBaTH
KJTFOYOBI ITIJTbOB1 HAMPSIMKK PO3POOKHU CTpaTerii ynpaBiIiHHS JUCTAHIIHHOK OCBITOIO
BIJIMOBITHO JI0 1X MPUHAJIEKHOCTI JO0 KOHKPETHOTO YaCOBOTO TOPU3OHTY peajizarrii
yIPaBIIHCHKOI CTpaTerii.

Ilini  KopomKOoCmMpOK0B8020  4aAC08020  20PU3OHmMY  CHPAMEYGAHHA
OXONIIOIOMb:

1) 3abe3reueHHs TOBHOTH MaTepialbHO-TEXHIYHOTO 3a0e3Ie4eHHs 3aKJIajliB
BUIOI  OCBiTH, mHUdpoOBI3aIisg  Oe3mocepeIHhO  OCBITHhO-HABYAIBHUX  Ta
opraHizariiHo-aIMiHICTPaTUBHUX MIPOIIECIB,;

2) mporHO3yBaHHS PU3HMKIB (PIHAHCOBOTO XapakTepy, MOMNIYK MEePCIEKTHBHUX
JDKepen 3alydeHHs 1HBECTHIIHHOTO pecypcy Hisi po30ydoBH 1HGPaACTpyKTypu
JACTAHI{IHHOT OCBITH;

3) mpoaKTUBHUHN MiAXi y 3A1ACHEHHI 30BHIIIHHOTO HETBOPKIHTY MK 1HIIMMH
3aKjIajaMyd BHUIOI OCBITH y YacTHHI OOMIHY JIOCBIJIOM Ta IOIJIMOJICHHS OCBITHBO-
HAyKOBO{ CITiBITpaIli;

4) nudposizarliss METOMUIHOTO 3a0€3MEUeHHsI OCBITHBOTO mporecy y dopmi
EJEKTPOHHUX KYPCIB 3 BUKOPUCTAHHIM MPODUTEHUX MUPPOBUX OCBITHIX MIaTdopm;

5) po3pobka 3axomiB 3 TpOTHUIIl [HUPPOBUM 3JIOBXKUBAHHAM, Y T.4.
HEAO0OPOYECHOMY BUKOPHUCTAHHIO TEXHOJOTIM IITYYHOTO I1HTENEKTY, SIK OKPEMOTO
HANPSIMKy TapaHTYBaHHS SKOCT1 TUCTAHIIITHOTO OCBITHHOTO MPOIIECY.

o uineit cepeOHbOCMPOKOB020 HACOB020 20PU3OHIMY CHIPAMEZYEAHHS
YRPAsIiHHA OUCMAHYIIHOI 0CEIMOI0 3aK1a0y UUL0T 0C8IMU BIOHOCUMO '
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1) BHoCKOHaJIeHHs1 BHYTPIIIHIX 1HPOPMALIMHUX CUCTEM 3aKJIay BUILOI OCBITH,
BpaxyBaHHSl aKTyaJIbHUX BHUKIUKIB Yy cdepi KibepOe3neku, TrapaHTyBaHHs
HEMOXKJIMBOCTI HECAHKIIIOHOBAHOTO LM(POBOr0 BTpy4YaHHS y poOOTY BIAMOBIIHHUX
CHUCTEM;

2) popmyBaHHS KOMIUIEKCHOI CHUCTEMH MOTHBALIWHOI Ta MCHUXO0-€MOLINHOT
MIATPUMKNA CYO’€KTIB OCBITHBOTO MPOLECY 3 METOI IOM’ SIKIIEHHS HAacIiJKiB
0OMEXXEHOCTI COIlaIbHUX B3a€EMO3B’SI3KIB Y XOJI1 OCBITHBOTO MPOIIECY;

3) po3poOKa CTUMYITFOIOUUX 3aXO0/I1B 010 3a0XOUEHHS MOTEHIIIMHUX 3/100yBaviB
BHUIIIOi OCBITH 3-3a KOPJOHY JI0 BCTYIY Y BITYM3HSIHUMN 3aKJIa]] BUIIOT OCBITH;

4) 3a0e3neueHHs CUCTEMHOI 3aJTy4€HOCTI OAThKIB Y OCBITHIH MpoI1ieC 3100yBayiB
BUIIOT OCBITH, 3a0€3MeUeHHs HalIeKHO1 1H(OpMAaIliHHO-KOHCYAbTALIMHOT MATPUMKH,

5) po3mIMpeHHsT CIIBIpaIll OCBITHBOI yYCTAHOBH 3 IPUBATHUM CEKTOPOM Y
JacTUHI 3a0e3MeUeHHs] OCTaHHIX KOMIIETEHTHICTHO IiITOTOBJIEHUM KaJIpOBUM
pecypcom.

Lini 00620cmpoK06020 4aco602o 20pu3OHmMy CMpamezy8ants 6KaIOUAIONb:

1) 3a0e3neuenHHss Oe3nepepBHOCTI TEXHOJIOTIYHOTO OHOBJIEHHS OE3MEKOBOrO Ta
BIPTyaIbHOTO (DYHKIIIOHYBAHHS BHYTPIIIHIX 1H(QOPMAIIITHUX CUCTEM 3aKJIaJliB OCBITH,
3[IIACHEHHS CUCTEMAaTUYHOIO 1HBECTYBAHHS Y BIJIMOBIIHI HAPSIMKUA PO3BUTKY;

2) pO3MIMPEHHS ICHYIOYMX OCBITHIX NpPOrpaM Yy YacTUHI MOXIMBHX (Dopm
KOOIIEPYBaHHS 3 IHIIMMH 3aKjaJaMd BUIIUMH OCBITH, CTBOPEHHS IHTEIPOBaHUX
1atopM TMCTaHILINHOI OCBITH;

3) KyJIbTUBYBaHHS 1HKJIFO3UBHOTO OCBITHBOTO CEPEIOBHUINA SIK 3 TOYKU 30Dy
3100yBaviB, Tak 1 Oe3mocepeaHbO IMEepPCOHATy 3aKiadiB BHIIOI OCBITH, IO Ma€
CTUMYJIIOBATH MPOIECH 1HIUBITYali30BAHOTO PO3BUTKY HE3aJI€KHOTO Bia (Di3MUHHUX
a00 MEHTaJILHUX 0COOJIMBOCTEI;

4) MpoaKTUBHUM MAX1J y KOMYHIKAIlii 3 Tpo(iIbHUMHU BIaJHUMH CTPYKTYpaMu
y 4YaCTHHI PO3POOKH Cy4acHOTO HOPMATUBHOTO 3a0€3MeYeHHS JUCTAHIIHHOTO MPOLIECY
HaBYaHHS, 3a0€3MeYeHHsT WOro THYYKOCTI, PO3IIMPEHHS aBTOHOMHOCTI OCBITHIX
YCTaHOB, BIIPOBAKEHHS CIICI[iaJbHUX MTPOEKTIB TPAHTOBOTO (DiHAHCYBAHHS TOIIO.

Ha puc. 1 cxemMaTH4HO NpPEACTAaBICHO KOHIIENITYalbHI TMOJOXKEHHS CTpaTerii
YIPaBIIHHS JUCTAHIIIHOIO OCBITOIO SIK OKPEMOIO Ta CAaMOCTIMHOIO (POPMOIO0 HaBYaHHS
y 3aKjaji BHINOi OCBITH. BiamoBimHa ympaBlliHChKA CHCTEMa XapaKTEePU3YEThCS
BUCOKUM pIBHEM KOMIUIEKCHOCTI 1 TOTpedye MOCHIZIOBHOTO Ta BIOPSIKOBAHOTO
BIIPOBAKEHHS.

Kniwouoeumu  emanamu  énpoeaodiicenns  cmpamecii  ynpaeniHHA
OUCMAHYIIIHOI0 0CBIMOI0 Y 3aK1a0l U0 oceimu c:

1. Ananiz nomounozo cmany 6HympiuiHb020 Ma 308HIUIHLOZO O0CGIMHBO2O
cepedosuuya, Mo Niependadae I(pyHTOBHE IOCIIKCHHS aKTyaIbHUX TTapaMeTPiB CTaHy
Ta TMHAMIKY KIIOUOBUX PE3YAbTATUBHUX 1HAUKATOPIB €(hEeKTUBHOCTI (PyHKITIOHYBaHHS
3aKJIaly OCBITH (CTPYKTYPHI MOKa3HUKH CKJIaly 37100yBadiB BHUIIOT OCBITH, TIEPCOHATY
3aKJ1a/ly BUIIO1 OCBITH, PIBEHb BOJIOAIHHS 0a30BUMHU TU(DPOBUMU HABHUKAMH, CTaH Ta
AKICTh  ICHYIOUMX OCBITHIX TMporpaMm, TOMMUPEHICTh MPAKTUK aKaJAeMiqHOi
Heno0podecHOCTI Tomio). Jlanui mpormec 103Bois€ 00 €KTHUBHO OIIHUTH ITOTOYHY
CIIPOMOXHICTh OCBITHBOI YCTAaHOBHU JO SIKICHOI OpraHizalii mpouecy AUCTAHI[IAHOI
OCBITH Ta HOTO MOMAJBIIIOTO CTPATETYBaHHS.
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CTPATEI'IA YIIPABJIIHHSI JIMCTAHIIMHOIO OCBITOIO SIK OKPEMOIO TA
CAMOCTIMHOIO ®OPMOIO HABYAHHA Y 3AKJIAAI BULILIOI OCBITH

[ META |

! (hopMyBaHHS OPraHi3aiiHO-eKOHOMIYHOTO 3a0e3MeUeHHS MPAaKTUIHOT peatizallii mpoIeciB MOTOYHOTO Ta

210! MTKY MCTAaHUIHHOI (opMu OpraHisalii OCBITHROrO mpouecy. .
| VUACHHKH [ e ;

13aKnaqu BULIOI OCBITH (00’ €KT TPAKTHYIHO peaizarii TucTaHuiitHuX (JOPM OCBITHBOTO npouecy) 3z[o6yBaq1
'BI/IHlOl OCBiTH (TIpsIMi 6eHe(1)1u1apI/I OCBITHBOT nocnyrn) I[ep)KaBHl YCTaHOBH Ta npo@nnmn BiJIOMCTBA :
((bopMyIOTL IHCTUTYIII}HE CepeIoBUIIE peFJ'IaMeHTaLIII OCBITHBOTO IIPOLIECY, 3alliKaBleH] y po30ya0Bi E
.HaIIlOHaJ'IBHOFO 3HaHHEBOTO MMOTEHIIANY), IOpI/I):[I/I‘IHl ocobu p13HI/IX (hopM BITaCHOCTI Ta IHBECTOPH (yCTaHOBI/Ii

-3aIIlKaBJ'IeH1 B KBaJ’Il(blKOBaHOMy KaapoBOMY pecypc1 Ta IHHOBaIIII/IHI/IX IpoayKTax HayKOBOl I[lSUH)HOCTl)
II"DOMaI[CBKI/II/I CCKTOD.

TEXHIYHA KOMIIOHEHTA OPTAHIBAIIIMHA KOMITIOHEHTA

Busnauae crenmdiky peamizamii cTpareriyHHX|
TI0JIOXKEHb PO3BUTKY AUCTAHIIIHOT OCBITH Y YaCTHHI
3a0e3reueHHs 3aKagy BHIIOI OCBITH JOCTaTHIM
00CSTOM TEXHIYHOIrO OOJaJHAHHA Ta BiIIIOBIIHMX
MPOrPaMHUX MNpPOJYKTIB Ha 0a3i SKUX HaOyBaroTh,
MPaKTHYHOI ~ peanmizaliii 3aXxoAd  HaBYaIBHOTO,
MIPaKTHKOOPIEHTOBAHOT 0, KOHTPOJILHOTO XapaKTepy|
(mpodinbHi WporpaMHi NPOAYKTH, JOCTYN 1O
OCBITHIX mIatdopm Ta cepB.iciB, 3ac00U BipTyaIbHOI
KOMyHIKaIii 31 3100yBa4aMy BUIOT OCBITH).

Iepenbauae 3a06e3neueHHs KOMIUIEKCHOCTI Y peatizaii
HPOIIECIB IIAHYBaHHs, KOHTPOIIO, PEryJIIOBaHHA Ta)
MOTHBYBaHHS CyO €KTIB CTpATEridHOro yIpaBiIiHHSA
PO3BUTKOM JIMCTAHIIHHOI OCBITH, y T.4. JOCATHCHHS
YiTKOCTI y po3noiini (QyHKIiOHaNbHUX OOOB’S3KIB,
3aco0iB  Ta  pecypciB  po30yIOBH  OCBITHBOT'O
CEepelIoBUIIIA  JUCTAHLIMHOT  OCBITH, 3pO3yMiNOCTi
LIJIbOBUX IHIMKATOPIB Ta KPHUTEpiiB IX JOCATHEHHS,
HaJIaro/pKeHol KOMyHiKalil MiJk y4acCHUKaMu.

| KAJIPOBA KOMIIOHEHTA | HOPMATHUBHA KOMIIOHEHTA

Oxommoe coboto  mpobiemaruky ¢opmysanns)y |[lepenbauae  opramizamiro  mpouecy — po3poOkw,
CTPYKTYpH, CKIaQy Ta KBamipikaliiHAX MapaMeTpiB| |yTBEp/DKCHHS  Ta  NPaKTHYHOI  IMIUIEMEHTAIL]
KaJpOBOTO pecypcy peaiizauil cTparerii yNpaBiliHHS  |BHYTpIIIHIX HOPMATHBHUX IIOJIOXKEHb 3aKJIQJy BHIIO]
MPOLIECOM UCTAHIIHOT OCBITH, y T.4. 3a0€3MECUYCHHs]  |OCBITH Y YaCTHHI MPOBAHKEHHS HPOLECY MUCTaHLIHHO]
NEPMAHEHTHOCTI ~ NPOIIECiB  MiJBMINCHHA  DIBHA  |OCBITH, L0 BKJIIOYAIOTh B ce0€ PeriaMeHTalli0 YaCOBHUX|
mu(poBOi OCBIYEHOCTI MpaLiBHUKIB, MEPIONUYHOI] |paMOK, KOHTPOJIBHOTO IHCTPYMEHTapil0, BepU(PiKOBAHMX|
aTecTallii 010 HAsIBHOTO PiBHS LM(POBUX HABUYOK, |TEXHIYHUX 3ac00iB, OCBITHIX METOIUK, IOCaJ0BHX
BpaxyBaHHsS 3HAHHEBOIO MOTEHIL{ialy YCTaHOBH 1O  |IHCTPYKLIH TOIIO, 3 METOI YHHKHEHHsS CHTYyaTHBHOCT]
peamizamii KOHKpeTHHX IHM(POBHX HOBaUid Yy |Ta opraHi3auiiiHoi eHTpomil y 4acTUHI (QYHKIIOHYBaHHS]
JMCTaHIIHHIH OCBITI. OCBITHBOI'O IIPOILIECY.

{MOHITOPHHI'Y IOTPHMAHHs HOPMATHBHUX TIOJIOKCHb pean13au11 JMCTAHIIHHOTrO OCBITHBOTO MPOLIECY, aHATi3 aKTyaanux.
13aKOHO/IABYHMX 3MiH Y chepi peryroBaHHsI UCTAHLIHHOI OCBITH, IIOMEPEDKEHHS Ta MPOTULIIS [I0CAJOBUM 3IO0BXKHBAHHIM|
!Ta PI3HOMaHITHUM IPOsIBaM aKa/IeMi4HOI HeZI0OPOUECHOCTI SIK 3 OOKY aKa/JeMiuHO1, TaK i CTyIEHTCHKOI CITUIBHOTH.

- _CHCTEMA HIJITPUMKH TA B3AEMOJIII 3 CTEHKXOIEPAMH ...

Bkroyae B cebe KOHKPETM30BaHUM IEpENiK iHCTPyMEHTAIbHUX 3ac00iB, HALIJIEHUX HAa JOCATHEHHS!
| CHCTEMHOCTI npoueciB 3BOPOTHOTO 3B’S3Ky MiX 3aKJIaZlaM{ BHILO{ OCBITH Ta 3aIliKaBJICHUMHU CTOpOHAMH y:
'9aCTHHI IUIAXIiB TMOKPATICHHS Ta Oe3rnocepeIHbO OTPUMAHHX PE3YyJbTATIB peanmizamii cTparerii ynpaBmHH;I.
!OCBITHIM IIPOLIECOM ANUCTAHIIHOI GOPMH HABYAHHSI. -

Puc. 1. CTparerisi ynpaBJ/iiHHSl JUCTAHIIITHOIO OCBITOI0 IK OKPEMOIO Ta

CaMOCTIHHOK0 (D)OPMOI0 HABYAHHS Y 3aKJIA/Ii BUIIIOI OCBIiTH

IDicepeno :asmopcovka po3podxa
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2. Koukpemuszauyia  yinboeux  iHOuKamopie  cmpamezii  ynpaeiiHHA
OUCMAaHUiiuHoI0 0Cc6imoi0 y 3aKknadi euuioi oceimu. bazyrouucb Ha pe3ynbpTarax
aHaii3y BHYTPIIIHHOTO OCBITHBOI'O MOTEHLIATy YCTaHOBHM, KOHCTPYIOETbCA CHUCTEMA
el (32 OCHOBHMMH YaCOBHMMHM TOPU30HTAMH CTpaTeryBaHHS), 1IE€HTU(DIKYIOTHCS
KUIbKICHI Ta SIKICHI 1HIMKATOPH 1X JOCSTHEHHS, PO3POOJISIOTHECA MOTCHITIHHI ClieHapii
oprasizauii JAMCTAHIIAHOI OCBITM BIAMNOBIAHO [0 BaplaTUBHOCTI 30BHIMIHIX
KOH’ IOHKTYpHUX YMOB. Lleli eTamn BkIItouae B cebe Takok 0a30BHM pecypCHUMN pO3MOALT
3a0e3MneyeHHs] BUKOHAHHS CTpaTerii Ta Jykepes (piHaHCyBaHHS BIJIMOBIIHUX 3aXO0/IB.

3. Ilnanysanna Kaopoeozo ma mMeEXHIKO-MexXHON02IYHO20 3a0e3neyeHn
YAPAGNIHHA OUCMAHYIIHOI 0C8IMON Y 3aK1a0l euwioi oceimu, 1O Tependadae
aHaJji3 Ta OOTPyHTOBaHUM PO3paxXyHOK MapaMeTpiB 3a0e3MeUeHHs TOBHOTH peaizalii
JMCTAHIIIITHOTO OCBITHBOTO MPOIIECY, 1110 Ma€ BPAaXOBYBAaTH, 3 OJIHOTO OOKY, MJIaHOBI
o0cAryu HaJlaHHA OCBITHIX MOCHYT (MOTEHLIMHY KUIBKICTHh 3400yBayiB BHILOI OCBITH
JTUCTaHIIHOT OpMU HABYAHHS ), @ 3 1HIIIOTO, TIEPEJTIK KPUTUIHO BAKIIMBUX TEXHIYHUX
3aco0iB Ta MPOrpPaMHUX MPOAYKTIB HEOOX1IHMX JJii HaJIaroKEHHS MOBHOI[IHHOTO
OCBITHBOTO TIPOIIECY y BipTyalibHOMY npoctopi. Ciia gojaaTu, 110 HA JaHOMY eTarli
JOIITPHO BPaxOBYBaTH aKTyaJIbHUW 3HAHHEBUU MOTEHIIA] KaJIpOBOTO PECYpPCY Y
YaCTUHI BOJIOJIHHS HUM HEOOXITHUMHU HU(PPOBUMU HABUYKAMH JJISI BUKOPHUCTAHHS
NOMEepPEAHbO 3rajlaHuX MPOTrPpaMHUX MPOAYKTIB, IO Yy JACIKHX BHUIAJKaX MOXKE
BUMAarary 3ajJy4eHHs JOAaTKOBOTO IIEPCOHATy a00 MPOBEICHHS 3aXO/IiB 13 ITiIBUILICHHS
KBasTi(piKkarii.

4. @opmysanna HopmamueHoi ma HAYKOO-MemoOOUUHOi 0a3u peanizauii
cmpame?zii ynpasniHHa OUCMAHUITHOIO 0C8IMON Yy 3aKaadi euwyoi oceimu. Jlanuii
eTan norpedye po3poOkb KOMIUIIEKCHOTO BHYTPIIIHHOIO HOPMAaTUBHOTO 3a0€3MeYeHHS
peamizaiii IuX MpPOIECIB, IO PErJIaMEHTyE OCHOBHI CTajlii OCBITHBOTO IPOIIECY,
1HCTpyMEHTaJbHEe 3a0e3neueHHs (TeXHIYHe, IporpaMHe, METOANYHE) HOTo peaizariii,
PO3IIOAUT BIAMOBIAAIBHOCTI Y MeXaX BHYTPIIIHIX MIAPO3ALTIB, 00CATIB HABYAIHHOTO
HAaBaHTAXXCHHS HA TEPCOHAJl, CUCTEMY KOHTPOJIBHMX 3aXOJiB Ta 0e3M0oCcCeperHbOro
OILIIHIOBAHHS PE3yJIbTaTUBHOCTI HaBYaHHs 3700yBaviB. He MeHIII BayKJIMBUM aclieKTOM
y JaHOMY KOHTEKCTi € MeTou4yHa 6a3a JUCTAHIIMHOTO OCBITHHOTO IMPOIIECY, 10 MA€E
psAI  ICTOTHUX BIAMIHHOCTEH IIOPIBHSHO 3 TpaauIliiiHOO (opMoro opraxizaimii
OCBITHBOTO IPOIIECY, BUMAra€ OHOBJICHHS, 30aradeHHs aKTyaTbHUMHU TEXHOJIOTTYHUMHU
IHCTpYMEHTaMH, MeIaroriYHUMH MPAKTUKAMHU, OCBITHIMHU CEpBiCaMHU.

5. Ilpakmuyna imniemenmauia cmpamezii ynpaeaiHHA OUCHMAHUIUHOIO
0ceimor y 3aKkaaoi euuioi oceimu, nepmMaHeHmHicmos nPoyeodyp MOHIMOPUHZY ma
30ilICHEHHA ONEPAMUBGHO20 KOPUZYBAHHA YRPAGIIHCOKUX NPAKMUK. Y MeXaX JaHOTO
eTaly peai3yloThCsl TMOMEPEeTHbO PErTaMEHTOBAHI TMOJIOKEHHS CTPATET19HOTO
VOpPaBIiHHS, $KI MalTh MIJUISTaTd TOCTIHHOMY MOHITOPUHTY 3a BH3HAUYEHOIO
CUCTEMOIO IUThOBHUX Ta KOHTPOJBHUX IHAMKATOPIB €()EKTUBHOCTI, 3 MOMIJIHUBICTIO
BHECEHHS KOPUTYIOUMX 3aXO0/[IB B YMOBaX 30BHIITHKOI MIHIIMBOCTI CEpEOBUIIIA.

Jloriko-CTpyKTypHa cXeMa MEeXaHi3My YMpaBIiHHS THUCTaHIIHHOIO OCBITOIO SIK
OKPEMOIO Ta CaMOCTIHHOIO0 (pOpMOIO HaBYAHHS y 3aKJaJi BHUIOI OCBITH BimoOpaxkae
KOHIIETITYaTbHY MOJIETh peajizaiii oprafi3aniiHO-eKOHOMIYHOTO 3a0e3neueHHs
CHUCTEMHOCTI, IMOCIIIOBHOCTI, SKOCTI Ta MEPMAHEHTHOCTI peajizarlii JUCTaHIIHHOT
¢dbopMu opranizaiiii OCBITHROTO MPOIIECY Y CyUYaCHUX YMOBax (puc. 2).

OxpeMo cITii pO3TISTHYTH CYKYITHICTh PUHIIMITIB, SIKI BU3HAYAIOTh OCOOIMBOCTI
(YHKITIOHYBaHHSI TaHOTO YMPABIiHCHKOTO MEXaHI3MY, peTJIAMEHTYIOUN COO0I0 KepiBHI
MOJIOXKEHHSI Yy YacTUHI 3a0€3MEeUeHHs] HaJEeKHOi YIPaBIIHCHKOI MIATPUMKUA Ta
BHYTPILIHBOI CTIMKOCTI 3aPONOHOBAHOT KOHIENTYaIbHOT MOJIETII.
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Mera: 3a0e3neueHHs! CHCTEMHOCTI, ITOCHIIOBHOCTI, SIKOCT] Ta IEpMaHEHTHOCTI pealtizalii AUCTaHIiiHOoi (hopMHU OpraHi3amii OCBITHHOTO IPOIIECY BiAMOBIIHO IO BCTAHOBJICHUX
HOPMAaTHBHUX BUMOT, BU3HAUCHUH aKTyaJIbHIMH 3aKOHOABYNMH MOJI0KEHHSAMH Ta KPUTEPiSMH SKOCTI OCBITH, CTUM yJIFOBaHHS PO3IIMPEHHS 3HAHHEBOTO MTOTEHITIAITY
3100yBayiB OCBITH, KyJIFTHBYBAaHHS IIEPEyMOB JJOBIOCTPOKOBOTO PO3BHUTKY 3aKJIaJly BUIIOI OCBITH.

Cy0’€ekTH: 3aKJIa 1 BUIIOi OCBITH, 37100yBayi BUILOi OCBITH, JIep>KaBHI yCTaHOBHU Ta IPO(MIBHI BiIOMCTBA, IOPUINYHI 0COOM Pi3HUX (OPM BIACHOCTI Ta IHBECTOPH,
IPOMAJICEKUH CEKTOp, MKHAPO/IHI OCBITHI YCTaHOBH Ta OpraHi3alii, iHIIi 3aIikaBjieHi CTOPOHH.

O0’¢ekr:

YIPaBIIHHSA AUCTAHIIHHOIO (D)OPMOIO OpraHi3allii OCBITHLOI'O IPOIECY Y 3aKJIaJii BUIIOI OCBITH.

IpuHIMTH: CHCTEMHOCTI Ta KOMIUIEKCHOCTI, IHHOBAIIHHOI CITPSIMOBAHOCTI, THYYKOCTI Ta aJaliTHBHOCTI, IMU(POBI3aIlil OCBITHBOTO CEPEIOBHUIIA, CKOP OUYCHHS ITU(POBOTO
PO3pPHUBY, BIIKPUTOCTI Ta TPAHCIIAPSHTHOCTI, TyMaHi3aIlil Ta iIHKJIFO3HBHOCTI.

HOPMATHUBHE 3ABE3INEYEHHSA

Bxitouae B cebe mporiecu po3poOKH Ta SKICHOTO y3TOJDKEHHS YWHHHX
BHYTPILIIHIX HOPMaTHBHUX MOJI0KEHb JIO OpraHizallii OCBITHBOTO TIPOIIECY|
Y 3aKJIaji BUIIOI OCBITH i3 crienn pivHIMHU OTpedaMH TUCTaHIIHUX Gopm
OCBITHIX B3a€MOJIIH.

TEXHIYHE 3ABE3INNEYEHHA

Ilepenbauae MPOAKTHBHHM MIAXIM 10 3AIACHEHHS TEXHIYHOIO OHOBICHHS
MaTepiaigbpHOi 0a3u 3a0e3NedYeHHs OCBITHBOTO IMpolLecy y YacTHHI
TEXHIYHUX 3aco0iB, MPOTPaMHUX MPOAYKTIB, TEXHOJOTIH, 3aco0iB
BipTyaJIbHOI KOMYHIKaLlii B OCBITI.

IHCTPYMEHTAPIU YIIPABJIIHHA

1. BuxopucranHs cy4acHHX 3aco0iB IM(POBOr0 KOHTPOJIIHTY MOBHOTH Ta pe3YJIBTaTHBHOCTI peasizamil
ITICTAaHIIIHOTO OCBITHBOTO TPOIECY y T.4. HMOKAa3HMKIB YCIIMHOCTI 37100yBadiB Ta MNpPOTHAII SBUIIAM
aKaJIeMIYHOI HEIOOPOUCCHOCTI Ta 3JIOBKUBaHHS TexHoorissMu 1111

2. CTUMYITIOBaHHS PO3LIMPEHHS 3HAHHEBOTO MOTEHIIATy Ta U(PPOBOI OCBIYEHOCTI K Y YAaCTHHI IIPOrPAMHOT0
3abe3eueHHs OCBITHBOI'O MPOLECY, TAK 1 MO0 LU(POBUX HABUYOK.

3. Po3poOka Ta iHTerpallist y HaB4aJIbHUI NPOLieC KOMIIEKCHUX €IeKTPOHHUX KYPCIB, 1110 I03BOJISIOTH IOCATTH
THYYKOCTI Ta LIMPIIOTro 3HAHHEBOTO OXOILICHHS OCBITHBOTO IIPOLIECY.

4. 3acTocyBaHHs IHCTPYMEHTIB OCBITHBOI reiMicikarii, iHTepakTHBHOI B3aeMoil Ta KpocmiatdopMeHOro
HABYaHHS y AUCTAHLIITHOMY OCBITHBOMY IPOILIECI.

5. 3aTy4eHHs MPOrPECUBHUX MPAKTHK MOTHBYBAaHHS CTYACHTCHKOI Ta BUKJIA/IAIBKOI CITIIBHOTH /10
MOJTIIIIIEHHS MTPOIIECiB OpraHi3amii TUCTaHIIHHIX (OPM OpraHizariii OCBITHEOTO MPOILECy.

MOHITOPHUHI' TA TAPAHTYBAHHSA AKOCTI OCBITHBOT'O KOMYHIKAIIA 31 CTEUKXOJJIEPAMHU

QPopmyBaHHs UITKOI CHCTEMM KPUTEPIAIBHUX | posnoGra  cuCTEMHMX BHYTDILIHIX MONOKeHb MIOAO  ideHTHiKawii

[MoOynoBa edeKTHBHOI CUCTEMH MOHITOPHHTY y PaMKaXx; eeKTHBHOCTI Ta  JOCATHEHHS

! X iHAMKATOPIB
MeXaHi3My yIpaBliHHA mepenbdadae  ONepaTUBHE
Bi,E[CJ'IiZ[KOByBaHHﬂ AKTYAJIbHUX 3aKOHOJaBUYUX 3MiH, aq

IMOCSITHEHHsT OLNBII BUCOKMX pPEe3yJIbTaTiB OpraHizaiil
IMUCTaHIIHUX (POPM OCBITHBOTO MPOLIECY.

TaKOXX NMEPCHEKTUBHUX TEXHOJIOIYHUX HOBALIN y cdepi;

KOHKPETHUX [OKA3HUKIB SIKOCTI JMCTaHIIiHHOTO
OCBITHBOTO TIPOIIECY, @ TAaKOX PEJICBAaHTHOTO
IHCTPYMEHTAJILHOTO 3a0e3MeuUeHHs] MPEBEHIIll Ta)
eJiMIHAIT MOXKIIMBOTO CIIEKTPY HETaTHBHUX SIBHIIY
OpraHi3aliiiHO-eKOHOMIYHOTO XapaKTepy.

HanpsiIMKiB, 3aco0iB Ta ¢(opMm opranizamii 3BOpPOTHOrO 3B’S3KY 3
KJIFOYOBMMH IPYNaMH 3al{iKaBJICHUX CTOPIH y KOHTEKCTi Opraisaii
JMCTaHLIHHUX (POPM OCBITHBOIO MPOLECY, TAKOXK BILMOBIIHAX 3aXONIB
pearyBaHHsI Ha iCHYIO4Yi MOTpeOM Ta 3allUTH OCHOBHHX CTEHKXOJICpiB
JaHOTO MPOLIeCY, HaJAaHHs iH(OPMaLiiHOT MATPUMKH.

MEXAHI3M YIIPABJIHHS JUCTAHUIMHOIO OCBITOIO SIK OKPEMOIO TA CAMOCTIHHOIO ®OPMOIO HABYAHHS Y
3AKJIAAI BUIIIOI OCBITH

Puc. 2. Jloriko-cTpyKTypHa cxeMa MeXaHi3My yNpaBJIiHHS JUCTAHUINHOIO OCBITOI0 SIK OKPEMOIO Ta CAMOCTIiiiHOI0 (popMOI0
HABYAHHS Y 3aKJ1a/li BUILOI OCBITH

IDicepeno :asmopcovka po3podxa

82



Ilpunyun cucmemnocmi ma KOMRHIAEKCHOCMI TIONSITae y 3a0e3MeveHHI
YOPABIIHCHKOI HUTICHOCTI Ta MOBHOTH NMPUUHATUX OPraHi3aliiHO-aMIHICTPAaTUBHUX
pillIeHb, AKI MAIOTh y3araJlbHEHO BPaXOBYBAaTH IHTEPECHU OCHOBHUX Cy0’€KTIB MPOLIECY
JUCTAHIIMHOI OCBITH Ta 3allIKaBICHUX CTOPIH, a TAKOX MEPCHEKTUBO OLIIHIOBATH iX
MOJKJIMBI HEraTUBHI €KCTEPHAJIbHI €(DEKTH, BOAHOYAC, MAE JIOCITATUCS Y3TOJKEHICTh
BHYTpIIIHIX TPOLECIB Ta BIACYTHICTb CYNEPEYHOCTI 3TiIHO BCTAHOBJIEHUM
CTpATEriuyHUM MPIOPUTETAM.

Ilpunyun  innoeauiiinoi  cnpamoeanocmi  niependadae  yTBEPKCHHS
IHHOBAI[IHHOTO LU(PPOBOTO BEKTOPY PO3BUTKY OCBITHHOI'O MPOLECY Y 3aKial BHUILOI
OCBITH, 10 3HAXOJIUTh CBOE MPUKIIA/IHE BIIOOPAKEHHS Y IEPMAHEHTHOCTI TEXHIYHHUX,
TEXHOJIOTTYHUX Ta TMEJaroriuyHuX HOBAIliIM, MOCTIMHOMY 30arauy€HHIO JUCTAHIIAHOI
OCBITH IPOTPECUBHUMH METOIUKAMH Ta IHCTPYMEHTaMH BIpTYajbHOTO MPOCTOPY.

Ilpunyun 2nyuxkocmi ma adanmueHocmi OXOIUTIOE TUTAHHS HEOOX1THOCTI
3a0e3MeyueHHs MBUIKOCTI OIIEPAaTUBHOTO pearyBaHHS YIPaBIIHCHKOTO MEXaHi3My Ha
MOJKJIMB1 3MIHU 30BHIIIHBOTO CEPE/IOBUINA, TTOSIBY HOBUX TEXHOJOTIYHUX MPOAYKTIB
abo 3aco0iB opraHizailii HaBYAJIBHOIO IMPOIIECY, OUIBII TOTO, MAHWUW TPUHIUI
XapaKTepPHU3Yye 3arajibHi BIACTUBOCTI MIPOIIECY AUCTAHIIITHOTO HAaBYAHHS SIK TaKOTO, IO
30pI€EHTOBAHUM Ha MPOOJIEMH, TTOTPEeOU Ta BUKIIUKH SIKI TTIOCTAIOTh Mepes 3100yBauyeM
BUIIOT OCBITH 1 BUMAararTh HaJICXKHOT peakiiii 3 00Ky OCBITHbOI YCTaHOBH.

Ipunyun yugposizauii oceimnvo2o cepedosuuya BUMarae Bijl 3aKiaay BUIIOT
OCBITH 3a0€3Me4YeHHs MPOAKTUBHOTO IMAX0Ay B iHPOpMaTH3aIlli OCBITHHOTO MPOIIECY,
BIOCKOHAJICHHS BiJIMOBITHUX SIK HABYAJIBHUX, TaK 1 aJIMIHICTPaTUBHUX 1HCTPYMEHTIB.
Crizt 3ayBa)KuTH, 1110 TIpoIiecH IudpoBizallii OXOIUTIOIOTh HE JIUIIE TEXHIYHY CKIIaI0BY
JAHOTO MEXaHI3My, a ¥ KaJpoBi acHeKTH opraHizailii JMCTaHIIHHOTO OCBITHBOTO
nporecy, ajke CyTHICHHX Oa3hC OCTaHHBOTO JICKHUTh y TUIONIMHI HaJIaroKeHHs
BiJIIaJIeHOT B3a€MOJIi BIpTyaJIbHUMHU 3aco0aMu iHpopMaliifHOi KOMyHIKaIli, ski B
CBOIO Yepry, BUMararTh Bijl yIaCHUKIB MMPOIIECY HAICKHOTO BOJIOAIHHS Oa30BUMH Ta
crenudigaUMU nTpodeciiHuMH MUGPOBUMH HAaBUUKAMHU.

Ilpunyun ckopouenna yughpoeozo po3pugy BUMarae Bij 3akjiaay BUIIOI OCBITH
po30y10oBH BHYTPIIIHBOT ITUGPOBOI 1HPPACTPYKTYpH 3HAHB, SIKA 3 OJHOTO OOKY,
OXOIUTIOBaja O MUTAHHS aTecTallli HayKOBO-TIEIaroriYHUX IMPaIliBHUKIB, MPOBEICHHS
npodiIbHUX CeMiHapiB, TPEHIHTIB, KypciB 3M00yTTS HUGPOBUX KOMIICTEHINIH 3a
podeCciiHUM CIPSIMYBaHHSM TOIIO, a 3 1HIIOrO, JIOCTYIMHOCTI aHAJIOTIYHUX 3aXO/IiB
JUTsE 3100yBadiB BUINOI OCBITH, HAsSBHOCTI I'PYHTOBHUX Ta 3PO3yMUIMX METOIUYHHX
MaTepialiiB JI0 OTIAHyBaHHA BIAMOBITHUX ITU(DPOBUX MPOTYKTIB.

Ilpunyun eiokpumocmi ma mpancnapeHmHocmi BU3HA4Ya€e 3a HEOOXiTHICTh
JOTPUMAHHS TIOJIOKEHb TJIACHOCTI Ta MyONIYHOCTI Yy oOprasizaiii JUCTaHIIHHOTO
MIPOIIECY OCBITHBOI TISITBHOCTI 3aKJIaJIOM BHIIOT OCBITH, IO OXOILIIOE COOO0 MUTaHHS
BiJIKPUTOCTI HOPMATHUBHOI 0a3H, sika PeTJIaMEHTY€ BiJIMOBITHI BHYTPIIITHI MOJIOKECHHS,
HaJidHOCTI Ta Bepudikamii 1udpoBuUX MIarGopm opraxizamii JAUCTAHIIIHHOTO
HaBYaHHS, (OPMYyBaHHS 3aXOJiB 3 MPOTH T HEJOOPOUYECHUM MPAKTUKAM y KOHTEKCTI
MIPOBAKEHHST HABYAIHHOTO TIPOIECY SK 3 OOKY HAyKOBO-TIEAATOTIYHOTO MEPCOHAIY,
Tak 1 3700yBaviB, y YacTHHI BUKOPHUCTAaHHS IUMPOBUX TexHONOTIH. JlomarkoBum
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aCIEKTOM JIaHOTO NPHUHIUIY € BAKJIUBICTh MIATPUMKH CTIMKHX Ta BIAKPUTHX (popM
KOMYHIKAIIi1 3 30BHIIIHIMHA CTEUKXOJJEPAMHU.

Ilpunyun 2ymanizayii ma iHKIW3UEHOCMI Tiepen0ayae KOHCTPYIOBaHHS
CTPYKTYpPH, 3MICTY Ta OpTaHi3alliiiHUX MOJI0KEHb JUCTAHIIIHOTO MPOIECY HAaBYaHHS Yy
BIJIMOBITHOCTI /10 MOTpe0 IIMPOKHX TPYyH HACENEHHS HE3aJIe)KHO BiA (DI3UUYHMX,
MEHTaJbHUX, PACOBUX Ta IHIIUX OCOOJMBOCTEW, YHUKHEHHS JUCKPUMIHALIMHHUX
MPaKTUK Ta CTUMYJIOBAHHS PO3BUTKY Ta MaKCHUMI3allii 1HAUBIAYaIbHOTO KPEaTUBHOTO
MOTEHLIAly YCIX YYaCHHUKIB JUCTAHLIKHOTO OCBITHBOTO MPOLECY.

OcobmuBe Micie y paMkKax po3poOJEHOr0  MeEXaHI3My  yIpaBIiHHS
JUCTAHIINHOIO OCBITOIO SIK OKPEMOIO Ta CAMOCTIHHOIO (POpPMOIO HABYAHHS Y 3aKJaJl
BUIIO1 OCBITH 3ailMa€e MiJCHCTEMa MOHITOPUHTY Ta rapaHTYBaHHS SIKOCTI OCBITHBOIO
npolecy, Ha Ky MOKJIaJeHO HE JIUIIE KOHTPOIbHO-HAMIAI0BI PYyHKIIIT, @ i MpUKIaHI
ACTICKTH BUSBJICHHS Ta CBOEYACHOI MPEBEHIlII MOTEHIIWHO HETaTUBHUX SBUII Ta
PHU3UKIB.

Knwuosumu npoonemunumu acnekmamu, AKi MONCYMb GUHUKAMU ) X0OI
B8NPOCAOIHCEHHA MEXAHIZMY YRPAGIIHHA OUCMAHYIIHOIO 0CBIMOI0, W0 € OOHIEI i3
cghep niocucmemu MOHIMOPUNZY, € HACMYNHI:

— nudepeHiiiioBaHICTh MOXIMBOCTEH 3700yBaviB y 3a0e3leueHH] MOBHOTH
JOCTYIy 10 HEOOX1THUX TEXHIYHUX pecypciB Ta [HTEpHET-MIAKIIOYEHH] SIK IEPBUHHUX
€JIEMEHTIB Oprasi3alii 1uCcTaHUIiHOI (POPMU HABYAHHS;

— CKJIQJHOIIII Y 33I0BOJICHHI HaBUaJbHUX MOTPeO 0Ci0 3 0COOIMBUMU OCBITHIMU
npoOjeMamu;

— HU3BKHWHA piBEHb BMOTHMBOBAHOCTI 3/J00yBayiB OCBITU JIO OIAHYBaHHS
3HAHHEBOTO Marepiajay B JUCTaHIIMHINA GOpMi, IICUXOIOTIUuHI 0OMEXEHHS BUKJIMKaH1
HEMOXJTMBICTIO TIPSIMOTO OCOOHMCTICHOTO KOHTAKTy 3/100yBayiB Ta MeIaroris;

— mpobGiema 3a0e3MeueHHs TIePCOHa30BaH01 Ta BepudikoBaHoi i1eHTH(IKAITIT
3m00yBaya y X071 HaBYaJbHOTO MPOIECY AUCTAHIIIMHOI OCBITH;

— HEMOXJIMBICTh TPOTHO3yBaHHS BHUHUKHECHHS TEXHIYHUX MpoOIeM Yy
YYaCHUKIB HAaBUAJILHOT'O MPOILIECY B XO/1 BIJIMOBITHUX 3aHSATH;

— OOMEXEHICTh Yy JIEMOHCTpAIIlii Ta HaJIe)KHOMY 3aCBO€HHI 3HaHb 3/100yBaYyaMu
BITHOCHO HAaBUYOK BHKJTIOYHO MPAKTUYHOTO XapaKTepy;

— HEpIBHOMIPHICTb BOJIOIHHS 37100yBayamMu 1T POBUMH HaBHYKaMU 0a30BOTO
piBHs, IO BUKIHWKA€E BIAMOBIMHI CKJIQJIHONII y 3a0e3MeYeHH] JOCTYyIMHOCTI Ta
3aCBOIOBAHOCTI HABYAJIBHOT'O MaTepiaiy;

— CKJIAIHONI y MiATPUMaHHI IUCHUILUTIHK Y XOJi HaBYAJIbHUX 3aHATH Ta
BUpOOJNEH] 3100yBayaMM HABUYOK JO CAMOJUCIUIUTIHM TIPU MIATOTOBI 10
MUCTAHIINHUX 3aHSTh.

Pazom 3 TUM, YHUKHEHHS OKPECIEHHUX BHIIE NMpoOJIeM Ta pU3MKIB MOTpelye
HaJaro/UKeHHsT e(PEeKTUBHUX BHYTPINIHIX KOMYHIKAIIMHUX B3aeMmofiii y dopmari
«3aKiajg BHUIIOI OCBITH — 37400yBau», IO HAMpsSMYy I[OB’S3aHE 3 KYJIBTHUBALIEIO
CIOPUSATIMBOTO HABYAJBHOTO CEpPENOBUINA JUCTAHLIWHOI OCBITH, OCHOGHUMU
YRPAGAIHCOKUMU HARPAMKAMU AKO20 Y MeEHCax PO3P001eH020 MEXAHIIMY €:
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— TOTOBHICTh HayKOBO-II€IArOriyHOI0 NEPCOHANY A0 3a0€3MEeUeHHs THYYKOCTI
Ta aJalnTUBHOCTI c(pOpMOBaHMX MIAXOAIB JO OpraHizauli KOHTPOJIBHHX 3aXOIB Ta
OLIIHIOBaHHS YCIIIIHOCTI 3400yBayiB;

— 3a0€3MeyYeHHs] YITKOCTI, CTPYKTYpPOBAHOCTI Ta 3pO3YMUIOCTI Yy BHKJIai
OCHOBHHX BUMOT Ta OpraHi3aliifHUX aCTEKTIB MPOXOKEHHS KOHKPETHOTO OCBITHHOTO
Kypcy JJis 37100yBaviB,;

— MIATPUMKA CHCTEMHOCTI Ta pEryjsipHOCTI Yy 4YacTUHI MPOBEICHHS
JTUCTaHIIMHUX 3aHATHh Ta/a00 aCHHXPOHHUX (POPM KOHTPOJIIO YCHIITHOCTI SK (pakTop
BUPOOJICHHS! HABUYOK JI0 TUCIMILIIHU Ta CAMOJUCHIHUIUTIHUA Y 3100yBayiB;

— HaJIaHHA TICUXOJIOTIYHOI MIATPUMKU 3100yBayiB y XOJIB JUCTAHI[IITHOTO
OCBITHBOT'O MPOILIECY, PO3POOJIEHHS JTOJATKOBUX METOJWYHUX MaTepiajiiB CTOCOBHO
nopaJ 10 opraHizaiii 3100yBauaMu 1HAUBITyaTbHOTO HABUYAJILHOTO CEPEIOBUIIA;

— pPO3IIMPEHHS KUIBKOCTI 3aBJaHb TBOPYOTO Ta IMi3HABAIBHOTO XapaKTepy
CIIpSIMyBaHHSI, 3aTy4eHHsI 3700yBauiB /10 HABYAIbHUX 3aBJIaHb KOJIEKTUBHOTO Ta/abo
rpynoBoro ¢opmary B3aeMOjii, Teimidikallii HaBYaJIbHOTO IMPOILIECY 3 METOIO
I1JIBUILICHHS] BMOTHBOBAHOCTI Ta 3aI[IKaBJICHOCTI 3/100yBayiB;

— PO3IIMPEHHS ICHYIOUOTO TIepeiKy METOJUYHOTO 3a0e3neyeHHs Ta
npodiIbHUX MaTepialliB y HANMPSAMKY PO3POOKH BiFCO-JICKI[IH, IHTEPAKTUBHUX OCBITHIX
irop, aHIMAaI[iWHUX 3aMKCiB, TECTIB, KOMIUIEKCHHX OaratonpodiibHUX KypcCiB 3
BUKOPUCTAHHSIM CYYaCHUX OCBITHIX I1aT(opM.

Takum YHMHOM, TpakTUYHA IMIUIEMEHTAIlis 3alpOIOHOBAHOI KOMILUIEKCHOT
CHUCTEMH Ta YIPaBIIHCBKOIO MEXaHI3My OpraHizarliiHoro 3a0e3reueHHs peaiizarii
Ipollecy IUCTAHIIIWHOI OCBITH Yy 3akjaji BHUINOI OCBITH J03BOJsE€ BUOYIyBaTH
CHUCTEMHHMH MIJIX1]] 10 IJIaHYBaHHS, KOHTPOJIIO, OpraHi3allii Ta MOTUBYBAaHHS peati3allii
JTUCTAHIIHHOTO HABYAIBHOTO IMPOIIECY 3 BU3HAUEHOIO MIJCUCTEMOI0 MOHITOPUHTY Ta
HIATPUMKH SIKOCTI HAaBYAJIBHOTO IMPOIIECY ¥ BpaxXyBaHHSIM IHTEPECIB IIMPOKOTO KOJia
3aIliKaBJICHUX CTOPIH.
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YACTHUHA 310 METOAUKA MOHITOPUHI'Y TA OINIHIOBAHHSA
PE3YJIbTATIB HABUAHHSA JUCTAHIIAHOI OCBITH

1. CTPYKTYPA CUCTEMHA 3ABE3IIEYEHHA AKOCTI
JAAUCTAHIINHOI OCBITH

VYrpaBniHHS SIKICTIO AUCTAHIIMHOI OCBITH BKJIIOUYA€E CTPATET1UHE IJIAHYBaHHS Ta
MOCTIMHUI KOHTPOJIb 3a JOTPUMAHHSAM CTaHAAPTIB, 110 € OCHOBOIO /IS €(DEKTUBHOTO
¢yHkuioHyBaHHS Bcle€i cuctemMu. CTpyKTypa cucTeMH 3a0€3MEe4eHHsS] SIKOCT1
JTUCTAHIITHOT OCBITM Ma€ Ha MeTi 3a0e3nedyBaTd Oe3MEepepBHUI MOHITOPHUHT 1
MOKpAIEHHs OCBITHHOT'O MIPOIIECY Ha BCiX PiBHsIX. BaxkinBo, 1100 KOKEH PiBEHb, Bijl
aJMIHICTPAaTUBHOTO, HAYKOBO-TIEJJArOTIYHOTO Ta J0 3700yBadiB i pPOOOTO/ABIIIB
NPAIFOBAaB 3JIar0/PKCHO, CIIPSIMOBYIOUH 3YCHJUIS Ha JIOCATHEHHS BUCOKUX CTaH/IapTiB.

OO00B’43KOBOI0 KOMIIOHEHTOIO € TEXHIYHA MIJITPUMKA, SIKa BIJIITPAE KIIOUYOBY
POJIb, OCKUTBKHU SIKICTh OCBITH 0€3M0CEpEIHbO 3aJ€XKHUTh Bl HAAIMHOCTI TUIaTPOopMuU
Ta IHCTPYMEHTIB, SIKi BUKOPUCTOBYIOTHCS JJIs MPOBEACHHS KypciB. BakKIIMBO TakoxX
3a0€3MeUYUTH HAYKOBO-METOJIWYHY Ta COLIabHY MIATPUMKY 3700yBavaM Ta
BUKJIa/IadyaM, 1100 BOHM MaJIM BCl HEOOX1HI pecypcH JJIsl ajanTarlii 40 HOBUX YMOB
HaBYaHHS.

30ip Ta aHaJI3 JaHUX € HEB1Jl’€MHOI YaCTUHOK CUCTEMU 3a0€3IeUeHHS SIKOCTI.
AHaJTITHYHHUIA PiBEHB JI03BOJISE ONEPATUBHO pearyBaTH Ha 3MiHU, BUSBJISATH MPOOJIEMHU
Ta 3HAXOJUTHU PIIICHHS I MOKpAIIEHHS OCBITHROTO mpoliecy. Bei i piBHI pa3om
YTBOPIOIOTh KOMILJIEKCHY CHCTEMY, sika 3a0esledye THYYKICTh, €(EeKTHBHICTH 1
PO30PICTh JUCTAHIIIMHOT OCBITH.

1. AamiHiCTpATHBHMI pPiBeHb

AJIMIHICTpaTUBHUM piBeHb € (DYHIaMEHTOM CHCTEMH 3a0e3MedYeHHS SKOCTI
JTUCTAHIIMHOT OCBITH, OCKIJTBKM CaMe€ Ha IIbOMY PiBHI BCTAHOBIIIOIOTHCS CTpaTeris
PO3BUTKY, TIOJITUKH Ta IPOLEYPH, SIKI PETYIIOIOTh YBECh OCBITHIH mporiec. OnHi€I0 3
KIIIOUOBHX (YHKIN 1IOTO PIBHA € cmanoapmu3auyia npouecie. lle mependavae
CTBOPEHHS €IMHMX BHMOT JIO CTBOPEHHS OCBITHBOI MPOTPaMH, IMiATOTOBKHU
HaBUYaJbHUX MaTepiaiiB, 3a0€3MeUeHHs] TEXHOJIOTIYHOT MIATPUMKHU Ta BUKJIAIAIIbKOTO
ckinany. CranmapTu3aliis J03BOJISE€ TapaHTyBaTH, IO BCI KypCH BIJIOBIIAIOThH
IIEBHOMY PIBHIO SIKOCTi, HE3aJICKHO BiJI BUKJIaJa4a 9M JUCHUTUTIHK. JIJIs1 OCATHEHHS
I[OTO BAXJIMWBO 3aMpPOBAAUTH YiTKI BHUMOTH JIO0 CTPYKTYpPOBAaHOCTI HaBYAJIbHHX
MarepiajiiB, PiBHS 1HTEPAKTHBHOCTI, BIJIMOBIIHOCTI HAaBYAJIBHUX 3aBJaHb OCBITHIM
IIJIIM Ta BUAKOPUCTAHHS CyYaCHUX IHCTPYMEHTIB JIJISL TUCTAHIIITHOTO HaBYaHHS.

BaxxnuBuM 3aBIaHHSM YIPABIIHCHKOTO PIBHS € MOHIMOPUHE i OYiHKA STKOCTI,
AK1 3a0€3MeuyroTh IMOCTIHHY MEpPEeBIPKY Ta BIOCKOHAJICHHS OCBITHBOTO IIPOIECY.
Perynspuuii 36ip 3BOpPOTHOTO 3B’SI3Ky Bia 3700yBaviB 1 BUKIAJA4iB JOMOMArae
BUSBIATH TpoOiemMu, MoB’s3aHil 3 iHTepdencom maaTdopmM, 3MICTOM KypciB abo
negaroriyHMMm MeroaukamMu. Lle Takox JD03BOJIIE OMEPATUBHO KOPUTYBATH KYPCH,
00 BOHHU BIJIMOBIJAIM 3MIHHMM MOTpebam 3100yBadiB a00 HOBMM IHHOBAIlIMHUM
migxomaMm. OkpiM MbOro, HEOOXITHO BIPOBAIUTH CHCTEMH aBTOMATH3aIlll OIIHKH
SIKOCTI KypCiB, aHaJIi3y pe3yJibTaTiB 3700yBauiB Ta €()eKTUBHOCTI BUKJIA1ayiB.
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e omHUM 3aBAAHHSM I[LOTO PIBHSA € 3a0e3neueHHA OOMPUMAHHA A6MOPCbKUX
npag. BukoprucTaHHsS HaBYaJbHUX MaTepialliB, 30KpeMa BiJ€0, TEKCTIB, MPEe3eHTaLlN
YU IHIIUX HU(PPOBUX PECYPCiB, IOBUHHO CYBOPO BIAMOBIAATH 3aKOHOAABYMM BUMOTaM
11010 aBTOpPChKUX TpaB. lle o3Hauae, 110 BCl HABYaJIbHI PeCypcH MarOTh OyTU abo
JIEH30BaHUMH, a00 CTBOPEHMMHM BHKJIaJadyaMU YHIBEPCUTETY, 1100 YHUKHYTH
paBoBUX MpoOjeM. BaxnnBo TakoX HaBYATH BHUKJIaAadiB 1 3400yBayiB IpaBUIIaM
BUKOPHUCTaHHS MaTepianiB AJi 3aXUCTY 1HTEIEKTyalIbHOI BIACHOCTI.

OTxe, KIIOYOBHM acMeKTOM YIPAaBIIHCHKOTO DIBHSI € akpeoumauis ma
cepmucpikauyia, siKi 3a0€3M€Uy0OTh BIJIOBIJHICTh OCBITHIX MpPOrpamM MIXHapOIHUM 1
HaI[lOHAJILHUM CTaHJIapTaM. Lle BaKIINBO TUTST 3a0e3MeYCHHS
KOHKYPEHTOCIIPOMO>KHOCTI OCBITHIX MOCHyr. CTBOPEHHSI MEXaHI3MiB ISl KOHTPOJIIO
32 JOTPUMAHHSAM aKPEAWTAIIMHUX BUMOT JIO3BOJISIE€ YHIBEPCUTETY 3ajUIIATUCS B
MeXaX PETYJSITOPHUX HOPM 1 OTPUMYBAaTH BU3HAHHS HA PHUHKY OCBITHIX ITOCIYT.
JloTpuMaHHSI OCBITHIX CTaHJIApPTIB SIK HAa HAIIOHAJIBHOMY, TaK 1 HA MDKHApOJIHOMY
PIBHSAX CTOCYETBHCS BIIMOBITHOCTI HAaBYAJIBHHMX MPOrpaM, METOMAIB OIIHIOBAHHS,
JUIUIOMIB 1 cepTH(]IKaTiB 3aTBEP/DKCHUM JICP)KAaBHUM 1 MIKHAPOJHHM HOPMaM.
BukoHaHHS IMX BUMOT J03BOJISE YHIBEPCUTETY aKpEAUTYBAaTH CBOi IPOrpaMH Ta
3a0e31euyBaTy X BU3HAHHS HE JIMIIE B MEKaxX KpaiHu, ajie i Ha MDKHAPOITHOMY PiBHi.
KpiM Toro, BaskJIMBO CTSKHUTH 32 3MiHAMH B OCBITHBOMY 3aKOHOJIABCTBI i a/1alTyBaTH
HaBYAJIbHI TPOTpaMH Ta TOJITUKH BIAMOBIAHO IO HOBUX BHUMOT, IO TapaHTYE
JIETITUMHICTh OCBITHBOT'O TIPOIIECY 1 MOro BIJAMOBIJHICTh Cy4acHUM CTaHJapTaMm
OCBITH.

AJIMIHICTpaTUBHUM pIiBEHb TaKOXK Ma€ IMepeadayaTd TOCTIMHHMA Tpolec
BJOCKOHAJIEHHS 3 YpaxXyBaHHSIM 3MiH Yy 3aKOHOJABCTBI, TEXHOJIOTISIX Ta MOTpedax
PHUHKY IIpaIii.

2. OcBiTHiii piBeHb

OcBiTHI piBEHb € KIIOYOBUM €JIEMEHTOM 3a0e3MedYeHHs SKOCTI JUCTaHIIHHOT
OCBITH, OCKIIBKM caMe BiH 0€3MOoCepeIHhO BIIMBAE HA CTBOPECHHS Ta IOAAdy
KOHTEHTY, a TaKO)X Ha OCBITHIM AOCBiA 3100yBadiB. OgHUM 13 TEPIIOYEPTOBUX
3aBaHb € PO3pPOOKa KOHmMeHmy, sika rneperdadac CTBOPCHHS HaBUAJIbHUX MaTepialliB,
10 BIJIOBIJIAIOTh CYYaCHUM OCBITHIM CTaHJapTaM 1 BUMOTraMm puHKY mpari. Ile
BKJIFOYA€ HE TUIBKHM TEOPETHYHI MaTepianu, aje ¥ NMpakTU4HI 3aBIaHHS, KEHCH Ta
MIPOEKTH, SIK1 CIIPUSIOTH PO3BUTKY HABUYOK, 3aTpeOyBaHUX poOOTOMaBIsIMU. BaximnBo
IHTETpyBaTH aKTyalbHY 1H(QOpMAIliIO0, 110 BiI0Opakae HOBITHI TEHMAEHIIT B PI3HUX
rayry3sx, TAM CAMHM ITiJIBUIIYI0YH KOHKYPEHTOCITPOMOXHICTh BUITYCKHUKIB HA PUHKY
mpari.

Jpyruii BaXKJIUBUM aCIEKT — 6HPOGAONCEHHA IHMEPAKMUBHUX Memoois
HaeuanHsa. Y JUCTAHIIWHIA OCBITI BIACYTHICTh O€3MOCEPENHBOI B3aEMOMIT MIiXK
BUKJIaJladeM 1 3700yBadyeM MOKE€ CTBOPUTHU TEBHI TPYIHOIII, TOMY BHUKOPHUCTAHHS
IHHOBAIIMHUX TEXHOJIOTIH, TAKUX SIK BIPTyaldbHI CUMYJISAIi, IHTEPAKTUBHI TECTH YU
reimigikarisi, 3HAYHO TOKPAIY€E 3aTy9YCHICTh 3400yBaviB 10 HABYAIBHOTO MPOIIECY.
Hanpuknan, BipTyanbHi JabopaTtopii J03BOJNSAIOTH 3400yBauaMm  MPOBOAUTH
EKCIIEPUMEHTH B PEAICTUYHUX YMOBax, He mepedyBaroun (izmuHo B 1aboparopii.
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BukopucTtaHHd IHTEpAaKTUBHUX IHCTPYMEHTIB HE TUIbBKM POOUTh HaBYaHHS OUIbII
3aXOIUIMBUM, aJie U MiJBUILY€E €PEKTUBHICTh 3aCBOEHHS MaTepialy.

OcTaHHE BaXJIMBE 3aBIAHHS — A0AnmMAuisi HAGUAILHUX NPOZPAM 10 PI3ZHUX
notped 3100yBayviB. Lle o3Hayae HamaHHS MOXJIMBOCTI CTBOPIOBATH 1HAMBIAYaJbHI
TPAEKTOPI1i HABUAHHS, BPaXOBYIOUHM OCOOHWCTI IUJIi, HAsiBHI 3HAHHSA Ta OOMEXEHHS
3100yBayiB, 30KpeMa, y 4aci Ui pecypcax. BaxkauBo po3poOsiTh THYYKI MPOTPaMH,
SK1 JJO3BOJISIIOTH 3/100yBauaM oOUpaTy BIACHUM TeMI HaBYaHHS, JOJAATKOBI MOYJI YU
JUCHUIUTIHU, TII0 BIATMOBIAAIOTH IXHIM 1HTEpecaM abo moTpedaM Kap’€pHOTO PO3BUTKY.
Takuéi migxiag He JAMIlIE MiABUIIYE MOTHBALiIO 3700yBadiB, a i 30UIbLIyE piBEHb
3aBEPIICHHS MPOTpaM, 110 € BAXIMBUM 1HIUKATOPOM SIKOCTI OCBITH.

3. TexniuHuii piBeHb

TexHiuHUN PIBEHb € KPUTHYHO BAKIWUBUM I 3a0€3MEUCHHS CTa0iIbHOI Ta
HaAlliHOT poOOTHM AuCTaHIiiHOI ocBiTH. IlepirodyeproBuM 3aBIaHHSIM TYT €
BIIPOBA/DKEHHS 1 MIATPUMKA cucmem ynpaeninna Haeuanuam (LMS), Takux sk
Moodle, Google Classroom a6o Canvas, siki cily)kaTb OCHOBHUMH TUIaTQPOpMaMu AJis
OpraHizailii HaB4ajabHOTO Mpolecy. BaxxmuBo He nmulie BUOPATH BiNOBIIHY CHCTEMY,
ane ¥ 3abe3neunTH 11 MOCTIMHY MIATPUMKY, OHOBJIEHHS Ta aJamnTallilo 10 MoTped
BUKJIaIaviB 1 3100yBaviB. LMS moBuHHA OyTH 1HTYITUBHO 3PO3YMIJIOIO, JIETKOKO Y
BUKOPUCTaHHI Ta MaTH HEOOX1H1 IHCTPYMEHTH JUIsl IHTEPAaKTUBHOT B3a€EMO/I11, TaKl K
dbopymu, BificoKOH(DEPEHIIii, IHTErpOBaHI TECTU Ta €IEKTPOHH1 010J110TEKH.

Jpyruii BaXJIMBUN acmeKT — 11e mexHiuna niompumka. HasBHICTb Ciy)Ou
MIITPUMKH, sIKa HaJla€ MBHUJKY ¥ KBamidiKoBaHy JOMOMOTY SK 3700yBadyaMm, Tak i
BUKJIaJ]a4aM, € KIIFOYOBOIO YMOBOIO JIJIsl €peKTUBHOTO (DYHKIIIOHYBAaHHS JUCTAHIIHHOT
ocBiTd. [IpoGiemMu 3 MiAKIIOUCHHSIM, 3aBaHTKEHHSIM MaTtepialliB a00 MPOBEICHHSIM
OHJIAWH-3aHATh MOKYTh BUHUKHYTH y OYyJIb-IKUIl MOMEHT, TOMY MiATPUMKa TOBUHHA
OyTH NIOCTYNHOIO B peXuMi peanbHOro udacy. OKpiM TOro, BapTO OpraHi3OByBaTu
TPEHIHTH Il BUKJIaJadiB 1010 BUKOpUCTaHHSA LMS Ta iHIIMX 1HCTpYMEHTIB, 1100
MIHIMi3yBaTH TEXHIYHI TPYAHOII Ta IMABUIIUTH €(PEKTUBHICTh HABYAJILHOT'O IIPOIIECY.

Tperiii BaXJIWMBHIA €JNEMEHT TEXHIYHOI 1HQPACTPYKTypH — ©Oe3neka ma
KOH@ioenyitinicms. 3aXUCT IEPCOHATBHUX AaHUX 3700yBaviB 1 BUKJIa/1a4iB TOBUHEH
BIAMOBIATH CyYacCHMM CTaHaaptaM iHdopmarlliiiHoi Oe3leku Ta BHUMOram
3akoHOJaBcTBa. OCOOMMBY yBary Ciii MPUIUIUTH 3aXUCTY JIOCTYIY 10 HaBYAJIbHHUX
KypcCiB, ICIIUTIB 1 MEPCOHAIBHUX AaKayHTIB, 100 3amoOIirTH HECaHKI[IOHOBAHOMY
BTpYuYaHHI0. Bukopuctanus mudpyBaHHs, peTyJIspHE OHOBICHHS CHCTEM O€3IMeKH Ta
HAaBYaHHS KOPUCTYBaudiB OCHOBaM KiOepOe3MeKu JOMOMOXKYTh 3a0€3MeUNTH 3aXUCT 5K
aKaJeMiuyHUX, TaK 1 0COOMCTHX JaHUX YCIX YYACHUKIB OCBITHHOTO MPOIIECY.

4. ConiaibHO-NIeAATOTiYHUI PiBeHb

CorrianpHO-TIEIaTOTIYHUH PIBEHB € IIEHTPAIBHUM €JIEMEHTOM, SKUH 3a0e3meuye
MIITPUMKY SK BHUKIAIadiB, TakK 1 3400yBadyiB y JAWCTaHIIHHOMY HaBYaHHI.
[TepmodeproBuM 3aBJIaHHSAM IILOTO PIBHS € HiO20mMo6Ka eukiaoavie. JlucTaHIiitHe
HaBYaHHSI BHMarae crenu(iyHuX HaBHYOK, IO CYTTEBO BIAPI3HIIOTHCS Bia
TPaIUIIMHAX METOMIB BHUKJIAJaHHS. Bukiamagyam HEOOXiAHO HE JIMINE OMAaHyBaTH
udpoBi 1HCTPYMEHTH, ajie ¥ HABUUTUCSA CTBOPIOBATH IHTEPAKTHUBHUN KOHTEHT, a
TaKOX €(DEKTUBHO KepyBaTH OHJIAWH-TPyMamMu. BaxXTuBUMHU € perylspHi TPEHIHTH Ta
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KypCH MiABUIIEHHS KBaTi(hiKallii s aianTtariii 10 HOBUX TEXHOJIOT1H 1 BIPOBAKEHHS
1HHOBAI[IMHUX METO/1B HAaBYaHHS.

Jnst 3700yBaviB KPUTUYHOIO € miompumka Ha pPi3HUX piBHAX. OKpim
aKaJeMIYHUX BUKJIMKIB, Oarato 3100yBadiB 31IITOBXYIOTHCS 3 TPyJAHOIIaMH Yy cepi
opraHizaiii dYacy, camooprasizaimii a00 HaBiTh BTpaTH MOTHUBAIi TiJ Yac
JTUCTAHIITHOTO HaBYaHHS. TOMY Ba)KIIMBO 3a0€3MEUYUTH JTOCTYII 10 KOHCYJIbTAIlIHHIX
MOCIIYT, OHJIAMH-PENETUTOPIB, a TAKOX ICHUXOJOTIYHOI MiATpuMKH. llcuxomoriuna
MIATPUMKA, 30KpeMa, JOTOMAarae CIpaBiIsTHCS 31 CTPECOM 1 MOYYTTAM 130JA111, SIKI
JacTO BHHHMKAIOThH ITiJT Yac JUCTAHI[IHHOrO HaBYaHHS. Taka Jomomora MoOKe 3HAYHO
MOJIETHIUTH 3700yBayaM IHTErpalil0 B OCBITHE CEpPEAOBHILE, a peajizyBaTH il B
JTUCTAHIIITHOMY HaBUaHHI IMOKJIMKaHA ITiICKCTEeMa MEHTOPCTBA Ta ThIOTOPCTBA.

TperiM BaXIMBUM aclEKTOM € KOMYHIKaIiiiHi kaHajam, sKi 3a0e3medyoTh
eeKTUBHUN 3B’S30K MIDXK YyciMa Y4YaCHUKaMH OCBITHbOro mporuecy. [Iposopa,
peryispHa 1 4iTka KOMyHIKallisl M 37100yBayaMu, BUKJIaJayaMH Ta aJIMIHICTpPaLI€l0
CIpHsIE 3HIDKCHHIO PIBHA CTpeCy 1 J03BOJISIE IIBUIAKO BHUPIIIYBAaTH BUHUKAOYi
npobnemu. Bukopucrtanus rmuatgopm uisi CiibHOI poOOTH, 4aT-00TiB, (POpyMmiB 1
COIIIAJILHUX MEPEeX SIK OCHOBHUX KaHAJIIB B3a€EMO/IIi € KIIFOUOBUM JIJIsI TIOKPAIECHHS
KoMyHiKailii. BaxiauBo Takox 3a0e31meunuTy BIAKPUTICTD 1 IOCTYTHICTh BUKJI1a4uiB Ta
aaMiHICTpalii 115 3100yBayiB, 10 CIpHsie MOOYI0B1 TOBIPH Ta 3a0€3Meuye MiATPUMKY
Ha BCiX eTarnax HaBYaJbHOTO MPOIIECy.

5. AnajiTu4Huil piBeHb

AHaNTUYHUA PIBEHb BIJIIrpae BaXKJIMUBY POJIb Y MIATPUMII Ta BIOCKOHAJCHHI
OCBITHBOT'O MPOIECY MIISAXOM 300py i aHamnizy gaHux. OCHOBHUM 3aBIaHHSM I[bOTO
PIBHSI € ananimuka ychiwtnocmi, 10 J03BOJISE BIJICTEKYBATH Mporpec 3100yBadviB 1
oIfiHIOBaTH €(EeKTUBHICTh KypciB. lle BKJIFOYa€ MOHITOPUHTI PE3yIbTATIB TECTIB,
BUKOHAHUX 3aBJaHb, y4acTi B OHJAWH-TUCKYCISX Ta 1HINOT HABYAJIBHOI ISUIBHOCTI
3n00yBauiB.  BukopucraHHsS  Ccy4acHUX  aQHAJITUYHUX  IHCTPYMEHTIB  JIA
aBTOMAaTH30BaHOT0 300PY ITUX JAHUX JI03BOJISIE BYACHO BHOCHTH KOPEKTHUBH B OCBITHIM
IPOoIIeC, M0 CIPHUSE IMiIBUIICHHIO YCIIITHOCTI 3400yBaviB 1 MBUIAKOMY pearyBaHHIO
Ha TIpoOJIeMH.

Jlpyre BaXJIMBe 3aBIaHHS — II€ HPOZHO3YBAHHA ROmMped. AHATI3YI0OUN TPEHIU B
chepi OCBITH Ta Ha PUHKY Mpalli, YHIBEPCUTET MOXXE aJanTyBaTH CBOi IpOrpamu
BIJIMOBITHO JO CyYaCHUX BHUMOT CycCHibcTBa. lle BKIIIOYa€ OHOBIICHHS HaBYAJIBHHUX
MarepiamiB 1 BBEIEHHS HOBUX KypciB a00 MOAYJiB, IO TOTYIOTH 3700yBayiB 0
MaiOyTHIX BUKIWKIB. Takuil WIAXiA JO3BOJIIE  YHIBEPCUTETY  3aJIMIIATUCS
KOHKYPEHTOCTIPOMOKHUM, a 37100yBavyaM — 3100yBaTH aKTyalbHI1 3HAHHS T4 HABUYKH,
AK1 IIHYIOTHCSL POOOTOIABISIMH Ta € 3aTpeOyBaHUMH Ha PUHKY Tpalll.

BaxunBuM eneMeHTOM € 3BOPOTHME 3B’M30K, SIKU CIYrye KIHOUYOBHUM
IHCTPYMEHTOM IS TIOCTIHHOTO TOKpaIeHHS SKOCTI HaB4yaHHS. PerymspHi
OMUTYBaHHS 3J00yBadiB 1 BUKJIAJadiB JOTIOMArarOTh BHUSBIATH CIa0Ki CTOPOHHU B
HaBYaJIbHUX MPOTpaMax, OpraizauiiiHux mpoiecax ado TeXHIYHIN 1HPpacTpyKTypI.
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2. BLAITOBIJAHICTDH OII ®OPMAJIbHUM BUMOI'AM CTAHIAPTY
BHUIIOI OCBITH

3anpoBaJ)KeHHsI OCBITHBOI MPOrpamMu 3A1MCHIOETHCA 32 YMOBHU BIJIIIOBIJHOCTI
L1Jeil OCBITHBOI MpOTrpaMu MICIi Ta CTpaTerii po3BUTKY 3akKjaJy BHILOI OCBITH, 3a
HAsBHOCTI 3allUTy B CTEUKXOJJEPIB, 3 YypaxyBaHHSIM TEHJACHIIN pPO3BUTKY
CHeialbHOCTI, PUHKY TIpalll, FaTy3€BOro Ta PperioHaIbHOI'O KOHTEKCTY.

OcBiTHI mnporpaMu 3akjaJy BHILOI OCBITH 3alpOBAKYIOTHCA 3TIAHO 3
[lepenikoM ramyseil 3HaHb 1 CHEMIATBLHOCTEH, 32 SKUMHU 3A1MCHIOETHCS MIJTOTOBKA
3100yBayiB BUILIOT OCBITH, Ha PIBHAX BUIIOI OCBITH B MEKax JIIEH311 Ha TPOBAI>KEHHS
OCBITHBOI JISJIBHOCTI 3aKJIaly OCBITU 3 IOTPUMAaHHIM BUMOT BiJIMOBITHUX CTaHIapTIB
BUIIOT OCBITH.

Cmanoapmu euwoi oceimu suxopucmosgyromscs 0 [1]:

— pO3poOJICHHs] Ta BAOCKOHAJICHHS OCBITHIX MPOrpaMm 3akiaJaMH BHUIIOT
OCBITH 1 HAQYKOBUMH YCTaHOBaMU;

— BU3HAYCHHS Ta OIIHIOBAaHHS SIKOCTI BHUIIOI OCBITHU Ta pPeE3yJIbTaTiB
OCBITHBOI JISJIBHOCTI 3aKJajiB BHINOi OCBITM (HAyKOBUX YCTaHOB) TiJ Yac
THCTUTYLIMHOT akpeuTallii Ta akpeuTallii OCBITHIX MpOrpaM;

— OI[IHIOBAHHS PE3yJIbTAaTiB HABYAHHS 32 BIJMOBIIHUMH CIEIIaAIBHOCTSIMHU.

VY Bumagky BIACYTHOCTI CTaHJApTy BHUINOI OCBITH 3a CHEI[aJbHICTIO Ha
BIJIMOBIIHOMY PiBHI BHIINOi OCBITHM OCBITHI TIpOrpamMH 3alpoOBaJKYIOThCS 3
JOTPUMAHHSM BUMOT TUMYACOBUX CTaHAApPTIB BUIOI OCBITH IO PO3POOJISIOTHCS 32
CTEIIAJIbHICTIO Ha TIeBHOMY piBHI BHUIOI OcCBiTH. OCBiITHI Tporpamu, 10
nepeadavaroTy MPUCBOEHHS mpodeciiHux KBamidikaiiid, MaroTh 3a0e3meuyBaTv
BUKOHAHHS BUMOT BIJIMOBIAHUX NMPOQECIHHUX CTaHAAPTIB (32 HASBHOCTI), SKIIO 1HIIIE
HE Tiepe10ayeHo 3aKOHOIaBCTBOM.

[Iporiec mpoekTyBaHHA HOBOi OCBITHBOI IMporpamu mepeadadvae: BHU3HAYCHHS
pobouoi rpynu Ta ii KepiBHUKA — TapaHTa OCBITHBOI IpOrpaMu, BUBYCHHS IMOTPEO
PUHKY TMpaili, TSHACHIIIH PO3BUTKY CHEIiaJbHOCTI, Tady3eBOro Ta PETiOHAJBbHOIO
KOHTEKCTY, JIOCBIy aHAJOTIYHUX BITUM3HSHUX Ta 1HO3EMHUX IIpOrpaM, BH3HAYCHHS
CTaHy MarepiajJbHOT0, KaJpoBOro, iHdopmaliiiHoro 3ade3nedeHHs Kadeapu,
dakyIbTeTy/HaBYaIbHO-HAYKOBOTO  1HCTUTYTY, BH3HA4YeHHS I[JIEM  OCBITHBOT
MpOrpaMH, CKIAAEHHS TIEPeNliKy OCBITHIX KOMIIOHEHTIB [IJIsi 3a0e3leueHHs
KOMITETEHTHOCTEH Ta pe3yIbTaTiB HAaBYaHHS, SIKi BU3BHAYEH1 CTAH/IapTOM BUIIOT OCBITH
(TMMYacOBUM CTaHAAPTOM BUIIOI OCBITH), MPOQECIHHUM CTaHAAPTOM (32 HAIBHOCTI)
Ta JOJATKOBO BH3HAYEHI 3aKjIaJI0M BHUILOI OCBITH JJId 3a0€3MeUeHHs CIieliaai30BaHol,
yVHIKalbHOT ~ Ta/abo0  0coOMMBOi  MIATOTOBKM  37M00yBadiB 32  OCBITHBOIO
nporpamoro [2](XHY im. B. H. Kapasina, 2022).

Cmanoapm  euwoi oceimu  8USHAYAE MAKI UMO2U 00  OCBIMHBOL
npoepamu [1](MOHY, 2020):

- obcsar kpeautie €EKTC, HeoOXigHu# 17151 3100y TTS BIAMOBITHOTO CTYTICHS
BHILIO] OCBITH;
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— BHUMOTH JI0 PIBHSI OCBITU OC10, sIKI MOKYTh pO3MOYaTH HABYAHHS 32 I[IE€I0
MPOrpPaMor0, Ta Pe3yJIbTATIB IX HABUAHHS,

- MepeItiKk 000B’ I3KOBUX KOMIICTCHTHOCTEH BHUITYCKHHKA;

— HOPMATUBHHUI  3MICT  MIATOTOBKM  3700yBadiB  BHUIOI  OCBITH,
chopMyIbOBaHUN y TEPMiHAX PE3yJIbTATIB HABYAHHS,

— dbopMmu atecTalii 3100yBadiB BUIIOI OCBITH;

— BHUMOTH JIO CTBOPEHHS OCBITHIX MPOTrpaM MiATOTOBKH 3a rajy33i0 3HaHb,
JIBOMa TaTy3siIMHU 3HaHb 00 TPYTIOK0 CIeIiaIbHOCTeH (Y CTaHAapTax PiBHS MOJIOAIIOTO
OakanaBpa), MDKIUCLUMIUIIHADHUX OCBITHBO-HAYKOBUX mporpam (y cTaHaapTax
Marictpa Ta JokTopa ¢igocodii);

- BUMOTH NMPOQeCciiHNX CTaHAAPTIB (3a X HASIBHOCTI).

OOcsr OCBITHIX Mporpam BHUIIOI OCBITH BU3HauyaeThesi y kpeautax €KTC i1
CTaHOBHTH 3BHYAHHO (SKIIO iHIIIE HE BU3HAYCHE CTAHIAPTOM BHIIOT OCBITH):

— 3a OCBITHIM piBHEeM OakallaBpa Ha OCHOBI IOBHOI 3arajbHOi CepeaHbOI
ocBiTH — 240 xkpeautiB EKTC;

- 3a OCBITHIM pIBHEM Marictpa: OCBITHbO-HaykKoBa mporpama — 120
kpeautiB EKTC, ocBiTHRO-podeciiina nporpama — 90 kpeaurtis EKTC.

O6¢sar onnoro kpeauty €EKTC cranoButh 30 roawH. HaBaHTa)kKeHHS OJTHOTO
HaBYAJIBHOTO POKY 3a JICHHOI (OPMOIO HaBYaHHS CTaHOBHUTh, SK TpaBuio, 60
kpeautiB EKTC.

3aknmaau  BUINOI OCBITM TIPU  PO3pOOJICHHI OCBITHIX TMPOTpaM MOXKYTh
BCTAaHOBJIIOBATH JIOJAATKOBI BUMOTH JO0 KOMIIETEHTHOCTEH, Pe3yJIbTaTiB HAaBYaHHS Ta
dbopm arecrairii, siKki BijoOpa)xkaroTh MOTPEOM KOHKPETHUX CIemiami3amiil. 3akianu
BUIIOi OCBITH MAalOTh MPABO BUKOPHCTOBYBATU BIIACHI (POPMYITIOBAHHS CHEIIaIbHUX
(haxoBUX) KOMIIETEHTHOCTEH 1 pe3yjbTaTiB HaBYaHHS, 3a0€3MEUyIOud MPU IHOMY,
o0 CYKYIHICTh BUMOT OCBITHBOI IpPOrpaMu IOBHICTIO OXOIUTIOBaJia BCi BUMOTH
CTaHAapTYy.

[Topsimox po3poOJIeHHS, PO3TJsAAy Ta 3aTBEP/UKEHHS OCBITHIX Tporpam,
JTOTPUMAaHHS IPUHITKITIB 1 IpOLIeyp 3a0€3MeUeHHs IKOCTI (MOHITOPHHT, OIlIHIOBAHHSI,
NEPIOMYHUA TIEPeTyIsia, TOPSJOK TPUITMHEHHS) BU3HAYAIOTHCS BHYTPIIIHIMHU
[TomoxeHHsIMU 3aKJIaly BHUIOi OCBITH IIOJ0 CHCTEMH BHYTPIIIHBOTO 3a0€3MECUCHHSI
SAKOCT1 OCBITH. 3aKJiaJ] BUIIOI OCBITH MOBHHEH CBOEYACHO OMPHUIIOJHUTH HA CBOEMY
odimiitHoMy BeOCalTi TOYHY Ta JOCTOBIpHY iH(OpMAIlI0 MPO OCBITHIO MpPOTpamy
(ocBiTHIO TIporpamMy y TIOBHOMY 0O0Cs31, HaBYalbHI IUIaHHU, poOOYl Mporpamu
HAaBYAJIBHUX JHUCIUIUIIH, MOXJIMBOCTI (OpPMYBaHHS 1HAWBITYyaJTbHOI OCBITHBOI
TpaekTopii 3700yBayiB BUIIOI OCBITH) B 00CA31, MOCTATHHOMY JJIsi 1H(POPMYBaHHS
BIJIMOBIAHUX 3aIHTEPECOBAHUX CTOPIH Ta CYCITIJIbCTRBA.

Ilpoyedypa oyintoeanus o0ceimubOi npocpamu NOKIUKAHA SUpiwumu 08a
ocHosHux 3a80ants [1] (MOHY, 2020):

— JIOMOMOTTH 3aKJIaJly BHUIOI OCBITH BU3HAYMTH CHJIBbHI 1 C1aOKi CTOpOHU
OCBITHBOI TIporpamMu Ta/abo cucTemMu 3a0e3MEeYeHHS SKOCTI, 1 pO3pOOUTH KOHKPETHI
3aX0JU II0JO0 1X YIOCKOHAJIEHHS;

— HaJIaTH BCIM 3aIliKaBJICHUM CTOpOHaM (3100yBadi OCBITH Ta iX MPEJACTABHUKH,
poboToAaBlil, OpraHd Jep>KaBHOI BIaJu Ta OpPraHU MICLIEBOTO CaMOBPSyBaHHS,
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MICLIEB] Ta TEPUTOPIAJIbHI TPOMAJIH TOIIO) 1H(POPMALIIO MPO AKICTh OCBITHIX NpoOrpam
1 HaJ1IAHICTh 3a0€3MeYeHHS AKOCT1 y 3aKJ1ajil BUIIO1 OCBITH.

IIpoyec oyinoeants oceimnboi npoepamu KIOUAE MPU OCHOBHI CKAAO0BI.

— O3HAMOMJICHHS 13 JOKYMEHTaMH, SIKI CTOCYIOThCS MPOrpaMu 1 CHUCTEMU
3a0e3IeUCHHS IKOCTI, Ta iX aHai3;

— KOHCYJbTAlll 3 yYaCHUKaMU OCBITHBOTO MPOIIECY Ta IHIIMMHU 3al[IKaBICHUMHU
CTOPOHAMH, 3 METOI0 3’SICYBaHHsS 1X OLIHKH HporpamMu (piBHS 3aJ0BOJIEHOCTI
MIPOTPaMoI0) Ta JIIEBOCTI CUCTEMU 3a0€3IEeUEHHsI IKOCTI, a TAKOXK 1X OaYeHHs Cla0KuX
MICIIb 1 IIUISIX1B TTOKpAIeHHS;

— BUKOPUCTAHHS pE3yJIbTaTiB aHali3y Ta KOHCYJbTAIlN ISl OPUUHATTA
pIlIEHHS 111010 MPOTrpaMu Ta peKOMEH Iallii 3 11 o1aIbIIol peati3allii.

3 METO¥O OIIHKH OCBITHBOT MPOTPaMU PEKOMEHIYETHCS YHIBEPCUTETY TTEPBUHHO
IPOBECTU BHYTPIIIHIO akpeAuTalio. MeToro BHYTpIIIHBOT akpeauTarii € [3]:

— YCTaHOBJICHHSI BIAMOBIJIHOCTI SIKOCTI OCBITHBOI HpPOrpamMu Ta OCBITHBOI
JiSTBHOCTI 32 I[i€F0 IpOorpaMoro Bu3HaueHuM [lonoxeHHsaM [4] kputepisaMm;

— JomoMoOra TapaHTaM Yy BH3HAQYCHHI CHJIBHHUX 1 CJIAOKHX CTOPIH OCBITHBOL
IpOrpaMu Ta OCBITHBOT AISUTBHOCTI 32 I[IEF0 TPOrPAMOI0;

— CHOpUSHHS IHTerpamii YHIBEpCUTETY 0 €BPONEHCHKOTO MPOCTOPY BHUIIOL
OCBITH.

BayTpimHs akpenurallis oCBITHOT MPOTpaMU — OI[IHIOBAHHS SIKOCT1 OCBITHbBOI
mporpaMyd Ta OCBITHBOI MISUIBHOCTI Tpynmu 3a0e3MedeHHs 3a I€0 MPOrpaMol0 Ha
IpeaMET BIJIMOBIIHOCTI CTaHAAPTY BHINOI OCBITH, CIPOMOKHOCTI BUKOHAHHSI BUMOT
CTaHJapTy, a TaKOX JIOCATHEHHS 3asdBJIIEHUX Yy Mporpami pe3yJbTaTiB HaBYaHHS
BIJIMOBITHO JI0 KPHUTEPiiB BHYTPIIIHHOTO OI[IHIOBAHHS SIKOCTI OCBITHBOI IporpamMu
(mam — Kpurepii), HaBenenux y Jonatky A. Kputepii 3acTOCOBYIOThCS 3 ypaxyBaHHIM
CTaHJApTIB 1 peKOMeHMaIliil 13 3a0e3meueHHs SIKOCTI B €BPOINEMChKOMY IPOCTOPI
BHINOI OCBITH [4, 5].

Pe3ynbpTaTi BHYTPINIHBOI aKpeauTallii € OCHOBOKO JUISl 3a0€3MEUYCHHS SKOCTI
JTMCTaHIITHOTO OCBITHROTO MPOILIECY, 30KpeMa, yYIOCKOHAJIICHHS OCBITHBOI ITPOTPaMH,
BUIIPABJICHHS Ta TOCUJICHHS CJTA0KHUX CTOPiH a00 3MiHH/3aKPHUTTS.

OcHosHumu niocmasamu Ol 3MIHU mMa/abo 3aKpumms OCGIMHIX NPoOcpam €
(XHY im. B. H. Kapas3ina, 2022) [1]:

— 3MIHM Y HOPMATHUBHUX JOKYMEHTAaX, SIKi pEeTyJIIOIOTh MUTAHHS 3MICTY OCBITH
3a BIJIMOBITHUM PiBHEM 1/a00 CIIeiaibHICTIO, Y TOMY YHCIII MPUAHATTS HOBHX OCBITHIX
1 mpodeciifHNX CTaHAApTIB;

— pe3yJbTaTH GHYMPIUWHbLOI akpeoumayii, IKIIO HUMHA BCTAaHOBJIEHO:

a) HEBIATIOBIIHICTh PO3PaX0OBAHOTO HABAHTAXXEHHS PealbHOMY HABAHTAKEHHIO
3m00yBada BWINOI OCBITM HAa OIAHYBAaHHS MPOTpaMH y IJIOMY Ta/a00 BUBUYEHHS
HABYAITBHUX TUCIUTUIIH;

0) HeOCTaTHIM pPIBEHb OIMAHYBAaHHS MPOTPAMHUX PE3yJIbTaTiB HaBYAHHS
OLTBIIICTIO 3700yBaviB BUIIO1 OCBITH;

B) HEJIOCTATHIO BaJIIIHICTh PE3YyJIbTATIB OI[IHIOBAHHSI;

r) iHmi ¢akTh, SK1 CBIIYaTh MPO HEJOCATHEHHS BU3HAYEHUX OCBITHBHOIO
MpOrpaMolo 1ijiek 1/abo HeJOTPUMAaHHSI BUMOT CTaHIapTIB 3a0€3MEUYEeHHS IKOCTI;

92



— 1HII1 BU3HAYEH1 3aKOHOAABCTBOM KpaiHU OOCTaBUHH.

3. OPTAHDBBALIAHO-METO/JUYHE 3ABE3NEYEHHSI TPOIECY
JTUCTAHIIMHOTO HABUAHHS

OpraHizaiiiHo-MeTOAUYHE 3a0€e3MeUeHHs IPOLECy AUCTAHLIMHOIO HABYAHHS €
(yHIaMEHTAbHUM aclEeKTOM CY4YacHOi BHMILOI OCBITH. Y KOHTEKCTI IIBHJIKOTO
PO3BUTKY 1H(MOpMAIIHHUX TEXHOJOT1M Ta 3pOCTay4oi NOTpedu B THYUKHX (opmax
HaBUYaHHs, 3akiaau BUIoi ocBiTH (3BO) cTUKalOThCA 3 BUKIMKOM 3a0€3MEUYEHHS
AKICHOTO Ta €(EeKTUBHOI'O JMCTAaHLIMHOro HaBuaHHA. Lle BUMarae KOMILIEKCHOIO
MiXoMy, 1IIO OXOIUTIOE HOPMATHBHO-IIPABOBE PETYIIOBAaHHS, OpraHi3alliifHy
CTPYKTYpYy, TEXHOJIOT14HI TuiaTdhopMu Ta KBadi(ikallilo HayKOBO-TEIaroriyHUuX
paIliBHUKIB.

Y 1poMy KOHTEKCTI PpO3IIISAAIOThCS KIIOUOBI KpUTEpii, SKI BU3HAYAIOTh
YCHIIIHICTh BIPOBAKEHHA AMCTaHLIiHOI (opmu HaBuanHa B 3BO. Li kpurepii
BKJIIOYAIOTh HASABHICTh MAKETy HOPMATHBHUX JOKYMEHTIB, CIeIiali30BaHUX
OiAPO3JILIIB Ta Jab0paTopiid, BUKOPUCTAHHS KOMGPOPTHUX MJIaTHOPM THUCTAHIIHHOTO
HaBYaHHS, BCTAHOBJICHHS PaMKOBHX BHMOT JI0 JIMCTAHIIMHUX KYpCiB Ta KOHTCHTY, a
TaKOX €(EeKTUBHY CHUCTEMY MOHITOPUHTY SIKOCTI HaBuaHHs. OcoOnmBa yBara
OpUILIAEThCA  KBali(ikaiii HAyKOBO-NENAaroriyHUX MpPaIiBHUKIB, OCKUIBKH iX
npodeCioHai3M € 3aMOPyKOI0 JTOCATHEHHS MPOTPAMHUX PE3YJIbTATIB HABYaHHS.

Po3yMmiHHA Ta BIPOBA/KEHHS IIMX KPUTEPIiB COPUITUME MiABUIICHHIO SIKOCTI
JTUCTAHIIMHOT OCBITM Ta 3a0e3me4yuTh 3700yBadaM MOMIIMBICTH OTPHUMATH
KOHKYPEHTOCIIPOMO>KHI 3HAHHS Ta HABUYKHU B Cy4aCHOMY OCBITHBOMY CEPEIOBHIII.

Kpumepin 1. IlpoBaaKeHHs 3aKJaaoM BHIIOI ocBiTm (majgi — 3BO)
OCBITHIX MOCJYr 3a QUCTAHUIHHOK GopMoOI0 3700yTTS BMIIOI OCBITH (Hajmi —
AucTaHUiiiHa ¢opMma) 3a0e3nedeHe MAKETOM HOPMATHMBHHUX JOKYMEHTIB, SIKi
OXOILIIOIOTH yCi opraHi3amiiiHi, MeTOAMYHi, TEXHOJOriYHi acmekTu ii
NpOBa/IKEeHHSI.

1. ITostokeHHsT MPO oOpraHizamilo ocBiTHLOro mnpouecy, I[lomoxeHHs mpo
cucTteMy oIliHIOBaHHS, [TonokeHHS PO IPOBEACHHS 3ajIiKiB, €K3aMEHIB, aTecTallii
TOIIIO TIOBMHHI BpaxoByBaTH HasiBHICTH B 3BO OCBiTHIX mporpam, 3a SKMMH BHIIA
OCBiTa 3700yBa€THCS, y TOMY YHUCII, 1 32 JUCTAHIIIIHOIO (OPMOIO.

2. [ToBunHO O6yTH OKpemo po3pobieHe [loJio:keHHs1 MPO AUCTAHILIIHY OCBITY,
sK€ BH3HAYa€ OCHOBHI 3acajy 3alpoBaKeHHs Ta opraxizamii B 3BO aucTtaHIiiHOl
dbopMu  AK OKpeMoOi IHCTUTYIIHHOI ¢opMu 3100yTTS BHIINOI OCBITH Ta/abo
BUKOPUCTAHHSI TEXHOJIOTIH TUCTAHIIWHOTO HAaBYAHHS JUIsI MIATPUMKH OCBITHBOTO
mpoliecy Ha iHImmMX Gopmax 3100yTTs BUILOI OCBITH.

3. BigmoBimno no IlonokeHHS mpO JUCTAHIIAHY OCBITY TOBUHHI OyTH
po3pobieHi [HeTpyKii o010 po3po0KK HaBUATBHUX TJIAHIB IS AUCTAHINIMHOL (hopMH
(MOXyTh OyTH CKIAQIHUKOM IHIIUX IOJOKEHb), HA MIJCTaBl SKUX IMOBHUHHI OyTH
po3po0JIeHI Ta 3aTBEP/PKCHI B YCTAHOBICHOMY TMOPSIAKY HABYAJbHI IUIAHH
AUCTAHIiiHOT popMM TS BIJITOBITHUX OCBITHIX TPOrpam.

4. IloBuHHO O0yTH OKpemo po3pobiieHe Ilos10keHHs1 PO AUCTAHIIHHI KypcH
Ta iX ceprudikamilo, sKke € CKIAJHUKOM CHUCTEMH 3a0€3IMEeUeHHS SKOCTI OCBITH Ta
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BU3HAYAa€ TIOPSAIOK CTBOPCHHS Ta BUKOPUCTAaHHS JUCTAHIIIMHUX KypcCiB Ha
3arajJbHOYHIBEPCUTETChKIM IUIaT@OpMI JUCTAHUIMHOTO HaBYaHHSA (HampHKiIam,
Moodle), BumMoru, siKi BACYBatOThCS 10 TUCTAaHUIMHUX KYypCIB HABYAIBHUX JUCIUILIIH,
nopsiiok  ceprtudikamii  (eKCmepTU3M) JAUCTAHLIMHUX KYpCIB Ta  BU3HAHHS
TUCTAHIIIMHUX KypCiB HaBUAJBHUX ITUCIUIUIIH SK HaBYAJIbHO-METOIWYHHUX TIPAIlb
(eIeKTpPOHHUX MiJIPYYHUKIB, HABYAJIBHUX MMOCIOHUKIB, MPAKTUKYMIB).

Kpumepin 2. B opranizauiiiHiii ctpykrypi 3BO BHoKkpemuieHi miapo3aiim
Ta Jaboparopii, ki 320e3Me4yl0Th OpPraHizauiiiHy Ta METOAUYHY HMiATPUMKY
npouecy IMCTAHIIHOT0O HABYAHHS.

1. B 3BO noBuHeH OyTH BUOKpEMJICHUI AeNapTaMeHT AUCTAHUiHHOI OCBiTH,
AKUW 3abe3rneuye oprasizauiiiHe, aJMIHICTPAaTUBHE, HAyKOBO-METOJOJIOTIYHE Ta
TEXHOJIOTIYHE CYNPOBOPKCHHS TPOIIECY HAaBUAaHHS 3 BHKOPHUCTAHHSM TEXHOJIOTIN
JUCTAHIITHOrO HABYAHHS HA yCiX (popmax Ta ycix piIBHSIX BULIOI OCBITH, Y TOMY YHCII
Ha JUCTaHIINHIN hopMmi.

2. JIns opranizariii IpoBeICHHS TUCTAHIIMHUX 3aHATh B CHHXPOHHOMY PEKHUMI
31 3100yBaYaMu JTUCTAHININHOT (OPMU Ta JOJYYECHHS TaKUX 3100yBadiB JI0 IHIIHUX
AKTUBHOCTEH, SIK1 MPOBOSATHCS JIJIs 37100yBayiB OCBITHLOT MPOTrpamMu (MaiicTep-KiiacH,
TPEHIHTU. BeOiHApU 3 TPAKTUKaAMU, POOOTOMABIIMH TOIO) PEKOMEHJIOBAHO
CTBOPIOBATH JIA00PATOPIl AMCTAHUITHOTO HABYAHHS.

3. Sk matepiaibHO-TeXHIYHA 0a3a JJIsl 3alliCy B1JICOKOHTEHTY NMCTAHIIIHHUX
KypCiB Ta CTBOPEHHS BIJIMOBIAHUMU MPOTPAMHUMHM 3aCO0aMHU BIJICOJICKI[IN Ta 1HIIUX
BIJICOPECYpPCIB  JUCTAHIIIHHUX KypCiB PEKOMEHJOBAHO CTBOPIOBATH  OKpeMi
Bizeos1aboparopii.

4. B mTaTi 1UpeKIlii HaBYajabHO-HAYKOBUX IHCTUTYTIB / IeKaHATIB (DaKyIbTETIB
MOBMHHI OyTH BHU3HAYCHI MpAIIBHUKHU, BIAMOBIIANbHI 3a BEACHHSA 3100yBayiB
JTUCTaHIiHOT PopMu, K1 0013HAHI 3 OCOOJMBOCTSAMHU aMIHICTPYBAaHHS OCBITHBOTO
npolecy Ha JUCTaHMiNHIA (opMi yepe3 miIatrGopMy IUCTAHIIMHOTO HaBYAHHS
(manpukian, Moodle).

5. B mrari kadenp noBuHHI OyTH BU3HAUYCHI1 HAYKOBO-TIEAAroriuH1 IIpaIliBHUKH,
BIJIMOBITAJIBHI 32 POOOTY 3 TIaTGOPMOIO JWCTAHIIMHOTO HABYaHHS (HANPUKIA,
Moodle) ta poboToro 31 3100yBayaMu TUCTAHIIIHOT (hOPMHU.

6. B 3BO noBuHeH OyTu 3ampoBa/pKeHHN Ha AUCTAHIINHINA (opMi THCTUTYT
THIOTOPCTBA, 1110 PETIAMEHTY€ETHCS BIATIOBITHUMH TMOJIO0KEHHSIMH.

Kpumepin 3. Buxopucranusa miargopmMu aucTaHuiiinoro Hapyanusa 3BO
3a0e3neuye komMdopTHe uUPpPOBe OCBITHE cepeaoBHMINe s OpraHizaumii
HABYAJbHOI'0 MPOLECYy HA TUCTAHNiHIN (opmi Ta A8l MIATPUMKH HABYAHHA HA
iHmmx popmax 3100yTTH OCBITH.

1. [Tnatdopma AWCTAHIIHHOTO HABUYAHHS TOBMHHA MAaTH YiTKy i€papXiuHy
CTPYKTYPY AMCTAHUIHHUX KYPCiB, SKi TPymyrOThcsl a0 3a HAJICKHICTIO aBTOPIB-
po3pobHukiB no meBHoi kadeapu (3BO ® HHI / dakynprer ® kadeapa ® dhopma
HaBYaHHS a00 KaTeropis NMpu3HAYeHHs (OHJAWHOBI €K3aMEHHW, BCTYIHI €K3aMCHH,
kBamiikamiitai poboTu Tomo) ® aucTaHIiiHI Kypcr) a00 32 HaJEKHICTIO HABYATBHOT
aucIUIUTiHE OocBiTHIN miporpami (3BO ® HHI / dakymnerer ® OcBiTHS mporpama ®
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dopma HaBuaHHS a00 KaTeropis Npu3HAYeHHs (OHJAWHOBI €K3aMEHH, BCTYIIHI
eK3aMeHu, KBaji(ikaliiiHi poOoTH Touo) ® AUCTAHLINHI KypCH).

2. IInatdpopma AUCTAHIIHHOTO HABUYAHHA NOBHMHHA MAaTH YITKY i€epapXiuHy
CTPYKTYPY KOPHMCTYBadiB, sKa Ma€ TpU OCHOBHI IpynH (BHKIazayl, 3100yBadi,
aJMIHICTPATOPH), SIKI B CBOIO Yepry AUIATHCS Ha OUTbII ApiOHI MATpynH (BUKIIAgayi:
HHI / pakynerer ® kadenpa ® Bukiamad (posi aBTOP-pO3pOOHUK, TEKTOP, ACUCTEHT),
3no0yBaui: HHI / pakynsrer ® rpyna ® 3700yBau (posib 3100yBay)).

3. [Inatrpopma AUCTAHIIHHOTO HABYAHHS MOBMHHA aJMIHICTPYBaTUCh TaKUM
YUHOM, 1100 OyJia MOXKJIMBICTh OTPUMATH PO3TOPHYTY iCTOPil0 1100 AKTHBHOCTEH
KOXXHOTO  HAayKOBO-IEJAroriyHOro mpauliBHMKa abo 3100yBava, sxkudi OyB
MIIKIIOYeHUN 10 Hel MPOTATroM CTPOKY, BU3HAUYEHOMY HOPMATHBHUMH JIOKYMEHTaM
3BO.

4. Ilnarpopma UCTAHIINHOTO HABUYAHHS TMOBUHHA HAJaBaTH MOMKJIUBOCTI
BCeOIYHOI0 aHATI3y HABYAOYOi MISNIBHOCTI HAyKOBO-NEAAroriuHUX MpaliBHUKIB Ta
HABYaJIbHOI JIsJIBHOCTI 3700yBauiB.

5. ucranmiitHi KypcH, po3MillieHi Ha riatgopMi AUCTAHIIMHOTO HaBYAHHS,
MOBUHHI MaTu yHi(ikoBaHMii TU3aliH SK 1110/10 Bi3yalbHOTO O()OPMIIEHHS, TaK 1 00
CTPYKTYPHHX €JIEMEHTIB KOXKHOT'O IMCTAHI[IHHOTO KYypCy.

6. Aucranmiitni Kypcu, po3MillieHi Ha rmiatgopMi AUCTAHIIMHOTO HaBYAHHS,
MOBUHHI OyTH JAUHAMIYHUMM €JEKTPOHHHMH PpecypcamMM Ta pPEryJsipHO
KOPHUT'yBaTUCh aBTOPAMH-PO3POOHUKAMHU.

7. HaByanpHUI MaTepiasl NUCTAHIIMHUX KypCiB Ma€e OyTH JOCTYITHUM JIJIsi 0Ci0
3 BaJlaMu 30py a0o0 CIIyXy 3a paXyHOK BUKOPHUCTAaHHS JOJaTKOBUX MMPOTrpaMHUX 3aC001B
(3a moTpedn).

Kpumepin 4. Cxkaagauxkom cdopmoBanoi B 3BO cucremu 3a0e3nedeHHs
SIKOCTi JAMCTAHIIITHOT0O HABYAHHA € PaMKOBIi BHMOIM INOA0 CTPYKTYpH
AUCTAHIIMHUX KYpPCiB Ta aJMiHICTPYBAHHS HABYAJIbHOI AisSVILHOCTI 3100yBa4iB
i 4yac pod0TH 3 JUCTAHWIHHUM KYPCOM.

1. B 3BO noBuHHI 6yTH BH3HAaYEH1 KPUTEPii OMIHIOBAHHS SKOCTI JUCTAHIIIHHUX
KypCiB, HampuKIald, Y BHUIIIAAI YHi()ikOBAaHMX PaMKOBHX BHMOI  II0J0
AUCTAHUIMHUX KypciB, sKi 3a0€3MeuyoTh ONaHyBaHHS HaBYaJIbHUX JUCITUILIIH Ha
KOXHIN 3 (opM 3100y TTs BHIIOI OCBITH Ta 3a Pi3HUX 0OCTaBUH (HAIIPUKIIAJI, 32 YMOB
Jii TIPaBOBOTO PEXUMY BOEHHOTO CTaHy) — iX CTPYKTypH Ta HallOBHEHHA. Taki
KpuTepii (IKCYIOTBCSA y BIJAMOBITHUX HOPMATHBHHUX JOKYMEHTaxX, HANpPHUKIAI, B
[TonmoxeHH1 Mpo AUCTAHIIIIHI KypcH Ta ix cepTudikariro.

2. CTpyKTypa KOXXHOTO AHCTAHIIIHOTO KYypCy, PO3MIIIEHOTO Ha IiaThopmi
nucTaHIiitHoro HaBuanHa 3BO, mMoBMHHA MaTH TIEBHHUI NepeiKk 000B’SI3KOBHX
CKJIAJAHUKIB (Hampukiaa, Ccekuito Po3pobnuku ma euxiadavi, Memoouuni
mamepianu, Pexomenoosana nimepamypa ma inopmayitini Odxcepena, CeEKIil
HaBYaJIbHUX 3aHATH TOIIIO).

3. HaBuanpHMIT KOHTEHT AUCTAHIIIITHOTO KypCy MMOBUHEH BIAMOBIIATA BUMOTaM
[TomoxeHHsT PO MIATOTOBKY Ta BHUJIAHHS HABYAIBHOI JITEPATypH Ta yCTAHOBICHUM
peaaKuiiiHIM BUMOTaM 1040 0()OpMJIEHHSI MaTepialiB.
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4. CTpoKH JOCTYNHOCTI HaBYaJIbHUX 3aHATh Ha JUCTAHIIHOMY Kypcl Ta,
BIJIMOBITHO, CTPOKM BUBYEHHSA TEOPETUYHOTO MaTepially, BUKOHAHHS 3aBIaHb Ta
MPOXOJIPKEHHS TECTIB MOBUHHI OyTH aKTyaJ1i30BaHi 10 IOTOYHOI0 CEeMeCTPYy.

5. BaHk MUTaHb JUCTAHIIITHOTO KypCy MOBUHEH MaTu C(HOPMOBAHY l€papXito
KaTeropid, BepxHIA piBEHb SAKOi BIJANOBIIa€ OCHOBHUM Te€MaM HaBYAJIbHOI
JTUCLUUIUTIHA, KUIBKICTh THUTaHb KOXKHOI MifKaTteropii mMae OyTH JOCTaTHBOIO IS
oprasizaiiii MOBHOLIHHOT BUOIPKM AJii KOXHOro 3700yBaya mijg yac (OpMyBaHHS
BIJIMOBITHOTO TecTy. TecTH mMOBHHHI 3a0e3neuyBaTH MOKJIMBICTb CTBOPEHHS
YHIKaJbHOTO TECTY JJI KOXKHOTO 3700yBaya, sIKUA OXOIUIIOE YCl TEMHU Ta MiJATEMHU
BIJIMOBIAHOTO HABYAJILHOI'O MaTepialy.

6. ZKypHaa OHmiHOK AMCTAHIIITHOrO Kypcy NMOBUHEH OyTH CTPYKTYpOBaHMH i
BIIOPSKOBAHUH BIJIMOBIIHO /0 TEMATUYHOI CTPYKTYPH AUCTAHIIIHHOTO KYpCY.

Kpumepin 5. Cxaagaukom cpopmoBanoi B 3BO cucremm 3ade3nedyeHHsI
SIKOCTi JMCTAHIIIHOT0O HABYAHHSI € BHUMOIHM N[00 HABYAJIbHOIO KOHTEHTY
AUCTAHUIMHUX KYPCIB.

1. Ha3Ba pgucraHiiiiHoro Kypcy MOBMHHa BiAmoBigaTH Ha3Bi Ta 3MmicTy
BiIMOBIIHOT HaBYAJIBLHOI JUCHUIUIIHM, BUKIAIAHHS SKOi mependadyeHe OCBITHIMU
mporpaMaMd Ta HaBYaJbHUM IIJJAHOM TIJATOTOBKH 3700yBadiB  BiAMOBITHOTO
OCBITHBOT'O PiBHSI.

2. JlucraHuiiHUN Kypc 3arajioM NOBUHEH BiMOBIiAaTH 3aTBepAAKeHili podoyiii
nporpami / cuiiadycy BIAMOBIIHOT HAaBYAIBHOI JUCHMIUIIHK Ta METOJUYHUM
MarepiajgaM 3 1i BUBUCHHS.

3. Cnoci0 BHKIJIA/IEHHS HABYAJIBHOTO KOHTEHTY, TEPMIHM MOTO ONMaHyBaHHS Ta
TEPMIHU TIPOBEJCHHS KOHTPOJIBHUX 3aXO/IB TOBUHHI HaJaBaThU MOKJIMBICTb
OTIaHOBYBATH HaBYAJIBHUN MaTepiai Oyab-7e 1 0y1b-KOJIU, TOOTO KOKEH HaBUaJIbHUM
eJIeMEeHT Mae OyTH iHBapiaHTHMM — MOJKE OIAHOBYBATUCS SIK CHHXPOHHO, TaK 1
ACUHXPOHHO.

4. HaBuanpbHU{ KOHTEHT TIOBMHEH BIJIMOBIAATH MPUHIMIIAM aKaJAeMidHOol
A00POYECHOCTI.

5.B jgucraHmiifHOMy Kypci TIOBUHHI OyTH BUKOpHCTaHI iHHOBamiiHi
TEXHOJIOTii HaBYaHHS Ta iHTePaAKTHUBHI ejieMeHTH (BiJCOJIEKINii, Mpe3eHTarlii,
YpOKH, ceMiHapH, (OpyMH, YaTH, MOKJIMKAHHS Ha 30BHIIIHI JDKEpena Ta 1HTEPHET-
pecypcH, HasBHICTh CUCTEMHU BHYTPIIITHIX MOKJIWKAHb TOIIO).

6. PekOMEH/IOBaHO ~ BUKOpPHUCTOBYBaTHM  TEXHOJOrii  NMPOrpamMOBAHOIO
HABYAHHS, SKi JO3BOJISIIOTH aBTOMATHU3yBaTW IMIPOIEC OMaHyBaHHS 3700yBayemM
HaBYAJIBHOI JUCHUIUTIHU Y 3pYYHOMY JIJII HHOTO TEMITI Ta IiJIBUIIUTH SKICTh TaKOT'O
HABYaHHS 33 PaXyHOK (hOpMyBaHHS 1HAMBITyalIbHOI HABYAIBHOI TPAEKTOPIi HA PiBHI
HaBYAJIbHOI JUCIUILIIHA. Peami3yroThCs Taki TEXHOJOTIi, 30KpeMa, 4epe3 CIEMEHT
Moodle Vpox abo depe3 BCTAaHOBIEHHS YMOB JOCTYITy J0 HACTYIMHHX HaBYAIBHHUX
€JeMEHTIB (CeKIliid, 3aBAaHb, TECTIB), HAPUKIIAJ, 32 YMOBUA OTPUMAHHS MO3UTHUBHOI
OIIIHKY 3 MOTIEPEIHIX HABYATHHUX €JIEMEHTIB.

7. TeopeTnyHuii Martepiadl pPEKOMEHIOBAHO OGOPMIIIOBATH Yy  BUTIIAII
eJIeKTpPOHHOro migpyynuka (B Moodle — enement Kruea). Taki eneKTpoHHI
M1JIPYYHUKHA MOXKYTh MICTUTH CTPYKTYPOBaHY CTUCITY 1HPOPMAIIitO 32 KOKHOIO TEMOIO
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Ta MIATEMOI0 HABYAJIbHOI JUCUMUIUIIHU 13 PO3rajy’K€HOK CUCTEMOIO HaBiramii (3a
pPaxyHOK Tileprocuiianb), BOyJOBaHUMHU NIPE3EHTALIIMHU, Bi1I€0, PUCYHKaMH, TOLIO.

8. PEKOMEHI0BaHO [IONMOBHIOBATH JHUCTAHLIMHUA KypC TepPMiHOJOTIYHUM
cj10BHMKOM (B Moodle — enemenrt I nocapiir). Takuil CIOBHUK Ma€ MICTUTHU MEPENTIK
TEpPMIHIB BIAMOBIHOT HAaBYAJIbHOI AUCIUIUIIHU. [Ipy HaBeAeHH1 BKa3iBHUKA MHIII Ha
CJIOBO (CJIOBOCTIOJIYYEHHS ), SIKE€ BKJIIOYEHE B CIIOBHUK, Ha CTOPIHII JMCTAHI[IHHOIO
KypcCy 3’ SBIJISIETbCS CIUIMBAIOYA IMiJIKa3Ka 3 HOro OMKUCOM.

Kpumepin 6. Ckuaagaukom cpopmoBanoi B 3BO cucreMu MOHITOPUHIY
SIKOCTI JMCTAHUIMHOIO HABYaHHA, 30KpeMa, MOHITOPMHIY Ppe3yJbTaTIB
HABYAJIBHOI JiSlJIbHOCTI 3100yBaviB € HasiBHICTh PIi3HOPiBHEBOI PO3rajy:KeHOl
CHCTEMH KOHTPOJIbHHUX 32X0/IiB.

1. Ins HaBYAJIBHUX JWCIMIUIIH, BHUBYCHHS SIKUX 0a3yeTbCcs Ha IHIIUX
HaBYAJIbHUX JUCHUIUIIHAX (HANPUKIAJ, JIHTBICTHYHI, MaTeMaTU4HI, 1HQOPMATUYHI
JUCHUIUTIHN ) TUCTAHIIIMHUNA KypC MTOBUHEH MICTUTH TeCT BXiIHOI0 KOHTPOJII0, METa
AKOr0 — JI001p METOMIB J0JaTKOBOi pOOOTH 31 3100yBadyaMM, KOTpPl MOKa3ald
HEJIOCTaTHIN PiBEHb MiJATOTOBKHU.

2. JIns mepeBipku pIBHS 3aCBOEHHS TEOPETUYHOIO MaTepiaqy Ta piBHS
HiATOTOBKA JO0 BHKOHAHHS TPAKTUYHHX 3aBJaHb 3 BIAMOBIIHOTO HABYaJIbHOTO
eJIEeMEHTa PEKOMEHI0BAHO JI0/IaBaTH KOPOTKi TECTH 3 CAMOKOHTPOJIIO.

3. Jlnst mepeBipKu SIKOCTI 3aCBOEHHS HABYAJILHOTO MaTepiany Ta chOpMOBaHOCTI
NOTPIOHUX yMiHBb Ta HABUYOK 3 BIJMOBIAHOTO HABYAJIBLHOTO €JIEMEHTa PEKOMEHI0BAHO
HAIPUKIHI KOKHOTO HAaBYAJIBHOTO €JIEMEHTA JI0JIaBaTH TeCT MOTOYHOI0 KOHTPOJIIO.

4. Jns iepeBipKH sIKOCTI 3aCBOEHHS HABYAJIBLHOTO MaTepiany Ta chOpMOBaHOCTI
NOoTpiOHMX yMIHb Ta HABUYOK Ha PIBHI MOIYJIS HEOOXITHO HAIPHUKIHIII KOMXHOTO
MOJIYJIsl I0JJaBaTH T€CT MOAYJAbHOI0 KOHTPOJIIO.

5. Ins mepeBipku piBHSA CHOPMOBAHOCTI BIATIOBITHUX KOMIIETEHTHOCTEH Ta
pE3yNbTaTiB HABYAHHS BUKOPUCTOBYETHCS TECT MiACYMKOBOT0 KOHTPOJIIO.

6. CTpyKTypa TECTiB IOBHHHA NIepea0adaTh iX yHIKaIbHICTh Ta OXOIUICHHS YCiX
iITEM HaBYAJIBHOTO €JIeMEeHTa, MOYJII 400 HaBYAJIbHOI TUCIUILTIHY.

Kpumepin 7. Axaaemiuna Tta/a0o mnpodeciiina kBagidikamiss HayKkoBo-
neJaroriyHMxX NpauiBHUKIB, 3aJiAHUX 10 peaJi3aunii oCBiTHHLOI mporpamMu 3a
aucTaHuiinnow d¢opmoro, 3a0e3nedyye AOCATHEHHS] BU3HAYEHHUX BiJINOBITHOIO
NMPOrpamMoI0 Hijie Ta MPOrpaMHMX Pe3yJibTATIiB HABYAHHS.

1. HaykoBo-nemaroriuni  mpairiBHUKK TOBHHHI MaTd BHCOKHH piBeHb
UM(POBUX KOMIETEHTHOCTEH, BOJOMITH Cy4aCHUM IHCTPYMEHTapieM Ta
TEXHOJIOT1IMH IU(PPOBOI OCBITH.

2. HaykoBo-miemaroriuai mpaimiBHUKA TOBHHHI MaTd BHCOKHH piBeHb
neaarorivHoi MaicTepHOCTI, 30KpeMa, B OHJIAMHOBOMY HaBYaHHI.

3. HaykoBo-mearoriyti MpariiBHUKKA TOBWHHI PETYISPHO MiABHIIYBATH
kBagidikaniro B rajxy3i TeXHOJOTIH IMCTAHIIITHOT0 HABYAHHS.

4. HaykoBo-Tiearoriuai MpaIiBHUKA TOBWHHI PETYyJspHO OpaTth y4acTh B
HAaBYAJBHUX Ta oOpradizamiiHux BeOiHapax, sKi TPOBOASATH MpPAIliBHUKA
JenapTaMeHTy JUCTaHIIMHOT OCBITH.
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5. HaykoBo-nenaroriyHi npamiBHUKA MOBUHHI YMITH TOTYBATH HABYAJbHUH
KOHTEHT JUIsl MOro BiAJAJEHOTrO OMAHYBAaHHS, Y TOMY 4YHUCII 1 JJii CTBOPEHHS
BIJICOJICKIIIH.

4. BUBHAYEHHS KPUTEPIIB OIIIHIOBAHHS, JIATHOCTUYHUX
IHCTPYMEHTIB TA PE3YJIbTATIB BHUMIPIOBAHHSA HABYTHUX
KOMIETEHTHOCTEM 3JOBYBAYAMM JUCTAHIIMHOI OCBITH

B ymoBax AMCTaHLIMHOI OCBITH OI[IHIOBAHHS MPOTPaMHUX pPE3yJIbTATIB
HaBYaHHSA 1 HAaOyTHMX KOMIIETEHTHOCTEW 3/100yBauaMu € HEBIJ €MHOI0 YaCTHHOIO
IpoILIeCy HaBYAHHS U OpraHi3ailii OCBITHBOI J1SUTBHOCTI B YHIBEPCUTETI.

PesynbraTn HaBYaHHS — I 3HAHHS, YMIHHS, HaBUYKH, CIIOCOOM MUCJICHHS,
NOTJIS A, IIIHHOCTI, 1HIIT OCOOMCTI SIKOCTI, sIKIi MOYKHA 1IeHTH(]IKyBaTH, CIUIAHYyBaTH,
OIIIHWTH 1 BHMIpPATH Ta SKi 0co0a 3/1aTHa MPOJEMOHCTPYBATH ICIS 3aBEPIICHHS
OCBITHBOI Tporpamu (MpOrpamMHi pe3yIbTaTH HaBUYaHHSI) a00 OKPEMHX OCBITHIX
KOMITOHEHTIB [11].

KoMmneTeHTHICTh — JuHAMIYHA KOMOIHAIlig 3HaHb, BMIHb, HABHYOK, CIIOCOOIB
MHMCJICHHS, TIOTJISAIB, IIHHOCTEH, 1HIIMX OCOOMCTHUX SKOCTEH, KA BU3HAYAE 3JaTHICTh
0COOM YCIIIIHO COLiaNi3yBaTUCs, NPOBaaUTH TpodeciiiHy Ta/abo mojaIbily
HaBYaJbHY JiSIBHICTH [12].

KoMIleTeHTHICTh K 1HTETpOBaHWH pe3yJIbTAaT IHAWBIIyaJIbHOI HaBYaIbHOI
TUSITBHOCTI 37100yBadiB JAUCTAHIIMHOT OCBITH (POPMYETHCSI HAa OCHOBI OBOJIOMIHHS
HUMHU BU3HAUYEHHMHU OCBITHBOIO MPOrPAMOI0 OCBITHIMH KOMIIOHEHTaMH, HOTO PiBEHb
BUSIBIISIETHCS B TIpolieci oliHoBaHH: [12].

O1iHOBaHHS pe3yJIbTaTiB HABUAHHS 1 HAOYTUX KOMIIETEHTHOCTEH 3100yBayaMu
JUCTAHIIIITHOT OCBITHM MOE 3IIMCHIOBATUCH Yy CHUHXPOHHOMY YH aCUHXPOHHOMY
pexXuMax.

CuHXpOHHUN pexuM 3abe3reuye OLIbII CUCTEMHE H 00’ €KTHBHE OIIHIOBAHHS,
ajic BUMarae BiATIOBITHOTO TEXHIYHOTO OCHAIIeHHS. Yepes pu3HuK TeXHIYHHUX 3001B i1
yac BHUKOHAHHS 3100yBauaMu OCBITHM 3aBJIaHb PEKOMEHJOBAaHO 3aCTOCOBYBATU
IHIUBIAYaTbHUM TAXiA 1 mepen0adyuTd OUIbI TPUBAIUM TEpioja IS poOOTH UM
MOKJIUBICTh ~ MOBTOPHOTO BHMKOHAHHS  3aBlaHb (TECTYBaHHS, KOHTPOJBHOI,
CaMOCTIMHOI poOOTH TOIIO). Y CHHXPOHHOMY pPEXHMIi 3700yBadi OCBITH MOXYTh
BUKOHYBAaTH MUCHMOBI POOOTH 1 TeCTH Ha IUIaThopMax AMCTAHIIMHOTO HAaBYAHHS
(mamp. Moodle); 6patu y4acTh B yCHUX (popMax KOHTPOJIO (YCHA BIAMOBIAb, TUCKYCIs,
Mpe3eHTaIlis Ta 3aXUCT JOCHIJHUIBKHX MPOEKTIB TOIMIO) 13 BUKOPUCTAHHSIM
BiJICOIHCTPYMEHTIB (Harp. Zoom, SKkype) IHauBIIyaIbHO Y1 B Tpymnax; OpaTH y4acTbh B
cemiHapax 1 (opymax i3 BHKOPHCTaHHSM BiJICOIHCTPYMEHTIB, a00 B darax Ha
miaTdopMax JUCTaHIIHHOrO HaBYaHHS [13-16].

Jlist 3m00yBaviB MUCTAHIIIMHOT OCBITH ACHHXPOHHHUH PEKUM € OUTBII THYYKHM,
OCKITbKM JT0O3BOJISIE BUKOHYBAaTH 3aBIAHHS Yy 3pYYHHUH dYac, aje Ied PeKUM MEHII
00’€KTHBHUM B OIliHIOBaHHI. J[JIs MiHIMIi3aIii pU3KKiB HE0O €EKTUBHOIO OIIHIOBAHHS
HAyKOBO-TIEIarOTIYHUM  TPAIIBHUKOM PE3yJIbTaTiB HaBYaHHS PEKOMEHIOBAHO
oOMe)XyBaTH Yac BHUKOHAHHS 3aBJaHb, KUIBKICTh CIPOO MPOXOJKEHHS TECTY,
BCTAHOBJIFOBATH YITKI TEPMiHM 3724l 3aBJlaHb (TECTYBaHHS, KOHTPOJIbHOI, MPAKTUYHOT,
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CaMOCTIIHOI pOOOTH TOLIO), MOBIAOMIIATH PE3YJIbTaTH OLIHIOBAHHA (SKIIO BIACYTHS
aBTOMAaTH30BaHa MEPEBipKa) IHIAUBIYyAIbHO MICHs 3/1a4i poOiT BciMa 3100yBayamu. B
ACUHXPOHHOMY peXHMi 3700yBaui OCBITM MOXYTh BHKOHYBATH 3aBJaHHS Ha
m1aTGopMi AUCTAHIIIHOI OCBITH; TUCBMOBI POOOTH y TeKCTOBHX penakropax (Word
Ta 1H.) a00 y 30LIMTaX MO’KHA HAJCUJIATH EJIEKTPOHHOIO MOIITO0, abo B OAMH 13
MecenkepiB (Viber, Telegram, WhatsApp Tomio) [13-16].

Pe3ynbTaTil OLIIHIOBaHHS HABYAJBHUX JOCITHEHB 3/100yBaviB OCBITH JOIIHHO
MOBIAOMJIAITH B 1HAMBIAYaJbHOMY TMOPSJAKY 13 BHUKOPUCTAaHHSAM 3acO01B 3B’SA3KY
(eIeKTpOHHOI MOILITH, NOBIAOMIIEHHS B MECEHpKepl Tomo) 1 ¢QIKCyBaTH B
elIeKTpoHHOMY kypHaii. [Ipo BHKOPUCTOBYBaHI KaHald 3B’SI3Ky 1 CIOCOOU
OIIHIOBAaHHSA HEOOXIHO 3a3Jajeriib MOBIJIOMUTH 3/100yBauiB OCBITH, a00 TaKy
iH(pOpMaIlil0O PEKOMEHI0BAaHO OINPWIIOAHUTH Ha CalTi yHiBepcuTeTy. Baxkiuso
MIHIMI3yBaTH i ONITUMI3yBaTH KIJIbKICTh KaHAJIB 3B 513Ky [17].

B ymoBax AHMCTaHIINHOI OCBITH CYKYIHICTh pE3yJIbTaTiB HaBYaHHA B IX
JTUHAMIYHOMY TO€IHAHHI MPUBOAUTH A0 HAOYTTA 3700yBa4aMu OCBITH BiJMOBIIHUX
KOMIIETEHTHOCTEH, i BOJHOYAC — OBOJIOJIHHS IEBHOI KOMIICTCHTHICTIO BHUMAarae
3aCBOEHHSI KOHKPETHUX 3HAaHb, yMiHb, HABUYOK, TOOTO — pe3yIbTaTiB HaB4aHHSA [18].

[Ipy Bu3HAuUEHHI KPUTEPIiiB OLiHIOBAHHS KOMIIETEHTHOCTell 3700yBayamMu
AUCTAHIIIAHOI OCBITH pPEKOMEHJOBAaHO BPAaXOBYBAaTH, 3a HASBHOCTI, JepKaBHI
BuMoTH, €Bporneiicbky pamky kBamigikamiid (European Qualifications Framework —
EQF), a nna VYkpainm — HamionanbHy pamky KBamiikamiid Ijsi BiANOBIIHOTO
kBamidikaiiiHoro piBHsA. lLleil JAOKyMEHT TpPYHTYETbCS Ha €BPONEHCHKHX 1
HAI[IOHAJIbHUX CTAaHJapTax Ta MPUHIHUIAX 3a0e3MeueHHs] SKOCTI OCBITH, BPaxOBYe€
BUMOTH PHHKY Ipalli 10 KOMIIETEHTHOCTEH MpalliBHUKIB, 3alPOBAHKYETHCSA 3 METOIO
rapMoHi3aIlii HOpM 3aKOHOJIaBCTBA y chepax OCBITH 1 COIIAIbHO-TPYAOBUX BiTHOCHH,
CIIPUSIHHS HAIlIOHAJIBHOMY Ta MDKHApOJHOMY BU3HAHHIO KBamidikaiii, 3100yTHUX B
VYkpaiHi, HanaromkeHHs €ePEeKTUBHOI B3aEMOIIi cpepH OCBITH 1 pHUHKY mpaiii [19].

Omnuc xBamidikaiiiaux piBHiB HamioHasHOT paMKH KBaji(pikaiiii KOHKpETHU3ye
KOMIIETEHTHOCTI 37100yBayiB OCBITH yCiX PIBHIB 32 HACTYITHUMHU KPUTEPISIMU: 3HAHHS,
YMIHHS/HaBUYKH, KOMYHIKaIlil, BIIMOBINAIbHICT 1 aBTOHOMIis. KpiM BH3HaueHHMX
KPUTEPIiB [JIs1 OI[IHIOBAHHS KOMIIETEHTHOCTEH 3700yBayiB IUCTAHIIHHOI OCBITH
PEKOMEH/IOBAaHO  JIOJaTKOBO  BpPAaXOBYBAaTH  aHAMITHYHI HAaBUYKU  (37aTHICTH
aHaNi3yBaTH, CHHTE3YBAaTH Ta 3aCTOCOBYBAaTH 1H(OpMAIlil0); KPUTHYHE MUCICHHS
(YMiHHS OIlIHIOBaTH 1H(pOpPMAII0 KPUTHYHO Ta POOUTH OOTPYHTOBAHI BHCHOBKH);
MPAKTUYHI HAaBUYKHU (3/1aTHICTh 3aCTOCOBYBATH TEOPETUYHI 3HAHHSA Y MPAKTHYHHUX
CUTYyallisIX, MiJ 4Yac BUKOHAHHS 1 3aXHCTy 1HAMBIAyaJbHUX YU TPYMOBUX MPOEKTIB);
upoBy TPaMOTHICTH (BMIHHS BHUKOPHUCTOBYBAaTH pi3HI mudpoBi miuathopMu Ta
THCTPYMEHTH JIJII HAaBYaHHS 1 KOMYHIKaIIi1); caMOOpraHi3aIlito i MOTUBAIIIO (3/1aTHICTh
OpraHi3oByBaTH CBiii HaBYAJbHUU IMPOIIEC, CAMOCTIHHO MPAIIOBATH, TOTPUMYBATHCS
Je/UTaiiHiB, BMIHHS MOTHBYBAaTH ceOe€, MpOSBIATH aKTUBHICTH Ta I1HIIIATHBHICTH),
aIanTHBHICTh 1 THYYKICTH (3ATHICTh aJanTyBaTHCS IO yMOB HAaBYaHHS, 3MiH Y
mporpami, MeToJax BUKIIAJaHHS, BMIHHS MEPEKITIOYATUCS MK PI3HUMH 3aJa4aMH Ta
KOHIICTII[ISIMK ); €THUKAa 1 BIAMOBIAQIBHICT (IOTPUMaHHS NPHHIUIIB aKaJeMiqHOL
N0OpOYECHOCTI, YHUKHEHHS IulariaTy Ta 1HIMX (GopM IIaxpaiicTBa, BIANOBIIAJIbHE
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CTaBJICHHS JO0 HaByaHHs) Towlo. Lli KpuTepii MOXYTh BapilOBaTHU 3aJIEKHO BIJ
KOHKPETHOT OCBITHBOI MPOTPaMU HaBYAHHS T4 BUMOT YHIBEPCUTETY.

OuiHIOBaHHIO NAIATal0Th HaBYajbHI JIOCATHEHHS 3 YCIX HaBYaJIbHHUX
JUCLUIUTIH BIATOBIHO J0 OCBITHIX MPOrpaM 1 HaBYAJbHUX IUJIAHIB CHELI1AIbHOCTEH.
[Ipy ouiHIOBaHHI pPE3yJbTATIB HABYAHHS JOLULIBHO BpPaXxOBYBaTH IPAaBUIIBHICTD,
OOIpYHTOBaHICTb, JIOT1YHICTh, LIUIICHICTh BIJIMOBIIEH 37400yBaya OCBITH; YMIHHS
BUSBIIATH NPOOJIEMH Ta PO3B’SI3yBaTU iX, (POPMYJIIOBATHU TIMOTE3U; SIKICTh 3HAHb, iX
CUCTEMHICTh, MOBHOTA, TTMOMHA, THYUKICTb, CTIMKICTh; C(DOPMOBAHICTh 3arajbHuX 1
(axoBUX yMIHb 1 HaBUYOK; YMIHHS aHali3yBaTH, CUHTE3yBaTH, aOCTparyBaTH,
MOPIBHIOBATH, y3arajbHIOBAaTH, POOUTH BUCHOBKHU TOINO; CAMOCTIMHICTH OI[IHOYHHMX
CYJIKEHb.

OOGOB’SI3KOBOI0  CKJIAJIOBOIO HABUYAJbHO-METOJUYHOTO KOHTEHTY OCBITHBOI
KOMITIOHEHTH € KpUTepii OLIHIOBAaHHS pe3yJbTaTiB HaBYaHHA 1 C(HOPMOBAHOCTI
KOMIIETEHTHOCTEH, BU3HAUEHUX OCBITHBOIO MPOTPaMOI0 JJI1 HaBYAIBHOI TUCHHUILIIHY.
Bonu matoTh OyTH 4YITKMMH, 00’€KTUBHUMHU 1 3pO3YMUIMMHU AJi 3100yBada OCBITH.
Kpurtepii oniHoBaHHS nependadaroTh BUMOTH J0 PIBHS JOCSTHEHHS 3aIllIaHOBAHHUX
pe3yNbTaTiB HABYAHHS Ta C(POPMOBAHOCTI 3arajibHUX 1 PaXOBUX KOMIIETEHTHOCTEH 3a
100-6anpHOr0 mIKano ECTS (Tabm. 1).

Tabmnug 1

Kpurepii Ta mkana ouiHiOBaHHS pe3yJibTAaTIiB HABYAHHA 3100yBaviB

AMCTAHUiHOI ocBiTH [20-21]

Kpurepii oriHOBaHHS HaBUYAJTBHUX AOCATHEHB 3100yBada OCBITH
PiBenp  mocsrHeHHst  3m00yBaueM | PiBeHb chopmoBaHOCTI
3aIlJIaHOBAHUX PE3YJIbTaTiB HABYaHHA | KOMIICTCHTHOCTCH, BU3HAYCHHUX

13 HaBYaIbHOI JUCILMILUTIHI OCBITHBOIO TIPOTPAMOIO JIJIsi HAaBYAIBHOI
IUCHAIUIIHU

Cyma 6GaiiB
3a 100-
0aILHOIO
IIKAJIOI0
ECTS

90-100

3100yBad BUSBJISIE BUCOKHHA DPIBEHBb
JOCSITHEHHS 3aITaHOBAHUX
pe3yabTaTiB HaBYaHHS 3a OCBITHIM
KOMIIOHEHTOM, 110 3acBiuy€e
0e3yMOBHY TOTOBHICTh hi (0]
HONAJIBLIIOr0 HaByaHHSI Ta / abo 1o
npodeciitHol AiSTBHOCTI 3a haxoM

3n00yBau  BUSBISE  JIOCTaTHBO
BUCOKHIA piBCHb JOCSITHEHHS
3aIlJIAaHOBAHMX PE3yJIbTaTiB HABYAHHS
Ta TOTOBHOCTI JIO MOJAJIBIIOTO

3100yBa4 JIEMOHCTPYE BHCOKHH pPIBEHb
c(hopMOBaHOCTI BHU3HAYCHUX OCBITHHOIO
MPOrpamMoI0 CHEIIaJbHOCTI 3araJbHUX 1
(haxoBHX KOMIIETEHTHOCTEH

82-89 3n00yBayu
BUCOKHI
BU3HAYECHUX
creniajabHOCTI

KOMIIETEHTHOCTEH.

JIEMOHCTPYE€ JIOCTaTHBO
pPiBEHB chopMOBaHOCTI
OCBITHBOIO  IIPOTPaMOI0

3aragpHuXx 1 (paxoBuUX

HaBYaHHS Ta / abo a0 mpodeciitHol
JisSTBHOCTI 32 (paxom

Hecdopmonani
KOMIIETEHTHOCTI BIJICYTHI1

74-81

3100yBay BUSBIISE AOCTAaTHIN piBEHb
JOCATHEHHS 3arIaHOBaHUX
pe3yNnbTaTiB HaBYaHHs Ta TOTOBHOCTI
JI0 MOJAJBIIOr0 HaBuaHHs Ta / a00 10
npodeciiHol AisTBHOCTI 3a Paxom

3100yBay JEMOHCTpY€ JOCTaTHIM piBEHb
c(hOpMOBAaHOCTI BU3HAYEHHUX OCBITHHOIO
MPOrpaMoI0 CHENialbHOCTI 3arajbHUX 1
daxoBux KOMIIETEHTHOCTEH.
HecdopMmoBaHi KOMIETEHTHOCTI BIACYTHI

100




64-73

3m00yBay  BUSBISAE ~ MiIHIMaIbHO
JOCTATHI JJIS TIOAAJIbIIOT0 HABYAHHS
Ta / abo mpodeciiiHoi MisITHPHOCTI 3a
(haxoM pe3ynbTaTH HaBUYAHHS

JEMOHCTPY€E  MiHIMaJIbHO
piBeHb copMOBaHOCTI
OCBITHBOIO  MPOTPAMOI0
3araipHUX 1 (axoBHUX
Hecdopmosani

3100yBau
JIOCTATHIM
BU3HAYECHUX
CIIeiaabHOCTI
KOMIICTCHTHOCTEH.
KOMIIETCHTHOCTI BiJICYTHI

60-63

3n00yBay  BHSBISIE  HEIOCTATHIN
piBEHb HasIBHUX pe3yJbTaTiB
HaBYAHHS JIJIs TOJJAJIBIIION0 HABYaHHS
Ta / abo mpodeciiiHol MisITBPHOCTI 3a
daxom. YacTMHAa  3aIUTAaHOBAHHX
pe3yJIbTaTiB HAaBYaHHS BiACYTHI

3m00yBay  JIEMOHCTpyE  MiHIMaJIbHO-
JNOCTaTHIK 1 HEHAOCTAaTHIA  piBEHb
c(hOpMOBAHOCTI BU3HAYCHUX OCBITHHOIO
MPOrpaMoI0 CIEIMIAIbHOCTI 3araJibHUX 1
¢daxoBux KoMmmereHTHOcTell. YacTunHa
KOMIIETEHTHOCTE B3arajii He chopMoBaHi

35-59

3100yBay BUSBIISE HE3HAYHUI PIBEHb
HasBHUX pe3yJbTaTiB HAaBYaHHS IS
MOJAJbIIOr0 HaB4aHHA Ta / abo
npodeciiHol isabHOCTI 32 (haxom.
[TepeBakHa OUIBIIICTH 3aTUTAHOBAHHUX
pe3yIbTaTiB HABYAHHSI BIJICYTHI

3100yBay AEMOHCTPY€E HE3HAYHUM PIBEHb
c(hopMOBaHOCTI BHU3HAYEHUX OCBITHHOIO
MpOrpamMol0 CHEIIaTbHOCTI 3arajbHUX 1
¢daxoBux kommereHTHocTel. [lepeBaxkHa
OUTBIIICT, KOMIETEHTHOCTEHW B3araji He
chopmoBaHi

0-34

Pe3ynbpTaTi HaBUaHHS BiACYTHI

KomnerentHocTti He chopmoBaHi

HaBeneni kpurtepii OIliHIOBaHHS  pe3yJbTaTiB HaBYaHHS  3/100yBayiB
JUCTAHIIITHOT OCBITHM MalOTh PAMKOBHH XapakTep 1 MOTPeOYIOTh KOHKpETH3allii 3a
OCBITHIMH KOMIIOHCHTAMHM 3 ypaxyBaHHSAM OCOOJIMBOCTEH X BUBYCHHS 1 BUSHAUCHUX
OCBITHBOIO TMPOTPAMOI0 CHEIIaJbHOCTI 3arajbHUX 1 ()axXOBUX KOMIETEHTHOCTEW Ta
OUYIKyBaHHUX pPe3yJIbTaTiB HaBUaHHs. 3a3HA4Y€HI KpHUTEpii OIIHIOBAaHHS MOBHHHI OYyTH
MaKCHUMaJIbHO OO0 ’€KTHBHMMHM 1 3pO3YMUIMMH Ta CBOEYACHO JIOCTYMHHMH JUJIS
03HalOMJIEHHS 3100yBa4aMu JUCTAHIIIMHOI OCBITH.

[Tponieypu mpoBeieHHS PI3HUX BUIIB OIIHIOBAHHS (ITOTOYHOTO 1 MiACYMKOBOTO
KOHTPOJIIO Ta T1JCYMKOBOI aTecTallii) MarOTh BiJIIOBIIATH MOJITHII CIIPABEIIMBOTO 1
00’€KTHBHOTO OIIIHIOBAHHS PE3y/IbTaTiB HaABYaHHS, MPUUHATIN B yHIBEpCHTETI, OyTH
Ipo30pUMH 1 3a0e3redyBaTh KOMIIETCHTHICHMM TIAXiJ BIAMOBIAHO YWHHHUX
HOPMAaTHUBHHX JOKYMEHTIB.

[Ipu omiHOBaHHI HAaBYAJBHHX JOCSATHEHb 3100yBayiB OCBITH MaroTh
BpaxoByBaTHCA SKICTh 3HaHb (iX IOBHOTA, TJIMOWHA, THYYKICTh, CHCTEMHICTbD,
CTIHKICTb); CHOPMOBAHICTh YMiHb 1 HABUYOK, 3aTaIbHUX 1 JaXOBUX KOMIIETEHTHOCTEH,
MPOrpaMHUX pe3yJIbTaTiB HABYAHHS, NMPABWIBHICTbH, JOTIYHICTh, OOTPYHTOBAHICTH,
IUTICHICTh  BIANOBIJICH; BMIHHS BHUSABJIATH TPOOJEeMH Ta PO3B’sA3yBaTH  iX,
dbopMyIOBaTH TIMOTE3W; PIBEHb BOJOMIHHS PO3YMOBHMH ONEpalisiMu (BMIHHS
aHami3yBaTH, CHUHTE3yBaTH, TOPIBHIOBAaTH, aOcTparyBaTd, KiacuikyBaTw,
y3arajabHIOBaTH, POOUTH BUCHOBKH TOIIO); CAMOCTIHHICTh OI[IHHUX CYJIKEHB [22].

CucremMa MOTOYHOTO Ta MIJCYMKOBOTO OIIHIOBaHHS PE3yJbTaTiB HABYAIBHOI
TSTBHOCTI Ta aTecTarii 3m00yBadiB y ¢dopmi KBamidikamiitHOro ek3ameHy ado
myOJIigYHOTO 3aXUCTy KBali(ikaiiifHoi poOOTH Ha AUCTAHITIHHIN (HOpMi 3MIHCHIOETHCS
BIIMOBIAHO 1O BHMOT OCBITHBOI IIPOTpaMH Ta HOPMATHUBHHX JOKYMEHTIB
YHIBEPCUTETY Y CHHXPOHHOMY Ta / 200 aCHHXpOHHOMY pexumi [23].
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Kpurepii oLiHIOBaHHS HABYAJIBHUX JOCATHEHb PEai3yIOThCS B HOPMaX OI[IHOK,
K1 BCTAHOBJIIOIOTh YITKE CIIBBIAHOUIEHHS MK BUMOTaMU J0 3HaHb, YMiHb 1 HABUYOK,
SIK1 OI[IHIOIOTBCS, Ta IMIOKAa3HUKOM OIlIHKH B Oanax.

Bupamu oriiHioBaHHS pe3yibTaTiB HaBYaHHs 3700yBauiB IUCTAHIIINHOI OCBITU
€ TIOTOYHE 1 MIJICYMKOBE OIL[IHIOBaHHS (30KpeMa €K3aMEHU, 3aXUCT KYpCOBUX MPOEKTIB
(po0it), 3BITIB PO MPOXOKEHHS MPAKTUKU) Ta MiJICYMKOBA aTeCcTallisl.

[ToToYyHE OLIIHIOBAHHS — LI€ OJIMH 13 BUAIB KOHTPOJIIO CTaHy 3aCBOEHHS 3HaHb Ta
BMiHb 3/100yBaya 3 MOJYJisl HaBYaJIbHOT AUCHUIUIIHUA. [IOTOYHUN KOHTPOJIH BKIIFOYAE
OLIIHIOBaHHA 3HaHb 3J00yBaya OCBITM MiJ Yac MPOBEACHHS MPAKTHYHUX
(JtabopaTopHHX, CEMIHAPCHKHUX) 3aHSATh, BUKOHAHHS 3aBAaHb CAMOCTIMHOI poOOTH
TOIIO 1 MPOBEJEHHS MOJYJIBHOTO KOHTPOJIO (TECTyBaHHS, KOJOKBIYM, KOHTPOJIbHA
poborta To1o) [24].

[TincymMKoBe OIIHIOBAaHHS — II€ KOHTPOJb PIiBHS 3aCBOEHHS 3HaHb Ta BMiHb
3n100yBaya 3 HaBUAJIbHOI JUCHUIUIIHM, JIJIs1 K01 HABYAJIBHUM IUUIAHOM mepen0adueHuit
eKk3aMeH. 3 HaBUaJbHUX JTUCIUILTIH, JUIS AKX HaBYAJIBHHUM IUIAHOM Tepea0aueHui
3aJTiK, KOHTPOJIb PIBHS 3aCBOEHHS 3HAaHb Ta BMiHb 3/100yBaya B IIJIOMY BU3HAYAEThCS
3a pe3yJbTaTaMy MOTOYHOTO KOHTPOJIO [24].

[lincymkoBa arecrtaiiss — 1e ¢GopMa KOHTPOJIO BIAMNOBIAHOCTI PE3yJbTATIB
HaBYaHHS 37100yBaviB JUCTAHIIIIHOT OCBITU BUMOTaM JIEp>KaBHUX CTaHAAPTIB BHUIIOT
OCBITH 1 OCBITHBO1 (OCBITHBO-TIPO(ECiitHOT a00 OCBITHBO-HAYKOBO1) MporpamMu. Mosxe
NPOBOAUTHUCH Y (hopMi ek3ameHy ab0 3axXUCTy KBamidikaiiitHoi poOooTH.

Jns  dikcamii pe3ynbpTaTiB  HaBYaHHS 3700yBaviB OCBITH Yy TMpoIeci
MiJICYMKOBOTO ~ OIlIHIOBaHHS (Ta MIiJACYMKOBOi artecTalii) y ¢opmi eK3aMeHy
BUKOpUCTOBYeThbca 100-0anbHa HakONMMYyBaJlbHA IIKaJla 3 TMO3HAYKOK 3HAYEHHS
OIiHKM (BIAMIHHO, M00pe, 3a70BiIBLHO, HE3aloBUIbHO). s ¢ikcarii pe3yabTaTiB
HaBUYaHHs 37100yBaviB OCBITH Y IIPOIIEC] MMiJICYMKOBOTO OIlIHIOBaHHS y (opMi 3aJliKy
BUKOPUCTOBY€eThCS 100-0ambHa HaKONMMYyBaJbHA IMKAJIA 3 MO3HAYCHHSIM 3HAYCHHS
OIIIHKHM (3apaxoBaHO, HE 3apaxoBaHo) [21, 24].

Ta0mung 2
IIIkasa owiHIOBAHHS pPe3yJbTAaTiB HABYAHHSA 3100yBauiB OCBITH y npoueci
MiJICYMKOBOT0 OlliHIOBaHHs: HamioHadabHa Ta ECTS [24]

Cyma 6GaiiB O1iHK O1iHKa 3a HalOHAJILHOKO IIIKAJIO0

3a BCI BUIU a .
HABYAILHOI ECTS VISl €K3aMEeHY, KypCOBOTO np'(iemy (po6oTn), VTS 3aJTIKY
HisubHOCT] IPAKTHKH, aTeCTaIlIiHOTO

(kBamidikaiiifHOro) eK3aMeHy, myoai4YHOro
3axucTy KBanmidikamiitHoi podotu

90-100 A BIZIMIHHO 3apaxoBaHO
82-89 B noope
74-81 C
64-73 D 3aJI0BITHHO
60-63 E
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35-59 FX HE33/I0BUIBHO 3 MOXKIIMBICTIO TOBTOPHOTO HE
CKJIJIaHHS 3apaxoBaHO

0-34 F HE3a/I0BUIBHO 3 000B’I3KOBUM ITOBTOPHUM
BUBYEHHSIM JUCLUUILIIHA

OuiHroBaHHS HAO0YTUX KOMIIETEHTHOCTEH 3700yBayaMu AMCTAHILINHOI OCBITH
noTpedye 3acTOCYBaHHS PI3HUX AIarHOCTUYHMX IHCTPYMEHTIB, SIKI JIOIOMararTh
OI[IHUTH aKaJeMIuH1 3HaHHS, HABUYKU Ta KOMIETeHTHOCTI. Cepea HUX HACTYIIHI:

— yCHe omnuryBaHHS Yy (Qopmari BigeokoH(pepeHiii (CUHXpPOHHI cecii
JI03BOJIIOTH OL[IHUTH 3HAHHS B PEKKUMI peabHOT0 yacy uepe3 Zoom, Microsoft Teams
a0 1HII1 IaTPOopMu);

— MHUCHMOBI poOOTH (ece, MOBIIOMIICHHS, aHANITUYHI OIJISIAN, pedepaTH, [Ki
nependavyaroTh TIIMOOKE OMpaIlfOBaHHS KOHKPETHUX TEM, apTyMEHTAIIII0, aHai3);

— MOJYJIbHI Ta MiJICYMKOBI TECTYBaHHS 3 BHKOPHUCTAHHSIM aBTOMAaTH30BaHUX
cucteM oriHoBaHHs (Learning Management Systems (LMS): mnatdhopmu Moodle,
Canvas, Blackboard);

— IHAUBIIyaldbHI TIPOEKTH (TIepeadadaroTh CaMOCTIMHI JOCTIKEHHS 1
pO3p0o0OKH, y3arajabHEHHS Pe3yJIbTaTiB 1 BACHOBKH);

— TpYIOBI IPOEKTH (CHUIbHA pOOOTA HAJl 3aBJIAHHSAMH, SIKa MIEPEBIPSIE 31aTHICTD
710 KOMaHJTHOT pOOOTH);

— y4acTb y OHJAWH-TUCKYyCiAX 1 ¢opyMax (KPpUTHYHHUNA aHai3 TeM 1
poOJEMHMX MUTaHb, OLIHKA aKTUBHOCTI 3/100yBayda, #OTo 34aTHOCTI 1O KPUTHYHOT'O
MUCJICHHS Ta apTYMEHTOBAHOT'O BUPAXEHHS TyMOK);

— CaMOOIIiHIOBaHHA (aHami3 3100yBayeM BJIACHUX JIOCATHEHb 1 MpOrpecy Ta
OCBITHIX MPOTAJIMH 1 HEIOTIPAIIOBAHb);

— B3a€EMOOIIIHKA (B3a€EMHE MepeXpecHe OIIHIOBAHHS POOIT OJTHOTPYITHHUKIB, 110
CIpHsi€ pO3BUTKY KPUTUYHOTO MUCJICHHS ¥ aHAMITUYHUX HABUYOK);

— MiACYMKOBi1 ek3aMeHu y dopmaTi BigeokoH(epeH i (CMHXpOHHI cecii
JT03BOJISIIOTH OIIHUTH 3HAHHS B PEKUMI pealIbHOTO "acy uepe3 Zoom, Microsoft Teams
a00 1H1I1 TUTATHOPMHM);

— KypcoBi Ta kBajiikamiitHi podoTu (BeIHKI HAYKOBO-IOCITHUIIBKI MPOEKTH,
110 IEMOHCTPYIOTh 3/IaTHICTh 3700yBadya OCBITH JJO CAMOCTIHHOT pOOOTH 1 3aKpITIICHHS
TEOPETUYHUX 3HAHb MPAKTUYHUMH HABUIKAMH);

— 1uratGopMu IS 3a0e3NeUeHHS aKaJIeMIqHO1 TOOPOYECHOCTI 1 HeIOMyIICHHS
riariaty (Hamp. StrikePlagiarism.com);

— aHKeTyBaHHS (OIliHKAa 3aJI0BOJICHOCTI 37M00yBadiB KypCcOM, BHKJIaJladyaMH,
METO/IaM1 HaBYaHHSI i OI[IHIOBAHHA ).

Ili iHCTpyMEHTH [OOMOMAararTh 3a0€3MEYUTH PI3HOOIYHE OIIHIOBAHHS
KOMIIETEHTHOCTEW 37100yBadiB BHUIIOT OCBITH, BpPaxOBYIOYHM Pi3HI aCMEeKTH iXx
MiTOTOBKH i aKTHBHOCTI Y JUCTAHI[IHHOMY HaBYaHHI.

BukoprcTtoByBaHi B OCBITHBOMY MpPOIIECI JIarHOCTHUYHI IHCTPYMEHTH 1 KpHTepii
OIIHIOBAaHHS BW3HAYAIOTh PE3yJbTAaTH BUMIpPIOBaHHS HAOYTUX KOMIIETCHTHOCTEH
3n00yBayaMu AUCTAHUIWHOI OCBITU. lle — OllIHKA JOCATHYTOTO PiBHS OBOJIOJIHHS
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3100yBaYaM# TEOPETUYHHUX 3HAHDb, TPAKTHYHUX BMiHb, HABUYOK Ta 1HIINX 3arajbHUX
1 (axoBUX KOMIIETEHTHOCTEH, TMepeadaueHux OCBITHbOIO mporpamoro. Take
BHUMIPIOBaHHS MOK€ MPOBOJUTHUCS Yepe3 PI3HI METOAM OLIHIOBaHHS, 30KpEMa TECTH,
MpPaKTUYHI 3aBAaHHS, MPOEKTH, NpPE3eHTalli, a TaK0oX MIJCYMKOBI arTecTalii.
Pesynbpratn BUMiprOBaHHS KOMIIETEHTHOCTEH MAIOTh YSBICHHS IMPO T€, HACKIIBKU
YCHIIIHO 3/00yBaydi OCBITH 3aCBOiJIM Marepiaj 1 rOTOBI J0 MPAKTUYHOI peai3arii
OTPUMAaHUX 3HAHb Ta HABUYOK Y PEATbHOMY JKHTTi.

Pe3yjbTaTH BHMIPIOBaHHA HA0yTHX KOMIETEHTHOCTeH 3100yBayamu
MUCTAHIIMHOI OCBITH BU3HAYAIOTh:

— pIBEHb 3HaHb — BIAOOpaXXae€TbCcsl Yepe3 OLIHKM 3a YCHI BHUCTYNU Y
BIJICOKOH(EpEHIlisiXx Ta BeOlHapax, y4yacTb Yy AMCKYCIsiX, MUCBbMOBI poOOTH (ece,
pedeparu), mpe3eHTailii, 3aXUcT MPOEKTIB, KOHTPOJIbHI pOOOTH, ICIUTH, TECTH Ta 1HIII
dbopmu akaIeMiqYHOTO OI[IHIOBAHHS,

— MPaKTUYHI HAaBUYKH — OIIHKA 3a pe3yJbTaTH BUKOHAHHS MPAKTHYHUX 1
1a00paTOpHUX poOIT, CTAXKyBaHb, CUMYJISIIIN Ta IHITUX MTPAKTUYHUX aKTUBHOCTEH;

— KypcoBi Ta kBasiikaiiiHi podOTH — MiJICYMKOBA OLlIHKA 32 BEJTUKI HAYKOBO-
JTOCJTITHUITBKI TIPOEKTH;

— SIKICTh BAKOHAHUX MTPOEKTIB — OI[IHKA 1HAMBIyaIbHUX Ta IPYIIOBUX MTPOEKTIB,
10 JEMOHCTPYIOTh SIKICTh POOOTH, OPUTIHAIBHICTh, KOJICKTUBHI 3yCHUJUIS 1 31aTHICTh
NpaloBaTi B KOMaHIi;

— 1mudpoBa IPpaMOTHICTh — OIlIHKA 3JaTHOCTI €()EKTUBHO BUKOPHUCTOBYBATH
m1aThoOpMu AUCTAHIIIMHOTO HaBYAHHS, MPOTpaMH IS BiJeOKOH(MEPEeHIIii, OHJaliH-
pecypcH Ta 1HII TUdPOBI IHCTPYMEHTH;

— M’ski HaBuuku (soft skills) — oliHka KOMyHIKaTUBHHX, JIJIEPCHKUX Ta
OopraHizaliiHuX 3J10HOCTEHW, 3MaTHOCTI KepyBaTH TPYIOBHUMH IIPOEKTAMH,
OpraHizoByBaTH poOOTY KOMaH/1, HABUYKU TaliM-MEHEI)KMEHTY;

— eTu4HI Ta TpodeciiHi  KOMIETEHTHOCTI —  OIlHKAa  aKaJeMigHOi
T00pOYECHOCTI, BIAMOBIIAILHOCTI 1 MpoeciitHOT eTHKH;
— OCOOHMCTICHMHM PO3BHUTOK Ta CaMOOI[IHKAa — aHali3 BJACHOTO MPOrpecy,

JOCSITHEHB Ta BUSIBJICHHS 00JIaCTi JJISI TIOKPAICHHS.

i pe3ynbTaTH BUMIpIOBaHHS Jal0Th KOMILIEKCHE YSBIICHHS MPO T€, HACKLIILKU
YCHIIIHO 3/100yBadi JUCTAHIIIHHOT OCBITH OMAaHyBajdu HEOOXiAHI 3arayibHi 1 (axosi
KOMITETEHTHOCTI Ta JIONOMAaraiTh BU3HAYUTH HAMIPSIMKH JJIS1 TIOJIAJIBIIIOTO PO3BUTKY.

Pesynpratn  BuUMIiprOBaHHS ~ HaOyTHX  KOMIIETEHTHOCTEH  3100yBadyaMu
JTUCTAHIIMHOT OCBITH OIIHIOIOTECS 3 BUKOPHUCTAHHSAM C€BPOINEHCHKOI KPEeTUTHO-
tparcdepnoi cuctemu (ECTS) (3a mkanor «Ay», «By», «C», «D», «E», «FX», «F») Ta
HaIllOHAJIbHOI CUCTEMH («BIAMIHHO», «I00pe», «3aJ0BUILHO», «HE3aI0BLILHOY)
(Honarok b, Tabin. b1, B2).

5. BIINOBIAHICTb MPOLECY JUCTAHLIMHOI OCBITH
OUYIKYBAHHSAM TA HIOTPEBAM 3/106YBAYIB

JlocmikeHHss (MOHITOPHUHT) TOTO, YHM BIANOBIZa€ TPOIEC JUCTAHIIIHHOTO
HaBYaHHS OYIKYBaHHSM 3/100yBayiB 31MCHIOIOThH 3/1€01TBIIIOTO Y (hOpMI OITUTYBaHHS.
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TakuM 4YMHOM BHSIBISIIOTH y4acTh 3/100yBadiB y BHYTPILUIHIA cHUCTEMI 3a0€3MeUeHHs
AKOCTI BHIIOI OCBITM Ta peai3alli NPUHLMIIB CTYAEHTOLEHTPOBAHOTO HAaBYAHHS.
MeTa MOHITOPUHTY — TOCHIIUTH HACKIJIBKH 37100yBayil Ha PI3HUX PIBHAX BHUILOIT OCBITH
3a/10BOJIeH1 ()OPMOIO HABYAHHS Ta SKICTIO IUCTAHIIINHOT OCBITH, a TAKOK BUKOPUCTATH
oTpuMaHy 1HGOpPMaIlilO JJI BAOCKOHAJICHHS TUCTAHIIHHOT OCBITH.

OnutyBaHHs 3700yBayiB MO0 BiAMOBIIHOCTI MPOLECY AUCTAHIINHOI OCBITH
iXHIM OYIKYBaHHSIM € (POPMOIO ydacTi UUX 3A00yBayiB y CHUCTEMI BHYTPILIHBOI'O
3a0€e3MeueHHsl IKOCTI BULIO1 OCBITH Ta pealli3allii MPUHLHUIY CTYAECHTOLIEHTPOBAHOTO
HaBYaHHA. METOI0 MOHITOPHHTY € BHUBYEHHS CTYIEHS 3aJ0BOJICHOCTI 3100yBadyiB
PI3HUX PiBHIB BUILOI OCBITH (h)OPMATOM HaBYaHHS 1 SIKICTIO peaji3allii TUCTaHIIMHOTO
OCBITH Ta BUKOPUCTaHHS OTpUMaHOi 1H(opMaIii 1 yAOCKOHANEHHS JTUCTAHLIMHO1
OCBITH.

OnwurtyBaHHs 3100yBaviB niepe0avac BAKOHAHHS TAaKUX 3aBIaHb:

— OTpUMaTH SIKICHY iH(pOpMaIlil0 Mpo CTaBJIeHHS 3700yBayiB 10 QopM Ta
METO/IIB IUCTAHLIHHOI (HOPMH OCBITH;

— oJiepKyBaTu 1H(OpMaIliI0 MPO LIl Ta MPOrpaMHiI HABYAJIbHI PE3YJbTATH
JUCTAHIIIHOT OCBITH, SIKICTh 3MICTy Ta (OpPM HaBUYaHHA B JUCTAHIINHIA OCBITI,
aKaJeMidHy JOOPOYECHICTh Ta 1HIII MPOIECH, [0 BIUIMBAIOTH HA SIKICTh TUCTAHITIHHOT
OCBITH (HANpuUKIaJ, HABYAJIbHE CEpPEJOBHUIIE Ta PECYpCH, 30BHIIIHI (HaKTOpU
HaBYAJIBLHOI MOTHBALlI1, COI1aJIbHO-TICUXOJIOTTYHI (JAKTOPH OCBITHBHOT'O MPOIIECY);

— BHUSIBUTH CTaBIICHHs 3700yBadiB BHINOI OCBITH 10 NPAKTHKH HAYKOBO-
NeJaroriYHUX MPAaIiBHUKIB, y TOMY YHCIIl 3aCTOCYBAaHHS HUMU Y pOOOTI iIHHOBAIIMHUX
OCBITHIX TEXHOJIOT1# Ta METOIUK;

— JIEMOHCTpAIlisl B3a€MO3B’SI3KY PI3HUX BHUIIB aAKTHUBHOCTEH HAyKOBO-
NeAaroriyHuX MpaliBHUKIB Ta PE3ybTaTiB IIMX aKTUBHOCTEH, 110 MPOSIBISIETHCS YEPE3
dbopmyBaHHs y 3100yBaviB OCBITH NpodeciiHnX KoMmeTeHTHOoCcTe|, hard Ta soft skills;

— MOHITOPHHT CHCTEMH KOHTPOJIIO 32 SKICTIO JUCTAHIIMHOT ()OPMH OCBITH;

— TiABUIIEHHS €(DEKTUBHOCTI OCBITHROI MISIIBHOCTI y AUCTAHIIIHOMY (hopMaTi;

— ¢opMyBaHHA  TparHeHHS  HAyKOBO-TICAArOTiYHUX  MPAIBHUKIB  J0O
CaMOOIIIHKHA CBO€I IISJIBHOCTI Ta CaMOBIOCKOHAJICHHS, BIOCKOHAJIEHHS MISUILHOCTI
HAyKOBO-TIEJJarOTIYHUX TPAIIBHUKIB Ta IMJABUIICHHS €()EKTUBHOCTI iX HayKOBO-
MeJIaroriYHoi MaliCTePHOCTI B IUCTAHIIIMHIN OCBITI.

[Iponienypa omuTyBaHHS € aHOHIMHOIO 1 Ilepeadadae ydacTh 3/100yBadiB
JTUCTaHIlitHOT dopMH OCBITH. YdYacTh 3400yBadiB BHUIOI OCBITH B ONUTYBaHHI €
000B’s13k0B010. OnUTYBaHHS 3/100yBadiB MPOBOAWTH IHCTUTYT AUCTAHIIIITHOI OCBITH,
a00 IHIIWK CTPYKTYPHUHN MIAPO3MLI, HA AKOTO MOKIAICHO MOBHOBAXKEHHS OpraHizarlii
MPOIIECY MUCTAHIIIHHOT OCBITH.

Jlo TmpoBeAeHHS ONMUTYBAHHSA JOLUIBHO 3aJlydaTd OPraHU CTYIEHTCHKOTO
CaMOBpSyBaHHS, ThIOTOPIB Ta MEHTOPIB. [lepen mouaTkoM MpoOBECHHS ONMUTYBaHHS
3m00yBadiB 0co0a, BIAMOBiIadbHA 32 MPOBEJACHHS OMUTYBAHHS, MOBHUHHA KOPOTKO
MOSICHUTU PECIIOHACHTAaM LTl Ta 3aBJaHHSA OMUTYBAaHHS, MIAKPECIUTH BAXKIUBICTH
ONMUTYBaHHS JUIsl MIABUIICHHA PIBHSA JIUCTAHLIWHOT OCBITH, a TaKOX 3BEPHYTH
0CcOOJIMBY yBary Ha aHOHIMHICTb aHKETYyBaHHS 37100yBayiB Ta Ha Te€, IO PE3yJbTaTH
ONMUTYBaHHS OyAyTh BHUKOPHCTaHI JIUIIE€ B y3arajibHEHOMY BHUTJsAAl. OmnuTyBaHHS
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3MiCHIOEThCST Y (opMi aHKeTyBaHHs 3 jonomoror Google ¢opmu. VYuactsb
3100yBayiB BUIOI OCBITM B aHKETYBaHHI € O0OB’s3K0BO0. OmpalfoBaHHS aHKET
BIJIOYBA€THCSI aBTOMATUYHO B €JIEKTPOHHOMY (popmaTti. OneprkaHi BIAIOBIAL 0/pazy
MICAS TPOBEJEHHS ONPAalbOBYIOTHCS 0CO0aMH, SIKI MPOBOJAMIM AHKETYBaHHS. 3a
pe3yiabTaTaMi aHKETYBaHHS CKJIAJal0Th 3BIT, SKWWA 3aCIyXOBYIOTh Ha 3aciJaHH1
IHCTUTYTY IUCTAHLIMHOT OCBITH, ONPUIIIOIHIOIOTh HA OQILIHHOMY CaliTl YHIBEPCUTETY
Ta MEPElaloTh rapaHTaM OCBITHBO-NPOPECIMHUX IPOrpaM 3 METOIO iX aHai3y.

3 METO BHM3HAYEHHS BIJANOBIJHOCTI MpPOLECY AMCTAHIINHOI OCBITH
OUIKYBaHHSIM Ta MnoTpedaMm 3700yBayiB PEKOMEHAYEMO MPOBOAUTH TPUPIBHEBE
onutyBaHHs ([Jonatok B):

— BXxiJHe onuTyBaHHs 1o OlI;

— MiCJIA BUBYEHHS OKPEMHX JUCHUILTIH (KYPCIB);

— (iHanbHE ONUTYBAaHHSA Micis 3aBepileHHs HaBuyaHHsa Ha OIL

6. SAKICTb MNPOIIECY JIWUCTAHIIMHOI OCBITH 3 MNO3UIIN
CTEHUKXOJIJIEPIB

6.1. OniHka sIKOCTi OCBITHBOTO Npouecy 3 00Ky podoToIaABLIB

OrmiHka SIKOCTI OCBITHBOTO MpoIecy 3 00Ky poOOTOMABIIB € BaKJIMBHUM
KpuTepieM e(EeKTUBHOCTI CHCTEMM BHIOI OCBITM Ta ii BIAMOBIJHOCTI Cy4acCHUM
BUMOTaM pUHKY Tpaii. PoboToaaBii po3risgaloTh OCBITHIM Mpolec yepe3 Mpu3My
HOro 37aTHOCTI MIATOTYBaTH KBali(piKOBAaHUX CIEIHATICTIB, SKI BOJOMIIOTH
aKTyaJIbHUMU 3HAHHSMU 1 IPAKTUYHUMU HABUYKAMU. Y I[bOMY KOHTEKCTI BUIISETHCS
KUJIbKa KJTIOUOBHX aCIEKTiB, 10 BU3HAYAIOTh SIKICTh OCBITH 3 TOYKH 30py PUHKY Ipalii.

AKTYaJIbHICTh 3HaHb | HABUYOK: BaXKIIMBOIO CKJIa/I0BOO OILIIHKH SIKOCT1 OCBITH
€ BIJITIOBIIHICTh 3HaHb, OTPUMAHMUX 37100yBa4aMH, Cy4aCHUM BUMOTaM Ta TCHICHITISIM
PO3BUTKY Traiy3eil. 3akiaayd BHINOI OCBITM IMOBMHHI 3a0e3leuyBaTH Oe3MepepBHY
aKTyaJji3allilo OCBITHIX IporpaM, o6 miaroroBka (axiBIliB BiJMOBiIala IIBUIKOMY
PO3BHTKY TEXHOJIOTi Ta puHKy npami. Ile Bumarae TicHOI iHTerparmii
YHIBEPCUTETCHKHUX OCBITHIX IpOrpaM 3 aKTyaJbHUMH JOCIIKCHHIMH, IHHOBAIISIMH
Ta PO eCIMHIMU CTaHIapTaMHU.

IIpakTHYHA MiArOTOBKA BMIYCKHHUKIB: SKICTh OCBITH OIIIHIOETHCS TaKOXK 3
TOYKH 30py TMIATOTOBKHA 3/00yBadiB 1O MPAKTUYHOI OisUIbHOCTI. PoOoTomasii
OYIKYIOTh, 1[0 BUITYCKHUKH 3MOKYTh 3aCTOCOBYBATH TEOPETUYHI 3HAHHS B PEATTbHUX
yMoOBax poboTu. BucokosikicHa ocBiTa nependavyae HasiBHICTh €PEKTUBHUX MEXaHI3MiB
MPAKTUYHOI MiATOTOBKH: CTaXXyBaHb, BUPOOHUYOI MPAKTUKH, MPOEKTHUX POOIT, 110
MaroTh 0e3mocepeIHiil 3B’ 430K 3 Maii0yTHHOIO MPOGECIHHOIO MIsITBHICTIO.

Po3Butok ruyukmux HaBuuyok (soft skills): okpiM TexHIYHMX 3HAHB, AKICTh
OCBITHBOTO TPOIIECY OIHIOETHCS UYEpe3 MPHU3MY PO3BUTKY Yy 3/100yBadiB THYYKHUX
HAaBHYOK, TaKUX SK KPUTHYHE MUCJICHHS, KOMYHIKaIlis, 3JaTHICTh 0 ajanTallii Ta
KOMaHJHO1 poOOTH, 3HAHHA 1HO3eMHHMX MOB ToIo. CydacHi BUMOTH POOOTO/IABIIIB
BUMAararoTh, 00 OCBITHI MpOTrpamMu 3a0e3mevyBalid PO3BUTOK ITUX KOMITETEHIIIH, a/Ke
BOHU € BRKIMBHUMH JJIs1 €()EKTHBHOI MisUIBHOCTI B yMOBaX MIBUJKO 3MiHIOBaHHX
PHUHKIB 1 TEXHOJIOTIYHUX MPOILIECIB.
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I'nyukicTh Ta aJanTHBHICTH OCBITHIX MPOrpam: cyyacHa OCBITa MOBHMHHA
OyTH THYYKOIO, BPaXOBYIOUM 3MIHM y BHUMOrax poOOTOAaBLIB Ta CleUu(}iKy PUHKY
npati. Po6oTrogaBui o4iKyrOTh, 10 3aKJaJy BHUILOI OCBITH OyAyTh BIPOBAIKYyBaTU
1HHOBAII1I{HI TEXHOJIOT1i Ta METO/IU, SIKI JO3BOJISIIOTh aJanTyBaTH OCBITHI MPOLIECH J0
HOBUX BHKJIMKIB 1 MOXJIHMBOCTEH, 3a0€3Meuyloud JOCTYIHICTh OCBITM Ta BUCOKUU
PIBEHb MiITOTOBKH.

3naTHICTP BHIYCKHHUKIB /10 ajanTauii Ta HABYAHHSA IPOTAIOM JKUTTH:
3IaTHICTh BUITYCKHHMKIB IIBHUJIKO aJanTyBaTHCS J0 3MiH Ta HAaBYaTUCS BIIPOJIOBXK
KUTTS € II€ OJHUM BAXJIMBUM KPUTEPIEM OIIHKH SIKOCTI OCBITHBOTO IIPOIIECY.
Po6oTonaBIll 04iKyIOTh, 10 3aKJIa U BUILOT OCBITU HE JIMILIE HAAaBaTUMYTh 3HAHHS 1
HaBUYKH, @ W BHUXOBYBaTUMYTh Y 3/100yBadiB TOTOBHICTh JI0 TOCTIHHOIO
BJOCKOHAJIEHHs Ta npodeciiHoro po3BuTKy. Lle mepenbauae HaBYaHHS T'HYYKOCTI,
3/1aTHOCTI pearyBaTH Ha 3MIHU Ta BIJIKPUTOCTI 0 HOBUX 3HAHb.

B3aeMoaiss MiK OCBITHIMM YCTAaHOBaAaMHM Ta POOOTOAABUAMH: BAKINBUM
aCIeKTOM OILIHKM SKOCTI OCBITHBOTO TIPOLIECY € PIBEHb CIIBIpall MIDXK
YHIBEpCUTETaMHU Ta pOOOTOMABIIMU. TiCHA B3a€EMOJIisl JO3BOJISIE 3aKjiajaM BUIIO1
OCBITH CBO€YAaCHO OHOBIJIIOBATH OCBITHI MPOrpaMH Ta IHTErpyBaTH y HaBUAJIbHUUN
IpoleC aKTyallbHI BUMOTHM PUHKY Mpaii. BaxkmupicTe 1i€i cmiBmparil mojsrae y
CTBOPEHHI yMOB 1Jig (POpMyBaHHS KOMIICTCHIIIHM, SIKI MaKCHMaJIbHO BIJIIOBIIAIOTh
norpedam poOOTOAABIIIB Ta CIIPUSIOTH MPAlEBIAIITYBAHHIO BUITYCKHUKIB.

MeToauka npoBeAeHHsI ONUTYBAHHS P000TOAABLIB

OnutyBa"HS pOOOTOMABIIIB € OJHUM 13 KIIOUOBHUX 1HCTPYMEHTIB JIJIS OIlIHKH
skocTi ocBiTHIX mporpam (OII) ta iXHBOT BIAMOBIAHOCTI aKTyaJdbHUM BUMOTaM PUHKY
nparii. Perynsapae 3anmydenHs poboronaBimiB g0 oriHku OIl go3Bossie 3abe3neuntu
Oe3nepepBHE BIOCKOHAJIICHHS OCBITHBOT'O MPOIECY, MiABUITYIOYH PIBEHb IIITOTOBKU
BUITYCKHUKIB 1 CTIPUSIOUN IXHBOMY YCIIITHOMY TIpalleBIaTyBaHH0. I JOCATHEHHS
IILOTO ONTUTYBaHHS POOOTO/IABIIIB OPraHi30BYIOTHCS HA JIBOX €Tarax:

1. [lepBunHe onuTyBaHHA — Ha eTami (OpMyBaHHS KOHIIENITY Ta BUMOT JO
OCBITHBOI MPOTPAMHU.

2. IIocTMOHITOPHHTOBE ONUTYBAHHS — IICJIS TIpaIeBIAIITYBaHHS BUITYCKHHKIB,
3 METOI0 OIlIHKH iXHBOI BIATIOBITHOCTI BHMOTaM POOOTONABIIB 1 €()EKTUBHOCTI
M ATOTOBKH.

Merta onuTyBaHHS:

- [lepBunne onuTyBaHHS: 30ip pEKOMEHJAIIA Ta MPOIMO3UINN Bif
poOOTOIABIIIB MO0 KOMIIETEHIIIH, 3HaHb 1 HABUYOK, SIKi MatoTh OyTH cPopMOBaHi y
BUITYCKHHKIB IS iXHBOI ycCHimmHOi iHTerpamii y mpodeciiine cepemosuiie. Lle
JI03BOJISIE OCBITHIM YyCTaHOBaM aJaliTyBaTH OCBITHI MPOTPaMH JIO0 TMOTOYHUX Ta
MalOyTHIX TOTpeO PUHKY MpaIli.

- [TocTMOHITOPDUHTOBE ONMUTYBaHHS: OIIHKA POOOTOAABIIMU  PIiBHSA
MJITOTOBKA BUITYCKHHUKIB, 1XHBOI TIpodeciiiHOl amanTarii Ta 3aJ0BOJICHOCTI
poOoTonaBmiB  epEKTUBHICTIO OCBITHROI mporpamu. lle mo3Bosmsie oTpumaru
3BOPOTHUN 3B’A30K WI0JI0 BIJAMOBIAHOCTI TEOPETUYHOI Ta MPAKTUYHOI MiJAITOTOBKU
peanbHuM npodeciiiHuM norpedam 3 METOIO MEPETJISIAY OCBITHBOI NPOrPaMHU.
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Tun onmuTyBaHHS: ONUTYBaHHSA MPOBOAUTHCS y BIIKpUTOMY (Gopmari, IO
nependavae 17eHTU(]IKAIIO PEeClOHAEHTIB. Takui MiAX1J CHOpUS€ HaIaroKEHHIO
OUIBLI TICHOI B3a€MOJIT MIXK pOOOTOJAaBLSAMH Ta OCBITHIMM 3aKjiaJaMH, IO A03BOJISE
BUKOPUCTOBYBATH pE3yJbTaTH ONUTYBaHb ISl MPSAMOIO BIAOCKOHAJIEHHS MPOrpam.
[Ipy mpoekTyBaHHI OCBITHBOI NPOrpaMH OMUTYBAHHS POOOTONABIIB €(PEKTUBHO
3MI1MCHIOBATH HE JIMILE Yepe3 MUCbMOBI AaHKETH, a i B yCHII (opmi mijg yac 0COOMCTHX
Ta OHJalH-3ycTpiued. LI 3ycTpiui MOXyTh OyTHM $K I1HAMBIAYaJbHUMH, TaK I
KOJEKTUBHUMH, IO J03BOJIsI€ TJIMOIIE OOrOBOPUTH BUMOTH JI0 KOMIETEHIIN
BUITYCKHUKIB Ta OJ[pa3y OTpPUMATH [eTallbHI KOMEHTapi IIOJA0 BIOCKOHAJICHHS
OCBITHIX mporpam. Takuil miaxig 3a0e3neuyye OUIbII 1HTEPAKTUBHY B3a€EMOIIO Ta
cipusie POpMyBaHHIO KOHCTPYKTUBHOI'O 3BOPOTHOTO 3B SA3KY.

IncTpyment aasi 300py aanux: /(i1 epeKTUBHOrO MPOBEACHHS OMUTYBaHb
BUKOPUCTOBYIOThCS 1M poBi minatdopmu, Taki sk Google Forms. Lle#t iHCTpyMeHT
JI03BOJISIE 3pYYHO PO3MOBCIOKYBATH aHKETH cepell poOOTO/IaBIIiB, CHPOIILYE MPOLEC
300py MaHUX Ta 3a0e3neuye JETKICTh iX MoJaIbIIol 0OpoOKHU Ta aHaTi3Y.

CTpykTypa THNOBOI aHKeTH Tiepefdadac BIJIKPUTI 3a 3aKpUTI TUTAHHS,
MOXJIMBICTh 11 PO3IIMPEHHS Ta ajamnTaiii BiAMOBIAHO A0 cHenudiku OCBITHBOI
OporpaMM Ta ranxy3eBux notped. ['apaHT OcBITHBOI mporpamMu MOXKe PO3IIMPIOBATH
nepestiK 3anuTaHb, BUXOJIYU 3 OCOOJIMBOCTEN OCBITHBOI MPOTPaMU Ta PUHKY Mparli.
[Tepenik TunmoBux nuTaHb HaBeaeHO B Jlomatky I

ETanu npoBe/ieHHsI ONUTYBAHHS:

1. Po3poOka aHkeTu: aHkeTa (OPMYETbCA HA OCHOBI THIOBOI (GopmH,
BPaxOBYIOThCS HE TUTHKH 3arajibHi BUMOTH JI0 SIKOCTI OCBITH, ajie i crienudika ramysi,
B SIK1M MIPAIIOIOTh PECTIOHICHTH. BaXKITMBUM € BKITIOUEHHS TUTaHb, SIKI CTOCYIOTHCS SIK
TEXHIYHUX, TaK 1 THYYKUX HaBUYOK (soft skills), 110 103B0aUTE OTpUMaTH O1IBIIT TOBHY
KapTHUHY TIPO MiATOTOBJIEHICTh BUITYCKHUKIB JI0 pEAIbHUX YMOB IIpalii.

2. Po3cunika aHKeT: TICHS 3aBEpIICHHS €Tamy po3poOKH aHKEeTH, BOHA
PO3CHUIIA€ThCsT pOOOTOMABIIM dYepe3 eJICKTPOHHY TOIITy, NpodeciiiHi collialibHi
mepexi (LinkedIn), cierianizoBani ruiargopmu 11t KOMyHIKarii 3 613HecoM abo 1HII
JOCTYITHI KOMYHIKaIiiiHi KaHaimu. TakoX BaKJIMBO 3aJIyYUTH IMAPTHEPIB OCBITHHOI
MporpaMu, sIKi MOXYTh HaJaTH JOJATKOBI KOHTAKTH JUIsl PO3IIUPEHHS KOJa
PECITOHICHTIB.

3.30ip Ta aHami3 pe3yabTariB: 310paHi BIAMOBIAl OMPAIbOBYIOTHCA IS
BUSIBJICHHSI CHUJIBHUX Ta CIA0KWUX CTOpPIH OCBITHBOI mporpamu. Ha ocHOBiI aHami3y
pE3yNbTAaTIB BU3HAYAIOTHCS KIIOYOBI HAMpsMU JUIsl BAOCKOHaleHHA. lle wmoxke
CTOCYBAaTHUCA K 3MIHA HABYAIHHOTO TJIAHY, TAaK 1 MOCWJICHHS MPAKTHYHOI MiATOTOBKH,
1HTeTpaIlii HOBITHIX TEXHOJOTI/ a00 301/IbIIIEHHS yBaru 10 Po3BUTKY soft skills.

4. 3BOpOTHUN 3B’A30K: HA OCHOBI pE3yJbTATIB OMUTYBaHHS MOXE OyTH
OpraHi3oBaHO 3yCTpid 3 pOOOTOABISIMU I OOTOBOPEHHS OTPUMAHUX PE3yJIbTATIB Ta
nporo3uiriid. [{e 103Bossi€ HE TITHKY BpaXyBaTH KOHKPETHI 3ayBa)XE€HHS, a 1 OTpUMAaTH
OLTBIN JAeTaNIbHI MMOSICHEHHS Ta MPHUKJIAIH, 1110 A0TIOMArae y TIn0IoMy aHamisi.
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5. KopuryBaHHsl OCBITHIX MpOTpaM: pe3yJIbTaTh aHali3y BHKOPHUCTOBYIOTHCS
JUTsL KOPUT'YBaHHs OCBITHIX nporpam. ['apanT OIl Moxe BIpoBauTH HOB1 AUCLUILIIHH,
3MIHUTH aKIEHTH Yy HaBYaJbHOMY IHpoleci a0o0 TMOCWIHTH B3a€EMOIII0 3
poOOTOIABLISIMU /ISl IPOBEAECHHS CTaKyBaHb, IPAKTUK Ta THIIHNX (GOpM MPOdeCciiiHOro
HaBYaHHS.

Jopanuuii opraun (Paga) pod6oronaBuis

HasBnicTh qopaguoro opray, Takoro sik Paga po6oronaBuiB Ha (aKkyJIbTeTI, €
OJIHI€I0 3 HAWKpAIIUX MPAKTUK Y pOo3poOIli Ta BIOCKOHAJIIEHH] OCBITHIX mporpam. Llei
opraH, IO CKJIAaJa€TbCid 3 MPEJCTaBHUKIB Oi3HECYy, MPOMMCIOBOCTI Ta IHIIUX
3alliKaBJIEHUX CTOpIH, 3a0e3nedye peryJspHy CHIBIOPAII0 MIX YHIBEPCUTETOM 1
pobOoTOAABILISIMU.

OcnoBHi ¢yHk1ii Paau po6oTonaBIiB:

1. KoncynpratuBHa miarpumka: Pana Hagae pexomeHaarii I1OAO0 3MICTY
OCBITHIX ITpOrpam, JOMOMararyu 3a0e3MeyuTH iX BIAMOBIAHICTh OTpedaM Cy4yacHOTO
PUHKY TIpalli.

2. Anani3z puHKY mparli: wieHu Paau 311MCHIOIOTh aHaIl3 TCHJICHIIIN HA PUHKY
mpari Ta mnepeadadaroTh MaWOyTHI BHUMOTHM JO BHIYCKHHKIB, IO JIO3BOJISE
BpaxoBYyBaTH 111 3MiHU npu oHoBieHH1 OII.

3. OuiHka $KOCTI OCBITHBOI mporpamu: Panma Oepe ydacTh B OIIHIOBaHHI
pe3yNbTaTiB HaBYaHHS Ta MpalleBIAINTYBaHHS BUITYCKHHKIB, HaJal04Yd 3BOPOTHUN
3B’SI30K 111010 IXHBOT TOTOBHOCTI JI0 POOOTH.

4. IligTpuMKa  mpaleBiIallTyBaHHS: 3aBIJKHA  TICHIM  cmiBopami 3
poOoTonaBusmu, Paia cpusie po3BUTKY CTa)XXyBaHb, MPAKTHUK 1 MpalleBIalITyBaHHIO
3100yBayiB, 10 MIBUINYE KOHKYPEHTOCIIPOMOXKHICTh BUITYCKHUKIB Ha PUHKY IIparil.
Pana po6oToaaBIiiiB MOXke JOTTOMOITH CTBOPUTH MEPEKi KOHTAKTIB MIXK 37100yBauamMu
1 MOTEHIIHHUMH POOOTOAABIISIMHY, 1110 € BAKJIMBUM JIJISI PO3BUTKY Kap’€pu 3700yBadiB.

5. IlinTpuMka i1HHOBaIiii Ta mnpodeciiiHoi miaroroBku: Paga poOGoTomaBIliB
CTUMYJIIOE€  IHTETpaIlif0  1HHOBAIIMHUX TIAXOMIB Yy HaBYaHHSA, JOIOMarae
BIIPOBA/DKYBATH HOBI1 TEXHOJIOTIi Ta TPAKTUKH, IO POOWTH HABYaHHS OUIBII
aKTyaJIbHUM Ta TMpUKIagHuM. Pamga poOOTOAABIIIB MOXE CHPHITH CTBOPEHHIO
MOKJIMBOCTEH JJIs 37100yBayiB MPOXOUTH CTAKYBAaHHS Ta IPAKTUKU B KOMITIAHISX, 110
nomomarae iM  HaOyBaTH peaJbHUM  JOCBIA 1 TOKpallyBaTH IIIAHCH Ha
MpareBIamTyBaHHS MiCIs 3aKIHYEHHS YHIBEPCUTETY.

6. ®iHaHcOBa MIATPUMKA: POOOTOJABII MOXYTh HaaaBaTH (PiHAHCOBY
MIATPUMKY YHiIBepcuTeTaMm abo 3100yBayam y ¢GopMi CTHUIICHIIIM, TPAHTIB YU 1HIIUX
¢bopM TOIMOMOTH, IO CIPHUSE MTiABUIIIEHHIO SKOCTI OCBITH Ta JIOCTYIY O Hed.

Pama pobGoromaBmiB 3abe3reuye TOCTIHHMIA 3B’S30K MK aKaJIeMIYHOIO
CHUTHHOTOIO Ta PEATbHUM O13HECOM, IO JIOTIOMArae 3aKjiaay OCBITH OYTH THYYKUM 1
OTIEpAaTUBHO pearyBaTy HA BUKIIUKU PUHKY.

Ie#t minxig mno3Bosisie 3pOOUTH TMPOIEC OIIHKH OCBITHIX TporpaMm OiIbIIn
TUHAMIYHUM Ta €(QEeKTUBHHUM, 3a0€3MeUyrour MiArOTOBKY KOHKYPEHTOCIIPOMOKHUX
¢axiBIiB Ha pUHKY TIpaIli.

6.2. Ouninka AIKOCTi OCBITHBOrO mpouecy 3 00Ky HAyKOBO-NeAarOorivHUX
NpalniBHUKIB
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OuiHka SKOCTI oOpraHizaiii JUCTaHILINHOTO OCBITHBOIO TIpoIecy 3 OOKYy
HAyKOBO-TIEIarOTIYHUX TPAIIBHUKIB € KPUTHYHO BAKJIMBHUM KOMIIOHCHTOM JIJIS
BJIOCKOHAJICHHSI OCBITHIX MPOTpaM 1 3a0e3MeUYeHHsI BUCOKOT IKOCTI HaBYaHHs. MeToro
IILOTO OTMMUTYBAHHS €:

1. BusiBneHHs CUJIbHUX 1 CJIA0KUX CTOPIH OpraHi3amii IMCTaHIIMHOIO HABYaHHS:
301p iHQopMmaIlli mpo ePEeKTUBHICTh BUKOPUCTOBYBAHUX TEXHOJIOT1H, METOIMYHUX
MartepialiiB Ta OpraHizaiiHUX acleKTiB JUCTAHI[IHHOTO HAaBYaHHS.

2. OuiHKa 3aJI0BOJICHOCTI HayKOBO-IEAAroriyHUX MpaliBHUKIB: BU3HAYEHHS
pPIBHSL 3aJIOBOJICHOCTI BHKJIAJadyiB yMOBaMHU 1 pecypcamMu sl JUCTaHLIMHOTO
HAaBYaHHS, a TAaKOX IXHIX BIATYKIB NpPO €(EeKTUBHICTh OpraHizailii HaBYaJIbHOTO
poLecy.

3. BusBienHss npo0sieM 1 BUKJIMKIB: aHali3 MpoOsieM, 3 SKUMHU CTUKAIOThCS
BUKJIQavi, Ta BU3HAYCHHS MOTPEO Yy BJIOCKOHAJCHHI MPOIECY IUCTAHI[IHHOTO
HaBYaHHS.

4. Po3pobka pexoMeHaaliil sl BAOCKOHAJEHHS: (OpMYBaHHS pPEKOMEHIAIi
JUISL TIOKpAIIICHHS OpraHizaiii JUCTAHI[IHHOIO HaBYaHHs, 1100 3a0e3reunTd OUIBII
e(deKTUBHY MiATPUMKY BUKIIAJadiB Ta 3/100yBayiB.

Kpurepii axocri:

Jlns 3a0e3meueHHss KOMIUIEKCHOI OIIIHKH SIKOCT1 OpraHizaiii AUCTaHLIHHOTO
HABYaHHSI, B OMMUTYBaHHI PO3IJISAAIOTHCS TaKl KPUTEPIi IKOCTI:

1. TexHonoriyHa maTdopma: oOIlIHKAa (QYHKIIIOHAJBHOCTI Ta HaIIAHOCTI
wiatrgopM Ui AUCTAHIIIMHOTO HaBYAaHHS, iXHBOI 3PYYHOCTI Ta JOCTYMHOCTI JIJIst
BUKJIQ/1aviB 1 37100yBayiB.

2. MeTonuuHi MaTepiayiM: SKICTh HaBYAJIBHUX MaTepiaiiB, TOCTYMHUX Ha
maTdopmi, X BIAMOBIIHICTh HABYAIBHUM IIUISAM 1 MOTpedam 3100yBadviB.

3. TexHiuHa MATPUMKA: PIBEHb TEXHIYHOI MIATPUMKH JUI BHUKJIQJadiB 1
3100yBaviB, BKIIOYAIOYM IIIBUIKICTh pearyBaHHS Ha 3alUTH Ta e(PEKTHBHICTH
BUPIIIEHHS TEXHIYHUX MMPOOIIEM.

4. MeTonu OIIHIOBaHHS: OIlIHKa €(EKTUBHOCTI METOAIB 1 I1HCTPYMEHTIB
OIIIHIOBAHHS 3700yBadiB y KOHTEKCTI JUCTAHIIIMHOTO HAaBYaHHS.

5. Bzaemoniss MDK BuUKIagadeM 1 3q00yBadyaMu: aHaii3  e(EeKTHBHOCTI
KOMYHIKAI[IMHNX KaHATB 1 METOMIB B3a€EMOJIii, TaKMX SK OHJAWH-KOH(EpeHIIii,
dbopymu Ta yatu.

Ilopsiiok npoBeIeHHS ONMUTYBAHHS:

1. Po3pobka ankeTu: aHkeTa (QOPMYETbCS Ha OCHOBI 3a3HAYCHHX BHIIE
KpUTEPIiB SIKOCTI. ['apaHT OCBITHBOI MpPOTpaMU Ma€ MOKJIMBICTH PO3IIUPIOBATU
MATaHHS BIAMOBIAHO MO cHenU(iKA TUCTAHIIIHHOI OCBITH Ta MOTPeO HABYAJIHLHOIO
3aknany. TunoBuil nepenik NnuTaHb aHKeTH HaBeaeHuit B Jlomatky /1.

2. Po3cunka  aHKeT:  aHKETH  HAJACWJIAIOTBCA  HAYKOBO-TEJArOTiYHUM
MpaIiBHUKaM 4Yepe3 EJNEeKTPOHHY MOImTy abo iHII KOMYHIKaIliiHi miatGopmu, 1o
BUKOPUCTOBYIOTHCS B 3aKJIaJ[i BUIIO1 OCBITH.

3. AHami3 pe3yNbTaTiB: pe3yabTaTH OMUTYBAHHS aHATI3YIOTHCS I BU3HAYCHHSI
e(heKTHBHOCTI opraHizaiii JuCTaHIiHHOTO HaB4aHHs. OCOOIMBY yBary MpHUAUISIOTH
BUSIBJICHUM MpoOJieMaM Ta pEeKOMEHAallisIM BUKJIa1ayiB.
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4. 3BOpOTHUI 3B’S30K: HA OCHOBI PE3yJbTAaTIB ONMHUTYBAaHHS OPraHi30BYIOThCS
3ycTpiui abo OOroBOpeHHs 3 BHUKIAJadamMu JUIsl pPO3IJIALY MPOMO3HIIN Ta
(opMyIIIOBaHHS IJIAHIB 11010 BAOCKOHAJIEHHS MPOLECY TUCTAHLIHHOIO HaBYAHHS.

AHOHIMHICTH PECIIOH/ICHTIB:

OnutyBaHHS MOXe OYTHM MpOBEACHE SK AHOHIMHO, TaK 1 3 MOKJIMBICTIO
1AeHTU(IKALIT PECTIOH/IEHTIB.

AHOHIMHE OMUTYBaHHs: 3a0e3neuye KOH(PIIESHIINHICTh BIAMOBIAEH, 110 MOXKE
COpusTH OUIBII BIABEPTUM Ta YECHUM BIATYKaM MpoO NpoOieMH 1 BUKIUKHU
JTUCTAHIITHOTO HaBYaHHA. AHOHIMHICTb JO3BOJISIE PECTIOHIEHTAaM BUCJIOBIIIOBAaTH CBOi
OYyMKHU 0€3 CTpaxy nepejl HeraTUBHUMU HACJiIKaMu.

InentudikoBane onuTyBaHHS: 3a0e3Medy€e€ MOMIUBICTH MPSMOTO 3BOPOTHOTO
3B’SI3Ky, 110 MOX€ OyTH KOPUCHUM JJii YTOYHEHHS 1 pO3’SCHEHHS BIJAIMOBIJIEH.
Inentudikamis pecioHAEHTIB MOXKE CHPHUATH OUIbII MEepCOHANI30BaHId JOMOMO31 y
BUPIIICHH] KOHKPETHUX MPOoOJIeM 1 MOKpallleHH] MPoLecy HaBYaHHS.

Bubip MK aHOHIMHUM 1 1IeHTU(PIKOBAHMM ONUTYBAHHSIM € aBTOHOMIEIO
3aKjagy BHINOI OCBITH. Y OyIb-IKOMY BHUIIQJIKy, HEOOXIJHO 4YITKO BU3HAYHTH
NOJIITUKY KOH(IIEHIIHHOCTI Ta 3a0€3MeYUTH PECIIOHICHTIB 1H()OPMAIIIEIO TIPO Te, SIK
OyJe BUKOpUCTaHa iXHs 1H(pOopMallis.

Ils Meromumka [03BOJSE€ 3a0€3MEUUTH CHUCTEMATHYHMN IMAX1A A0 OI[IHKH
JUCTAHI[INHOTO HABYAHHS Ta CIpPHUS€ HOro MOCTIHHOMY BJIOCKOHAJIEHHIO Ha OCHOBI
peaNbHUX BIATYKIB 1 MOTPEeO HAYKOBO-TMEAArOT1YHUX MPalliBHUKIB.
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7. IMIUIEMEHTAIUSI IIHHOCTEM TA JOTPUMAHHSA
NPUHIUIIB AKAJEMIYHOI JOBPOYECHOCTI B TIPOIIECI
JTUCTAHIIAHOI OCBITH

AkanemiuHa JIOOPOYECHICTh JEXKHUTb B OCHOBI SIKICHOI OCBITU Ta CHpHSE
pPO3BUTKY mpodeciiHuX 1 MopajgbHUX LIHHOCTEH y MaiOyTHix ¢axiBuis. 3BO
BIJIIFPAIOTh KIIIOYOBY pOJIb Y 3a0€3MEeuUeHHI IMX MPUHLMUIIB, CTBOPIOIOYM YECHE W
mpo3ope HaBuaidbHe cepefoBuile. JloTpuMmaHHS akageMidyHOi J10OpOYECHOCTI
JoroMarae MiATPUMYBAaTH BHCOKY peIyTalilo OCBITHIX 3akjafiB 1 3abe3neuye
00’€KTUBHY OLIIHKY 3HaHb 3700yBayiB.

3 MOSIBOIO THCTAHIIIITHOI OCBITH BHHHKAIOTh HOB1 BHKJIMKH IIOJI0 30€PEKECHHS
akageMiuyHoi JoOpouecHOCTI. BiACyTHICTh NpSIMOro KOHTPOIIO 3a 3/100yBavyaMu Mij
yac BUKOHAHHS 3aB/aHb 1 CKJIAJaHHS TECTIB 301IbIIY€E PU3UK aKaIeMIYHUX MMOPYIIICHb.
Ile mnorpeOye HOBUX MIAXOMIB A0 MIATPUMKH JOOPOYECHOCTI, BKIIOYHO 3
BUKOPUCTaHHSAM TEXHOJIOTIYHHMX pIIIEHbh Ta AaKTUBHOIO YYacTiO 3/100yBadiB 1
BUKJIa/IauiB y 3a0€3Me4eHH1 TPO30POCTiI OCBITHLOTO MPOIIECY.

BrpoBamkeHHs] TPUHIMITIB aKaIeMI4HO1 JOOPOUYECHOCT] Y IUCTAHIIAHY OCBITY
Ma€ Ha METI He IIMIIe 3armoOiraHHs TOPYIICHHSM, aje W BHUXOBAHHS KyJIbTYpH
BIJIMOBITAJIBHOCTI cepejl 3700yBaviB. 3aBAsSKU HaJEkKHIA opraHizallii HaBUYaHHS Ta
KOHTPOJIIO MOXHA 3a0€3MeUYUTH YECHICTb, IOBIPY Ta PIBHI YMOBH JJIA BCIX YYACHUKIB
OCBITHBOT'O TPOIIECY.

3 mepexoJ0M Ha JUCTAHIIWHUN (opMaT HaABYAHHS YHIBEPCUTETH 3ITKHYIIHCS 3
HU3KOI0 HOBUX BHUKJIMKIB, TOB’S3aHUX 13 JOTPUMAHHAM MPHUHIUIIB aKaJeMiuyHOl
nobpodecHoCTi. [li BUKIMKM OXOIUTIOIOTH SIK OpraHi3alliiiHi acleKTH HaBYaJbHOIO
Ipolecy, TaK 1 BUKOPUCTAHHSA TEXHOJIOTIN JIJIi KOHTPOJIIO BUKOHAHHS 3aBIaHb Ta
OLIIHIOBaHHS 3HAaHb.

OnHi€er0 3 OCHOBHUX IMPOOJIEM € MOIIMPEHicTh aKaaeMiYyHMX MOpPYUIeHb Yy
TUcTaHIiHOMY dopmaTi. BicyTHICTE Oe3mocepeIHbOro Harisaay 3 00Ky BHKIIa1adiB
miJi 4Yac BHKOHAHHS 3aBJaHb 1 TECTIB CTBOPIOE OUIbIIE MOXKIMBOCTEH ISt
HEZOOPOCOBICHOT TOBEMIHKM 3/100yBadiB. 30Kpema, MOUIUPEHUMH (QopMaMu
MOPYIIEHb € BUKOPUCTAaHHS CTOPOHHBOI JOTIOMOTH, TOIIYK BiAmoBijgei B [HTepHETI
a0o criBIpalls 3 IHIIMMH 3100yBavYaMu I1iJ] 9ac iHIUBIIyaabHUX 3aBAaHb.

[Ile oqHUM Cepii03HUM BUKIMKOM € HEIOCTATHili KOHTPOJb 32 BUKOHAHHSAM
3aBaaHb i TecTiB. Ilin 9yac AuUCTAaHIIMHUX ICIUTIB BUKIQJadi 9acTO HE MOXYTh
3a0e3MeunT TaKui PiBEHBb CIIOCTEPEKEHHS, SK MiJ Yac OYHMX 3aHATh. lle 3Mmytnye
YHIBEPCUTETH BIPOBA/KYBAaTH HOBI MIJIXOAHM, TaKi SK CHUCTEMH OHJIANH-HATIATY
(Proctoring), 1m0 M03BOJSIOTH BIACIIIKOBYBaTH AaKTHUBHICTh 3/100yBauiB TiJ dac
TectyBaHHSA. OJHaK, HaBITh IIi TEXHOJIOTII MalOTh CBOI OOMEXKEHHS, OCKUIbKH
3m00yBadi 1HO1 3HAXOIATh CIIOCOOU 00XOY IIUX CUCTEM.

Takoxx  cmocrepiraerbcst  30iJbIIEHHS ~ BUNAJAKIB ~ BHKOPHUCTAHHA
HeCAaHKUIOHOBaHMX MaTepiaaiB i maariary. Jlerkuit noctyn g0 mudpoBUx pecypcis
CIPOIIY€E€ MOXJIMUBICTh I 3400yBadiB KOIIIOBATH 4yXi poOoTH abo BIAMOBiAL 3
[arepuety. lle yckiagHioe mpoliec mepeBipKyu CaMOCTIMHOCTI BUKOHAHHS 3aBJIaHb 1
noTpedye 3acTOCYBaHHS CIELIaNI30BAHUX 1HCTPYMEHTIB [l BUSIBJICHHS ILJIariaty,
OMUC SIKUX 3pOOJICHO HUKYE.
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Oco0nuBO BaXJIMBOIO MpoOJEMOI0 € ayTeHTH(ikaunis 3100yBaviB Mmijg yac
ouiHtoBaHHA. [linTBEepAXKEeHHS 0cOo0U 3100yBaya, SIKAM 37a€ ICIIUTA Y1 BUKOHYE TECTH,
CTa€ CepHO3HUM BUKIMKOM y TUCTaHUIMAHIA OCBITI. TexHoorii ayTeHTUdIKalli, TaKi
K Bepudikalis 0ocCOOMCTUX JaHUX a00 MOHITOPHUHI 4Yepe3 KaMmepy, MOXYTb OyTu
e(eKTUBHUMHU, aJie He 3aBX a1 rapanTyioTb 100% 3axuCT Bij akaJleMIYHUX MOPYIIECHb.
Buknuky Takok BUHUKAIOTh IM1J1 Yac Oprasizalii rpynoBUX 3aHATh a00 TECTIB, KOJIU
CKJIQJHO BIICTEXUTH 1HAUBIAYaJIbHY pOOOTY KOKHOTO 3100yBaya.

VYei 1l BUKIMKM BKa3ylOTh Ha HEOOXIIHICTh KOMIUIEKCHOTO TMIIXOAy 0
3a0€3MeUeHHs] aKaJeMIYyHOi JOOpOYECHOCTI B JUCTAHIIMHOMY HaBYaHHI, SKUAN
BKJIIOYAaB OM SIK BIPOBAXKEHHSI TEXHOJOTIYHUX pIIIEHb, TaK 1 OCBITHIO POOOTY 31
3100yBauyaMy Ta BUKJIaJladyaMHu.

OpranizaiiiiHa  cTpykTypa  3a0e3leueHHs  JOTPUMAaHHA  aKaJeMidyHOl
100pOYECHOCTI

Jnst epexTUBHOT IMIUIEMEHTalli MPUHIMIIB akaaeMiyHOi J0OpOYEeCHOCTI B
aucTaHiiiHomy HaBuyaHHI 3BO He0OXITHO CTBOPUTH UITKY Ta BCEOCSDKHY
OpraHizaiiiiHy CTPYKTYpY, SKa OXOILTIOBATHME BCl €Talld OCBITHHOTO IPOIIECY — Bij
pPO3pOOKHM TMOMITHUK A0 3a0€3MeYeHHs] TEeXHIYHOI MIATPUMKH Ta KOHTPOJIO 3a
BUKOHAHHSAM BHUMOr. HasiBHICTP HACTYNMHHMX CTPYKTypHUX mHigpo3auiie B 3BO
CBITYUTHME TIPO BUKOHAHHS KPUTEPIIO OpraHi3aliiHOro 3a0e3MedeHHs NOTpUMaHHS
MPUHITUITIB aKaJIeMI4HOT TOOPOUYECHOCTI.

Llenmp axaodemiunoi Oobpouecnocmi. lledt mimpo3aia  BiAMOBiAaTUME 3a
PO3poOKy Ta BIPOBAIKEHHS MOJITUK, IO CIIPSAMOBaHI Ha 3a0e3MeueHHs akaJIeMidHO1
nobpodyecHOCTI B yHiBepcuTeTi. LleHTp opraHi3oBye TpeHIHTH JJIs BUKIIAJIadiB 1
3100yBayiB, TOSICHIOIYHM TMPUHIUIKN JOOPOYECHOCTI, CIOCOOM iX JOTpUMAHHS Ta
MO>JIMBI HACT1KH nopyiieHb. Kpim Toro, LlenTp Hazmae 40CTYIT 10 iHCTPYMEHTIB JIJIst
BUSIBJICHHS TOPYILIEHb, TaKUX SK CHCTEMH TMEpeBIpKH Ha IUlariar (Hampukiam,
Unicheck) Ta cucremu onnaitH-narnsany mig gac icnutiB (Proctoring).

Kowmicis 3 sxocmi oceimu. Komicis 301HCHIOE PETYJIIPHUM ayaWT OCBITHIX
nporpam, abu rapaHTyBaTH iX BIMOBIAHICTh MPUHITUIIAM aKaIEMIYHO1T TOOPOYECHOCTI.
Bona KoOHTpostO€ IOTpUMAaHHS TPAaBWI JOOPOYECHOCTI cepell BUKIATAYiB 1
3100yBauiB, IEPEBipsie HABYAIBHI MaTepiaau Ha BIATOBIIHICTh CTAaHAAPTaM Ta CIIIKY€E
3a SKICTIO MPOBEICHHS TUCTAHIIIMHUX 3aHATH 1 TecTyBaHb. KoMmicis TakoX aHali3ye
BHUIMAJKA TOPYIIEHb JOOPOYECHOCTI ¥ po3po0ise pekoMeHaamii Mmomao  ix
MOTIEPEIKEHHS.

Ki11040BOIO0 YaCTHHOIO CTPYKTYPH € mexHiuHa niOompumKka, sKa BiIIOBIJIAE 3a
Hajie)KHe (PYHKIIOHYBaHHS TEXHOJIOTIH, IO CHPHUSAIOTH JOTPUMAHHIO aKaJIeMIYHOi
nobpouecHocTi. lle BKkIlOwae cucreMu [Js BUSBIEHHS IUIariaTy, 3a0e3leueHHs
OHJIAWH-HATJISAMY TiJ dYac ICIHTIB, a TaKOX IHCTPYMEHTH sl ayTeHThdikamii
3m00yBayiB 1T Yac TECTyBaHb. TeXHIYHUH BIIIII IOBHHEH TrapaHTyBaTH
Oe3mnepebiitHy poOOTy MX CHCTEM Ta HaJlaBaTH ONEPATUBHY JOMOMOTY 3700yBayaMm i
BUKJIaJla4aM y pa3i BAHUKHEHHS TEXHIYHUX MPOOIIeM.

HaykoBo-nienaroriunuii mepcoHas BiirparTh KIOUOBY POJb y 3a0e3MeUeHH]
aKameMiuyHOI JTOOPOYECHOCTI, OCKUIBKM BOHH O€3MOCepeaHhO B3aEMOJIIIOTH 31
3100yBayaMH Ta OUIHIOITH iXHIO poOoTy. HeoOXimHO BHpOBAIKYyBaTH METOAU
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OLIIHIOBAaHHS, SIK1 MIHIMI3YIOTh MOKJIMBOCTI JI1 IOPYIIE€Hb, HAIPUKIIA/, 3aB/IaHHS, 110
BUMAararoTh KPUTUYHOIO MMCIIEHHSA Ta YHIKaJIbHUX BIJINOBIAEH. Bukiagadi Takox
MOBUHHI OTPUMYBATU MOCTIHHY MIATPUMKY Ta PEKOMEHJALli 00 BIPOBAKEHHS
HaWKpalux NpakTUK aKkaJeMiuHOi JOOPOUYECHOCTI Y CBOIX Kypcax.

Opranizainiiina cTpykTypa MOBHUHHa 3a0e3MedyBaTH 37aro/LKeHU Miaxia Ao
MIITPUMKH  aKaJeMI4HOi JTOOpPOYECHOCTI, 3ajydyaloud HEOoOXigHI pecypcu Ta
TEXHOJIOT11 Jj1s1 30€pe’KEeHHsI BUCOKOI SIKOCT1 OCBITHHOTO TIPOILIECY.

IncTpymenTH 3a0e3ne4eHHs aKaeMi4YHOI J00POYEeCHOCTI

[1ig yac BUOOpPY 1HCTPYMEHTY ISl IEPEBIPKU IJIariaTy BapTO 3BEPHYTHU yBary
Ha KUTbKa KJIIOYOBUX (haKTOPIB:

1. OxomuienHst 6a3u nanux. BenmuunHa 6a3u AaHUX, 3 SKOK MOPIBHIOKOTHCS
JOKYMEHTH, Oe3MocepeHhO BIUIMBA€ HA TOYHICTh TMEPEBIpKU. [HCTpyMEHTH, MIO
MarTh JOCTYT JI0 IMUPIINX 0a3 TaHUX, MOXKYTb OUTBII €(PEKTUBHO BUSBIISITH CXOXKICTh
TEKCTy Ta 3a0e3nmeduyBaTd KOMIUIEKCHMM aHami3. Uum Ouiblie JKepesl OXOIUTIOE
cUCTeMa, TUM BUIIO0 Oy/ie MMOBIPHICTb BUSIBJICHHS IUIariaty.

2. 3py4HICTh KOpPUCTYBaHHS. [HTepdeiic 1HCTpyMEHTY Mae OyTH 1HTYiTHBHO
3pO3YyMIUTUM Ta TMPOCTUM Yy BHKOpUCTaHHI. lle J03BOJMUTH KOpHCTyBadaM JIETKO
3aBaHTa)XyBaTH JOKYMEHTH 1 IIBUAKO OTPUMYBaTH pE3yJNbTaTH TeEpeBipku 0e3
HEOOX1JHOCTI B TPUBAJIOMY HaBYaHHI a00 CKJIQJHMX HaJAIITYBaHHSIX. 3PYYHICTH 1
JOCTYIHICTh IHCTPYMEHTY Ba)JIMBa JUIsl TOTO, 1100 Mpoliec MepeBipku HE BiOUpaB
3alBOTO 4acy.

3. MoxnuBocTi iHTerparii. [HCTpyMeHTH, K1 JIETKO IHTETPYIOThCS 3 OCBITHIMU
wiargopmMaMu, TAKUMU SIK CUCTEMU yIpaBiiHHs HaB4aHHSIM (LMS), MOXyTh 3HAYHO
MOJICTIIIUTH TPOIleC TEPeBIpKH IS BHUKIAAadiB 1 3100yBauiB. Lle mo3Bosise
aBTOMATU3yBaTU MpoLecH, 30epirarodyu 3py4yHICTh BUKOPUCTAaHHS B MeXaxX OIHIET
maThopMu.

4. ITinTpuMKa pi3HUX THUIIB Iariaty. Jleski IHCTpyMEHTH CIeliali3yloThCs Ha
BUSIBJICHHI TIEBHUX BHUIB IUIAriaty, Takux sK mepedpasyBaHHs, Mepekiaagud ado
BUKOPUCTAHHS 3araIbHOJOCTYITHUX JKepes. O0uparodn iIHCTPYMEHT, BapTO 3BEPHYTH
yBary Ha HOro 3/IaTHICTh BHSBIATH Pi3HI THUIOW TOPYIIEHb, 00 3a0e3MeUUTH
MOBHOITIHHY TIEPEBIPKY.

Cepen nonyJsipHUX TU1aT(OPM 7151 BUSIBICHHS TIJ1ariaTy MOXHa PEKOMEHyBaTH
HACTYTIHI:

Turnitin — ovH 13 HAWB1IOMINIUX IHCTPYMEHTIB JIJIsl IEPEBIPKU IUIATIATY, KU
Ma€e JOCTYII 0 BEIUKOi 0a3W JaHUX, IO OXOIUTIOE aKaJeMidHi IyOTiKaIlii, IHTepHEeT -
KOHTEHT Ta paHillie nmojaHi cTyJAeHTChKi poOoTu. OKpiM BUSBICHHS TUIariaty, Turnitin
MIPOTIOHY€ IHCTPYMEHTH JIJISl OLIIHIOBAHHS POOIT 1 MOMKIIMBOCTI JIJIsI B3AEMHOT ITEPEBIPKH
cepen 3100yBauiB. CrucTema reHepye iHAEKC CXOKOCTI, AKHI OKa3ye BIICOTOK TEKCTY,
110 30iraeTbcsi 3 HasSBHUMU JKEpesiaMu, ajleé OCTaTOYHE PIIIeHHS LI0J0 HasBHOCTI
rariaty 3ajuIIacThes 3a BHKIamadaMu. [lmaTdopma TakoK JETKO 1HTETPYETHCS 3
pI3HHMH cHCTeMaMHu yripaBiiHHs HaBuaHHAM (LMS) [6].

Unicheck Hamae MOXIHUBICTh MIBUAKOI MEPEBIPKH B PEKUMI PEATTLHOTO Yacy Ta
dbopmye neranbHI 3BITH, JI€ BHAUISIOTBCS 30irM TEKCTy 1 BKa3yIOTBhCS BiAMOBIIHI
mxepena. [Tnatdpopma Takox BII3HAYAETHCS 3PYUHOIO 1HTErpailieto 3 6ararbma LMS,
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0 poOUTH i 171€aNbHUM PILIEHHSAM [Ji HaBYAJIBHHUX 3aKJIaJiB. 3aBISAKU MPOCTOMY
iHTepdeiicy Ta BHUCOKIM HIBUIAKOCTI MEPEBIPKM KOPUCTYBadl MOXYTh OTpPUMAaTH
pe3ynbTaTH MPAKTUYHO BiJpasy MiCis 3aBaHTaKEHHS JOKyMeHTa [7].

PlagScan opieHTOBaHMiII Ha OCBITHI ycTaHOBM Ta Oi3Hec. Llg matdgopma
MPOIOHY€E TIMOOKHUM aHali3 TEKCTy Ha CXOXICTh 1 Hajae po3mupeHi (yHKUii ass
HaBYAJbHUX 3aKJIa/iB, BKIIOYHO 3 MOJJIMBICTIO CTBOPEHHS Ta €KCIIOPTY JETaTbHUX
3BITIB. PlagScan Takox miaTpuMye 1HTErpaiiio 3 pi3HUMH OCBITHIMU IJIaTHOpPMaMH,
110 poOUTh HOT0 THYYKHUM IHCTPYMEHTOM JIJIsl BUSIBJICHHS IU1ariary [8].

Copyleaks cnemianizyerbcs Ha BUSBIEHHI Pi3HUX (PopM IuiariaTy, 30Kpema
nepedpa3dyBaHHsl Ta nepekiaanay TekcTiB. [lnargopma miaTpumye poOOTy 3 pi3HUMU
dopmaramu ¢aitniB 1 Hagae APl ans inrerpaumii 3 iHmmmu nogatkamu. Copyleaks
0CO0JIMBO €EKTUBHUI Y BUSIBJICHHI CKJIAHIIINX BHU/IIB IJIariaTy, Takux K Nepexia
a0o rouboke nepedpasyBaHHs TEKCTy [9].

Scribbr BukopuctoBye TexHosnorito Turnitin 1 Mae 3py4HUl 111 KOPUCTYBayiB
iHTepdeiic, mo poOUTh HOro MOMYJSIPHUM cepell 3/100yBauiB JUIsl MEPEBIPKH POOIT
nepes noganHsaM. [nardpopma Hamae neranbHi 3BiTH MPO TLIariaT, CIIUPAKOYNUCh HA TY
k& 0azy manux, mo i Turnitin, o poOUTH 1i HAAIMHUM 1 3pyYHUM IHCTPYMEHTOM JIJIst
ocBiTHIX 1utew [10].

CucreMH MOHITOPHMHIY eK3aMeHiB, 30KpeMa pIillleHHS ISl BiJJaJIeHOTO
IPOKTOPUHTY, CTAJIM HEB1JI'€MHOIO YACTUHOIO MIATPUMKH aKaJeMiuHO1 T0OPOUYECHOCTI
mij Jac oHJaiH-OIliHIOBaHHA. Lli cHCTEMU BHUKOPHCTOBYIOTH TOEIHAHHS CYYacCHHX
TEXHOJIOT1HA Ta JIIOJCHKOTO HAIJISIAY JJIA 3armo0iraHHs MaxpaicTBy i 3abe3neyeHHs
JOTPUMaHHS 37100yBa4aMH BCTAHOBJICHUX MPaBUII M1 Yac ICIIUTIB.

OnHier0 3 KIHOYOBUX (PYHKIIM CHUCTEM MOHITOPUHTY ICHHUTIB € BijJeO- Ta
ayniocrioctepexeHHsi. BoHM TOCTIHHO 3amHCylOTh CepeloBullle 3700yBaya 3a
JIOTIOMOTOI0 BeOKaMmep 1 MiKpo(doHiB, (IKCYyIOUYH Bi3yalbHI Ta ayaioAaHi MPOTITOM
ychoro ek3ameny. lle mae MOXIMBICTH HarisgadaM KOHTPOJIOBATH YMOBHU
IIPOBEACHHS ICIIUTY B pPEAJIbHOMY 4Yaci Ta IMIBHJIKO pearyBaTH Ha Migo3pum ii.
ITygyHuii 1HTENEKT TaKOX BIJIrpaE BaXXJIUBY POJIb Y BHUSBJICHHI IOPYIICHD,
aHaJI3YIOUM 3aliCcaHl MaTepiaay Ta aBTOMAaTHYHO MTO3HAYAI0YH IT1103p1Ty TOBEIIHKY,
HAIIPUKJIIAJl, BIIBEICHHS MOTJISAY BiJI €KpaHy a00 JOCTYM JI0 3a00pOHEHUX MaTepiaiiB,
JUTSI TIOJJANTBIIIOTO aHATI3Yy POKTOPAMH.

Bepudixkartiis ocobu 3100yBaya € 11e OTHIM BaXKITHBUM aCTIEKTOM TaAKUX CUCTEM.
[lepen mouatkoM icmuty 3700yBayaM HEOOXIAHO TPOWUTH MPOIEC MiATBEPIKEHHS
ocobu, MO Moxe BKIOUaTh (ororpadyBaHHS TOCBIAYEHHS Ta BUKOPHCTAHHS
TEXHOJIOT1i po3mi3HaBaHHs oOnuyuusi. Lle rapanTye, 1m0 ICOUT CKiIaiae came TOU, XTO
OyB 3apeecTpoBaHuil. Jlesiki CUCTEMU MATPUMYIOTH KUBHUI TPOKTOPUHT, IO T03BOJISIE
HarjsadaM CIocTepiratd 3a 37100yBadamMH B PEXHMMI pPEaNbHOTO 4Yacy i oapasy
BTPYYaTHUCS y pa3l MiJI03pY Ha MOPYIICHHS.

[licns 3akiHYEHHS ICOUTY CHCTEMH aBTOMATHUYHO TEHEPYIOTh 3BITH TIPO
IHIUACHTH. Y HHUX MICTUTBCS JeTanbHa iH(OpMaIlis mpo Bci migo3pim aii abo
nopymieHHs, 3adikcoBani i 4ac icnuty. Lli 3BiTM MOXyTh OyTH BUKOPWCTaHI IS
MOAANBIIOr0 PO3CIIiIyBaHHS a00 NPUNHATTS AUCIUILTIHAPHUX 3aXOM1B.
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CucteMH MOHITOPUHTY ICHHTIB MalOTh 4YHCIeHHI mnepeBarn. [loegHaHHS
MITYYHOTO 1HTENEKTYy 1 IIOJCHKOTO HArJSIAy 3HAYHO 3HUKYE MOMIIHUBOCTI ISt
aKaJeMIYHUX TIOPYIIeHb, 3a0e3Meuyl0Yl BUCOKHI PiBEHb MPO30POCTI Ta YECHOCTI.
BoHu TakoX HaAarOTh THYYKICTh Y NMPOBEAECHHI ICMUTIB, 03BOJSAIOUM 37100yBavyam
CKJIQJIaTH 1X TUCTAHIINHO, III0 OCOOJIMBO BAXKIIMBO JIJIsl TUX, XTO Mae reorpadiuni abo
JIOTICTUYH1 OOMexeHHs. Biananenuit npOKTOPUHT € EKOHOMIYHO BUT1IHUM PIIICHHSIM,
OCKUIbKM 3HHXKY€ BHUTPATH Ha OpraHi3alil0 OYHMX ICHHUTIB, OCOOJMBO IIiJl Yac
MacIiITaOHHUX OIIHIOBAHb.

OxpiM TOro, CHCTEMH HaJal0Th HAaBYAIBHUM 3aKjajaM IiHHI JaHl JJIs aHai3y.
Bonu 3a6e3meuyoTh JeTallbHy aHaJITUKY MOBEIIHKH 37100yBayiB IiJ 4yac 1CIUTY, 110
JI03BOJISIE BJOCKOHAJIOBATH MPOLIECH OI[IHIOBAHHS Ta MOHITOPUHTY, MiJABUILYIOUU
3arajbHy €(peKTUBHICTh HABYAJIBLHOTO MPOLIECY.

IIpukaaam cucreM MOHITOPHHIY €K3aMEHIB

ExamMonitor Bin ExamSoft npononye kommiekCHUI —BiajaaeHui
IPOKTOPUHT 3 Oe3MepepBHUM Bijeo- Ta aymio3anucoM. Bin BuxopuctoBye LI ams
BUSIBJICHHS MOPYILIEHb Ta HaJae mpodeciitHuil orisi IHHUACHTIB, 10 OyJId MO3HAYEH1
1] 9ac iCIuUTY.

ProctorEdu niarpumye MmoHITOpUHT Y peanbHOMY Yaci ajis 10 5000 3100yBayiB
onHouacHo. Ilnmatdopma Mae MOKITUBICTh HAJAIITOBYBAaTH METPHUKH BiJICTE)KCHHS Ta
3BITYBaHHS NPO 1HIUJEHTH, 1110 POOUTH 11 3pYyUHOIO JJIsl BEJIUKUX OCBITHIX YCTaHOB.

Al Proctor 103Bossie BUKJIaaqaM CIIOCTEPIraTy 3a 3700yBadyaMu y peaibHOMY
9aci Ta OTPUMYBATH CIOBIIIIEHHS PO MiA03piiny akTUBHICTb. [licis icnuty mnatdopma
TeHEpY€E JeTalIbHI 3BITH, BKJIIOYAIOUM 3HIMKU €KpaHy OYJIb-sIKMX HECAHKI[IOHOBaHUX
TH.

Mettl Bimoma cBo€r0 MacmITabOBaHICTIO, 111 TUIAT(GOpPMA JIETKO IHTETPYETHCS 3
pi3HUMHU cucTeMamu ynpaBiaiHHsg HaB4aHHAM (LMS) i1 BukopuctoBye sk IIII, tak i
HarJIsI1 3 OOKY JIFOAWHU JUIs 3a0e3NeYeHHs akaAeMIuHO1 JOOPOYECHOCTI.

5. Po3BUTOK akaneMidHOi KyJbTYpH cepell 3100yBadiB

Po3BuTok akamemiuHOi KyJabTypH cepei 3100yBadiB € BaXKJIMBHUM YUHHHUKOM
3abe3reueHHsl akajaeMmigyHoi goOpodecHocTi. 3700yBadi MarTh YCBIJOMITIOBATH
BaKJIUBICTH TOOPOYECHOCTI Ta PO3YMITH, IO ii JOTPUMAaHHS € HEBIJI'€MHOIO YMOBOIO
JUTSL JOCSITHEHHS CITPaBXKHIX aKaJeMIYHUX Pe3yIIbTaTiB.

OmHUM 13 KITFOYOBUX KPOKIB Y IIbOMY HAMPAMKY € IPOTpaMu i iHHOpMYBaHHS
3m100yBaduiB Mpo akajaeMmiuHy npoOpodecHicth. 3BO moBuUHHI po3poOisTH U
BIIPOBAPKYBaTH HaBUajbHI MPOrpaMH Ta 3aXOJ, CIOPSAMOBAaHI HA IiJIBUIECHHS
oOi3HaHOCTI 3700yBauiB MIOJO0 TPAaBWI 1 MNpUHIUMIIB goOpouecHocTi. Lle moxke
BKJIFOYATH CEMiHApH, TPEHIHTH Ta 1H(GOPMYBAaHHS uYepe3 OHIANH-TUIATPOPMHU PO
HACJIIJIKM TuIariaTy Ta HEYECHUX MPAKTHK ITiI 9ac iCIHUTIB, a TAKOX €TUYHI aCTICKTH
BUKOHAHHS 3aBJIaHb.

[HIIIMM BaKJIMBUM aCIEKTOM € 1HTeTpallis J00pOYeCHOCTI B OCBITHI MPOTPaAMHU.
[TpuHIMNM akameMidHOl JOOPOYECHOCTI MalOTh OYyTH YAaCTHHOI KOXXHOTO KypCy,
HE3aJIeKHO BiJ creriamzaiii. Bukmagadi MOXYyTh CTBOPIOBAaTH 3aBIaHHS, SIKi
CTUMYJTIOIOTh CAMOCTIHHE MUCJICHHS Ta OPUTIHAJIBHICTB, IO 3MEHIIYE WMOBIPHICTh
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riariaty. Takuil migxia crpusie po3BUTKY BIAMOBIIANBHOCTI 3700yBayiB 3a BIACHI
pe3yapTatu Ta PopMye OCHOBU iXHBOTO MPO(ECIHHOTO 3pOCTaHHS.

He meHm BaxnuBUM € MOTHBaLIs 3100yBaviB 10 caMocCTiiHOi pobotu. [lopsia
13 MOMNEPEIKEHHAM PO HACTIAKY NOPYIIEHHS] IPUHLMIIB JOOPOUYECHOCTI, HEOOX1THO
TaKOK TIOKa3yBaTH MEePEeBaru CaMoCTITHOTO BUKOHAHHS 3aB/IaHb. BiquyTTs ocoOuCTHX
JOCSITHEHb, PO3BUTOK HABUYOK KPUTHYHOIO MUCJIEHHS Ta IJIHOLIE pO3yMIHHSA
Marepiany € OAHUMH 3 OCHOBHHUX MOTHUBATOpiB. BHKianaui MOXyTh HIATPUMYBATU
3100yBayiB uepe3 peryasipHUil 3BOPOTHUH 3B’ 30K, MITKPECIIOI0UN BAXKIMBICTD IXHIX
3yCUJIb.

OTxe, pPO3BUTOK AaKaJE€MIYHOI KyJIbTYpH € KOMIUIEKCHHUM IPOLECOM, IO
BKJIIOUa€e 1H(GOpMyBaHHs 3700yBadyiB, IHTErpallil0 MPUHUUIIB JI0OPOYECHOCTI Yy
HaBYaJIbHI MpPOTrpaMy Ta MOTHUBAIIO JO CaMOCTIHHOI pOOOTH, CTBOPIOIOYH TAKUM
YUHOM CEpe/loBUIIE, JIe¢ akKajgeMiyHa JO0OpOYECHICTb € MPUPOJHOI YACTUHOIO
HaBYAJILHOTO MPOIIECY.

Y mpoueci BOpPOBaKEHHS NPUHIMIIB aKaJeMIYHOI J0OpPOYECHOCTI B
JTUCTaHIIMHINA OCBITI HEOOX1THO 3aCTOCOBYBATH KOMIUICKCHHUH MiJAXIJ, 110 OXOILTIOE
BCl ACMEKTH HaBYaHHA. BaXXIMBUMHU CKJIQJOBUMH I[bOTO TMIAXOAYy € CTBOPEHHS
OpraHi3aiiiHol CTPYKTYpH, SIKa MATPUMYE MOJITUKU JOOPOUYECHOCTI, 3aCTOCYBaHHS
IHCTPYMEHTIB JIJIsl BUSIBIICHHS TTOPYIIIEHb, HABYAHHS K BUKJIaJa4iB, TakK 1 37100yBayiB,
a TakKoX PO3BUTOK akaJeMiyHOi KyibTypu. OcoONMBY yBary ciijli NpUIUISTH
AKTUBHOMY BHUKOPHMCTAHHIO TEXHOJIOT1H HJii MOHITOPHHIY OCBITHHOT'O IPOIIECY,
1HTEerparii TPUHIKIIB 100POUYECHOCTI B HABYAJIbHI MMPOTPaMH Ta MiATPUMII MOTHUBAITi T
3100yBaviB 10 CAaMOCTIHHOT poOOTH.
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HEPEJIIK JKEPEJI TIOCUJIAHHA

1. METOAWYHI PEKOMEHJALIl mono po3po6ieHHs CTaHAApTiB BHILOI
ociTi/ 3ATBEPJIUKEHO Haka3zom MiHicTepcTBa OCBITM 1 HayKu YKpaiHU BiJ
01.06.2017 p. Ne 600 (y penakiii Hakazy MiHICTEpCTBa OCBITH 1 HAyKH YKpaiHU BiJl
30.04.2020 p. Ne 584.

2. TIOJIOXKEHHA npo ocBiTHI MporpaMu MiArOTOBKY 3400yBaviB BUILIOi OCBITH
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Hooamoxk A
Taomung Al

Omnuc xkpurepiiB Bixnosianocti OIl BUMoram craHaapTy BUILOI OCBIiTH Ta

MeTOAMKA IX OLiHIOBAHHA [5]

Kpurepiit [TapameTpu OLIIHIOBaHHS BiAMIOBIAHOCTI
Kpurepiii 1. 1. OcBiTHS TporpaMa Jae MOXJIMBICTB JOCSTTH Pe3yJIbTaTiB HABUAHHS,
[IpoextyBanHs BU3HAYEHUX CTaHJAPTOM BHILOI OCBITH 32 BiIOBIIHOIO CTICI[IAJIbHICTIO

OCBITHBOI ITPOTrpaMH

Ta piBHEM BUIIOI OCBITH. 3a BiJICYTHOCTI 3aTBEpP/KEHOTO CTaHIAPTY
BUIIIO1 OCBITH 32 BiJIOBIJHOIO CHEIiaJIbHICTIO Ta PIBHEM BUIIOi OCBITH
IpOTpaMHi pe3yabTaTH HAaBYAHHS 3aTBEPDKYIOTHCS 3aKJIaJOM BHIIOi
OCBITM 1 MarwTh BiANOBiZaTM BuMoraM HarioHanbHOT paMKu
KkBaiGhiKaIii i BIAMOBITHOTO KBATi(DiKaIIfHOTO PiBHSL.

2. 3MICT OCBITHBOI MpOrpaMH TIOBHUHEH BpPaxOBYBATH BUMOTHU
BIAMOBIAHUX MpodeciHHuX cTaHmapTiB (3a HasBHOCTI). OCBITHI
MpOrpamMH, 110 NepeadayaroTh NPUCBOEHHS podeciiiHuX KBasiikaiiii,
MaroTh 3a0e3rneuyBaTH BUKOHAHHS BHUMOT BIJMOBITHUX MpOQeciifHuX
CTaHJIapTiB.

3. OcBiTHS mporpamMa NOBHHHA MaTH YIiTKO COPMYJILOBaHY METY, fKa
BIJIOBIJIa€ Micii Ta CTpaTerii 3aKiIaly BUIOT OCBITH.

4. Merta OCBITHBOI MpOrpaMy Ta TMPOrpaMHl pPe3yibTaTH HaBYAHHS
MMOBMHHI BU3HAYATHCS 3 YpaxXyBaHHIM NOTPeO 3a1HTEPECOBAHNUX CTOPIH.

5. MeTta OCBITHBOI ITPOrpaMU Ta MPOrPaMHI Pe3yJIbTaTH HaBYAHHS CII1]
BHM3HAYATH 3 ypaxyBaHHAM TEHACHLINH PO3BUTKY HAyKH, CIEL1abHOCTI,
PUHKY TIpaili, Taly3eBOro Ta PETIOHAJBHOTO KOHTEKCTY, a TaKOX
JIOCBITy aHAJIOT1YHHUX BITUM3HSIHUX Ta 1IHO3EMHUX OCBITHIX ITpOTpam.

Kpurepiii 2.
CtpykTypa Ta 3MICT
OCBITHBOI ITpOTrpamMu

1. OGcsAT OCBITHBOI MpOrpaMu Ta OKPEMHUX OCBITHIX KOMIIOHEHTIB (y
KpenuTtax E€BpPOINEWCHKOT KpeauTHOI TpaHC(hEepHO-HAKOTHUIYBAIBHOI
CHUCTEMH) TTOBUHHI BIMOBIJATH BUMOTaM 3aKOHOJIAaBCTBA 11010 00CATY
OCBITHIX TMporpaM [Jjisi BIAMOBIAHOTO PIBHSA BHINOi OCBITH Ta
BIJIMOB1THOT'O CTAHJAPTY BHIIOI OCBITH (32 HAsSBHOCTI).

2. 3MICT OCBITHBOI IMPOrpaMy MOBUHEH MAaTH YITKY CTPYKTYpY; OCBITHI
KOMITOHEHTH, BKIIFOYEHI JI0 OCBITHBOI MPOTpaMH, MOBUHHI CTAHOBUTH
JOTiYHY B3a€EMOIOB’SI3aHY CHUCTEMy Ta B CYKYIHOCTI JlaBaTH
MOJJIMBICTh JOCSATTH 3asBJICHOI METH Ta MPOrPAMHHUX PE3YJIbTaTiB
HaBYaHHS. 3MICT OCBITHBOI MpOrpamMH IIOBHHEH 3a0e3leuyBaTu
(dbopmyBaHHs 3arajibHOKYJIBTYPHHUX Ta IPOMAJITHCHKHIX
KOMIIETEHTHOCTEH, JIOCATHCHHS NPOTPaMHUX PE3yJIbTaTiB HAaBUaHHS,
o nependayaroTh TOTOBHICTH 3/100yBada CaMOCTIMHO 31HCHIOBATH
aHaJI3 Ta BU3HAYaTH 3aKOHOMIPHOCTI CYCIIUJIBHUX MTPOIIECIB.

3. 3MICT OCBITHBOI MpOrpaMH IIOBHUHEH BIANOBIIATH IPEAMETHIN
00yacTi BHM3HAYEHOI IS Hel CIeliaibHOCTI (CHemiaIbHOCTeH, SKIIO
OCBITHS IPOrpamMa € MiKAMCIHUILIIHAPHOIO).

4. CTpykTypa 1 3MICT OCBITHBOI HpPOrpaMu TOBHHHI MependadaTi
MOJJIMBICTh 751 (POPMYBaHHS 1HIUBIAYaJIbHOI OCBITHBOI TPAEKTOPIi,
30KpeMa uepe3 I1HIUBIAyalbHUl BUOiIp 3700yBayaMy BHIIOi OCBITH
HaBYAJIbHUX JUCIMILIIH B 00Cs31, Iepe10ayeHOMY 3aKOHOJABCTBOM.

5. OcBiTHS mporpama Ta HaBYaJdbHHUI IUTaH TIOBMHHI mependavyatu
MPAaKTHYHY MATOTOBKY 3/100yBayiB BHUILOI OCBITH, sIKa J1a€ MOXKJIHBICTh
3100yTH KOMIIETEHTHOCTI, MOTpiOHI Ans mopanbinoi mpodeciitHoi
TUSITTBHOCTI.
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6. OcBiTHS IIporpama MOBUHHA MependadaTu HaOyTTs 3700yBadaMu
BHIIOi OCBITH COIIIAJIbBHUX HABHUOK.

7. OO0car OKpeMHX OCBITHIX KOMIIOHEHTIB (y KpexuTax
€BporeichKoi KpeauTHOI TpaHChepHO-HAKOMUYIYBAIbHOI CHCTEMH)
NIOBMHHA Bi/IMOBIaTH 3aKOHOAABCTBY, (DaKTUIHOMY HABAHTAKEHHIO
3100yBayiB, Ta IPOTPAMHUM pe3yJIbTaTaM HaBYAHHSL.

8. CTpyKTypa OCBITHBOI MPOrpaMH, OCBITHI KOMIIOHCHTH TOBHHHI
3a0e3neuyBaT MPAaKTUKOOPIEHTOBAHICTh OCBITHBOI Mporpamu abo
y3TO/DKEH1 13 3aBIAaHHAMH Ta OCOOJMBOCTSMH IyasbHOI (popmu
3m00yTTsi ocBithm (y pasi peamizamii miei (opmm Ha OCBITHIM
porpami).

9. OcBiTHS 1mporpaMa TMOBHHHA 3a0e3meuyBaTu  HaOyTTH
3m00yBayaMH BHIOi OCBITH KOMIIETEHTHOCTEH, HaNpaBJICHUX Ha
JOCATHEHHS TNo0anbHUX LiJe crajmoro po3BuUTKy a0 2030 poky,
nporoJyomeHux pesonorliero ['enepanbHoi AcamoOnei Opranizarii
06’ eananux Hariil.

Kpurepiii 3. Joctyn 1. IlpaBuna mnpuiloMy Ha HaBYaHHS 3a OCBITHBOIO MPOTPaAMOIO
JI0 OCBITHBOI IIporpamu | yKiaJeH1 BianoBigHo 1o Ymos (Ilopsnaky) mpuilomy Ha HaBYaHHS
Ta BU3HAHHS JUIs 3100y TTS BUIIOI OCBITH MMOBUHH1 OyTH YITKUMH Ta 3p03yMIUINMH,

pe3yNbTaTiB HABYAHHS | HE MICTHTH JUCKPUMIHAIIMHUX TIOJIOKEHb Ta OMPUIIIOIHEHI Ha
odiriifHOMY BeOCaiTI 3aKjIaay BHIIOI OCBITH.

2. llpaBuna mnpuiioMy Ha HaBYaHHS 3a OCBITHBOIO MPOTPaAMOIO
MIOBUMHHI BPaXxOBYBAaTH ii 0COOJIMBOCTI.

3. 3aknaj BWINOI OCBITHM y MEXax OCBITHBOI IPOTpaMH TOBHHEH
3MIACHIOBAaTH BHU3HAHHS MPOrPAMHUX pE3yJIbTaTiB HaBYaHHS Ta
kBamidikarii, 3100yTUX HA IHIIMX OCBITHIX Mporpamax (30Kkpema I
gac akajaeMigyHoi MoOUTbHOCTI). Take BU3HAHHS CiA 3MIMCHIOBATH
BIAMOBIAHO A0 YITKUX 1 3pO3yMIIMX TpaBWJ, IO HE CyIlepedarhb
HaI[lOHAJILHOMY 3aKOHOJABCTBY Ta MDKHAapOJHMM aKTaMm, IO €
JOCTYMHUMH Ui BCIX YYaCHHUKIB OCBITHBOT'O IPOILIECY Ta SIKUX
MOCIIZOBHO JOTpUMYIOThCs. [Ipoueaypa ta npuilHsTI pillieHHs Mpo
BU3HAHHS HAJIC)KHUM YMHOM CJIiJ AOKYMEHTYBAaTW BIAMNOBIIHO /0
3aKOHO/IABCTBA.

4. 3axman BHILOI OCBITHM y MEXaxX OCBITHBOI IpOTrpamMu IMOBUHEH
31ACHIOBATH BU3HAHHS PE3YJIbTATIB HABUAHHS, 3J00yTUX HUIIXOM
HedopmanbHOi Ta/abo iHGOpMabHOI OCBITH. Take BU3HAHHS CIiJ
3MIACHIOBATH BiJMOBIAHO N0 YITKUX 1 3pO3YMIIMX MHpPaBHI, L0 HE
cylepedaTh 3aKOHOJABCTBY, Ta € JOCTYIMHUMU JJIsl BCIX yYACHHUKIB
OCBITHBOTO MPOLIECY.

Kpurepiii 4. Hapuanus | 1. OcBiTHIl mpoliec MOBUHEH BiJIMOBIIaTH BUMOTaM 3aKOHO/IaBCTBA.
1 BUKJIaIaHHA 3a MeTtoau, 3aco0M Ta TEXHOJIOTiI HaBYaHHSA 1 BHKIAJAHHSI ITOBHHHI
OCBITHBOIO IIPOTPaMoOI0 | CHPHATH JOCATHEHHIO 3asBJIEHUX Y OCBITHIH Hporpami MeTH Ta
OpPOrpaMHUX  pe3yibTaTiB HaBYaHHS, BIANOBIIaTH BHUMOTaM
CTYJIEHTOILIEHTPOBAHOTO TMIAXOJAYy Ta NPUHIMIAM aKaJeMiuyHOL
cB00OOIN.

2. YciM ydYacHHUKaM OCBITHBOI'O MpOLIECY IOBHHHA CBOEYACHO
HaJlaBaTHCs JIOCTYIHA 1 3p0o3yMisia iH(popMallis o0 LijeH, 3micTy
Ta TPOrpaMHHUX pe3yJbTaTiB HaBUaHHS, MOPSJIKY Ta KpUTEpiiB
OLIIHIOBAHHS B MEXKaX OKPEMMX OCBITHIX KOMIIOHEHTIB (y (opmi
po6oY0i mporpamMy HaBYAJIbHOI AUCIHUILIIHY, CH1adyca).
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3. 3akmajg BUIIOI OCBITM MOBHHEH 3a0e3MeuyBaTH MO€IHAHHS
HaBYaHHS 1 JIOCHI/DKEHB IIiJ] Yac peami3aiii OCBITHBOI Mporpamu
BIIMIOBITHO O pIBHA BHUIIOI OCBITH, CIEMIaJbHOCTI Ta METH
OCBITHBOI ITPOTPaMH.

4. IlenaroriyHi, HAyKOBO-TIeIarOTi4Hi, HAYKOBI MPAIliBHUKU TOBHUHHI
CHCTEMaTHYHO OHOBJIIOBATH 3MICT OCBITHIX KOMIIOHEHTIB Ha OCHOBI
HAYKOBHUX JIOCSITHEHbB 1 Cy9aCHHUX MPAKTHUK Y BIAMOBIAHIN Tajy3i.

5. HaBuaHH$, BUKJIQIaHHS Ta HAyKOB1 JTOCITIKEHHS TMOBHUHHI OyTH
NOB’sI3aHl 3 IHTCPHAIIOHAI3AIIEI0 [ISIBHOCTI 33  OCBITHBHOIO
IPOTrPaMOI0 Ta 3aKJIaTy BHIIOI OCBITH.

Kpwurepiii 5. 1. @®opMu KOHTPOJBHUX 3aXOJIB Ta KpUTEpll OLIHIOBaHHS
KonTponbHi 3axoau, 3100yBaviB BUILOI OCBITU MOBHHHI OyTH YITKUMH, 3pO3yMUINMH,
OLIIHIOBAHHS JlaBaTH MOXJIMBICTb BCTAHOBUTHU JOCATHEHHS 3/100yBadeM BHILOT
3100yBayiB BUIIOT OCBITM pE3yJIbTATIB HAaBYaHHS JJIsI OKPEMOTO  OCBITHBHOTO
OCBITH Ta akajieMiuyHa KOMIIOHEHTa Ta/abo0 OCBITHBOI MporpaMM B IJIOMy Ta
0OpPOYECHICTh OTIPUJIIOTHIOBATHUCS 3a3/1aJI€T1/Ib.

2. ®opmu arecrailii 3700yBaviB BHUIOT OCBITH MTOBUHHI BINOBIAATH
BUMOTaM CTaHJApPTy BUINOi OCBITH (3a HasBHOCTI). Pe3ynbratn
HaBYaHHS TIOBUHHI TMIATBEP/PKYBATUCS pPe3yJbTaTaMH €JIUHOTO
JIEpKABHOTO KBaNi(iKalifHOrO ICOUTY 3a CHELIaJbHOCTIMHM, 3a
SKHUMH BIH 3aIIPOBaJKEHUI.

3. [loBuHHI OyTH BU3HAYEHI YITKI Ta 3pO3yMLI1 IpaBUIia MPOBEACHHS
KOHTPOJIBHUX 3aXOJiB, M0 € JOCTYMHUMH ISl BCIX YYaCHHKIB
OCBITHBOT'O TIPOIIECY, 3a0e3MeuyBaTH 00’ EKTUBHICTh €K3aMEHATOPIB
(oXOTUTIOBATH MPOIIEYPH 3aMl00IraHHsI Ta BPETYIIOBaHHS KOHDIIKTY
IHTepeciB), BH3HA4YaTH TIOPAJIOK  OCKAPXKEHHS  Pe3yJIbTaTiB
KOHTPOJIBHUX 3aXOZIB 1 iX MOBTOPHOTO MPOXOKEHHS, Ta SKUX
TTOCJTIZIOBHO TJOTPUMYIOTHCS 1] Yac peajtizallii OCBITHOI MPOTPaMH.
4. YV 3akmani BUIIOI OCBITH MOBHHHI OyTH BHM3HAYEHO YITKI Ta
3pO3yMUII  TIOJNITHKY 1 TIPOLEAypH JOTPUMAHHS —aKaJeMidHOl
TO0OpOYECHOCTI, SKHX IOCTIZIOBHO CJiJl JOTPUMYBATHCS BCIM
y4acCHMKaM OCBITHBOTO TIPOIECY MiJ dYac peamsanii OCBITHbOI
nporpaMu. 3akiaj BHINOI OCBITM MOBHUHEH MOMYJISIpU3YyBaTH
aKaJIeMiuyHy J0OpOoYeCHICTh (HacaMIiepe] uepes ii iMIIeMeHTaIlIio Y
KyJbTYypy SIKOCTI 3aKiaJy BHILOI OCBITH) Ta BUKOPHCTOBYBATH
BIJIMOBI/IHI TEXHOJIOT1YHI pIIIEHHS SK 1HCTPYMEHTH NPOTHUIIT
MOPYIIESHHSM aKaIeMIYHOI TOOPOYECHOCTI.

Kpurepiii 6. JIronceki 1. Buknagaui, 3amydeHi 10 peajizailii OCBITHBOI TPOrpamu, 3 OTJIs Iy
pecypcu Ha ix kBamigikamiro Ta/abo mpodeciiHUN TOCBIA MOBUHHI OyTH
CIIPOMO’KHI 320€3MEeYUTH OCBITHI KOMIIOHEHTH, SIKi BOHU PEalli3yloTh
y MEXax OCBITHBOI MpOrpamMH, 3 ypaxyBaHHSIM BHMOT IIOJIO
BUKJIJIa4iB, BU3HAYCHUX 3aKOHOJIABCTBOM.

2. Tlpouenypu KOHKYPCHOTO BiZOOpY BMKJIAQJadiB MOBUHHI OyTH
OPO30pUMH,  HEJUCKpUMIHAIIMHUMH,  JaBaTH  MOJXKJIMBICTh
3a0e3neunuTH MOTPIOHUI piBeHb IXHBOrO NpPOQECIOHATIZIMY Ui
YCHILIHOI ~ peaii3amii OCBITHbOI MpOrpaMu Ta  MOCHIZOBHO
3aCTOCOBYBATHUCH.

3. 3akmaj BUIIOI OCBITM MOBMHEH 3ajly4yaTd poOOTOAABLIB, iX
opraizauii, npodecioHaNiB-MPaKTHKIB Ta EKCIEPTiB Taly3i [0
peatizaiiii OCBITHbOTO MPOIIECY.

122



[Tponosxxenns Tadbnuiri Al

4. 3axJia BUIIOI OCBITH MOBHHEH CIPUATH IPOPECiiHOMY PO3BUTKY
BUKJIQ/Ia4iB yepe3 BJacHI mporpamu abo y cHoiBmpami 3 IHIIMMHU

OpraHizauismMu, 320X04yBaTH PO3BUTOK BUKJIAJAlbKO1
MaNCTEPHOCTI.
Kpurepiii 7. OcBithe 1. HapuanpHo-MeTOAMYHE 3a0€3MEYEHHS OCBITHBOI MPOTPaMH,
CepeIOBUILE Ta ¢iHaHCcOBI Ta  MaTepiaJibHO-TEXHIYHI  pecypcu  (mporpamue
MaTepialibHI pecypcH 3a0be3neueHHs, oOJaaHaHHA, Oi0mioTeka, iHImA iHQpacTpyKTypa

TOIIIO) TIOBUHHI 3a0€3MeYyBaTH JOCATHEHHS BU3HAYCHUX OCBITHHOIO
IPOTPaMOI0 METH OCBITHBOI POTrpaMu Ta MPOTPaMHHUX Pe3yJIbTaTiB
HaBYaHHSI.

2. 3akJsaj] BULIO1 OCBITH MIOBUHEH 3a0€e31eyyBaTH JI0CTYIl BUKJIaJayiB
1 3100yBaviB BHIOI OCBITH JI0 BIANOBIIHOI 1HPPACTPYKTypu Ta
1H(pOopMaLIHHUX pecypciB, NOTPIOHUX JUIsl HABYaHHS, BUKJIAAALbKO1
Ta/ab0 HaAyKOBOI [iSJIBHOCTI B MeXaX OCBITHBOI IPOrpaMuy,
BIJITOBIAHO 10 3aKOHO/IaBCTBA.

3. OcBiTHE cepeloBUIllE TIOBHHHO HaJaBaTH  MOXJIMBICTb
3a/I0BOJILHUTHU TOTpeOu Ta iHTepecH 3/100yBayiB BUIIOI OCBITH, fKi
HABYaIOTHCS 32 OCBITHBOIO MPOrpamMoro, Ta OyTH OE3MEUHUM IS iX
KUTTSA, (HI3UIHOTO Ta MEHTAIBHOTO 3/I0POB 1.

4. 3aknam BUIIOI OCBITM TOBHHEH 3a0e3le4yyBaTH OCBITHIO,
oprasizauiiiny, iHQopmaiiiiHy, KOHCYJIbTaTHBHY Ta COLIaJIbHY
MIATPUMKY, MIATPUMKY (I3UYHOTO Ta MEHTAJIBHOTO 3/I0pOB’S
3100yBaviB  BHIIOI OCBITH, $KIi HABUYAlOThCS 32 OCBITHBOIO
MIPOrPaAMOIO.

5. 3akiaz BUIOT OCBITH IOBUHEH CTBOPIOBATH JAOCTATHI YMOBH 111010
peamizamii mpaBa Ha OCBITY IS 0Ci0 3 OCOOJMBUMH OCBITHIMH
noTpedaMu, siKi HABYAIOTHCSI 32 OCBITHBOIO ITPOTPaMOI0.

6. HasBHI yHOpPMOBaHI AaHTHKOPYIIIAHI TOJITHKH, IPOLEITypH
pearyBaHHs Ha BUITQJKU I[bKyBaHHS, TUCKPUMIHAIIl1, CEKCyallbHOTO
JIOMaraHHs, 1HIIMX KOH(IIKTHUX CUTYaIlii, TOBUHHI OyTH JOCTYIIHI
JUIsl BCIX YYacCHHUKIB OCBITHBOTO MPOIECY, SKUX CIIJ IOCTiOBHO
JOTPUMYBATHCS ITiJ1 Yac peatizallii OCBITHbOI TPOrpPaMH.

Kpurepiii 8. 1. 3axmax BUINOI OCBITH MOBHHEH IIOCIIOBHO 3I1HCHIOBATH
BuyTtpimne BU3HAUEHI HUM TMPOLEAYpU  pO3pOOJICHHS, 3aTBEPKCHHS,
3a0e31eYeHHS IKOCTI MOHITOPHHTY Ta MEPIOAMIHOTO MEPETJISITY OCBITHROI MPOTPAMH.

OCBITHBOI ITpOrpamMu 2. 3m00yBayi BHILOI OCBITH Oe3MOcepeHhO Ta Yepe3 BiAMOBIAHI

OpraHu CaMOBpsAyBaHHS IOBHHHI OyTH 3ajly4eHi JIO MpoIecy
NEPIOIMIHOTO MEPETIISAY OCBITHBOI MPOrpaMH Ta THIIUX HPOIETYP
3a0e3neuyeHHs i AKoCTi sk mapTHepu. [Iponosuiii 3100yBaviB BUILIOT
OCBITH CJIiJT OpaTH 0 YBarH I1iJl 9ac NEPEryIsay OCBITHbOI MPOrPaMH.

3. PobGoromaBii Oe3mocepeaHbO Ta/abo dYepe3 CBOI 00’ €IHAHHS
NOBMHHI OyTH 3ajlyyeHi A0 MEepiOAWYHOIO Meperisay OCBITHbOT
IporpaMH Ta IHIIMX MpoLeayp 3a0e3MnedeHHs 11 SIKOCTI SIK MapTHEPH.
4. B 3aiagl BUIIOI OCBITM NOBMHHA OyTH HasBHa NpPaKTHKa
30upaHHs, aHai3y Ta BpaxyBaHHsS 1H(opMamii I0J0 Kap’ €pHOro
IIISXY BUIYCKHHMKIB ~ OCBITHBOI Mporpamu (KpiM  BHIAJKY
IPOXOJDKEHHS aKpeIuTallii Brepie).
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5. Cucrema 3a0e3mneyeHHs SIKOCTI 3aKJIay BHIIOi OCBITH NMOBHHHA
3a0e3neuyBaTd BUYAaCHE pearyBaHHS Ha pPe3yJbTaTH MOHITOPHHTY
OCBITHBOI TpOrpaMu Ta/ab0 OCBITHBOI MIsUNIBHOCTI 3 pearizaiii
OCBITHBOI TpOTpaMu, 30KpeMa 3IiMCHEHWH depe3 ONUTYBAaHHS
3aiHTEPECOBAHUX CTOPIH.

6. Pe3ynibraTi 30BHINTHLOT0 320€31IEUCHHS IKOCT1 BUIIIOT OCBITH CITiJT
OpaTy 70 yBaru IiJ| 4ac Meperisiy OCBITHBOI MPOrPaMH.

7. B akazmemiuHid CHITBHOTI 3aKiagy BHUIIOI OCBITH IOBHHHA
(dbopMyBaTUCST KyJbTypa SKOCTI OCBITH, IO CIPHSE MOCTIHHOMY
PO3BUTKY OCBITHBOI MpPOTpaMH Ta OCBITHBOI MisSUIBHOCTI 3a III€IO
POTrPamMolo.

Kpwurepiii 9.
[Ipo3opicTs Ta
MyOIIYHICTD.

L]eu kpumepiu cnio
3acmocogysamul 3
VPAXYBAHHAM UMO2 MA
0OMedHCeHb U000
ONPUNIOOHEHHS
ingpopmayii 3
0OMedHceHUM
00Cmynom,
6CMAHOBNEHUX
3AKOHOOABCIBOM.

1. BusHayeHi 4iTKI Ta 3pO3yMUIl MpaBWia 1 MPOUEAYPH, IO
peryJioTh TpaBa Ta OOOB’SI3KM BCIX YYaCHUKIB OCBITHBOTO
MpoI1ieCcy, MOBUHHI OyTH JOCTYIMHUMU JJIsi HUX Ta SIKUX MOCIIJOBHO
CJIJT AOTPUMYBATHUCS 1] Yyac peaiizallii OCBITHbOI IPOrpaMu.

2. 3aksaj BUIIO1 OCBITH HE TI3HIIIE HIXK 3a MICSIb J0 3aTBEPIKEHHS
OCBITHBOI Iporpamu abo 3MiH 0 Hei NOBUHEH ONPUIIIOHIOBATH Ha
cBoeMy o¢iuiiHOMYy BeOCalTi BIANOBITHUM NPOEKT 13 METOIO
OTPUMAaHHS 3ayBa)K€Hb Ta MPOMO3HUIII] 3aIHTEPECOBAHUX CTOPIH.

3. 3aknaja BUIIO1 OCBITH MMOBUHEH 3a0€3MEUUTH Ha CBOEMY BeOCailTi
BIIKpUTUH JocTyn A0 iH(opmalii Ta JOKYMEHTIB BIANOBIIHO 10
3aKOHO/IaBCTBA.
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Tabauusa b1

Kpurepii i pe3yJabTaru BUMiplOBaHHS HA0yTHX KOMIIETEHTHOCTEH 3100yBaYamMu
AUCTAHUINHOI OCBITH (IJIA eK3aMeHY, KYPCOBOI'0 MPOEKTY (P00OTH), IPAKTHKH,
arecrauiiHoro (kpajiikaniiiHoro) eksameny) [25]

Cyma GauiB 3a
100 G6anmpHOIO
IIKAJIOk0

Ouinka B ECTS
Ta 3a
HAI[IOHAJILHOO
IIKAJI0I0

Kpwurepii omiHioBaHHS 1 pe3yIbTaTH BUMipIOBAHHS
HaOyTHUX KOMIIETEHTHOCTEH 3100yBauaMi OCBITH

90-100

A / BiIMIHHO

3100yBad OCBITH JEMOHCTPYE CHUCTEMAaTH4HI, TJIMOOKI, IPyHTOBHI,
CTIMiKI 3HaHHS HaBYaJIbHOIO MaTepiady B 00cs3l, 110 BIANOBIJIAE
3MICTY AMCLUMIUIIHYM; BMIE peali3yBaTd TEOPETUYHI MOJIOXKEHHS MPU
BUKOHAHHI NPAaKTUYHUX 3aBJaHb, aHaJ3yBaTH OTpUMaHl JaHi Ha
OCHOBI HaOyTHX 3 JIaHOI Ta CYMDKHUX JWUCLUUIUIIH 3HaHb Ta yMiHb;
OOIPpYHTOBaHO TMpHilMae MpaBWIbHI PINIEHHS B HECTaHJIAPTHUX
CUTYyalisX; NPOSBJSE BMIHHSI CaMOCTIMHO CTaBUTH 1 BUPILIyBaTH
[OCTABJIEHI 3aBJIaHHS, AKTUBHO BKJIIOYAETHCS B AMCKYCIIO; MOXKE
apryYMEHTYBATH 1 BIJICTOIOBATH BJIIACHY MO3HIIIIO

82-89

B / no6pe

3n100yBad OCBITM JEMOHCTPYE€ TJIMOOKI 1 TpPYHTOBHI 3HAHHS
HaBYAJILHOTO  MaTepiasly 3a 3MICTOM  JHWCIMIUIIHH;  BMI€E
3aCTOCOBYBATH TEOPETHUYHI TIOJOXKEHHS TiJ dYac BUKOHAHHS
MPaKTUYHUX 3aBJlaHb, MPOTE JOMYCKAa€ OKPEMI HETOUHOCTI; BMI€
CaMOCTIHHO BHSIBUTH 1 BUIIPABUTH JOIYIIEHI IIOMUJIKH, X KIJTBKICTh
HE3HAYHA, BOJIOJIE€ CYYaCHHMH METOJUKAMH 1 METOJaMH
PO3paxyHKIB 3 TaHOT TUCHIUTLIIHA; POOUTH apTYMEHTOBaH1 BUCHOBKH;
pO3yMi€ 3B’S30K MDK CYMDKHUMH JUCIMIUTIHAMH, BHKOPUCTOBYE
3HAHHS, aHATI3y€e Pi3HI €KOHOMIYHI SIBUIIA, TPOIECH; CAMOCTIMHO
KOPHUCTYETHCS TIOAATKOBUMH JDKEpesIaMu 1H(popMaIIii

74-81

C / nobpe

3100yBa4 OCBITH BUSBIIAE T00pI 3HAHHS HABUAJIHLHOTO MaTepiay 3a
3MiCTOM HaBYaJIbHOI IUCIUILIIHH, aJie IOMYCKA€ HECYTTEBI TTOMUJIKH
IpY BUKOPHCTAHHI TEOPETUYHUX TOJOXKEHb ITJI YaC BUKOHAHHS
NPaKTUYHUX 3aBJaHb;, BMI€ 3aCTOCOBYBATH HABYAIbHI MaTepiaau y
CTAaHJAPTHHUX CUTYAIliIX Ta 3a0BOJICHHI NMPAKTHYHUX TOTPEO; BMI€
aHali3yBaTH, pPOOWUTH BHCHOBKH, CaMOCTIHHO KOPHCTYETHCS
JOJATKOBUMHU JDKEpesaMu iH(popMailii; 00rpyHTOBaHO BUKOPUCTOBYE
TEPMIHOJIOT10 Ta GyHTaMEHTAIbHI MOJIOKEHHS

64-73

D / 3amoBuisHO

3100yBau OCBITH BUSBIISIE MI€BHI 3HAHHS HaBUAIBHOI'O MaTepiany 3a
3MICTOM HaBYaJIbHOI IUCIUILIIHHU, IPABUIIBHO 1 JJOTTYHO BiATBOPIOE il
3MICT; JJEMOHCTpPY€ MEBHI BMIHHS MiJ Yac BUKOHAHHS MPAKTHUYHUX
3aBJaHb, BHUKOHY€ CTaHAApPTHI (TUMOBI) 3aBJaHHS MPAKTHUYHUX
3aB/JaHb; PO3YMi€ OCHOBHI B3a€MO3B’SI3KM MK JUCHUIUTIHAMH Ta
NPaKTHYHUMHU TOTpebaMu, IO € BHU3HAYaIbHUMHU B KypCi, MOXeE
MOBEPXHEBO aHAJII3yBaTH IMOJ1i, CUTYallli, poOUTh IEBHI BUCHOBKH; 3
JOTIOMOTOI0 BUKJIa/lada MOXE BHPIITyBaTH MOMAIOHI 3aBIaHHS, alie
JIONTYCKA€ 3HAUHY KUIBKICTh HETOUHOCTEH 1 IpyOuX MOMMIIOK

60-63

E / 3apoBiibHO

3nm00yBau OCBITH JEMOHCTPY€ HEMOBHI 3HAHHS HaBYAJIbHOTO
MaTepiaiy, JIMIIE YaCTKOBO OMaHyBaB 3MICT JUCIUILTIHM; JOMYCKAE
CYTT€BI MOMWIKH NPU BUKOHAHHI MPAKTUYHUX 3aBJIaHb; HE MOB’I3Y€
6a30Bi (hyHIaMEHTaJIbHI NOJ0XKEHHS 3 IPAaKTUYHUMU NOTpedaMu

125




Kinens tadmum b1

35-59

FX/
HE3aJ0BLJIBHO

3100yBay OCBITH JIMILIE YAaCTKOBO ONAaHYBaB HABUYAJLHUI MarTepiai
JMCLUUIUTIHKA, HE OpIEHTYeThCsl B 11 3MicTi, moTrpedye CyTTe€BOT
JONIOMOTH TpM BUKOHAHHI NPAKTUYHUX 3aBJaHb, JEMOHCTPYE
He3HaHHA  0a30BMX  (YHOAMEHTAIBHUX  [OJIOKEHb,  IPH
€K3aMCHAIIMHOMY KOHTPOJII BUKOHY€e He Oumbmie 15 % 3arambHoi
KIJIbKOCTI 3aBJJaHb

0-34

F/
HEe3a40BJIBHO

3nm00yBad He OMaHyBaB HABYAILHUN MaTepiall TUCIUIUTIHY, HE 3HAE
HAYKOBUX (paKTiB, BA3HAUYEHB, HE OPIEHTYETHCS B MIEPUIOPKEPETIax Ta
PEKOMEHIOBaHIH JIiTepaTypi, y HhOTO BiJICYTHE CHCTEMHE MUCJICHHS,

NpaKTUYHI HABUYKH HE chopMOBaHi

Taoauusa b2

Kpurepii i pe3yJabTaTu BUMiplOBaHHS HA0yTHX KOMIIETEHTHOCTEH 3100yBaYaMu
AUCTAHIIMHOI OCBITH (IJIs 3aXMCTYy KBaJdi(ikaniiiHoi podoTn) [26-28]

Cyma
0ajiB 3a
100
0aJILHOIO
HIKAJIOK0

Or1iHka B
ECTS Ta
3a
HallOHAJIb-
HOIO
IIKAJIOI0

KpuTepii oniHioBaHHS 1 pe3yJbTaTH BUMIPIOBaHHS
Ha0yTUX KOMIIETEHTHOCTEN 3100yBauaMu OCBITH

PiBeHb KOMTIE-
TEHTOCTI

90-100

A/
BIAMIHHO

OniHka BHUCTaBISETHCS 3a KBamiQikaliiiHy poooTy,
sIKa HOCUTB JTOCJIITHUIIBKUAN XapakTep, oopMiieHa 3a
BUMOTaMH, SIK1 TIpe sIBISIOTHCS 10 KBaTi(iKaIriiHux
pobiT, MaTepian BUKJIAJIEHO JIOTIYHO 1 MOCIIIOBHO 3
BIAIIOBIAHUMM BHCHOBKaMu. Po0oTa Mae MMO3UTUBHI
BIITYKHW HAYKOBOT'O KEPIBHUKA 1 pEIICH3EHTA.

[lin yac 3axmcTty 3100yBa4 OCBITH JEMOHCTPYE
TPYHTOBHI TJIMOOKI 3HAHHS 3 MUTaHb TEMHU, BIIHHO
oriepye JaHUMHU JOCTIIPKCHHS, BHOCUTh IPOITO3HUIIIT
[0 TeMi JOCHIIKEHHs, IIiJ Yac JOIOBiJI BMIJIO
BUKOPHUCTOBYE TIPE3EHTAI[I}0, BICBHEHO 1 JIOKJIAIHO
BIJIIIOBI/IA€ HA ITOCTABJIEH] 3alIUTaHHS

Bucokui
(TBOpUMIA)

82-89

B / no6pe

O1iHKa BHUCTaBISIETHCSA 3a KBamidikaimiiiHy poOoTy,
sIKa HOCHTb JIOCIIITHUIIbKUN XapakTep, opopmiieHa 3a
BUMOT'aMHU, SIKI TIPE ABJISIFIOTHCS 10 KBai(iKaiiHux
po0iT, MaTepiay BUKIIAJIEHO JIOTIYHO 1 MOCIIIOBHO 3
BIIOBIIHUMH BUCHOBKaMu. PoOorta Mae IIO3UTHUBHI
BIJI'YKH HAYKOBOT'O KEPiBHUKA Ta PEIICH3CHTA.

Ilin wac 3axucty 3100yBau OCBITH JIEMOHCTPYE
JOCTaTHI 3HAHHSA 3 TNHTaHb TEMH, ONEPYE TAHUMHU
JIOCITIJDKEHHS, i Yac JOMOB1JIl BMIJIO BUKOPHCTOBYE
Ipe3eHTallito, 6e3 0COOIUBUX TPYIHOLIIB BiMOBIIA€E
Ha TIOCTaBIIEHI 3amUTaHHSA. Y MOBI POOOTH € JHIle
HE3HAYHI IOMHUJIKH 1 HETOYHOCTI

JlocraTtHiit
(KOHCTPYK-TUBHO-
BapiaTUBHUM)
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74-81 | C/nobpe | OuiHka BHCTaBISA€ThCS 3a KBamidikamiiiHy poOorty, HocrartHiii
sIKa HOCUTb JIOCTITHUIIBKUI XapakTep, ohopmiieHa 3a (KOHCTPYK-
BUMOTaMH, SIKi TIpeJ’ IBJISIFOTHCS 10 KBaJi(iKaiifHux TUBHO-

po0iT, MaTepiall BUKJIAICHO JIOT1YHO 1 TOCTIZIOBHO 3 | BapiaTUBHUK)
BiJIIOBIITHIMH BUCHOBKaMH. Po0OoTa Mae mo3uTHBHI
BIITYKH HAyKOBOTO KEpiBHMKA Ta peleH3eHTa. B
peleH3ii pereH3eHTa € He3HaYHi 3ayBaKCHHSI.

Ilin wac 3axucty 3700yBau4 OCBITH JEMOHCTPYE
JOCTaTHI 3HAHHA 3 NHTaHb TEMH, ONEPY€E TAHUMHU
JOCHI/DKEHHS, TMiJ 4Yac JONOBiJli BHKOPHCTOBYE
MPE3EHTAIlII0, BIAMOBIa€ Ha TOCTABJICHI 3alUTaHHS.
VY cTpykTypi, MOBIi 1 CTUJI1 POOOTH € JHIIIE HE3HAYHI
TTIOMUJIKH 1 HETOYHOCTI

64-73 | D/3anmo- | OuiHka BHCTaBJIs€TbCS 3a KBali(ikaiiiiHy poOorty, Cepenniit
BUIBHO | sIKQ HOCHUTb JIOCIIJHUIBKUN XapakTep, opopmiieHa 3a (penpoayk-
BUMOT'aMH, SIKI TIPE]’ IBJSIFOTHCS 10 KBasIl(PiKaIiiHIX THUBHMI)

pobiT, ane Mae TOBEPXHEBUHM aHali3, Marepiai
BHUKJIQJICHO HEMOCIIIOBHO Ta HEOOIPYHTOBAHO.
PoGota mae 3ayBakeHHS PEIIEH3EHTA MO0 3MICTY Ta
MeTtoauku. Jlo 3axuCTy MiArOTOBJEHA IMPE3CHTAIlIS
JIOTIOB1J, aje HaoyHa iHdopMalis He 3aBXIu
KOMEHTYeThCs. OCHOBHI T€3W pOOOTH PO3KPHTI, aie
HEJI0CTaTHHO OOIPYHTOBAH1, HEYITKO CPOPMYIHOBAHO
BHCHOBKH, TTPOITO3HIIIT 1 peKOMEHAAIII].

[linx wac 3axmcTty 3100yBa4 OCBITH JEMOHCTPYE
HEBIICBHEHICTh, ITOKA3y€ CIa0Ki 3HAHHS MUTaHb TEMH,
HE 3aBXIM Ja€ apryMEHTOBaHI BIAMOBIAI Ha
3amuTaHHsA. Y CTPYKTypl, MOBI 1 CTHiIi poOOTH
3yCTPIYalOThCS MMOMMJIIKH 1 HETOYHOCTI, CEpell AKUX €
3HaYHA KIJIbKICTh CYTTEBUX

60-63 E /3amo- | OuiHka BHUCTaBISEThCSA 3a KBamidikaiiiiHy poOoTy, Cepenniit
BUIBHO | sIKa HOCUTD JOCIITHUIIBKHMA XapakTep, ohopMIIeHa 3a (peripoyk-
BUMOT'aMHU, SIKI TIPE ABJISIIOTHCS 710 KBaTi(iKaiiHux TUBHUI)
pobiT, ajle Mae HEIOCTaTHRO KPUTUYHUHN aHaTi3,
marepiai BUKJIQJICHO HETIOCJIi TOBHO Ta

HeoOrpyHTOBaHO. PoOoTa Mae 3Ha4HI 3ayBa)KCHHS
pelieH3eHTa 100 3MICTy Ta MeToauku. 1o 3axucry
MiJrOTOBJICHA IPE3CHTAIlisl JOIOBiMI, aje Hao4Ha
iH(hopMallis He KOMeHTyeThcsl. OCHOBHI Te€3u POOOTH
PO3KpHTIi, ajge HeIO0CTaTHhO OOIPYHTOBAHI, HEYITKO
chopMyIIbLOBaHO BHCHOBKH, MIPOTTO3HIIIT 1
pEeKOMeHIaIlii.

ITin wac 3axucty 3700yBau OCBITH JEMOHCTPYE
HEBIIEBHEHICTh, MIOKA3y€ CIa0Ki 3HAHHS MUTaHb TEMH,
HE Jla€ BUYEPIHUX 1 apryMEHTOBAaHUX BIIMOBiACH Ha
3alUTaHHS, BIITBOPIOE YACTHHY TEOPETUYHOTO
Mmarepiaiy, BUSBISE 3HAHHA 1 PO3YMIHHS OCHOBHHX
MOJIO’KEHD 1 JIMIIIE 3a JIOTIOMOTOI0 BHKIIaJadya MOXKe
BUIIPABJISATH TOMUIIKH, CEPEJI IKUX € 3HAYHA KUTBbKICTh
CYTTEBUX
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35-59 FX/ OmiHka BUCTaBISETHCS 3a KBaliQikamiiiHy poOoTy, Huszpkuii
HE33J0- | sIKa He HOCHUTH JOCIIJHHUIBKOTO XapakTepy, He Ma€ | (peulenTUBHO-
BUIPHO | aHamily 1 HE  BIANOBiAae  BUMOTaM,  SKi | IPOAYK-TUBHHUN)
npen’ SBISIOTHCS 10 KBaTi(ikamiifHux pooit. Y poboTi
HEMa€ BHCHOBKIB, a00 BOHU HOCAThH JEKJIAPATUBHUI
xapakTep. Y BiOrykax HayKOBOTO KepiBHUKa 1
peleH3eHTa € KpUTUYHI 3ayBaxkeHHs. [lo 3axucry He
HiArOTOBJICHA MPE3EHTALlis TOTIOBI/Ii.

Ilin wac 3axucty 3700yBad OCBITH JEMOHCTPYE
HEBIICBHCHICTh, CJIA0KI 3HAHHS, Yy BIAMOBIIIX Ha
3aMMTaHHS OPUITYCKae rpyOi HOMUIIKU

0-34 F/ OniHka BHUCTaBISETHCS 3a KBaliQikaliiiHy poOoTy, Huzbkuit
HEe3aJ0- | sIKa HE HOCUTbh JOCIIHUIIBKOTO XapakTepy, He Mae€ | (peuenTHBHO —
BUIBHO | aHajmidy 1 HE  BIANOBIJA€E  BUMOraM, Kl | IPOAYK-TUBHUM)
npen’ IBISI0THCA /10 KBamiikauiiHuX poOiT. Y poboTi
HEMae BHCHOBKIB, a00 BOHM HOCATH JI€KJIapaTUBHUM
xapaktep. Y BIATyKaXx HAayKOBOTO KepiBHUKa 1
pelieH3eHTa € KPUTUYHI 3ayBakeHHs. J{o 3axucTy He
I1ITOTOBJICHA TTPE3CHTAIIIS TOTIOBI/II.

[lin yac 3axucty 3100yBay OCBITH HE MOXKE
BIJIMOBICTH Ha JKOJIHE IOCTaBJIEHE 3alMTaHHA M0 ii
TeMi, He 3Ha€ Teopii
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Mooamox B

AHKETA

OuiHoBaHHA BIANOBIAHOCTI NpoLeCy AUCTAHLIMHOI OCBITH 04iKYBAHHAM Ta
norpedam 3100yBayiB

I eran - Bxinne onuryBanHns no OIT

Cratp o Yomnosiua
0 XKinoua

PiBeHb ocBiTH, sIKHii 3100yBa€eTe o bakanasp
o Marictp

o Jlokrop dinocodii

HazBa ocBiTHBOT iporpamu

o Bubip i3 cnucky

Yu 3uariomi Bu 13 qucTadmiiiHoro
(dbopMoI0 HaBYaHHS, ii epeBaraMu Ta
HenoikamMu?

o Tak, 3maiiomuii
0 3HaliloOMHI YaCTKOBO
o Hi, ne 3naiomuii

o BruMHYNO Ha Bail BUOIp
JTUCTAHIINHOT (POpMU HABUAHHS 3a
00paHOI0 OCBITHBOIO MPOTPaMoro ?

o Kapantunni oOMexxeHHs

o Boenni nii

o [loeqnanHs HaB4YaHHS 1 poOOTH

0 Oco6a 3 oco0nMBUMH NTOTpedamu *

Uwu gocratHiii Mipi B 3a0e31eueH1
TeXHIYHUMH 3aco0amu Ta [HTepHETOM
JUTSL OpraHi3allii IMCTaHIIHHOTO
HaBYaHHA?

o Tak
o0 YHacTkoBO
o Hi

Uwu 3a0e3meuyeThes, Mij yac BCTyIy Ha
OCBITHIO MporpaMy Baiiie mpaBo Ha
BHOIp TUCIUILIIH 32 CIIEIIATbHICTIO?

o Tak, 3a06e3meuy€eTbCsi TOBHICTIO
o Ckopite, He 3a0€3MeUy€eThCst
0 Baxko ckazatu

Uwu mig yac BCTyIy Ha OCBITHIO
porpamy 3a0e3Meuy€eThCsl MOKIIUBICTh
(dhopmyBaHHS 1HIUBITyaTbHOI OCBITHHOT
TPAEKTOPIi?

o Tak, 3a06e3meuy€eTbCsi TOBHICTIO
o Ckopite, He 3a0€31MeUy€eThCs
0 Baxko ckazatu

BxaxiTe 3py4Huit yac 1is oprasizaiii
OHJIAMH 3yCTpiueH 13 BUKIaJauaMHu

o PoGoui n1ui (AM)
0 PoGoui gui (PM)
o Buxigni aai (AM)
o Buxigni gai (PM)

IT eTan — micJisi BAUBYEHHSI OKPEeMMX M CIHHUILIIH (KypCiB)

Ha sixomy kypci Bu HaBuaetecs?

o 1 kypc
0 2 Kypc
0 3 Kypc
0 4 Kypc
0 5 Kypc

Cxkinbku yacy Bu y cepeqHbOMY IIOZIEHHO
BUTpaya€eTe Ha HaBYAHHS?

o lo 1 rog.

o 1-2 rogn.

0 3-4 rog.

o Ilonan 4 rogquan

o Baxko BignosicTu
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Uwu HajaropKeHa KOMYHIKAIIisl BUKJIA1aqiB
31 3700yBauamMu?

0 Yci BUKIIaaui KOMyHIKYIOTb y pi3HHI crioci0

o KomyHiKyIOTh JInIe okpemi BUKIagaqi

o KomyHnikarisi 3 BUKi1agauaMu Bi10yBa€eThCs
yepe3 ThIoTopa (MEHTOopa)

0 Buknamadi KOMyHIKYIOTb 31 CTapOCTOIO
rpynH, sika nepeaae inpopmartito

o Komymnikanii He BinOyBa€eThCs

3 SKMMH IHCTpYMEHTaMH Ta riatdopMamMu 0 Moodle
JUIA JMCTAHIIMHOrO HaBYaHHsA Bam o MOOC
Haii3py4Hinie npamtoBatu? (MOXKINBO o Google Meat
o0paTH JIeKiTbKa BapiaHTiB BiOBiIEH) o Classroom
0 Zoom
0 YouTube
o Skype
o [Hmme
SIKi 13 comianbHUX MEPEX Ta MECEHIKEPIB € o Facebook
HaW3pyUYHIIIMMHU JUTsl KOMYHIKaLii i1 yac 0 Messenger
NUCTAHIIHOrO HaBYaHHSA o TikTok
o Twiter
o WhatsApp
o Telegram
o Instagram
o Snapchat
o [Hime
Uwu omiHIOIOTH BUKJIAAa4i, SK Bu BUKOHY€eTe o Tax
3aBIaHHA? o Hi
0 YacTkoBo

Sxi cmocobu mepeBipku BUKOHaHUX Bamu
3aBllaHb BUKOPHCTOBYIOTh BUKJIaqaqi?

o HancwitanHs BUKOHAHUX 3aBJaHb Pi3HUMUA
crocodamu

0 OHTaifH-CIIJIKYBaHHS 13 BUKJIaga4eM

o OmiHloBaHHS BiJICYTHE, TaK K Bu He 3BiTy€eTe
PO BUKOHAHHS 3aBJIaHb

IaImIE

Yu orpumyete Bu iHdopmartiro Bifg
BHKJIaJ]auiB MPO OLIHIOBAHHS HAaBYAJIbHUX
IOCSTHEHD?

o Tak, oTpumyro

o Tak, oTpumy1o, ajne TUIbKU y pa3i 3BEpHEHHS
JI0 BUKJIaJa4a

o He otpumyto, HaBiTH y pa3i 3BEpHEHHS 10
BHKJIa/1a4ya

o He orpumyro

o [Hmre
Uu € notpeda moeHyBaTH TUCTAHIIIHHY o Tak
(dbopMy ocBiTH 13 He(HOPMATHLHOIO OCBITOIO o Hi
i nokpameHHs hard skills? o Inoni

Yu 3abe3neuye aucTaHuiiHa popma OCBITH
dbopmyBanus soft skills?

0 3a0e3nedye KOMYHIKaTUBHI HABUYKU

0 3a0e3mnedye HaBUYKH YIPaABIIHHSA COO0I0
o 3a0eurevyye HaBUUKH MUCIICHHS

o Hi, He 3a6e3neuye ¢popmyBanns soft skills
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[Ilo came Bam noyio6aerbes B
JMCTaHIIMHOMY HaBYaHHI (MO>KHA oOpaTu
onuH abo JeKiIbKa BapiaHTIB BiMOBiCiH)?

o JlomaiHi KoM(OpPTHI 7151 MEHE YMOBHU
HaBYaHHS

0 CaMocCTiiiHO 00Mparo 3pyYHH U1 MEHE Yac
HaBYaHHS

0 CaMoCTiliHO 00Mpar0 TeMIT HaBYaHHS

0 CaMocCTiliHO 00Mparo KUTBKICTh Yacy,
HEOOX1THOrO Ha BUKOHAHHS 3aB/IaHHS

o CaMocCTiliHO 00Mparo pKepena OTpUMaHHS
iH(dopMmaii (oHaiH mIaThopMu,
BIZICOYPOKH, OHJIAWH i JPyYHHKH)

0 Y MeHe 3’siBIIIOCS OlIble yacy i
MOYKJIMBOCTEH IS 1HIUBIAyJIbHOTO
CIIUIKYBaHHSI 3 BUKJIaaqaMu

o [lepeOyBanHs y Oe3MeYHUX yMOBax

o [nme

[Io came Bac He BnamToBye y
JTUCTAHIIHHOMY HaBYaHH1 (MOKHA 00paTu
OJIMH a00 JEeK1IbKa BapiaHTIB BIAMOBIACH)?

0 HezanoBiiabH1 TEXHIYHI YMOBH (ITOTaHUIN
IHTEPHET-3B 430K, BIICYyTHI Cy4acHI I'aJIKeTH)

o Buknanaui He TOTPUMYIOTHCS PO3KIIaay
OHJIAH 3ycTpiueit

0 3BOPOTHIH 3B 30K 3 MeJJaroraMu 3BOTUTHCS
JI0 OTPUMaHH$ 3aB/IaHb Ta HAJICUJIaHHSA
BIAMOBiAEH

0 BiguyBato noripiieHHs piBHS BIIACHUX 3HaHb

0 3HM3UBCS PIBEHh MOTHBAIII1 O HABUAHHS

o bpakye «KuBOro» cnijakyBaHHS 3
BUKJIaJlauaMu, OJTHOJIITKAMHU

0 He po3ymiro kputepii oliHIOBaHHS
BUKOHAHUX 3aB/IaHb

o He Bosozito iHdopmMartiiero nmpo pe3yabTaTtu
OLIIHIOBAaHHS BJIACHUX HaBYAJIbHUX JOCATHEHB
[nme

III eramn - (pinajIbHE ONMUTYBAHHS MiCJIA 3aBeplIeHHsI HaBYaHHsA Ha OI1

Uwu 3an0BoJIeH] Bu B 11i;10My opranizarti€ero
JMCTAHIIIITHOTO OCBITHHOT'O IPOLIECY

o Tak, 3agoBoJieHnit

o IlepeBaxkHo 3anoBonenuit [lepeBaxkHo HE
32I0BOJICHUH

o He 3agoBonenuii

0 SIkio He 3a740BOJIEHI, BKAXKITh, YUM

came

UYu 3a/10BOJIBHSIE BAC PIBEHB SIKOCTI o Tak

OHJIaMH KypcCiB Ta NnpogecioHanizm o Hi

BHKJIa/1a4iB ? o Baxko ckazatu
o He 3naro

Yu noctatHiil piBeHb NPAKTUYHOL
MiArOTOBKY MiJ Yac AUCTaHIIIHOI popmu
HaBYaHHA?

o Tak, noctaTHBO
o Henocrataso
o He moxy Bianosictu
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Uu € y BaC MOXKJIMBICTb CAMOCTIHHO
o0HMpaTH MicLis IPOXOHKEHHSI BUPOOHNYOT
IIPaKTUKU?

o Tak
o Hi
o He 3naro

Yu BUKOPUCTOBYIOTH BHKJIQAA4i IMiJT 4ac
OHJIAMH 3yCTpiuel IHTepaKTUBHI METOAN
HaBYaHH?

0 BukopucroByrors
0 He BUKOpUCTOBYIOTH
o I MeHe 11e He Ma€e 3HAYEHHS

Uwu BianoBigaroTh GopMuU, METOIN
HaBYaHHS 1 BUKJIAJJAaHHSI BUMOTaM
CTYJIGHTOIIEHTPOBAHOTO MiAXOIy?

o Tak, BiAIIOBiZAIOTE

o Cxopimie BiJIOBIIal0Th

o Ckopilie He BiIMOBIAI0Th
0 Baxko ckazaru

Uu 00’ €KTUBHOIO € MpoIeaypa o Tak
OLIIHIOBAHHS 3HaHb 3/100yBayiB? o Hi
0 Baxko ckazatu
o He 3Haro
Uu 00’ €KTUBHOIO € MpoIeaypa o Tak
OCKapXEHHS pe3yJIbTaTiB OLIHIOBAHHS? o Hi
0 Baxko ckazatu
o He 3Haro

Yy BIAIOBIAAOTH METOANA HaBYAHHS 1
BHKJIQ/IAHHS TIPUHIIATIAM aKaJeMiqHO1
cBoOoI1?

o Bignosigarots

o Ckopite BiJIIOBIAI0Th
o He BinnosigaroThb

o0 Baxxko ckazatn

Uu e y Bac MOXIIMBICTh CAMOCTIHHO
oOupaTu TeMaTuKy, 00’ €KTH TOCIIIKEHb
MIPU HAMMCaHHI KYPCOBUX Ta HAYKOBHUX
po0it?

o Tak
o Hi
o I MeHe 1ie He Ma€e 3HAYCHHS

Uu 10CcTaTHHOIO MIPOIO 3MIMCHIOETHCS
JOBEACHHS 70 Bac iHGOpMAaIlii 1mo10
0COOJIMBOCTEH TUCTAHI[IHHOT OCBITH,
MOPSIIKY Ta KPUTEPIiB OLIIHIOBAHHS?

o Taxk, moctaTHRO
o Henocraturo
0 MeHi Gaitmyxe

VY sxux popmax pearnizyerbes Bama
MO>KJIMBICTh 3aiMaTHCh HAYKOBO—
JOCITITHOKO POOOTOXO 3a CIEHiaIbHICTIO?

0 Y4acTh y CTyICHTCHKOMY HayKOBOMY T'YPTKY

0 Y4acTh y CTHIICHAIaIbHUX Mporpamax i
NPOEKTAX

0 Y4acTh y HAYKOBHUX CTYJACHTCHKHX
KoH(epeHIisax

0 Y4acTh y KOHKYPCax CTyJIEHTCbKHX HayKOBHX
poOit

o He 3aiimaroch HayKOBOKO pOOOTOIO

Uu maete Bu MOXIHBICTD, 3100yBat0un
OCBITY TUCTAHIIHO, BIIOCKOHAIIFOBATH
cBoi mpodeciiiHi 3HaHHS Ta PiBEHb
1HO3eMHOI MOBHU?

o Tak, yJJOCKOHAJIFOI0 3HAHHS MOBH IIiJ1 Yac
HaBYaHHS

o Tak, npuiiMaroun y4acTb y nmporpamax
CTYJIEHTChKO1 MOOLIBHOCTI

o Tak, my0miKyrouu HayKoB1 3100yTKH Ha
1HO3eMHIi MOBI

o Tak, mpoxo/siun HaBYAIbHY Ta BUPOOHUTY
NPaKTUKU 32 KOPJJOHOM

o Hi, s MeHe 11e He Mae 3HaYCHHS
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SIki popmu onHUTYBaHHA
BHUKOPUCTOBYIOTHCSI ITPH MOTOYHIH Ta
MiJCYMKOBIH OIliHIII PiBHS 3HaHb
3100yBaviB BUIIIOI OCBITH?

0 Online 3ycTpiui-nuckycii
o Curyariiiti 3aB1aHHs

o [nnuBinyanpHi 3aBIaHHS
0 TecroBuii KOHTPOIBL

o ITpoexTn

0 Ex3amenu

Uu 3a710BOJIEH] BH OJIEp)KaHUM piBHEM
3HAHb 3 MPOQPECIHHOT TIATOTOBKH?

o Tak
o Hi
o Baxxko ckazatu

SIKuM YMHOM JI0 AUCTaHIIHHOT PopMuU
OCBITH 3JIy9arOThCSI CTEUKXOJIICPH,
poOOTOABII, EKCIIEPTH TOIIO?

o Pa3oBi onaiin 3ycTpidi 3 NpakTUKaMH Ta
eKCTIIepTaMH

o Temaruyni BeOiHapu

0 OHnaiiH TpeHiHTu

Sk B mporieci HaBYaHHS BH Bi4yBalin
MeJAaroriyHy Ta ICUXOJIOTTYHY MIATPUMKY
BHKJIa/1a4iB, KOYYiB, THIOTOPIB, MEHTOPIB?

0 Buknanaui 06’€KTHBHO Ta MPO30PO OLIHIOBATIU
pIBEHb 3HAHb

0 Bukiagadi 10CTymHO 1 3p03yM1JIO JOHOCSITh
HaBYaJbLHUN MaTepiai

0 Bucokuii piBeHb KOHCYJIBTaTUBHOI MIATPUMKHU

0 Yci BIIKpUTI A0 CHUIKYBaHHS

*Uu 3a710BOJICHI BU piBHEM KOMYHIKaIlii Ta
CyMpPOBOY OCi0 3 IHBAITHICTIO?

o Tak
o Hi
o Baxxko ckazatu

Uwu 3a710BOJICHI BH OOPaHOIO OCBITHHOIO
nporpamoro?

0 3a10BOJIEHUN
o Baxko ckazatu
o He 3agoBonennii

Yy 3a10BOJIEH] BU OUCTAHIIHHOIO
dhopmoro ocBiTH?

0 3a10BOJIEHUN
o Baxko ckazatu
o He 3agoBonenuii

Bari npomno3uiii mo0 y10cKoHaICHHSI
JTUCTAHIIHHOT (POPMHU OCBITH

0
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HHooamok I’

Tunosa ankeTra /15l IEPBUHHOI0 OMMUTYBAHHA PO0OTOAABIIS

3araJbHi JaHi Ipo pecnoHAeHTa

Hassa xommanii

TexkcroBe mose

Bamra mocana y kommnasii

TexkcroBe mose

Cdepa nismpHOCTI Barmoi KOMITaHii

TexkcroBe mose

[Ipodine kommanii

o Menue 1 poxy
Bix 1 mo 3 pokis
Binx 3 o 5 pokis
[Tonan 5 pokis

© © ©

KinpkicTh npariBHUKIB y Balliii KOMIaHii

Memnme 10
Bix 10 mo 50
Bix 50 1o 200
TTonax 200

© ©0 © O

Bumoru 10 BUNyCKHHUKIB

SIki 3 Hrx4e nepepaxoBanux soft skills
(M’SIK1 HAaBUYKH) € HalO1IbII BaXKTUBUMU
JUIS Ballloi KOMIaHii? (Mo)KHa BUOpaTH
KUJIbKa BaplaHTiB)

KomyHikabenbHICTh

Kputnune mucienns

Komanmna po6ota

JlinepctBO

Taiim MeHe >KMEHT

ATanTUBHICTH

[HimiaTuBHICTE

o [Inme (yrouHith): [TekcToBe moie]

© O O 0 O o O

Ski TeXHIYHI HABUYKH € KPUTHYIHO
BKJIMBUMH 117151 Bamoi cepu? (MOKHA
BHOpaTH KiJIbKa BapiaHTIB)

[Tepemik BiAMOBIMHO A0 MPOQiIIO OCBITHBOI
porpaMu

SAxi cienmdiyHi 3HAHHS, HABUKHA 200
ceptudikaiii MOXXyTb OyTH BaXKJIMBUMH
JUTsl BUTTYCKHHKIB? (MO>KHA BUOPATH KiJTbKa
BapiaHTIB)

Ceprudixkarnii (mamp., PMP, Cisco)
3HaHHA ... CTaHJIAPTIB 400 HOPM
CrnenudivyHi akaeMiuyHi Kypcu

o [Inme (yrouHith): [TekcToBe moie]

© O O

Sxi Temu abo xypcu Bu BBakaere
HEOOXITHUMHM JIJIsl OCBITHBOI ITporpamMu?

TekcToBe moie

Sxi HanpsAMKHU Ta GOPMH MPAKTHIHOT
IIIFTOTOBKYU € HAMOUIbIIT €()eKTUBHUMU ?

TexkcroBe mosne

Sxuii piBeHb BOJIOJIHHS aHTJTIHCHKOIO
MOBOIO IMOTPIOHMI 111 Bammmx
CHIBPOOITHUKIB

o Al (Beginner) — IlouaTkoBwuii piBeHb
o A2 (Elementary) — Enementapumuii piBeHb
o Bl (Intermediate) — CepenHiii piBeHb
B2 (Upper-Intermediate) — Bummii
cepe/iHil piBeHb

o Cl1 (Advanced) —IlpocyHnyTuii piBeHb

o C2 (Proficient) — IIpodeciitnuii piBeHb

o BomoainHs aHTTIACEKO0I0 MOBOIO HE €
000B’3KOBHM

o
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JocBix npanesjamiTryBaHHs MoJioaux (axiBuis (i3 craxeM podotu 10 S pokiB)

Uwu mparieBnamtoBani B Bamiii kommnaHii o Tax
Mool axisii o Hi
Sk BU OIIHIOETE 3araIbHUN PIBEHB o Bucoxkui
IiITOTOBKX MOJIOIUX (PaxiBIIiB? o JocrarHiit
o Cepenniit
o Huszbkuit
Hackinbku TeopeTnyHi 3HaHHS MOJIOANX o IloBHICTIO BiAMIOBiTAIOTH
(axiB1iB BiINOBIJAIOTh BUMOTaM PUHKY 0 YacTKOBO BiJIIOBiIAIOTH
mpari? o He BigmoBizaroTh
Hackinpky mpakTH4Ha MIArOTOBKA o Buwucoka
MosiouX ¢axiBIliB BIAMOBIAAE MOTpedam o JlocrarHs
BAaIIOT KOMITaHIi o Cepenus
o Husbka
SIK BM OIIHIOETE 3JaTHICTH MOJIOIUX Bucoxka
(haxiBIIiB MIBUIKO aJaNTYBATHCS 10 HOBUX o Cepenns
YMOB poOOTH o Husbpka
CuiBnpans 3 3aKJ1a/10M OCBITH
Uu rorosi Bu cniBnpariitoBatu 3 o Tak
YHIBEPCUTETOM Y (hopMaTi CTakyBaHb a00 o Hi
MPaKTUK 151 3100yBaviB? o IlorpibHe nomaTkoBe 0OTOBOPEHHS
Uwu 3anikaBieHi Bu y mpoBeneHHi o Tak
TrOCTHOBHX JIEKIII a00 ceMiHapiB IS o Hi
3100yBaviB BaIoi ramysi?
Uwu migTpumMye Baria KOMITaHis y4acThb y o Tak
Pani poGoTonaBiiB yisi BAOCKOHAICHHS o Hi
OCBITHIX TIporpam?
U roToBi BU MIPOBOAUTHU CTAKYBaHHS JJIs o Tax
BHKJIaJ]a4uiB 3 METOIO HAJaHHS 1M HOBUX o Hi

3HaHb PO CyYacHI TEHJICHIII1, TEXHOJIOT11
Ta NMPAKTUKH B MEBHIH ramysi?

Ha 3aBepmienHst

Sxi momatkoBi modakaHHs a00 KOMEHTapi
Bu maere 111010 MirOTOBKYA BUITYCKHUKIB?

TexcroBe mosne

TunoBa aHkera JJis HOCTMOHiTOpl/IHFOBOFO ONMUTYBAHHSA

3arajibHi 1aHi PO pecnoHeHTa

HasBa xommanii

TexcroBe mose

Bama nocaga y xommnasii

TexcroBe mose

Cdepa nisnpHOCTI Baiioi KOMIaHii

TexcroBe mose
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[Tpodins kommnanii

Meniue 1 poky
Bin 1 mo 3 pokis
Bin 3 o 5 pokis
[Tonan 5 pokis

© ©0 © ©

KinpKicTh mpamiBHUKIB y Bamiii KOMIaHii

Memnme 10
Bix 10 mo 50
Bix 50 mo 200
ITonang 200

© © © ©o

Ouninka piBHS NIATOTOBKH BUITYCKHUKIB

Sk BU OLIIHIOETE 3araJIbHUI PIBEHB
MiJIFTOTOBKU BUITYCKHUKA(1B)?

Bucoxnii
JocTaTHiit
Cepenniit
Husnknit

Hackinpky 3HaHHS 1 HABUYKU
BUITYCKHUKA(1B) BIANOB11al0Th Bamum
BUMOI'aM Ta OYiKyBaHHSAM?

TToBHICTIO BIAIIOBITAIOTH
YacTKOBO BIAIIOBIIAIOTH
He Bigmosigarots

Hackinpky mpakTH4Ha MiArOTOBKA Bucoka
BUITYCKHHUKA(1B) BIIOBiAa€ moTpedam Hocraras
Bamoi kommnanii Cepenns
Hwuspka
SAx Bu omiHIoeTe 31aTHICT BUITYCKHUKA(1B) Bucoka
LIBUJIKO aJalTyBaTHUCA O HOBUX YMOB Cepenns
poboTtu Hwusbka
Sxi 3 HwK4Ye nepepaxoBanux soft skills KoMyHikabenbHICTh

(M’ sIKi HABUYKH ) BUSBIJIMCS] HAMOUTBIIT
PO3BUHEHUMH Y BUIYCKHUKA(iB)? (MOXKHA

Kputnune mucienss
Komanmna pobota

BHOpaTH KiJIbKa BapiaHTIB) JlinepctBO

TaiiM MeHeKMEHT

ATanTUBHICTH

[HimiaTuBHICTE

Ixmre (yTouHiTh): [TekcToBe moie]
Sxi 3 HwK4e nepepaxoBanux soft skills KomMyHikabenbHICTh

(M’sIKi HABUYKH ) BUSBWJIMCS] HAMMEHIII
PO3BUHEHUMHU Y BUITyCKHUKA(iB)? (MOXHA
BHOpaTH KiJIbKa BapiaHTIB)

Kputnune mucieHHs

Komanmna po6ora

JlinepctBO

TaiiM MeHEKMEHT

ATanTUBHICTH

[HimiaTuBHICTE

[Hme (yTouHiTh): _[TeKcTOBe Mmouie]

Sxuii piBeHb BOJIOJIHHS aHTJTICHKOIO
MOBOIO BUSIBUBCS Y BUITYCKHHUA(1B)

Al (Beginner) — [TouaTkoBuii piBeHb

A2 (Elementary) — EnemenTapHuii piBeHb
B1 (Intermediate) — CepenHiii piBeHb

B2 (Upper-Intermediate) — Bumuii cepenniit
piBEHb

o Cl1 (Advanced) —IlpocyHnyTuii piBeHb

o C2 (Proficient) — IIpodeciitnuii piBeHb

o BomoxinHs aHTTIHCEKO0I0 MOBOIO HE €
000B’3KOBHM

©O O 0OQ0|CQC OO0 0000|000 0000 O0O|0 000|000 O0O|0 00|00 O0oOoO0o
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SIKi TeXHIYH1 HABUYKHU BUSBUJIACS
HaOLIbII PO3BUHEHUMH Y
BUITYCKHUKA(iB)? (MOXHa BUOpATH KiJIbKa
BapiaHTIB)

[epenix BiAMOBiAHO 10 MPODIIIO OCBITHHOT
porpamu

SIKi TeXHIYH1 HABUYKHU BUSBUJIACS
HalMEHI pO3BHHEHUMH Y BHITyCKHHKA(iB)?
(MOXHA BUOpATH KiJIbKa BApiaHTIB)

[epenix BiAMoOBiAHO 10 MPOdIII0 OCBITHBOT
IporpamMu

SIki HaBMYKHU, 3HAHHS YM BMIHHS Barra
KOMIIaHis PO3BHBAaJa Y BUITYCKHHKA (iB)
MPOTSTOM MEPIIHX 3-X MICAIIB MiCIsA

TexkcroBe mose

IpaleBJIalITyBaHHA?

(OrmioHasHO) o Jo...$

SAx Bu omiHtoeTe piBeHb J0/IaTKOBUX 0 Jiarma3oH
IHBECTHUIIH Y PO3BUTOK BUITYCKHUKA (1B) 0 Jlamna3oH
MPOTATOM MEPIINX 3-X MICALIB MICIs o binpme ...$
MpaneBIaTyBaHHs ? o He moxy oninutu
HanpsiMku noxkpameHHs1 0CBITHBOI POrpamMu

o, Ha Bamly TyMKY, BapTO 3MIHUTH B o Tekcrose noie
MpOIIeCi MATOTOBKY BUITYCKHUKIB JIJIsI

TiJIBUIIICHHS IXHBOI €(DEeKTUBHOCTI Ha

pobodyomy Mictri?

Sxi momgaTKoBi TpeHIHTH a00 KypcH o TekcroBe moie

MOKYTh OyTH KOPHCHUMH TSI
BHITYCKHUKIB?
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HHooamox /T

Tunosa aHKeTa ONUTYBAHHS HAYKOBO-NEAATOTiYHUX NMPALIBHUKIB

3araJbHi JaHi Ipo pecnoHAeHTa

116 (3a ymMOB ineHTH(IKOBAHOTO

TexkcroBe mose

ONUTYBaHHS)
Kadenpa/dpaxynsrer TexcroBe mose
[Tocana Tekcrose nomue

Ouninka sIKoCcTi HAaBYAHHSA: KOMYHIKaIiiiHUI acleKT

Sk BU oriHIOETE €(DEKTUBHICTD

o Jyxe 3pyuni

KOMYHIKal[IHUX KaHAJIB, 0 3pyuHi
BUKOPUCTOBYBAHUX JUISl B3a€EMO/IIT 31 o Heiitpanbhi
3100yBayaMH (€JIeKTpOHHA MOIITa, (OpyMH, o He3pyuHni
yatn)? o Jlyxe He3pyuHI
Hackinpku eekTuBHUMHU € o Jlyxe epekTuBHI
BUKOPUCTOBYBaHI METO/IU OL[IHIOBaHHS o EdexrusHi
3100yBadiB y MUCTAaHIIMHOMY HaBYaHH1? o Heiirpanphi

o HeedexTupni

o Jyxe HeeeKTHBHI
SIka Baria oIiHKa piBHS B3a€MOJIT MIXK o Buwucoka
BHKJIa/1aueM 1 3700yBadamMu y o [ocraras
JTUCTAHIIHHOMY HaBYaHH1? o Cepenus

o Hwuspka
Sk 4acTo BU BUKOPUCTOBYETE OHJIANH- o Jlyxe ygacto
3aco0u U1 MPOBEICHHS KOHCYJIbTAIlN Ta o Yacro
HaJIaHHS 3BOPOTHOTO 3B’SI3Ky 3700yBadam? o Ilmom

o Pigxo

o Hikxomn
Sk BM OLIIHIOETE PIBEHB 3aTyUCHHS o Jlyxxe Bucokuii
3100yBaviB y IUCTAHIIIMHUX 3aHATTAX o Bucokui
(axTUBHICTB Ha (hOpyMax, y4acTh B OHJIAMH- o Cepenniii
JUCKYCIsIX, BUKOHAHHS 3aBJ/IaHb)? o Hwuspkuit

0 Jlyxe HU3bKUU
SIK BU OIIIHIOETE MOXKJIUBICTH JOTPUMAHHS o Bucoxka
akaZeMiuHO1 10OpOoUeCHOCTI 3010yBaYaMu o JlocratHs
IiJ] Yac 3ajiKiB iCIIUTIB y AUCTAHIIITHOMY o Cepenus
dhopmarti o Hwusbka

SIKi TpyTHOIII B 3yCTpida€eTe MpH
oprasizalii iHTepaKTUBHUX ceciii abo
OHJIAMH-IUCKYCIH 31 3100yBauamu?

TexcroBe mose

SIki noaTKoB1 pecypcu abo iHCTPYMEHTH
BU O XOTLIM MaTH 715l TOKPAIICHHS
B3aeMOI1 31 3100yBaYaMu y
JUCTAHIIHOMY HaBYaHH1?

TexcroBe mose
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Ouninka sikocTi JMCTAaHUIIHOI OCBITH: OpraHi3aniiiHO-TeXHIYHHI acleKT

SIK BM OILIIHIOETE 3arajbHUN PIBEHb o Bucoxkuii
oprasi3arii JUCTAHI[IHHOTO HABYAHHS Y o JlocraTHiit
Baomy 3BO? o Cepenniit

0 Hwuspkuit
SIK BM OIIIHIOETE SIKICTH TA 3PY4HICTh o Bucoxka
1aTGOpPMHU IS TUCTAHIITHOTO HAaBYaHHS? o [Hocrarus

o Cepenus

o Hwuseka
Hackinbku 3py4Hi A7l BacC iHCTPYMEHTH o Jyxe 3pyuHi
IUTSL AUCTAHIIHHOTO HABYAHHS? o 3pyuni

o Heiitpanbhi

o He3pyuHni

o Jlyxe He3pyuHI
SIkuit piBeHb TEXHIYHOI HIATPUMKHU BU 0 Bucoxuit
OTPUMYETE JJIs OpraHi3allii JUCTaHI[IHHOTO o [MocrarHiit
HaBYaHHS? o Cepenniit

o Huspkunt

SIK1 OCHOBHI ITPOOJIEMHU BU 3yCTpIYaeTe MpH
oprasizariii JUCTaHI[IHHOTO HaBYaHHs?

TexkcroBe mose

SIKi TexHOIOT1YHI a00 METOI0JIOTTYHI
ACTMEeKTH MOTPEOYIOTh BJOCKOHAJICHHS ?

TexkcroBe mose

Sxi pecypen abo miaATpUMKa BaM MTOTPiOHI
JUTS TIOKPAIIIEHHSI SIKOCT1 JIUCTAHIIIITHOTO
HaBYaHHA?

TekcToBe noie

SAxi pekoMenanii Bu 06 mamu s
MTOKpAIIeHHs OpraHi3arlii JMCTAHIIITHOTO
HaBYaHHA?

TekcToBe noie

o, Ha BarIy TyMKY, MOXKHA 3pOOHTH JIJIst
M1 IBUIIICHHS €(PEKTUBHOCTI IUCTAHIIIMHOTO
HaB4uaHHA Ha OI1?

TekcToBe moie

SIKi J0aTKOB1 TPEHIHTH a00 pecypcH
MOKYTb OyTH KOPHCHUMH [Tl BUKJIA/IA4iB Y
JIUCTAHLIMHOMY HaBYaHH1?

TexkcroBe mosne

Uu € 10AaTKOBI aCIeKTH, SKi BapTO
BpaxyBaTH JJIsl IIOKPAICHHSI
MUCTAHLIHHOTO HaBYaHHS?

TexkcroBe mosne
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ANNEX 3. TRANSLATION INTO ROMANIAN

Partea 1 FOAIE DE PARCURS PENTRU ASIGURAREA CALITATII SI
MENTINEREA INTEGRITATII ACADEMICE iN INVATAMANTUL LA
DISTANTA

Pentru a asigura calitatea invatdmantului la distanta si integritatea academica in
randul studentilor si profesorilor, este necesar sd se puna in aplicare o abordare
cuprinzatoare care include o serie de masuri si metode.

Prima etapd include pregdtirea si planificarea, in care se creeazd structura
sistemului de asigurare a calitatii pentru invatamantul la distanta si se dezvolta un cadru
de reglementare care indeplineste cerintele formale ale standardului de invatdmant
superior. In aceastd etapd, se elaboreaza politici si proceduri pentru asigurarea calitatii
invatamantului la distantd, se identifica persoanele responsabile si functiile acestora in
structura de asigurare a calitdtii si se stabilesc reuniuni periodice ale grupurilor de lucru
pentru a discuta aspecte legate de calitate. Programele educationale existente sunt, de
asemenea, analizate din punct de vedere al conformitatii cu standardele de Tnvatamant
superior, sunt elaborate si puse in aplicare programe educationale actualizate care
respecta standardele si sunt angajati experti externi pentru evaluarea programelor

educationale.

Pregidtire si planificare

Obiectiv: Crearea unui cadru de reglementare, elaborarea de materiale metodologice si pregétirea unei
latforme pentru a asigura calitatea educatiei la distanta si integritatea academica

Etape

1. Formarea structurii [2. Stabilireaj3. Elaborarea cadrului4.  Crearea  de5. Elaborarea unui
sistemului de|conformitatii de reglementare materiale curs online privind
asigurare a calitdtii programelor informative sifintegritatea
invatamantului lajeducationale (PE) cu metodologice academica
distanta cerintele formale ale

standardului de

invatdmant superior
\Durata
3 luni | 2luni 3 luni 2 luni 4 luni
\Actiuni
-  Elaborarea  del- Analizarea |- Definirea |- Pregatirea de |- Crearea de
politici si proceduri deprogramelor principiilor de bazd |materiale privind |[materiale de
asigurare a calitdtiijeducationale existente |ale integritatii |alfabetizarea formare si  si
pentru invatamantul lajpentru academice. informationald.  [sarcini.
distanta. conformitatea cu |- Elaborarea |- FElaborarea de [- Includerea unor
- Identificarea [standardele Regulamentului recomandari module privind
persoanelor invatdmantului privind integritatea |pentru prevenirea |elementele  de
responsabile si  alsuperior. academica. plagiatului. bazd ale culturii
functiilor acestora in|- Elaboarea si |- Punerea in aplicare |-  Identificarea [informatiei.
cadrul structurii delimplementarea de la  Procedurii de [principalelor - Dezvoltarea
asigurare a calitatii. |programe educationale |verificare a textelor [resurse  pentru [unui sistem de
- Stabilirea defactualizate care sd facademice  pentru [auto-studiu evaluare pentru
reuniuni periodice ale [respecte standardele. plagiat. pentru studenti si |cursuri
grupurilor de Iucrul- Implicarea expertilor |- Elaborarea si [|cadrelor
pentru a  discutajexterni pentru a evalua |aprobarea Codului |didactice
aspecte  legate  deprogramele de eticd universitara
calitate educationale
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A doua etapd include punerea in aplicare si asigurarea calitdtii. Este important
sd se ofere sprijin organizational si metodologic pentru procesul de invatamant la
distanta, sa se elaboreze orientdri pentru profesori cu privire la modul de desfasurare a
cursurilor de Tnvatdmant la distanta, sa se pregdteascd cursuri de formare si seminarii
pentru profesori privind metodele de invatamant la distanta si sa se asigure ca studentii
au acces la materialele de invatare prin intermediul platformei online. Pentru fiecare
curs sunt definite criterii de evaluare clare si transparente, sunt dezvoltate diverse
forme de testare si evaluare si sunt utilizate sisteme automatizate pentru testarea
cunostintelor studentilor.

Implementare
Obiectiv: Punerea in aplicare a regulamentelor si a materialelor elaborate, lansarea cursului
online, instituirea sistemelor de control al calitatii si al integritétii. Furnizarea de sprijin organizational
si metodologic pentru procesul de Invatamant la distantd si elaborarea de criterii de evaluare,
instrumente de diagnosticare si rezultate ale masurdrii competentelor dobandite
competentele dobandite.

Etape
1. Suport 2. Determinarea 3. Punerea in 4. Incarcarea [S. Lansarea
organizatoric s criteriilor de [aplicare a materialelor pe |a  programului
metodologic al |evaluare, cadrului de [platforma de educational si a si
procesului de [instrumentelor de [reglementare materialelor a cursului online
invatamant la distantd diagnosticare si catre platforma jprivind
rezultate ale de invatdmant (integritatea
masurarii la distanta academica
competentelor
dobandite
Durata
3 luni 2 luni | 2 luni 1 luni 1 luni
Actiuni
- Elaborarea  de |- Stabilirea unor |- Informarea |- Descarcarea |- Publicarea
instructiuni criterii de evaluare [studentilor si |de informatii si cursului pe
metodologice pentru (clare si |profesorilor cu materigle platforma de
profesori privind ftransparente pentru jprivire la noile didactice. invaamant  la
desfasurarea invatirii [fiecare curs. reglementari. Crearea distanta.
la distanta. - Elaborarea |- Organizarea de accesului ~ la Informarea
e I N . [resurse pentru [studentilor s
- Pregatirea de cursuri |diferitelor forme [seminari s . . T ’
: . ) studenti si [profesorilor cu
de formare si de  testare i cursuri . .de profesori. privire la curs.
seminarii pentru fevaluare  (teste, [formare privind | Configurarea - Organizarea de
profesori privind [chestionare, principiile structurii webinarii si
metodele de |proiecte). integritatii cursului pe |prezentari
invatamant la | Utilizarea de [academice. platforma introductive
distanta. sisteme - Stabilirea de
- Asigurarea accesului {automatizate proceduri pentru
studentilor la [pentru testarea |verificarea
materialele de (cunostintelor plagiatului  in
invitare prin [studentilor textele ‘
intermediul unei academice
latforme online
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A treia etapd vizeaza asigurarea faptului cad procesul de invatdmant la distanta
raspunde asteptarilor si nevoilor studentilor, precum si evaluarea calitétii procesului
din perspectiva partilor interesate. Sondajele si feedback-ul din partea studentilor sunt
efectuate pentru a evalua satisfactia acestora, sunt elaborate planuri de adaptare pentru
studentii cu nevoi speciale, iar programele de studii sunt revizuite si actualizate
periodic pe baza feedback-ului. Se organizeaza mese rotunde si discutii cu angajatorii
pentru a evalua calitatea programelor educationale, recomandarile partilor interesate
sunt luate In considerare la actualizarea programelor educationale si se efectueaza
analize periodice ale tendintelor pietei muncii pentru a adapta programele.

Monitorizare si imbunititire
Obiectiv: Controlul continuu al calitatii procesului educational, monitorizarea conformitatii cu
integritatea academica si imbunatatirea sistemului pe baza feedback-ului. Asigurarea faptului ca
procesul de invatdmant la distantd raspunde asteptdrilor si nevoilor partilor interesate si ale
studentilor

Etape
1. Monitorizarea calitatii 2. Monitorizarea respectirii 3. Imbunititirea sistemului
rocesului educational integritatii academice
Durata
Permanent ’ Permanent \ Permanent
Actiuni

- Realizarea periodica de Utilizarea de software Sa organizeze mese rotunde si
sondaje si chestionare pentru jpentru a verifica unicitatea|discutii cu angajatorii pentru a

studenti si profesori. lucrarilor. evalua  calitatea  programelor
- Analiza rezultatelor si|- Efectuarea de controaleeducationale.
efectuarea de ajustari. periodice ale plagiatului. - Analiza feedback-ului din

- Implicarea partilor Examinarea cazurilor partea studentilor, profesorilor si
interesate pentru a evalua |[de incalcare si punerea in pdrtilor interesate.

calitatea programelor [aplicare a masurilor|- Efectuarea de analize periodice
educationale corespunzatoare ale tendintelor pietei muncii pentru
a adapta programele

- Analiza si punerea 1n aplicare a
practicilor europene moderne.

- Revizuirea si actualizarea
periodica a programelor
educationale si a reglementarilor

Etapa finala implica punerea in aplicare si sustinerea continud a valorilor si a
integritatii academice. Se elaboreaza si se aplica un cod de integritate academica, se
pregatesc si se difuzeaza materiale informative privind integritatea academica si se
introduc instrumente de monitorizare a respectdrii integritatii academice, cum ar fi
programele de verificare a unicitatii lucrarilor.

Pentru a asigura calitatea educatiei la distanta, este necesar sa se formuleze
principalele aspecte si mecanisme de monitorizare a implementarii acesteia. Este
importantd monitorizarea constantd si periodica a intregului proces educational, care
include evaluarea competentelor profesionale ale personalului didactic, noutatea si
relevanta cursurilor oferite, interesul studentilor, feedback-ul, respectarea standardelor
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de comunicare etc. Odata ce toate etapele foii de parcurs au fost implementate, este
necesar sd se asigure monitorizarea si imbunatatirea continua a proceselor. Sondajele
periodice in randul studentilor si profesorilor, analiza rezultatelor si punerea in aplicare
a modificarilor necesare vor contribui la mentinerea unui nivel ridicat de calitate a
educatiei la distanta si a integritatii academice.

Imbunititirea procesului educational este posibild prin punerea in aplicare a
practicilor europene moderne. Prin urmare, este, de asemenea, necesar sa se prevada
familiarizarea periodica cu cele mai bune practici ale procesului educational, inclusiv
cu cele legate de respectarea principiilor integritdtii academice de catre toti
participantii.

Control si raportari

Odata ce toate etapele foii de parcurs au fost puse in aplicare, este necesar sa se
asigure monitorizarea si imbundtatirea continud a proceselor. Sondajele periodice in
randul studentilor si profesorilor, analiza rezultatelor si punerea in aplicare a
modificarilor necesare vor contribui la mentinerea unui nivel ridicat de calitate a
educatiei la distanta si a integritatii academice.

Puncte de control si raportare

1. Elaborarea cadrului normativ.

- Punctul de control: Dupa 3 luni
- Raportare: Elaborarea unui raport privind finalizarea elaborarii de
regulamente.
2. Elaborarea de materiale informative si metodologice.
- Punct de control: Dupa 5 luni
- Raportare: Raport privind gradul de pregatire a materialelor si plan
de implementare.
3. Elaborarea unui curs online privind integritatea academica.
- Punct de control: Dupa 9 luni
- Raportare: Raport privind finalizarea dezvoltarii cursului si
publicarea acestuia.
4. Punerea in aplicare a cadrului de reglementare si lansarea cursului.
- Etapa intermediara: Dupa 12 luni
- Raportare: Raport privind punerea in aplicare a reglementarilor si
lansarea cursului.
4. Montitorizare si imbunatatire.
- Punct de control: Trimestrial
- Raportare: Rapoarte periodice privind rezultatele monitorizarii si
imbunatatirii sistemului.

Aceasta foaie de parcurs va oferi o abordare sistematica si coerenta a asigurarii

calitatii si a integritatii academice in Invatdmantul la distanta.
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Partea 2. O STRATEGIE PENTRU ADMINISTRAREA
INVATAMANTULUI LA DISTANTA CA MOD AUTONOM DE
INVATAMANT SUPERIOR

Problema implementdrii practicilor eficiente de management in contextul
organizdrii procesului de invatamant la distanta in conditii moderne devine extrem de
relevanta din cauza accesului limitat al unor categorii de populatie la procesul
educational ca urmare a legii martiale, a consecintelor distrugerii infrastructurii
educationale si electrice etc. De aceea, problema formarii unor strategii globale de
gestionare a Invatamantului la distanta trebuie abordata cu prioritate.

Strategia de gestionare a invatamantului la distantd a unei institutii de invatamant
superior prevede dezvoltarea mecanismelor organizatorice si economice interne pentru
asigurarea planificarii, controlului, organizarii si motivarii eficiente a subiectilor-cheie
ai procesului educational, menite s satisfaca cerintele ridicate de calitate a serviciilor
educationale furnizate, imbunatatirea permanenta a mijloacelor tehnice si tehnologice
de implementare a acestora, construirea unui sistem stabil de comunicare cu partile
interesate.

Strategizarea proceselor de functionare si dezvoltare pe termen lung a sistemului
de management incepe, in primul rind, cu formarea vectorilor tintd de bazad si a
indicatorilor relevanti ai implementirii lor practice. In contextul luirii in considerare a
problemei strategizarii sistemului de management al invatamantului la distanta intr-o
institutie de Tnvatamant superior, complexul de stabilire a obiectivelor corespunzatoare
are o serie de caracteristici specifice. De aceea, propunem diferentierea calitativa a
domeniilor tintd esentiale pentru elaborarea unei strategii de management al
invatdmantului la distantd in functie de apartenenta acestora la un anumit orizont de
timp pentru implementarea strategiei de management:

1) asigurarea implicdrii sistematice a parintilor in procesul educational al
candidatilor la Tnvatamantul superior, oferind informatii adecvate si sprijin consultativ;

2) extinderea cooperdrii dintre o institutie de invatdmant si sectorul privat in
ceea ce priveste furnizarea citre acesta din urma a unei resurse umane formate in
functie de competente.

Obiectivele orizontului pe termen lung al elaborarii strategiilor includ:

1) asigurarea continuitatii Tnnoirii tehnologice a securitatii si functionarii virtuale
a sistemelor informatice interne ale institutiilor de invatdmant, realizarea de investitii
sistematice In domeniile relevante de dezvoltare;

2) extinderea programelor educationale existente din punct de vedere al
posibilelor forme de cooperare cu alte institutii de invatdmant superior, crearea de
platforme integrate pentru Invatamantul la distanta

3) cultivarea unui mediu educational incluziv atat din punctul de vedere al
candidatilor, céat si direct din punctul de vedere al personalului institutiilor de
invatdimant superior, care sa stimuleze procesele de dezvoltare individualizata,
independent de caracteristicile fizice sau psihice

4) o abordare proactiva in comunicarea cu autoritatile competente in ceea ce
priveste dezvoltarea unui suport normativ modern pentru procesul de invatamant la
distantd, asigurarea flexibilitatii acestuia, extinderea autonomiei institutiilor de
invatamant, implementarea proiectelor speciale de finantare nerambursabila etc.

5) Figura 1 prezintd schematic prevederile conceptuale ale strategiei de
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gestionare a Invatamantului la distantd ca formd distinctd si independentd de
invatamant intr-o institutie de invatdmant superior. Un sistem de management adecvat
se caracterizeazd printr-un nivel ridicat de cuprindere si necesitd o implementare

consecventa si ordonata.
STRATEGIA DE GESTIONARE A EDUCATIEI LA DISTANTA CA FORMA DE INVATAMANT
SUPERIOR SEPARATA SI INDEPENDENTA DE EDUCATIE INTR-O INSTITUTIE DE
INVATAMANT SUPERIOR

SCOPUL
formarea suportului organizatoric si economic pentru implementarea practica a proceselor de dezvoltare
curentd pe termen lung a formei de organizare la distantd a procesului educational.
PARTICIPANTI
Institutii de invatamant superior (obiect al implementarii practice a formelor la distanta ale procesului
educational), candidati la invatamantul superior (beneficiari directi ai serviciilor educationale), institutii de
stat si departamente relevante (formeaza mediul institutional pentru reglementarea procesului educational,
sunt interesate de dezvoltarea potentialului national de cunostinte), persoane juridice cu diferite forme de
proprietate si investitori (institutiile sunt interesate de resurse umane calificate si produse inovatoare ale
activitatii stiintifice), sectorul public

COMPONENTE FUNCTIONALE
COMPONENTA ORGANIZATIONALA
Aceasta prevede asigurarea cuprinderii  in

COMPONENTA TEHNICA
Determina specificul implementarii prevederilor

strategice pentru dezvoltarea Invatdmantului la
distanta in ceea ce priveste dotarea unei institutii de
invatdmant superior cu o cantitate suficientd de
echipamente tehnice si produse software relevante,
pe baza carora sunt puse in practica masuri de
control educationale, orientate spre practica
(produse software specializate, acces la platforme si
servicii educationale, mijloace de comunicare
virtuala cu solicitantii de invatdmant superior).

implementarea proceselor de planificare, control,
reglementare  si  motivare a  subiectilor
managementului strategic al dezvoltarii educatiei la
distantd, inclusiv realizarea claritatii in distribuirea
responsabilitatilor functionale, a mijloacelor si
resurselor pentru dezvoltarea mediului educational al
educatiei la distanta, claritatea indicatorilor tinta si a
criteritlor de realizare a acestora, comunicarea
stabilita intre participanti.

COMPONENTA DE PERSONAL

Aceasta acopera problemele de formare a structurii,
componentei si parametrilor de calificare a
resurselor umane pentru punerea in aplicare a
strategiei de gestionare a procesului de invatdimant
la distantd, inclusiv asigurarea permanentei
proceselor de crestere a nivelului de educatie
digitala a angajatilor, certificarea periodica a
nivelului existent de competente digitale, ludnd in
considerare potentialul de cunostinte al institutiei
pentru punerea in aplicare a inovatiilor digitale
specifice in invatamantul la distanta.

COMPONENTA DE REGLEMENTARE

Aceasta prevede organizarea procesului de elaborare,
aprobare si aplicare practica a regulamentelor interne
ale institutiei de Invatamant superior in ceea ce
priveste implementarea procesului de Tnvatamant la
distantd, inclusiv reglementarea termenelor, a
instrumentelor de control, a mijloacelor tehnice
verificate, a metodelor educationale, a fiselor
posturilor etc., pentru a evita situationalitatea si
entropia organizationald in ceea ce priveste
functionarea procesului educational.

SISTEMUL DE ASIGURARE A CALITATII PROCESULUI EDUCATIONAL

Strategizarea abordarilor de baza pentru organizarea permanentei sistemului de monitorizare internd a
respectdrii prevederilor regulamentare pentru implementarea procesului educational la distantd, analiza
modificarilor legislative actuale Tn domeniul reglementarii educatiei la distanta, prevenirea si contracararea
abuzului oficial si a diverselor manifestari de necinste academica atat din partea comunititii academice, cat
si a celei studentesti

SISTEMUL DE SUPORT SI INTERACTIUNE CU PARTILE INTERESATE

Acesta include o lista specifica de instrumente menite sa realizeze procese sistematice de feedback intre
institutiile de Tnvatamant superior si partile interesate in ceea ce priveste modalititile de imbunatatire si
rezultatele direct obtinute din punerea in aplicare a strategiei de gestionare a procesului educational de
invatamant la distanta.

Fig. 1 Strategia de gestionare a educatiei la distanta ca forma separata si
independenta de educatie intr-o institutie de invatimant superior
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Etapele cheie in implementarea strategiei de gestionare a invatamantului la
distanta intr-o institutie de invatamant superior sunt:

1. Analiza starii actuale a mediului educational intern si extern, care implica
un studiu aprofundat al parametrilor actuali ai starii si dinamicii principalilor indicatori
de performanta ai functiondrii institutiei de invatdmant (indicatori structurali ai
componentei candidatilor la invatamantul superior, personalul institutiei de invatamant
superior, nivelul de detinere a competentelor digitale de bazd, starea si calitatea
programelor educationale existente, prevalenta practicilor de necinste academica etc.).
Acest proces va permite sa evaluati Tn mod obiectiv capacitatea actuala a unei institutii
de invdtamant de a organiza calitativ procesul de invatamant la distantd si strategia
ulterioard a acestuia.

2. Specificarea indicatorilor tinta ai strategiei de gestionare a educatiei la
distanta intr-o institutie de invatamdant superior. Pe baza rezultatelor analizei
potentialului educational intern al institutiei, se construieste un sistem de obiective (in
functie de principalele orizonturi de timp ale strategizarii), se identifica indicatorii
cantitativi si calitativi ai realizarii acestora, se elaboreaza scenariile potentiale de
organizare a Invatamantului la distantd In functie de variabilitatea conditiilor
conjuncturale externe. Aceasta etapa include, de asemenea, alocarea resurselor de baza
pentru a asigura implementarea strategiilor si a surselor de finantare pentru activitatile
relevante.

3. Planificarea personalului si a suportului tehnic si tehnologic pentru
managementul invatamantului la distantd intr-o institutie de invatamdnt superior,
care prevede analiza si calculul rezonabil al parametrilor pentru asigurarea caracterului
complet al implementarii procesului de invatdmant la distantd, care ar trebui sa ia in
considerare, pe de o parte, volumele planificate de servicii educationale (numarul
potential de studenti din invatamantul superior la distantd), iar pe de alta parte, lista
produselor hardware si software critice necesare pentru instituirea unui proces
educational complet in spatiul virtual. Trebuie adaugat ca, in aceasta etapa, este
recomandabil sd se ia Tn considerare potentialul actual de cunostinte al resursei umane
in ceea ce priveste detinerea de catre aceasta a competentelor digitale necesare pentru
a utiliza produsele software mentionate anterior, care, in unele cazuri, pot necesita
implicarea de personal suplimentar sau activitati de dezvoltare profesionala.

4. Formarea cadrului normativ si stiintifico-metodologic pentru
implementarea strategiei de management al invatamdntului la distanta intr-o
institutie de invdtamdnt superior. Aceastd etapd necesitd elaborarea unui cadru
normativ intern cuprinzator pentru implementarea acestor procese, care reglementeaza
principalele etape ale procesului educational, suportul instrumental (tehnic, software,
metodologic) pentru implementarea acestuia, repartizarea responsabilitatilor in cadrul
departamentelor interne, volumul sarcinii de formare a personalului, masurile de
control ale sistemului si evaluarea directa a eficientei formarii candidatilor. Un aspect
la fel de important 1n acest context este cadrul metodologic al procesului educational
la distanta, care prezinta o serie de diferente semnificative fatd de forma traditionala de
organizare a procesului educational, necesitd o actualizare corespunzatoare si o
imbogatire cu instrumente tehnologice relevante, practici pedagogice, servicii
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educationale etc.

5. Implementarea practica a strategiei de management al educatiei la
distanta intr-o institutie de invatamant superior, permanentizarea procedurilor de
monitorizare §i implementarea ajustarii operationale a practicilor de management.
In cadrul acestei etape, sunt puse in aplicare dispozitiile prereglementate ale
managementului strategic, care ar trebui sa faca obiectul unei monitorizari permanente
in conformitate cu un anumit sistem de indicatori de performanta tinta si de control, cu
posibilitatea de a lua masuri corective n conditii de variabilitate externa a mediului.

Schema logica si structurald a mecanismului de gestionare a invatamantului la
distantd ca forma distincta si independenta de invatdmant intr-o institutie de Invatamant
superior reflectd un model conceptual de implementare a suportului organizational si
economic pentru implementarea sistematicd, coerentd, calitativd si permanentd a
formei de organizare la distanta a procesului educational in conditii moderne (Fig. 2).

Separat, este necesar sa se ia in considerare un set de principii care determina
caracteristicile functionarii acestui mecanism de management, reglementand
orientarile in ceea ce priveste asigurarea unui sprijin managerial adecvat si a
sustenabilitatii interne a modelului conceptual propus.

Principiul coerentei §i exhaustivitatii are rolul de a asigura integritatea
manageriala si exhaustivitatea deciziilor organizationale si administrative luate, care ar
trebui sd ia in considerare, Tn general, interesele principalilor subiecti ai procesului de
invatdmant la distanta si ale partilor interesate, precum si sd evalueze prospectiv
posibilele efecte externe negative ale acestora, in acelasi timp, ar trebui realizata
coerenta proceselor interne si absenta contradictiilor in conformitate cu prioritétile
strategice stabilite.

Principiul orientarii inovatoare prevede stabilirea unui vector digital inovator
pentru dezvoltarea procesului educational intr-o institutie de invatdmant superior, care
se reflectd in permanenta inovatiilor tehnice, tehnologice si pedagogice, imbogatirea
constantd a educatiei la distantd cu metode si instrumente progresive ale spatiului
virtual.

Principiul flexibilitatii si adaptabilititii acopera problema necesitatii de a
asigura viteza de reactie promptd a mecanismului de management la eventualele
schimbari ale mediului extern, la aparitia unor noi produse tehnologice sau mijloace de
organizare a procesului educational, mai mult, acest principiu caracterizeaza
proprietatile generale ale procesului de invatamant la distanta ca fiind unul centrat pe
problemele, nevoile si provocarile cu care se confruntd solicitantul de invatamant
superior si care necesitd un raspuns adecvat din partea institutiei de invatamant.

Principiul digitalizarii mediului educational impune unei institutii de
invatdimant superior sid asigure o abordare proactivd a informatizarii procesului
educational, sa Tmbunatateasca instrumentele educationale si administrative relevante.
Trebuie remarcat faptul ca procesele de digitalizare acopera nu numai componenta
tehnicd a acestui mecanism, ci si aspectele de personal ale organizarii procesului
educational la distantd, deoarece baza esentiala a acestuia din urma constd in planul
stabilirii interactiunii la distantd cu mijloace virtuale de comunicare a informatiilor,
care, la randul lor, necesitd ca participantii la proces sd detind in mod corespunzator
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competente digitale profesionale de baza si specifice.

Scop: asigurarea coerentei, consecventei, calitatii si permanentei implementarii formei de organizare la
distantd a procesului educational in conformitate cu cerintele de reglementare stabilite, determinate de
prevederile legislative in vigoare si criteriile de calitate a educatiei, stimularea extinderii potentialului de
cunoastere al studentilor, cultivarea premiselor pentru dezvoltarea pe termen lung a unei institutii de

invatamant superior.

Subiecti: institutii de invatamant superior, solicitanti de Invatdmant superior, agentii guvernamentale si
departamente relevante, persoane juridice de diferite forme de proprietate si investitori, sectorul public,
institutii i organizatii internationale de Invatdmant si alte parti interesate.

Obiect: gestionarea formei de organizare la distanta a procesului educational intr-o institutie de invatamant

superior.

Principii: coerenta si cuprindere, orientare inovatoare, flexibilitate si adaptabilitate, digitalizarea mediului
educational, reducerea decalajului digital, deschidere si transparentd, umanizare si incluziune.

SUPORT DE
REGLEMENTARE
Acesta include procesele de

dezvoltare si coordonare calitativa
a reglementarilor interne actuale
pentru  organizarea procesului
educational 1intr-o institutie de
invatdmant superior cu nevoile

specifice  ale  formelor de
interactiune  educationalda  la
distanta.

SUPORT TEHNIC

Oferda o abordare proactivd a
punerii in aplicare a reinnoirii
tehnice a bazei materiale pentru
procesul educational 1n ceea ce
priveste  mijloacele  tehnice,
produsele software, tehnologiile,
mijloacele de comunicare virtuala
in educatie.

INSTRUMENTE DE GESTIONARE

1. Utilizarea mijloacelor modeme de control digital,
exhaustivitatea si eficacitatea implementarii procesului educational la
distantd, inclusiv a indicatorilor de succes al studentilor si
contracararea fenomenelor de necinste academica si abuz de
tehnologii [A.

2. Stimularea extinderii potentialului de cunoastere si a
alfabetizarii digitale atat in ceea ce priveste software-ul procesului
educational, cat si in ceea ce priveste competentele digitale.

3. Dezvoltarea si integrarea in procesul educational a unor e-
acoperiri mai largi a cunostintelor procesului educational.

4. Aplicarea instrumentelor de gamificare educationala,
interactiunea interactiva si invatarea pe mai multe platforme in
procesul educational la distanta.

5. Implicarea practicilor progresive de motivare a comunitatii
studentesti si didactice pentru imbunatatirea proceselor de organizare
a formelor de organizare la distanta a procesului educational.

MONITORIZAREA SI
GARANTAREA CALITATII
PROCESULUI
EDUCATIONAL

Construirea unui sistem eficient de
monitorizare in cadrul

mecanismului de management
presupune urmarirea promptd a
modificarilor legislative actuale,
precum si a inovatiilor tehnologice
promitatoare Tn domeniul obtinerii
unor rezultate mai bune in
organizarea formelor la distanta
ale procesului educational.

Formarea unui sistem clar de | COMUNICAREA CU PARTILE

criterii pentru eficacitatea si | INTERESATE
realizarea indicatorilor specifici | Elaborarea de dispozitii interne
ai calitatii procesului | sistemice  pentru  identificarea

educational la distanta, precum
si a unui sprijin instrumental
relevant pentru prevenirea si
eliminarea unei serii posibile de
fenomene negative de naturd
organizationala si economica.

directiilor, mijloacelor si formelor
de feedback din partea grupurilor
cheie de parti interesate in contextul
organizarii formelor la distanta ale
procesului educational, precum si
masuri adecvate pentru a raspunde
nevoilor si solicitarilor existente ale
principalelor parti interesate in
acest proces, oferind sprijin
informational.

Fig. 2 Schema logica si structurald a mecanismului de gestionare a educatiei la
distanta ca forma separata si independenta de educatie intr-o institutie de

invatamant superior
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Principiul reducerii decalajului digital impune institutiilor de invatamant
superior sa dezvolte o infrastructura digitald internd de cunostinte, care, pe de o parte,
ar acoperi aspectele legate de certificarea lucrdtorilor stiintifici s1 pedagogici,
desfasurarea de seminarii specializate, traininguri, cursuri pentru dobandirea
competentelor digitale in scopuri profesionale etc., iar pe de alta parte, disponibilitatea
unor activitati similare pentru candidatii la Tnvatdmantul superior, disponibilitatea unor
materiale metodologice temeinice si usor de inteles pentru stapanirea celor digitale
relevante Produse.

Principiul deschiderii si transparentei determind necesitatea respectaril
prevederilor de publicitate si publicitate in organizarea procesului de Invatamant la
distantd a activitatilor educationale de catre o institutie de invatamant superior, care
acoperd aspectele legate de deschiderea cadrului normativ care reglementeaza
dispozitiile interne relevante, fiabilitatea si verificarea platformelor digitale pentru
organizarea invatdmantului la distantd, formarea de masuri pentru contracararea
practicilor neloiale in contextul procesului educational ca parte a personalului stiintific
si pedagogic, precum si a solicitantilor, in ceea ce priveste utilizarea tehnologiilor
digitale. Un aspect suplimentar al acestui principiu este importanta mentinerii unor
forme durabile si deschise de comunicare cu partile interesate externe.

Principiul umanizdarii si al incluziunii implica construirea structurii,
continutului si dispozitiilor organizatorice ale procesului de invatdmant la distanta in
conformitate cu nevoile grupurilor largi ale populatiei, indiferent de caracteristicile
fizice, mentale, rasiale si de altd naturd, evitand practicile discriminatorii i stimuland
dezvoltarea si maximizarea potentialului creativ individual al tuturor participantilor la
procesul de Tnvatamant la distanta.

Un loc special in cadrul mecanismului dezvoltat pentru gestionarea educatiei la
distanta ca forma separata si independenta de educatie intr-o institutie de invatamant
superior este ocupat de subsistemul de monitorizare si garantare a calitatii procesului
educational, care este insdrcinat nu numai cu functii de control si supraveghere, ci si
cu aspecte aplicate de identificare si prevenire in timp util a fenomenelor si riscurilor
potential negative.

Principalele aspecte problematice care pot apdrea in timpul punerii in aplicare
a mecanismului de gestionare a educatiei la distantd, care este unul dintre domeniile
subsistemului de monitorizare, sunt urmdtoarele:

— diferentierea capacitatilor solicitantilor de a asigura accesul complet la
resursele tehnice necesare si la conexiunea la internet ca elemente principale ale
organizarii invatdmantului la distanta;

— dificultati 1n satisfacerea nevoilor educationale ale persoanelor cu probleme
educationale speciale;

— nivelul scazut al motivatiei elevilor de a stdpani materialul de cunostinte sub
forma la distanta, limitarile psihologice cauzate de imposibilitatea contactului personal
direct Intre elevi si profesori;

— problema asigurdrii unei identificari personalizate si verificate a
solicitantului in cursul procesului educational de invatamant la distanta;

— incapacitatea de a prevedea aparitia unor probleme tehnice in randul
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participantilor la procesul educational in timpul orelor relevante;

— demonstrarea limitatd si asimilarea adecvatd a cunostintelor de catre
solicitanti Tn ceea ce priveste competentele de naturd exclusiv practica;

— stdpanirea inegald de catre candidati a competentelor digitale de nivel de
baza, ceea ce cauzeazd dificultati corespunzatoare in asigurarea accesibilitatii si
asimilarii materialului educational;

— dificultdti in mentinerea disciplinei in timpul sesiunilor de formare si a
abilitatilor de autodisciplina dezvoltate de solicitanti in pregatirea pentru invatamantul
la distanta.

In acelasi timp, evitarea problemelor si riscurilor de mai sus necesita stabilirea
unor interactiuni eficiente de comunicare internd in formatul "institutie de Tnvatamant
superior — solicitant", care este direct legata de cultivarea unui mediu favorabil de
invatare a Invatamantului la distantd, ale carui principale directii de gestionare in
cadrul mecanismului dezvoltat sunt:

— disponibilitatea personalului stiintific si pedagogic de a asigura flexibilitatea
si adaptabilitatea abordarilor existente pentru organizarea masurilor de control si
evaluarea succesului solicitantilor;

— asigurarea claritatii, structurii si inteligibilitdtii in prezentarea cerintelor de
baza si a aspectelor organizatorice ale unui anumit curs educational pentru solicitanti;

— sprijinirea consecventei si regularitdtii In ceea ce priveste desfasurarea
cursurilor la distanta si/sau a formelor asincrone de control al performantei, ca factor
de dezvoltare a competentelor de disciplind si autodisciplina la solicitanti;

— oferirea de sprijin psihologic candidatilor in cursul procesului de Tnvatamant
la distantd, elaborarea de materiale metodologice suplimentare privind consilierea in
organizarea unui mediu individual de invétare de catre candidati;

— extinderea numarului de sarcini de naturd creativa si cognitiva, implicarea
solicitantilor in sarcini educationale cu un format de interactiune colectiv si/sau de
grup, gamificarea procesului educational pentru a creste motivatia si interesul
solicitantilor;

— extinderea listei existente de suport metodologic si materiale de profil in
directia dezvoltarii de prelegeri video, jocuri educationale interactive, Inregistrari
animate, teste, cursuri multidisciplinare cuprinzatoare utilizand platforme educationale
moderne.

Astfel, implementarea practicd a sistemului integrat propus si a mecanismului
de management pentru sprijinul organizational pentru implementarea procesului de
invatamant la distantd intr-o institutie de Tnvatamant superior permite construirea unei
abordari sistematice pentru planificarea, controlul, organizarea $i motivarea
implementarii procesului de Tnvatamant la distantd cu un anumit subsistem pentru
monitorizarea si mentinerea calitdtii procesului educational si luarea in considerare a
intereselor unei game largi de parti interesate.
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Partea 3 METODOLOGIE PENTRU MONITORIZAREA SI
EVALUAREA REZULTATELOR INVATAMANTULUI LA DISTANTA

1 STRUCTURA SISTEMULUI DE ASIGURARE A CALITATII
INVATAMANTULUI LA DISTANTA

Managementul calitdtii invatamantului la distantd include planificarea strategica
si controlul permanent al respectarii standardelor, care reprezintd baza functionarii
eficiente a intregului sistem. Structura sistemului de asigurare a calitatii invatamantului
la distanta are ca scop monitorizarea continud si imbunatatirea procesului educational
la toate nivelurile. Este important ca fiecare nivel — de la cel administrativ, stiintifico-
didactic pana la studenti si angajatori — sa functioneze in mod coerent, orientandu-si
eforturile spre atingerea unor standarde inalte.

O componenta obligatorie este suportul tehnic, care joacd un rol esential,
deoarece calitatea educatiei depinde direct de fiabilitatea platformei si a instrumentelor
utilizate pentru desfasurarea cursurilor. De asemenea, este important sd fie asigurat
suportul stiintifico-metodic si social atat pentru studenti, cét si pentru cadrele didactice,
astfel Tncat acestia sd dispuna de toate resursele necesare pentru adaptarea la noile
conditii de Invatare.

Colectarea si analiza datelor reprezintd o parte integrantd a sistemului de
asigurare a calitdtii. Nivelul analitic permite reactia rapida la schimbari, identificarea
problemelor si gasirea solutiilor pentru Tmbunatatirea procesului educational. Toate
aceste niveluri formeaza Tmpreund un sistem complex, care asigura flexibilitatea,
eficienta si transparenta Tnvatamantului la distanta.

1. Nivelul administrativ

Nivelul administrativ reprezintd fundamentul sistemului de asigurare a calitatii
invatdmantului la distantd, deoarece la acest nivel se stabilesc strategia de dezvoltare,
politicile si procedurile care reglementeaza intregul proces educational. Una dintre
functiile-cheie ale acestui nivel este standardizarea proceselor. Aceasta presupune
crearea unor cerinte unice privind elaborarea programelor educationale, pregatirea
materialelor de Invatare, asigurarea suportului tehnologic si a corpului didactic.

Standardizarea permite garantarea faptului ca toate cursurile corespund unui
anumit nivel de calitate, indiferent de cadrul didactic sau de disciplina. Pentru atingerea
acestui obiectiv, este importantd introducerea unor cerinte clare referitoare la
structurarea materialelor didactice, nivelul de interactivitate, corespondenta sarcinilor
de Invatare cu obiectivele educationale si utilizarea instrumentelor moderne pentru
invatamantul la distanta.

O sarcind importanta a nivelului administrativ este monitorizarea si evaluarea
calitatii, care asigura verificarea permanenta si perfectionarea continua a procesului
educational.

Colectarea regulata a feedback-ului de la studenti si cadrele didactice ajuta la
identificarea problemelor legate de interfata platformelor, continutul cursurilor sau
metodele pedagogice. Aceasta permite, de asemenea, corectarea operativa a cursurilor,
astfel incat acestea s corespundd nevoilor in schimbare ale studentilor sau noilor
abordari inovatoare. In plus, este necesard implementarea unor sisteme de automatizare
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a evaludrii calitatii cursurilor, a analizei rezultatelor studentilor si a eficientei cadrelor
didactice.

O alta sarcind a acestui nivel este asigurarea respectdrii drepturilor de autor.
Utilizarea materialelor didactice, inclusiv videoclipuri, texte, prezentari sau alte resurse
digitale, trebuie sa corespunda strict cerintelor legislative privind drepturile de autor.
Aceasta inseamna cd toate resursele educationale trebuie sa fie fie licentiate, fie create
de cadrele didactice ale universitatii, pentru a evita problemele juridice. Este important,
de asemenea, sa fie instruiti profesorii si studentii in privinta regulilor de utilizare a
materialelor pentru protejarea proprietdtii intelectuale.

Astfel, un aspect esential al nivelului administrativ este acreditarea si
certificarea, care asigura conformitatea programelor educationale cu standardele
internationale si nationale. Acest lucru este important pentru garantarea competitivitatii
serviciilor educationale. Crearea unor mecanisme de control al respectarii cerintelor de
acreditare permite universitatii sd ramand in cadrul normelor de reglementare si sa
obtind recunoastere pe piata serviciilor educationale.

Respectarea standardelor educationale atat la nivel national, cat si international
vizeaza conformitatea programelor de studiu, a metodelor de evaluare, a diplomelor si
certificatelor cu normele aprobate de stat si cele internationale. Indeplinirea acestor
cerinte permite universitdtii sd isi acrediteze programele si sd asigure recunoasterea
acestora nu doar la nivel national, ci si international. In plus, este important si se
urmareasca schimbarile in legislatia educationald si sd se adapteze programele de
studiu si politicile conform noilor cerinte, ceea ce garanteaza legitimitatea procesului
educational si conformitatea lui cu standardele moderne de educatie.

Nivelul administrativ trebuie, de asemenea, sd prevada un proces permanent de
perfectionare, tinand cont de schimbarile legislative, tehnologice si de nevoile pietei
muncii.

2. Nivelul educational

Nivelul educational reprezinta un element-cheie al asigurdrii calitdtii
invatdmantului la distantd, deoarece acesta influenteaza direct crearea si prezentarea
continutului, precum si experienta educationald a studentilor. Una dintre sarcinile
prioritare este elaborarea continutului, care presupune crearea materialelor de
invatare conforme cu standardele educationale moderne si cerintele pietei muncii.
Aceasta include nu doar materiale teoretice, ci si sarcini practice, studii de caz si
proiecte care contribuie la dezvoltarea competentelor solicitate de angajatori. Este
importanta integrarea informatiilor actuale, care reflectd cele mai noi tendinte din
diverse domenii, sporind astfel competitivitatea absolventilor pe piata muncii.

Al doilea aspect important este implementarea metodelor interactive de
predare. In invataimantul la distantd, lipsa interactiunii directe dintre cadru didactic si
student poate crea anumite dificultati, de aceea utilizarea tehnologiilor inovatoare,
precum simuldrile virtuale, testele interactive sau gamificarea, imbunatateste
considerabil implicarea studentilor in procesul educational. De exemplu, laboratoarele
virtuale permit studentilor sa efectueze experimente in conditii realiste, fard a fi
prezenti fizic in laborator. Utilizarea instrumentelor interactive nu doar face procesul
de invatare mai atractiv, ci si creste eficienta asimilarii materialului.
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Ultima sarcind importantd este adaptarea programelor de studiu la diversele
nevoi ale studentilor. Aceasta presupune posibilitatea de a crea trasee individuale de
invatare, tinand cont de obiectivele personale, cunostintele existente si limitarile
studentilor, inclusiv cele legate de timp sau resurse. Este esentiala elaborarea unor
programe flexibile, care sd le permita studentilor sa 1si aleaga propriul ritm de invatare,
module suplimentare sau discipline care corespund intereselor lor sau necesitatilor de
dezvoltare profesionald. O astfel de abordare nu doar creste motivatia studentilor, ci si
sporeste rata de finalizare a programelor, ceea ce constituie un indicator important al
calitatii educatiei.

3. Nivelul tehnic

Nivelul tehnic este de o importanta critica pentru asigurarea functionarii stabile
si fiabile a invatamantului la distanta. Sarcina prioritara aici este implementarea si
intretinerea sistemelor de management al invatarii (LMS), precum Moodle, Google
Classroom sau Canvas, care servesc drept platforme principale pentru organizarea
procesului educational. Este important nu doar sa fie aleasa o platforma adecvata, ci si
sd fie asiguratd suportarea ei constanta, actualizarea si adaptarea la nevoile cadrelor
didactice si ale studentilor. LMS-ul trebuie sa fie intuitiv, usor de utilizat si sa dispuna
de instrumentele necesare pentru interactiune interactivd, precum forumuri,
videoconferinte, teste integrate si biblioteci electronice.

Al doilea aspect important este suportul tehnic. Existenta unui serviciu de
asistenta care sd ofere ajutor rapid si calificat atat studentilor, cat si profesorilor
reprezintd o conditie esentiald pentru functionarea eficientd a Invatdmantului la
distanta. Problemele legate de conectare, incdrcarea materialelor sau desfasurarea
lectiilor online pot aparea in orice moment, de aceea suportul trebuie sa fie disponibil
in timp real. In plus, este necesard organizarea de traininguri pentru cadrele didactice
privind utilizarea LMS-ului si a altor instrumente, pentru a minimiza dificultatile
tehnice si a spori eficienta procesului de invatare.

Al treilea element important al infrastructurii tehnice este securitatea si
confidentialitatea. Protectia datelor personale ale studentilor si profesorilor trebuie sa
corespunda standardelor moderne de securitate informationala si cerintelor legislative.
O atentie deosebita trebuie acordata protejarii accesului la cursurile de invatare,
examene si conturile personale, pentru a preveni interventiile neautorizate. Utilizarea
criptarii, actualizarea periodica a sistemelor de securitate si instruirea utilizatorilor in
privinta bazelor de securitate ciberneticd contribuie la protejarea atat a datelor
academice, cat si a celor personale ale tuturor participantilor la procesul educational.

4. Nivelul socio-pedagogic

Nivelul socio-pedagogic reprezintd elementul central care asigura sprijinul atat
pentru cadrele didactice, cét si pentru studenti in procesul de invatamant la distanta.
Sarcina prioritard a acestui nivel este formarea profesorilor. Invitimantul la distant
necesitd competente specifice, care difera semnificativ de metodele traditionale de
predare. Cadrele didactice trebuie nu doar sa stapaneasca instrumentele digitale, ci si
sd invete sd creeze continut interactiv, precum si sd gestioneze eficient grupurile online.
Sunt esentiale trainingurile regulate si cursurile de perfectionare pentru adaptarea la
noile tehnologii si implementarea metodelor inovatoare de predare.
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Pentru studenti, sprijinul la diferite niveluri este critic. Pe langa provocarile
academice, multi studenti se confrunta cu dificultdti legate de organizarea timpului,
auto-organizare sau chiar pierderea motivatiei in timpul studiilor la distantd. De aceea,
este important sa fie asigurat accesul la servicii de consiliere, tutori online, precum si
la suport psihologic. Suportul psihologic, in special, 1i ajuta sa faca fata stresului si
sentimentului de izolare, care apar frecvent in procesul de invatamant la distanta. Un
astfel de sprijin poate facilita considerabil integrarea studentilor in mediul educational,
iar implementarea lui in cadrul invatdmantului la distantd este asiguratd prin
subsistemul de mentorat si tutoriat.

Al treilea aspect important il reprezintd canalele de comunicare, care asigura o
legaturd eficienta intre toti participantii la procesul educational. O comunicare
transparenta, regulata si clard intre studenti, profesori si administratie contribuie la
reducerea nivelului de stres si permite rezolvarea rapidd a problemelor aparute.
Utilizarea platformelor de colaborare, a chatbotilor, forumurilor si retelelor sociale ca
principale canale de interactiune este esentialda pentru imbunatatirea comunicarii. De
asemenea, este important sd fie asiguratd deschiderea si disponibilitatea cadrelor
didactice si a administratiei pentru studenti, ceea ce contribuie la construirea increderii
si ofera sprijin pe tot parcursul procesului educational.

5. Nivelul analitic

Nivelul analitic joacad un rol important in sustinerea si imbunatatirea procesului
educational prin colectarea si analiza datelor. Principala sarcind a acestui nivel este
analiza performantei, care permite urmdrirea progresului studentilor si evaluarea
eficientei cursurilor. Aceasta include monitorizarea rezultatelor testelor, a sarcinilor
realizate, a participdrii la discutii online si a altor activitdti de invatare ale studentilor.
Utilizarea instrumentelor analitice moderne pentru colectarea automata a acestor date
permite introducerea la timp a corectivelor in procesul educational, ceea ce contribuie
la cresterea performantei studentilor si la reactionarea rapida la probleme.

A doua sarcind importantd este prognozarea necesitatilor. Prin analiza
tendintelor din domeniul educatiei si de pe piata muncii, universitatea poate adapta
programele sale la cerintele actuale ale societdtii. Aceasta include actualizarea
materialelor de studiu si introducerea unor cursuri sau module noi, care i1 pregatesc pe
studenti pentru provocarile viitoare. O asemenea abordare permite universitatii sa
ramana competitiva, iar studentilor — sd dobandeasca cunostinte si competente actuale,
apreciate de angajatori si solicitate pe piata muncii.

Un element important il constituie feedback-ul, care serveste drept instrument
esential pentru Tmbunatatirea continud a calitatii invatarii. Chestionarele regulate
adresate studentilor si profesorilor ajutd la identificarea punctelor slabe in programele
de studiu, procesele organizationale sau infrastructura tehnica.
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2. CONFORMITATEA PROGRAMULUI EDUCATIONAL CU
CERINTELE FORMALE ALE STANDARDULUI DE INVATAMANT
SUPERIOR

Implementarea programului educational se realizeazad cu conditia ca obiectivele
programului educational sa corespunda misiunii si strategiei de dezvoltare a institutiei
de Invatamant superior, sa existe o cerere din partea partilor interesate, tinand cont de
tendintele de dezvoltare a specialititii, piata muncii, contextul sectorial si regional.

Programele educationale ale institutiei de invatamant superior sunt implementate
in conformitate cu Lista domeniilor de cunoastere si a specialitatilor pentru care se
realizeaza pregatirea studentilor in invdtdmantul superior, la nivelurile corespunzatoare
de Invatamant superior, in limitele licentei pentru desfasurarea activitatii educationale
a institutiei, respectand cerintele standardelor relevante de invatamant superior.

Standardele de invatamdant superior sunt utilizate pentru [1]:

- elaborarea si Tmbunatatirea programelor educationale de cétre institutiile
de invatamant superior si institutiile de cercetare;

- definirea si evaluarea calitatii invatamantului superior si a rezultatelor
activitatii educationale a institutiilor de invatamant superior (institutiilor de cercetare)
in cadrul acreditarii institutionale si a acreditarii programelor educationale;

- evaluarea rezultatelor Tnvatarii pentru specialitatile respective.

In cazul lipsei unui standard de invatimant superior pentru specialitatea la
nivelul corespunzator, programele educationale se implementeaza respectand cerintele
standardelor provizorii de invatdmant superior elaborate pentru specialitatea si nivelul
respectiv. Programele educationale care prevad atribuirea calificarilor profesionale
trebuie sa asigure indeplinirea cerintelor standardelor profesionale relevante (daca
existd), exceptand cazurile in care legislatia prevede altfel.

Procesul de proiectare a unui nou program educational presupune: desemnarea
grupului de lucru si a conducatorului acestuia — garantul programului educational,
analiza necesitatilor pietei muncii, a tendintelor de dezvoltare a specialitatii, a
contextului sectorial si regional, studierea experientei unor programe similare nationale
si internationale, evaluarea starii resurselor materiale, umane si informationale ale
catedrei, facultatii/institutului didactic-stiintific, definirea obiectivelor programului
educational, elaborarea listei componentelor educationale necesare pentru asigurarea
competentelor si rezultatelor Tnvatarii prevazute de standardul de invatamant superior
(standardul provizoriu de invatdmant superior), de standardul profesional (daca existd),
precum si de institutia de invatamant superior pentru a garanta o pregatire specializata,
unicd si/sau particulara a studentilor conform programului educational [2]
(Universitatea Nationald V. N. Karazin, 2022).

Standardul de invatamdnt superior stabileste urmatoarele cerinte pentru
programul educational [1] (Ministerul Educatiei si Stiintei al Ucrainei, 2020):

- numarul de credite ECTS necesar pentru obtinerea gradului corespunzator
de invatamant superior;

- cerintele privind nivelul de educatie al persoanelor care pot incepe studiile
conform programului si rezultatele invatarii acestora;
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- lista competentelor obligatorii ale absolventulus;

- continutul normativ al pregatirii studentilor, formulat in termeni de
rezultate ale Invatarii;

- formele de atestare a studentilor;

- cerintele privind elaborarea programelor educationale de pregatire intr-un
domeniu de cunoastere, in doud domenii de cunoastere sau intr-un grup de specialitati
(in standardele pentru nivelul de licenta inferioard), programe educationale-stiintifice
interdisciplinare (in standardele pentru master si doctorat in filosofie);

- cerintele standardelor profesionale (daca exista).

Volumul programelor educationale de invatamant superior se defineste in credite
ECTS si constituie, de regula (dacd standardul de invatamant superior nu prevede
altfel):

- pentru nivelul de licenta pe baza studiilor secundare complete — 240 de
credite ECTS;

- pentru nivelul de master: program educational-stiintific — 120 de credite
ECTS, program educational-profesional — 90 de credite ECTS.

Volumul unui credit ECTS este de 30 de ore. Incircarea unui an universitar la
forma de invatdmant cu frecventa este, de regula, de 60 de credite ECTS.

Institutiile de invatamant superior, la elaborarea programelor educationale, pot
stabili cerinte suplimentare pentru competente, rezultate ale invatarii si forme de
atestare, care reflecta necesitatile unor specializari concrete. Institutiile de Tnvatdmant
superior au dreptul de a utiliza propriile formuldri ale competentelor speciale (de
specialitate) si ale rezultatelor invatarii, asigurand in acelasi timp ca totalitatea
cerintelor programului educational sa acopere integral cerintele standardului.

Procedura de elaborare, examinare si aprobare a programelor educationale,
respectarea principiilor si procedurilor de asigurare a calitatii (monitorizare,
evaluare, revizuire periodica, procedura de incetare) sunt stabilite prin Regulamentele
interne ale institutiei de invatamant superior privind sistemul intern de asigurare a
calitatii educatiei.

Institutia de invatamant superior trebuie sd publice in timp util pe site-ul sau
oficial informatii exacte si veridice despre programul educational (programul
formare a unei traiectorii educationale individuale pentru studenti) Intr-un volum
suficient pentru a informa partile interesate si societatea.

Procedura de evaluare a programului educational are doua obiective
principale [1] (Ministerul Educatiei si Stiintei al Ucrainei, 2020):

- sd ajute institutia de invatdmant superior sd identifice punctele forte si
slabe ale programului educational si/sau ale sistemului de asigurare a calitatii si sa
elaboreze masuri concrete de imbunatatire;

- sa ofere tuturor partilor interesate (studenti si reprezentantii lor,
angajatori, autoritati publice centrale si locale, comunitati locale si teritoriale etc.)
informatii despre calitatea programelor educationale si fiabilitatea sistemului de
asigurare a calitatii din cadrul institutiei de invatamant superior.
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Procesul de evaluare a programului educational include trei componente
principale:

- analiza documentelor aferente programului si sistemului de asigurare a
calitatii;

- consultari cu participantii la procesul educational si alte parti interesate,
in scopul de a afla evaluarea lor privind programul (nivelul de satisfactie fata de
program) si eficienta sistemului de asigurare a calitatii, precum si perceptia lor asupra
punctelor slabe si a modalitatilor de imbunatatire;

- utilizarea rezultatelor analizei si a consultdrilor pentru luarea deciziilor
privind programul si pentru formularea recomandarilor referitoare la implementarea
ulterioard a acestuia.

In vederea evaludrii programului educational, se recomandd universitdtii sd
efectueze mai intdi o acreditare internad.

Scopul acreditarii interne este [3]:

- stabilirea conformitatii calitatii programului educational si a activitatii
educationale aferente cu criteriile definite in Regulament [4];

- sprijinirea garantilor in identificarea punctelor forte si slabe ale
programului educational si ale activitatii educationale aferente;

- facilitarea integrarii Universititii in Spatiul European al Invatimantului
Superior.

Acreditarea interna a programului educational reprezintd evaluarea calitatii
programului educational si a activitatii grupului de implementare aferent, in ceea ce
priveste conformitatea cu standardul de invatdmant superior, capacitatea de a indeplini
cerintele standardului, precum si atingerea rezultatelor de invatare declarate in
program, in conformitate cu criteriile de evaluare internda a calitdtii programului
educational (denumite n continuare — Criterii), prezentate in Anexa A. Criteriile sunt
aplicate tinand cont de standardele si recomandarile privind asigurarea calitatii in
Spatiul European al Invatimantului Superior [4, 5].

Rezultatele acreditarii interne constituie baza pentru asigurarea calitatii
procesului educational la distantda, inclusiv pentru imbundtitirea programului
educational, corectarea si consolidarea punctelor slabe sau modificarea/inchiderea
acestuia.

Principalele motive pentru modificarea si/sau inchiderea programelor
educationale sunt (Universitatea Nationala ,,V.N. Karazin” din Harkiv, 2022) [1]:

- modificari In documentele normative care reglementeaza continutul
educatiei pentru nivelul si/sau specialitatea respectiva, inclusiv adoptarea unor noi
standarde educationale si profesionale;

- rezultatele acreditarii interne, daca acestea au stabilit:

a) neconcordanta dintre volumul de lucru calculat si sarcina reala a studentului
pentru Tnsusirea programului in ansamblu si/sau pentru studierea disciplinelor;

b) nivel insuficient de Insusire a rezultatelor programatice ale invatarii de catre
majoritatea studentilor;

c) validitate insuficienta a rezultatelor evaluarii;
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d) alte fapte care atestd neatingerea obiectivelor stabilite de programul educational
si/sau nerespectarea cerintelor standardelor de asigurare a calitatii;
- alte circumstante prevazute de legislatia tarii.

3. ASIGURAREA  ORGANIZATORICO-METODOLOGICA A
PROCESULUI DE INVATAMANT LA DISTANTA

Asigurarea organizatorico-metodologica a procesului de invatamant la distanta
reprezintd un aspect fundamental al invitimantului superior modern. In contextul
dezvoltarii rapide a tehnologiilor informationale si al cererii crescande pentru forme
flexibile de invatare, institutiile de invatamant superior (IES) se confruntd cu
provocarea asigurarii unui invatamant la distanta calitativ si eficient. Aceasta necesita
o abordare complexa, care sd includd reglementarea normativ-juridica, structura
organizationald, platformele tehnologice si calificarea cadrelor didactice si stiintifice.

In acest context, sunt analizate criteriile cheie care determind succesul
implementarii formei de invatamant la distantd in IES. Aceste criterii includ existenta
unui pachet de documente normative, a subdiviziunilor si laboratoarelor specializate,
utilizarea unor platforme de invdtdmant la distantd confortabile, stabilirea cerintelor
cadru pentru cursurile si continutul la distantd, precum si un sistem eficient de
monitorizare a calitatii procesului de invatamant. O atentie deosebitd se acorda
calificarii cadrelor didactice si stiintifice, deoarece profesionalismul acestora
reprezinta garantia atingerii rezultatelor programatice de invatare.

Intelegerea si implementarea acestor criterii va contribui la imbunititirea
calitatii invatdmantului la distantd si va asigura studentilor posibilitatea de a dobandi
cunostinte si competente competitive in mediul educational modern.

Criteriul 1. Implementarea de citre institutia de invatiméant superior
(denumita in continuare — IES) a serviciilor educationale in forma de invatamant
la distanta (denumita in continuare — forma la distanti) este asigurata printr-un
pachet de documente normative care acopera toate aspectele organizatorice,
metodologice si tehnologice ale implementarii acesteia.

1. Regulamentele privind organizarea procesului educational, sistemul
de evaluare, desfasurarea testelor, examenelor, atestarilor etc. trebuie sa tind cont de
existenta in IES a programelor educationale prin care se dobandeste invatamantul
superior, inclusiv in forma la distanta.

2. Trebuie elaborat separat un Regulament privind invatimantul la
distanta, care sa stabileasca principiile de baza ale implementarii si organizarii formei
la distantd in IES ca forma institutionald separatd de dobdndire a Invatamantului
superior si/sau utilizarea tehnologiilor de invdtdmant la distantd pentru sustinerea
procesului educational 1n alte forme de Tnvatdmant superior.

3. Conform Regulamentului privind invatimantul la distanta, trebuie
elaborate Instructiuni pentru elaborarea planurilor de invatimant pentru forma
la distanta (care pot fi componente ale altor regulamente), pe baza cérora trebuie sa
fie elaborate si aprobate, conform procedurilor stabilite, planurile de invatdmant pentru
forma la distantd ale programelor educationale corespunzatoare.
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4. Trebuie elaborat separat un Regulament privind cursurile la distanta si
certificarea acestora, care face parte din sistemul de asigurare a calitatii educatiei si
stabileste procedura de creare si utilizare a cursurilor la distanta pe platforma
universitard generald de invatamant la distantd (de exemplu, Moodle), cerintele
aplicabile cursurilor la distanta ale disciplinelor, procedura de certificare (expertizare)
a cursurilor la distanta si recunoasterea cursurilor la distanta ale disciplinelor ca lucrari
didactice si metodologice (manuale electronice, ghiduri de studiu, practicumurt).

Criteriul 2. in structura organizationali a IES sunt evidentiate subdiviziuni
si laboratoare care asigura suportul organizational si metodologic al procesului
de invatamant la distanta.

1. In IES trebuie si existe un departament de invitimant la distanti, care
sd asigure suportul organizational, administrativ, stiintifico-metodologic si tehnologic
al procesului de invatare cu utilizarea tehnologiilor de invatdmant la distanta pentru
toate formele si nivelurile Invatamantului superior, inclusiv pentru forma la distanta.

2. Pentru organizarea desfasurarii activitatilor la distantd in mod sincron cu
studentii de la forma la distanta si integrarea acestora in alte activitati destinate
studentilor programului educational (masterclass-uri, traininguri, webinarii cu
practicieni, angajatori etc.) se recomanda crearea de laboratoare de inviataméant la
distanta.

3. Ca baza materiald si tehnica pentru inregistrarea continutului video al
cursurilor la distanta si crearea, cu ajutorul programelor software, a video-lecturilor si
a altor resurse video pentru cursurile la distantd, se recomandd crearea unor
videolaboratoare separate.

4. In organigrama directiilor institutelor de invatamant stiintifico-didactice /
decanatelor facultatilor trebuie desemnati angajati responsabili pentru gestionarea
studentilor de la forma la distanta, care sunt familiarizati cu particularitatile
administrarii procesului educational la forma la distanta prin intermediul platformei de
invatdmant la distanta (de exemplu, Moodle).

5. In cadrul catedrelor trebuie desemnati cadre didactice universitare
responsabile de activitatea pe platforma de Invatdmant la distantd (de exemplu,
Moodle) si de gestionarea studentilor de la forma la distanta.

6. in IES trebuie implementat institutul de tutorat pentru forma la distanta,
reglementat prin regulamente corespunzatoare.

Criteriul 3. Utilizarea platformei de invatimant la distanta a IES asigura un
mediu educational digital confortabil pentru organizarea procesului educational
in forma la distanta si pentru sprijinirea invatarii in alte forme de studiu.

1. Platforma de invatamant la distanta trebuie sd aiba o structura ierarhica
clara a cursurilor la distanta, care sunt grupate fie dupd apartenenta autorilor-creatori
la 0 anumita catedra (IES — Institut / Facultate — Catedra — Forma de Tnvatamant
sau categoria de destinatie: examene online, examene de admitere, lucrari de calificare
etc. — cursuri la distantd), fie dupa apartenenta disciplinei la programul educational
(IES — Institut / Facultate — Program educational — Forma de invatdmant sau
categoria de destinatie — cursuri la distanta).
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2. Platforma de invdtdmant la distanta trebuie sd aiba o structurd ierarhica
clara a utilizatorilor, cu trei grupuri principale (cadre didactice, studenti,
administratori), care sunt impdrtite la randul lor in subgrupuri mai mici (cadre
didactice: Institut / Facultate — Catedra — Cadru didactic [roluri: autor-creator, lector,
asistent]; studenti: Institut / Facultate — Grupa — Student [rol student]).

3. Platforma de invatdmant la distanta trebuie administrata astfel incat sa fie
posibild obtinerea istoricului detaliat al activitatilor fiecarui cadru didactic sau student
conectat la aceasta pe perioada prevdzutd de documentele normative ale IES.

4, Platforma de invatamant la distantd trebuie sd ofere posibilitdti pentru
analiza complexa a activitatii cadrelor didactice si a activitatii de Tnvatare a studentilor.
5. Cursurile la distantd, plasate pe platforma de Invatamant la distanta,

trebuie sd aiba un design unificat, atat in ceea ce priveste aspectul vizual, cat si
elementele structurale ale fiecarui curs la distanta.

6. Cursurile la distantd, plasate pe platforma de Invatamant la distanta,
trebuie sa fie resurse electronice dinamice si sd fie actualizate periodic de autorii-
creatori.

7. Materialul didactic al cursurilor la distantd trebuie sa fie accesibil
persoanelor cu deficiente de vedere sau auz, prin utilizarea unor programe
suplimentare, dacd este necesar.

Criteriul 4. Componenta sistemului de asigurare a calitatii invatamantului la
distanta din cadrul IES o constituie cerintele-cadru privind structura cursurilor
la distanta si administrarea activitatii de invatare a studentilor in cadrul cursului
la distanta.

1. in IES trebuie si fie stabilite criterii de evaluare a calititii cursurilor la
distanta, de exemplu, sub forma unor cerinte-cadru unificate care sd asigure insusirea
disciplinelor pentru fiecare forma de invatamant si in diferite circumstante (de
exemplu, in conditiile starii de razboi). Aceste criterii se inregistreaza in documentele
normative corespunzatoare, de exemplu in Regulamentul privind cursurile la distanta
si certificarea acestora.

2. Structura fiecarui curs la distantd plasat pe platforma de invatamant la
distanta a IES trebuie sd includd un set de componente obligatorii, de exemplu:
sectiunea ,,Autori si cadre didactice”, materiale metodologice, bibliografie
recomandata si surse de informare, sectiuni pentru activitatile de Tnvatare etc.

3. Continutul educational al cursului la distanta trebuie sd respecte cerintele
Regulamentului privind pregatirea si publicarea literaturii didactice si standardele
editoriale stabilite pentru elaborarea materialelor.

4. Perioadele de acces la activititile de invatare din cadrul cursului la
distantd, precum si perioadele pentru studierea materialului teoretic, realizarea
sarcinilor si parcurgerea testelor, trebuie sa fie actualizate pentru semestrul curent.

5. Banca de intrebari a cursului la distantd trebuie sd aiba o ierarhie a
categoriilor bine definitd, nivelul superior corespunzand temelor principale ale
disciplinei, iar numarul de intrebari din fiecare subcategorie trebuie sa fie suficient
pentru a organiza un test complet pentru fiecare student. Testele trebuie sa permita
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generarea unui test unic pentru fiecare student, care sd acopere toate temele si
subtemele materialului de studiu.

6. Jurnalul de note al cursului la distanta trebuie sa fie structurat si organizat
conform structurii tematice a cursului la distanta.

Criteriul 5. Componenta sistemului de asigurare a calitatii invatamantului la
distanta din cadrul IES include cerintele privind continutul educational al
cursurilor la distanta.

Denumirea cursului la distantd trebuie sd corespundd denumirii si continutului
disciplinei corespunzatoare, a carei predare este prevazuta in programele educationale
si planul de invatdmant pentru pregatirea studentilor la nivelul educational respectiv.

1. Cursul la distanta, in ansamblu, trebuie sa fie conform programului de
lucru/silabusului aprobat al disciplinei respective si materialelor metodologice pentru
studiul acesteia.

2. Modul de prezentare a continutului educational, termenele pentru
insusirea acestuia si termenele pentru desfasurarea activitatilor de evaluare trebuie sa
permitd studiul materialului oriunde si oricand, adicd fiecare element de invatare
trebuie sd fie invariant — poate fi parcurs atat sincron, cat si asincron.

3. Continutul educational trebuie sd respecte principiile integritatii
academice.
4. In cursul la distantd trebuie sa fie utilizate tehnologii inovatoare de

invatare si elemente interactive (videolectii, prezentari, lectii, seminarii, forumuri,
chat-uri, linkuri cétre surse externe si resurse online, precum si un sistem de legaturi
interne etc.).

5. Se recomanda utilizarea tehnologiilor de invatare programata, care permit
automatizarea procesului de insusire a disciplinei de catre student in ritmul sdu propriu
s1 imbunatatirea calitatii invatarii prin formarea unui traseu de invatare individualizat
la nivelul disciplinei. Astfel de tehnologii se pot implementa, de exemplu, prin
elementul Lectie din Moodle sau prin stabilirea conditiilor de acces la urmatoarele
elemente de nvatare (sectiuni, sarcini, teste) numai dupa obtinerea unei note pozitive
la elementele anterioare.

6. Materialul teoretic se recomanda sa fie prezentat sub forma de manual
electronic (in Moodle — elementul Carte). Astfel de manuale electronice pot contine
informatii structurate si sintetizate pentru fiecare tema si subtema a disciplinei, cu un
sistem complex de navigare (prin hyperlink-uri), prezentari integrate, video, imagini
etc.

7. Se recomanda completarea cursului la distantd cu un glosar terminologic
(in Moodle — elementul Glosar). Acest glosar trebuie sa contind lista termenilor
disciplinei respective. La trecerea cursorului mouse-ului peste un termen (sau expresie)
inclus 1n glosar, pe pagina cursului la distanta apare un tooltip cu descrierea acestuia.

Criteriul 6. Componenta sistemului format in institutia de invataméant
superior (IfS) pentru monitorizarea calititii invitimantului la distanti, in special
a rezultatelor activitatii de invatare a studentilor, consta in existenta unui sistem
ramificat de evaluari la mai multe niveluri.
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1. Pentru disciplinele a caror studiere se bazeaza pe alte discipline (de
exemplu, discipline lingvistice, matematice, informatice), cursul la distanta trebuie sa
includd un test de evaluare initiald, al cdrui scop este selectarea metodelor de lucru
suplimentar pentru studentii cu nivel insuficient de pregatire.

2. Pentru verificarea nivelului de nsusire a materialului teoretic si a
pregatirii pentru realizarea sarcinilor practice dintr-un element de Iinvatare
corespunzator, se recomandd addugarea de teste scurte de autoevaluare.

3. Pentru verificarea calitdtii insusirii materialului didactic si formarea
competentelor necesare in cadrul unui element de invatare, se recomanda adaugarea,
la finalul fiecarui element, a unui test de control curent.

4, Pentru verificarea calitdtii insusirii materialului didactic si formarea
competentelor necesare la nivel de modul, se recomanda adaugarea, la finalul fiecarui
modul, a unui test de control modular.

5. Pentru evaluarea nivelului de formare a competentelor corespunzatoare si
a rezultatelor Tnvatarii, se utilizeaza testul de control final.
6. Structura testelor trebuie sd asigure unicitatea acestora si acoperirea

tuturor subtemelor elementului de invatare, modulului sau disciplinei.

Criteriul 7. Calificarea academica si/sau profesionala a cadrelor didactice
implicate iIn realizarea programului educational in forma la distanta asigura
atingerea obiectivelor si rezultatelor programului.

1. Cadrele didactice trebuie sa detind un nivel inalt de competente digitale si
sd stdpaneasca instrumente si tehnologii moderne pentru educatia digitala.

2. Cadrele didactice trebuie sa aiba un nivel ridicat de maiestrie pedagogica,
in special in Invatamantul online.

3. Cadrele didactice trebuie sd-si imbundtateasca regulat calificarile in
domeniul tehnologiilor de Tnvatamant la distanta.

4. Cadrele didactice trebuie sd participe regulat la webinarii educationale si
organizationale organizate de personalul departamentului de educatie la distanta.

5. Cadrele didactice trebuie sa fie capabile sd pregateascd continut

educational pentru invatarea la distanta, inclusiv pentru crearea de videolectii.

4. STABILIREA  CRITERIILOR DE  EVALUARE, A
INSTRUMENTELOR DIAGNOSTICE SI A REZULTATELOR MASURARII
COMPETENTELOR DOBANDITE DE CATRE STUDENTH iN
INVATAMANTUL LA DISTANTA

in conditiile invitimantului la distanti, evaluarea rezultatelor programului de
invitare si a competentelor dobéandite de studenti reprezintd o parte integranta a
procesului de invétare si a organizarii activitatii educationale in universitate.

Rezultatele invatarii reprezinta cunostinte, abilitdti, competente, moduri de
gandire, perspective, valori si alte calitati personale care pot fi identificate, planificate,
evaluate si masurate si pe care o persoana le poate demonstra dupa finalizarea
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programului educational (rezultate programatice ale Tnvatarii) sau a unor componente
educationale individuale [11].

Competenta este o combinatie dinamicd de cunostinte, abilitdti, competente,
moduri de gandire, perspective, valori si alte calitati personale, care determina
capacitatea unei persoane de a se integra social, de a desfasura activitati
profesionale si/sau de a continua studiile [12].

Competenta, ca rezultat integrat al activitatii individuale de invatare a studentilor
in invatamantul la distantd, se formeazd pe baza stipanirii componentelor
educationale stabilite de programul educational, iar nivelul acesteia se manifesta in
procesul de evaluare [12].

Evaluarea rezultatelor invatarii si a competentelor dobandite de studentii la
distantad poate fi realizatd in mod sincron sau asincron.

1. Modul sincron asigurd o evaluare mai sistematica si obiectivd, dar
necesitd dotare tehnicd corespunzdtoare. Din cauza riscului de defectiuni tehnice in
timpul efectudrii sarcinilor de catre studenti, se recomanda aplicarea unui abordari
individualizate, prevdazdnd un termen mai lung pentru realizarea sarcinilor sau
posibilitatea refacerii acestora (testare, lucrari de control, lucrari independente etc.).

2. In modul sincron, studentii pot realiza lucriri scrise si teste pe platformele
de invatdmant la distanta (de exemplu, Moodle); pot participa la forme orale de control
(raspuns oral, discutii, prezentdri si sustinerea proiectelor de cercetare etc.) folosind
instrumente video (de exemplu, Zoom, Skype), individual sau in grupuri; pot participa
la seminarii si forumuri folosind instrumente video sau in chaturi pe platformele de
invatdmant la distanta [13-16].

Pentru studentii in Tnvatamantul la distanta, modul asincron este mai flexibil,
deoarece permite realizarea sarcinilor la un moment convenabil, insa acest mod este
mai putin obiectiv in evaluare. Pentru a minimiza riscurile evaluirii subiective de
catre cadrele didactice a rezultatelor invatarii, se recomanda:

1. limitarea timpului de realizare a sarcinilor;

2. limitarea numarului de incercari pentru parcurgerea testelor;

3. stabilirea unor termene clare de predare a lucrarilor (testare, lucrari de
control, practice sau independente);

4. comunicarea rezultatelor evaludrii (in lipsa verificarii automate)

individual, dupa predarea lucrarilor de catre toti studentii.

in modul asincron, studentii pot realiza sarcinile pe platforma de inviitimant
la distanta; lucrarile scrise in editoare de text (Word etc.) sau in caiete pot fi trimise
prin e-mail sau printr-unul dintre mesagerii instant (Viber, Telegram, WhatsApp
etc.) [13-16].

Rezultatele evaludrii realizdrilor studentilor se recomanda a fi comunicate
individual, utilizdnd mijloace de comunicare (e-mail, mesaje Tn mesager etc.) si
inregistrate in jurnalul electronic. Despre canalele de comunicare si metodele de
evaluare utilizate, studentii trebuie informati in prealabil sau aceste informatii se
recomandd a fi publicate pe site-ul universitatii. Este important sd se minimizeze si
optimizeze numarul de canale de comunicare [17].
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In conditiile invatimantului la distanti, ansamblul rezultatelor invitarii, in
combinatia lor dinamica, conduce la dobandirea competentelor corespunzitoare de
ciatre studenti, iar in acelasi timp, dobandirea unei competente specifice necesita
stipanirea unor cunostinte, abilitati si competente specifice, adicd rezultatele
invatarii [18].

La stabilirea criteriilor de evaluare a competentelor studentilor in
invatamantul la distanta, se recomanda sa se ia in considerare, dupa caz:

- cerintele nationale;

- Cadrul European al Calificarilor (EQF);

- pentru Ucraina — Cadrul National al Calificarilor pentru nivelul de
calificare corespunzator.

Acest document se bazeazd pe standarde si principii europene si nationale de
asigurare a calitatii educatiei, ia In considerare cerintele pietei muncii privind
competentele angajatilor si este implementat cu scopul armonizarii normelor
legislative in domeniile educatiei si relatiilor socio-profesionale, recunoasterii
nationale si internationale a calificarilor obtinute in Ucraina, si stabilirii unei
interactiuni eficiente intre domeniul educatiei si piata muncii [19].

Descrierea nivelurilor de calificare ale Cadrului National al Calificarilor
concretizeazd competentele studentilor de toate nivelurile dupd urmatoarele criterii:
cunostinte, abilitati/competente, comunicare, responsabilitate si autonomie.

Pe langa criteriile definite pentru evaluarea competentelor studentilor in
invatdmantul la distantd, se recomanda sa se ia in considerare suplimentar:

- Abilitati analitice — capacitatea de a analiza, sintetiza si aplica
informatia;

- Gandire critica — abilitatea de a evalua informatia critic si de a formula
concluzii bine fundamentate;

- Abilitati practice — capacitatea de a aplica cunostinte teoretice 1n situatii
practice, inclusiv in realizarea si prezentarea proiectelor individuale sau de grup;

- Alfabetizare digitala — competenta de a utiliza diverse platforme si
instrumente digitale pentru invétare si comunicare;

- Autoorganizare si motivatie — capacitatea de a organiza propriul proces
de invatare, de a lucra independent, de a respecta termenele limita si de a-si mentine
motivatia, activitatea si initiativa;

- Adaptabilitate si flexibilitate — capacitatea de a se adapta la conditiile de
invatare, la modificarile din program sau metodele de predare si de a trece rapid intre
diferite sarcini si concepte;

- Etica si responsabilitate — respectarea principiilor integritatii academice,
evitarea plagiatului si a altor forme de frauda, atitudine responsabila fata de invatare.

Aceste criterii pot varia in functie de programul educational specific si cerintele
universitatii.

Evaludrii sunt supuse realizirile de invatare din toate disciplinele conform
programelor educationale si planurilor de studii ale specializarilor. La evaluarea
rezultatelor invatarii, este recomandat sa se ia in considerare:
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- corectitudinea, fundamentarea, logicitatea si coerenta raspunsurilor
studentului;

- abilitatea de a identifica probleme si de a le rezolva, formularea
ipotezelor;

- calitatea cunostintelor, sistematizarea lor, exhaustivitatea, profunzimea,
flexibilitatea si stabilitatea;

- dezvoltarea abilitatilor generale si de specialitate;

- capacitatea de a analiza, sintetiza, abstractiza, compara, generaliza si de a
formula concluzii;

- independenta judecatilor de evaluare.

O componentd obligatorie a continutului metodologic al disciplinei este
stabilirea criteriilor de evaluare a rezultatelor Invatarii si a competentelor
dobandite, definite de programul educational pentru disciplina respectiva. Aceste
criterii trebuie sa fie clare, obiective si usor de inteles de catre student.

Criteriile de evaluare presupun cerinte privind nivelul de realizare a rezultatelor
de invatare planificate si formarea competentelor generale si de specialitate, exprimate
pe o scara de 100 de puncte ECTS (Tabelul 1).

Criteriile de evaluare a rezultatelor invatarii studentilor in Invatdmantul la
distanta prezentate au un caracter cadru si necesita concretizare pentru componentele
educationale, tinand cont de particularitatile studiului acestora si de competentele
generale si de specialitate definite de programul educational al specializérii, precum si
de rezultatele asteptate ale Tnvatarii. Aceste criterii de evaluare trebuie s fie cat mai
obiective, clare si accesibile in timp util pentru familiarizarea studentilor cu invatamant
la distanta.

Tabelul 1
Criterii si scala de evaluare a rezultatelor invatarii studentilor
in invatimantul la distanta [20-21]

Suma Criterii de evaluare a rezultatelor academice ale studentului

punctelor Nivelul atins de student 1n | Nivelul de formare a competentelor stabilite
conform realizarea rezultatelor de invatare | de programul educational pentru disciplina de
scalei ECTS | planificate la disciplina de studiu | studiu

de 100 de

puncte

90-100 Studentul demonstreaza un nivel | Studentul demonstreaza un nivel inalt de

inalt de realizare a rezultatelor de | formare a competentelor generale si de
invatare planificate pentru | specialitate stabilite de programul educational
componenta educationald, ceea ce | al specialitatii.

atestd pregatirea neconditionata
pentru invdtarea ulterioara si/sau
pentru activitatea profesionald in
domeniu.

82-89 Studentul demonstreaza un nivel | Studentul demonstreaza un nivel destul de
destul de inalt de realizare a |inalt de formare a competentelor generale si
rezultatelor de invatare planificate | de specialitate stabilite de programul
si este pregatit pentru invatarea | educational al specialitatii.

ulterioard si/sau pentru activitatea
profesionald in domeniu.
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74-81

Studentul demonstreaza un nivel
suficient de realizare a rezultatelor
de invatare planificate si este
pregatit pentru invatarea ulterioara
si/sau pentru activitatea
profesionald in domeniu.
Competentele neformate sunt
absente.

Studentul demonstreaza un nivel suficient de
formare a competentelor generale si de
specialitate stabilite de programul educational
al specialitatii. Competentele neformate sunt
absente.

64-73

Studentul demonstreaza rezultate
ale 1invatdrii minim suficient
pentru continuarea studiilor si/sau
pentru activitatea profesionald in
domeniu.

Studentul demonstreazd un nivel minim
suficient de formare a competentelor generale
si de specialitate stabilite de programul
educational al specialititii. Competentele
neformate sunt absente.

60-63

Studentul demonstreaza un nivel
insuficient al rezultatelor invatarii
existente  pentru  continuarea
studiilor si/sau pentru activitatea
profesionald in domeniu. O parte
din rezultatele planificate ale
invatarii lipsesc.

Studentul demonstreazd un nivel minim
suficient s1 insuficient de formare a
competentelor generale si de specialitate
stabilite de programul educational al
specialititii. O parte dintre competente nu
sunt deloc formate.

35-59

Studentul demonstreaza un nivel
redus al rezultatelor invatarii
existente  pentru  continuarea
studiilor si/sau pentru activitatea
profesionala in domeniu.

Studentul demonstreazd un nivel redus de
formare a competentelor generale si de
specialitate stabilite de programul educational
al specialitdtii. Majoritatea covarsitoare a
competentelor nu sunt deloc formate.

Majoritatea covarsitoare a
rezultatelor planificate ale
invatarii lipsesc.

0-34 Rezultatele Invatarii lipsesc. Competentele nu sunt formate.

Procedurile pentru desfasurarea diferitelor tipuri de evaluare (control curent si
final, precum si evaluarea finald) trebuie sa respecte politica universitard de evaluare
echitabild si obiectiva a rezultatelor Tnvatarii, sa fie transparente si sa asigure abordarea
bazata pe competente, conform normelor legale in vigoare.

La evaluarea realizarilor de invatare ale studentilor trebuie sa se tind cont de:

- calitatea cunostintelor (exhaustivitate, profunzime, flexibilitate,
sistematicitate, stabilitate);

- dezvoltarea abilitatilor si competentelor, generale si de specialitate,
precum si a rezultatelor programului educational;

- corectitudinea, logicitatea, fundamentarea si coerenta raspunsurilor;

- capacitatea de a identifica probleme si de a le rezolva, formularea
ipotezelor;

- nivelul de stapanire a operatiilor mentale (capacitatea de a analiza,
sintetiza, compara, abstractiza, clasifica, generaliza, formula concluzii etc.);

- independenta judecatilor de evaluare [22].

Sistemul de evaluare curenta si finala a rezultatelor activititii de Invatare si
evaluarea studentilor prin examen de calificare sau prin sustinerea publica a lucrarii de
calificare in cadrul formei la distanta se realizeaza conform cerintelor programului
educational si normelor universitare, in regim sincron si/sau asincron [23].
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Criteriile de evaluare a realizdrilor invatarii sunt implementate in normele de
notare, care stabilesc o corelatie clard intre cerintele privind cunostintele, abilitatile si
competentele evaluate si punctajul acordat.

Tipurile de evaluare a rezultatelor Invatarii studentilor in invatdmantul la distanta
includ: evaluarea curentd si finald (inclusiv examene, sustinerea proiectelor de
curs/lucrare, rapoarte privind desfasurarea practicii) si evaluarea finala.

Evaluarea curenta este un tip de control al starii de asimilare a cunostintelor si
abilitatilor studentului pentru un modul al disciplinei de studiu. Controlul curent
include evaluarea cunostintelor studentului in timpul desfasurarii activitatilor practice
(laborator, seminar), realizarea sarcinilor de lucru individual si desfasurarea controlului
modular (testare, colocviu, lucrare de control etc.) [24].

Evaluarea finala reprezintd controlul nivelului de asimilare a cunostintelor si
abilitatilor studentului pentru disciplina de studiu pentru care planul de invatamant
prevede examen. Pentru disciplinele pentru care planul de invatamant prevede doar test
sau lucrare de control, nivelul de asimilare a cunostintelor si abilitatilor studentului este
determinat pe baza rezultatelor evaluarii curente [24].

Evaluarea finala reprezintd forma de control a conformitatii rezultatelor
invatarii studentilor in Tnvatamantul la distanta cu cerintele standardelor nationale de
invatamant superior si ale programului educational (educational-profesional sau
educational-stiintific). Aceasta poate fi realizatda sub formd de examen sau prin
sustinerea lucrarii de calificare.

Pentru inregistrarea rezultatelor invatarii studentilor in procesul de evaluare
finala (si al evaludrii finale) sub forma de examen, se utilizeaza o scara cumulativa
de 100 de puncte cu indicarea valorii notei (excelent, bine, satisfacator,
nesatisfacator).

Pentru inregistrarea rezultatelor invatarii studentilor in procesul de evaluare
finald sub forma de test/zalic, se utilizeaza o scara cumulativa de 100 de puncte cu
indicarea valorii notei (promovat, nepromovat) [21, 24].

Tabelul 2
Scala de evaluare a rezultatelor invatarii studentilor in procesul
de evaluare finala: nationala si ECTS [24]

Suma Nota | Nota conform scalei nationale
punctelor ECTS | pentru examen, proiect de curs (lucrare), practica, pentru
pentru toate examen de atestare (calificare), sustinerea publicd a colocviu
tipurile de lucrarii de calificare
activitate
didactica
90-100 A excelent
82-89 B bine
74-81 C admis
64-73 D satisfacator
60-63 E
35-59 FX nesatisfacator cu posibilitatea de a repeta examenul
neadmis
0-34 F nesatisfacator cu obligativitatea de a relua studiul
disciplinei

167



Evaluarea competentelor dobandite de catre studentii Tnvatamantului la distanta
necesita utilizarea diferitelor instrumente de diagnosticare care ajuta la aprecierea
cunostintelor academice, abilitatilor si competentelor. Printre acestea se numara:

- interviuri orale in format de videoconferintd (sesiunile sincronizate
permit evaluarea cunostintelor in timp real prin Zoom, Microsoft Teams sau alte
platforme);

- lucrari scrise (eseuri, rapoarte, recenzii analitice, referate, care implica
aprofundarea temelor specifice, argumentarea si analiza);

- teste modulare si finale utilizind sisteme automatizate de evaluare
(Learning Management Systems — LMS: platforme Moodle, Canvas, Blackboard);

- proiecte individuale (implica cercetdri si dezvoltari independente,
sintetizarea rezultatelor si formularea concluziilor);

- proiecte de grup (munca comuna la sarcini, care verifica capacitatea de
a lucra 1n echipa);

- participarea la discutii si forumuri online (analiza critica a temelor si
problemelor, evaluarea activitatii studentului, capacitatea de gandire critica si
exprimare argumentata);

- auto-evaluare (analiza de catre student a propriilor realizari si progres,
identificarea lacunelor si deficientelor in invatare);

- evaluare reciproca (evaluarea incrucisatd a lucrarilor colegilor, care
dezvolta gindirea criticd si abilitatile analitice);

- examene finale in format de videoconferinta (sesiuni sincronizate care
permit evaluarea cunostintelor in timp real prin Zoom, Microsoft Teams sau alte
platforme);

- lucrari de curs si de diploma (proiecte mari de cercetare care
demonstreaza capacitatea studentului de a lucra independent si de a aplica cunostintele
teoretice in practica);

- platforme pentru asigurarea integritatii academice si prevenirea
plagiatului (ex. StrikePlagiarism.com);

- chestionare (evaluarea satisfactiei studentilor fatd de curs, profesori,
metodele de predare si evaluare).

Aceste instrumente permit o evaluare complexd a competentelor studentilor,
luand 1n considerare diferitele aspecte ale pregatirii si activitdtii acestora in
invatamantul la distanta.

Instrumentele de diagnosticare si criteriile de evaluare utilizate in procesul
educational definesc rezultatele masurdrii competentelor dobandite de studenti.
Aceasta include evaluarea nivelului de stdpanire a cunostintelor teoretice, abilitétilor
practice, competentelor generale si de specialitate prevazute in programul educational.
Aceastd masurare poate fi realizatd prin diverse metode de evaluare, inclusiv teste,
sarcini practice, proiecte, prezentari si evaludri finale. Rezultatele masurarii
competentelor ofera o imagine asupra gradului de stapanire a materialului si a pregatirii
studentilor pentru aplicarea practica a cunostintelor si abilitatilor in viata reala.
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Rezultatele masurdrii competentelor dobandite de studenti invatamantului la
distantd determina:

- nivelul cunostintelor — reflectat prin note la prezentarile orale in
videoconferinte si webinarii, participarea la discutii, lucrari scrise (eseuri, referate),
prezentdri, sustinerea proiectelor, lucrari de control, examene, teste si alte forme de
evaluare academica;

- abilitati practice — evaluarea rezultatelor realizarii lucrarilor practice si
de laborator, stagiilor, simuldrilor si altor activitati practice;

- lucrari de curs si de diploma — evaluarea finald a proiectelor mari de
cercetare;

- calitatea proiectelor realizate — evaluarea proiectelor individuale si de
grup, care demonstreaza calitatea muncii, originalitatea, efortul colectiv si capacitatea
de a lucra in echipa;

- competente digitale — evaluarea capacitatii de a utiliza eficient
platformele de Invatamant la distantda, programele pentru videoconferinte, resursele
online si alte instrumente digitale;

- competente soft (abilititi sociale si de comunicare) — evaluarea
abilitatilor de comunicare, leadership si organizatorice, capacitatea de a coordona
proiecte de grup, de a organiza munca in echipa, abilititile de management al timpului;

- competente etice si profesionale — evaluarea integrititii academice,
responsabilitdtii si eticii profesionale;

- dezvoltare personala si autoevaluare — analiza progresului propriu, a
realizarilor si identificarea domeniilor de imbunatétire.

Aceste rezultate ale masurarii oferda o imagine complexa asupra gradului de
stapanire a competentelor generale si de specialitate necesare de catre studentii
invatdimantului la distantd si ajutd la identificarea directiilor pentru dezvoltarea
ulterioara.

Rezultatele masurarii competentelor dobandite de studentii invatamantului la
distantd se evalueaza utilizdnd Sistemul European de Transfer si Acumulare de
Credite (ECTS) (pe scara ,,A”, ,,B”, ,,C”, ,,D”, ,E”, ,FX”, ,F”) si sistemul national
(,,excelent”, ,,bine”, ,,satisfacator”, ,,nesatisfacator”’) (Anexa B, tabelele B1, B2).

5 CONFORMITATEA PROCESULUI DE INVATAMANT LA
DISTANTA CU ASTEPTARILE SI NEVOILE STUDENTILOR

Cercetarea (monitorizarea) conformitatii procesului de Tnvatamant la distanta cu
asteptarile studentilor se realizeaza, in principal, sub forma de chestionar. Astfel se
evidentiazad participarea studentilor la sistemul intern de asigurare a calitatii
invatdmantului superior si la implementarea principiilor Tnvatarii centrate pe student.
Scopul monitorizarii este de a analiza in ce masura studentii de la diferite niveluri ale
invatamantului superior sunt multumiti de forma de instruire si de calitatea educatiei
la distanta, precum si de a utiliza informatiile obtinute pentru Tmbunatatirea
invatamantului la distanta.
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Chestionarea studentilor privind conformitatea procesului de invatamant la
distantd cu asteptarile lor constituie o forma de participare a acestora la sistemul intern
de asigurare a calitdtii invatdmantului superior si la implementarea principiului
invatarii centrate pe student. Scopul monitorizarii este studierea gradului de satisfactie
a studentilor de la diferite niveluri de invatamant superior fatd de formatul instruirii si
calitatea realizarii educatiei la distantd, precum si utilizarea informatiilor obtinute
pentru perfectionarea educatiei la distanta.

Chestionarea studentilor prevede realizarea urmatoarelor sarcini:

- obtinerea de informatii calitative despre atitudinea studentilor fatd de
formele si metodele de invatamant la distanta;

- obtinerea de informatii despre obiectivele si rezultatele de invatare
programatice ale educatiei la distanta, calitatea continutului si formelor de instruire,
integritatea academica si alte procese care influenteaza calitatea educatiei la distanta
(de exemplu: mediul si resursele de invatare, factori externi ai motivatiei de studiu,
factori socio-psihologici ai procesului educational);

- identificarea atitudinii studentilor fata de practica cadrelor didactice
universitare, inclusiv aplicarea de catre acestea a tehnologiilor si metodologiilor
educationale inovatoare;

- demonstrarea interdependentei dintre diferite tipuri de activitati ale
cadrelor didactice universitare si rezultatele acestor activitati, reflectata prin formarea
la studenti a competentelor profesionale, hard si soft skills;

- monitorizarea sistemului de control al calitatii formei de Invatamant la
distanta;

- cresterea eficientei activitdtii educationale In format la distanta;

- formarea aspiratiei cadrelor didactice universitare catre autoevaluarea
propriei activitati si autoperfectionare; perfectionarea activitatii cadrelor didactice si
cresterea eficientei maiestriei lor didactico-stiintifice in educatia la distanta.

Procedura de chestionare este anonimd si prevede participarea studentilor
inscrisi la forma de Tnvatamant la distanta. Participarea studentilor la chestionar este
obligatorie. Chestionarea este realizati de Institutul de Invitimant la Distanti sau de
un alt subdiviziune structurald careia i-au fost delegate atributiile de organizare a
procesului de invatamant la distanta.

Pentru desfasurarea chestionarului este recomandabil sa fie implicate organele
de autoguvernare studenteasci, tutorii si mentorii. Inainte de inceperea chestionarului,
persoana responsabild de organizarea acestuia trebuie sa explice pe scurt respondentilor
scopurile si sarcinile chestionarului, sa sublinieze importanta sa pentru imbunatatirea
nivelului educatiei la distantd, precum si sd atragd o atentie deosebitd asupra
anonimatului studentilor participanti si asupra faptului ca rezultatele vor fi utilizate
doar intr-o forma generalizatd. Chestionarul se desfasoard sub forma unui sondaj prin
intermediul unui formular Google. Participarea studentilor la sondaj este obligatorie.
Prelucrarea chestionarelor are loc automat, in format electronic. Raspunsurile obtinute
sunt procesate imediat dupa desfasurarea chestionarului de cétre persoanele care 1-au
organizat. Pe baza rezultatelor chestionarului se elaboreaza un raport, care este
prezentat la sedinta Institutului de Invatamant la Distanta, publicat pe site-ul oficial al
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universitdtii si transmis garantilor programelor educational-profesionale pentru analiza
acestora.

In vederea determinirii conformititii procesului de invitimant la distantd cu
asteptarile si nevoile studentilor, se recomanda realizarea unui chestionar pe trei
niveluri (Anexa V):

— chestionar initial la nivel de program educational (PE);

~ dupa parcurgerea unor discipline (cursuri) individuale;

~ chestionar final dupd finalizarea studiilor in cadrul programului educational
(PE).

6. CALITATEA PROCESULUI DE INVATAMANT LA DISTANTA DIN
PERSPECTIVA PARTILOR INTERESATE

6.1. Evaluarea calitatii procesului educational din partea angajatorilor

Evaluarea calitatii procesului educational de catre angajatori reprezintd un
criteriu important al eficientei sistemului de invatamant superior si al conformitatii
acestuia cu cerintele actuale ale pietei muncii. Angajatorii analizeazd procesul
educational prin prisma capacitatii sale de a pregati specialisti calificati, care poseda
cunostinte actuale si abilititi practice. In acest context, se disting citeva aspecte-cheie
care determina calitatea educatiei din punctul de vedere al pietei muncii:

Relevanta cunostintelor si competentelor: o componenta esentiald a evaluarii
calitatii educatiei este corespondenta cunostintelor dobandite de studenti cu cerintele
actuale si tendintele de dezvoltare ale domeniilor. Institutiile de invatamant superior
trebuie sa asigure actualizarea continud a programelor educationale, pentru ca
pregatirea specialistilor sa corespunda ritmului accelerat al dezvoltarii tehnologiilor si
pietei muncii. Acest lucru presupune o integrare stransa a programelor universitare cu
cercetarile actuale, inovatiile si standardele profesionale.

Pregitirea practica a absolventilor: calitatea educatiei este evaluatd si din
perspectiva pregatirii studentilor pentru activitatea practica. Angajatorii se asteapta ca
absolventii sd fie capabili sd aplice cunostintele teoretice in conditii reale de munca. O
educatie de calitate inaltd presupune existenta unor mecanisme eficiente de pregatire
practica: stagii, practica profesionald, proiecte care au o legatura directd cu viitoarea
activitate profesionala.

Dezvoltarea competentelor transversale (soft skills): pe langa cunostintele
tehnice, calitatea procesului educational este evaluatda si prin prisma dezvoltarii la
studenti a competentelor transversale, precum gandirea criticd, comunicarea,
capacitatea de adaptare si de lucru in echipa, cunoasterea limbilor straine etc. Cerintele
actuale ale angajatorilor solicitd ca programele educationale sa asigure dezvoltarea
acestor competente, intrucat ele sunt esentiale pentru o activitate eficienta intr-un
mediu caracterizat prin schimbari rapide ale pietei si proceselor tehnologice.

Flexibilitatea si adaptabilitatea programelor educationale: educatia moderna
trebuie sd fie flexibild, tindnd cont de schimbarile in cerintele angajatorilor si de
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specificul pietei muncii. Angajatorii se asteaptd ca institutiile de Tnvatamant superior
sd implementeze tehnologii si metode inovatoare, care sa permita adaptarea proceselor
educationale la noile provocari si oportunititi, asigurand totodata accesibilitatea
educatiei si un nivel inalt de pregatire.

Capacitatea absolventilor de adaptare si invatare pe parcursul vietii:
abilitatea absolventilor de a se adapta rapid la schimbari si de a invata de-a lungul vietii
este un alt criteriu important al evaluarii calitdtii procesului educational. Angajatorii se
asteapta ca institutiile de invatamant superior sa ofere nu doar cunostinte si abilitati, ci
si sa formeze la studenti disponibilitatea pentru perfectionare continud si dezvoltare
profesionald. Aceasta presupune cultivarea flexibilitatii, a capacitatii de a reactiona la
schimbari si a deschiderii cdtre noi cunostinte.

Interactiunea dintre institutiile de Invatamant si angajatori: un aspect
important al evaluarii calitatii procesului educational este nivelul de colaborare dintre
universititi si angajatori. O interactiune strdnsd permite institutiilor de invatamant
superior sa actualizeze la timp programele educationale si sd integreze in procesul de
predare cerintele actuale ale pietei muncii. Importanta acestei colabordri consta in
crearea conditiilor pentru formarea competentelor care corespund in cel mai inalt grad
nevoilor angajatorilor si care contribuie la angajarea absolventilor.

Metodologia de desfasurare a sondajului angajatorilor

Sondajul angajatorilor reprezintd unul dintre instrumentele-cheie pentru evaluarea
calitatii programelor educationale (PE) si a conformitatii acestora cu cerintele actuale
ale pietei muncii. Implicarea regulatad a angajatorilor in procesul de evaluare a PE
permite asigurarea imbunatatirii continue a procesului educational, ridicand nivelul de
pregatire al absolventilor si contribuind la angajarea lor cu succes.

Pentru atingerea acestui obiectiv, sondajele angajatorilor se organizeaza in doud

etape:

1. Sondaj initial — in etapa de formare a conceptului si a cerintelor pentru
programul educational.

2. Sondaj post-monitorizare — dupa angajarea absolventilor, cu scopul de

a evalua conformitatea acestora cu cerintele angajatorilor si eficienta pregatirii lor.

Scopul sondajului:

Sondaj initial: colectarea recomandarilor si propunerilor din partea
angajatorilor privind competentele, cunostintele si abilitatile care trebuie formate la
absolventi pentru integrarea lor de succes in mediul profesional. Aceasta permite
institutiilor de invatdmant sa adapteze programele educationale la necesitatile actuale
si viitoare ale pietei muncii.

Sondaj post-monitorizare: evaluarea de catre angajatori a nivelului de
pregdatire al absolventilor, a adaptarii lor profesionale si a gradului de satisfactie al
angajatorilor cu privire la eficienta programului educational. Aceasta permite obtinerea
unui feedback privind conformitatea pregatirii teoretice si practice cu cerintele
profesionale reale, avand drept scop revizuirea programului educational.

Tipul sondajului: sondajul se desfasoara in format deschis, ceea ce presupune
identificarea respondentilor. O astfel de abordare contribuie la stabilirea unei
interactiuni mai stranse intre angajatori si institutiile de Invatamant, permitand
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utilizarea rezultatelor sondajelor pentru imbunitatirea directd a programelor. In etapa
de proiectare a programului educational, sondajele angajatorilor se realizeaza eficient
nu doar prin chestionare scrise, ci si oral, in cadrul intilnirilor personale si online.
Aceste Intalniri pot fi atat individuale, cat si colective, fapt ce permite discutarea mai
aprofundatd a cerintelor privind competentele absolventilor si obtinerea imediatd a
unor comentarii detaliate despre imbunatatirea programelor educationale. O asemenea
abordare asigura o interactiune mai interactiva si favorizeaza formarea unui feedback
constructiv.

Instrument pentru colectarea datelor: pentru desfasurarea eficientd a
sondajelor se utilizeaza platforme digitale, precum Google Forms. Acest instrument
permite distribuirea comoda a chestionarelor catre angajatori, simplifica procesul de
colectare a datelor si asigura usurinta prelucrarii si analizei ulterioare a acestora.

Structura unui chestionar tipic prevede intrebari deschise si inchise, precum
si posibilitatea extinderii si adaptarii lui in functie de specificul programului
educational si de nevoile sectorului. Garantul programului educational poate extinde
lista intrebarilor, tinand cont de particularitatile programului si ale pietei muncii. Lista
intrebarilor tipice este prezentatd in Anexa G.

Etapele desfasurarii sondajului:

1. Elaborarea chestionarului: Chestionarul se formeaza pe baza unui
model tipic, tindnd cont nu doar de cerintele generale privind calitatea educatiei, ci si
de specificul domeniului in care activeaza respondentii. Este importantd includerea
intrebarilor referitoare atat la competentele tehnice, cat si la competentele transversale
(soft skills), ceea ce va permite obtinerea unei imagini mai complete asupra pregatirii
absolventilor pentru conditiile reale de munca.

2. Trimiterea chestionarului: Dupa finalizarea etapei de elaborare a
chestionarului, acesta se trimite angajatorilor prin e-mail, retele profesionale de
socializare (LinkedIn), platforme specializate de comunicare cu mediul de afaceri sau
alte canale disponibile de comunicare. De asemenea, este importantd implicarea
partenerilor programului educational, care pot furniza contacte suplimentare pentru
extinderea cercului de respondenti.

3. Colectarea si analiza rezultatelor: Raspunsurile colectate sunt
prelucrate pentru a identifica punctele forte si punctele slabe ale programului
educational. Pe baza analizei rezultatelor se stabilesc directiile cheie pentru
imbunatatire. Aceasta poate viza atdt modificarea planului de Invatdmant, cat si
consolidarea pregatirii practice, integrarea celor mai noi tehnologii sau cresterea
atentiei asupra dezvoltdrii competentelor transversale (soft skills).

4. Feedback: Pe baza rezultatelor sondajului poate fi organizatd o intalnire
cu angajatorii pentru discutarea rezultatelor si a propunerilor primite. Aceasta permite
nu doar luarea in considerare a observatiilor specifice, ci si obtinerea unor explicatii si
exemple mai detaliate, facilitind o analiza mai aprofundata.

5. Corectarea programelor educationale: Rezultatele analizei sunt
utilizate pentru ajustarea programelor educationale. Garantul programului educational
poate introduce discipline noi, modifica accentele in procesul de Invatamant sau
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consolida colaborarea cu angajatorii pentru desfasurarea stagiilor, practicilor si altor
forme de instruire profesionala.

Organ consultativ (Consiliul) al angajatorilor

Prezenta unui organ consultativ, precum Consiliul angajatorilor la nivelul
facultatii, reprezintd una dintre cele mai bune practici in dezvoltarea si imbunatatirea
programelor educationale. Acest organism, compus din reprezentanti ai mediului de
afaceri, industriei si altor parti interesate, asigurd o colaborare regulatd intre
universitate si angajatori.

Functiile principale ale Consiliului angajatorilor:

1. Suport consultativ: Consiliul oferda recomanddri privind continutul
programelor educationale, contribuind la asigurarea conformitatii acestora cu cerintele
actuale ale pietei muncii.

2. Analiza pietei muncii: Membrii Consiliului analizeaza tendintele de pe piata
muncii si anticipeaza cerintele viitoare pentru absolventi, ceea ce permite integrarea
acestor schimbari 1n actualizarea programelor educationale (PE).

3. Evaluarea calitatii programului educational: Consiliul participa la
evaluarea rezultatelor invatarii si a angajarii absolventilor, oferind feedback privind
pregatirea acestora pentru munca.

4. Sprijin pentru angajare: Printr-o colaborare stransa cu angajatorii, Consiliul
contribuie la dezvoltarea stagiilor, practicilor si angajarii studentilor, sporind
competitivitatea absolventilor pe piata muncii. Consiliul poate facilita crearea de retele
de contacte intre studenti si potentiali angajatori, ceea ce este important pentru
dezvoltarea carierei studentilor.

5. Sprijin pentru inovatie si pregitire profesionala: Consiliul angajatorilor
stimuleaza integrarea abordarilor inovatoare in procesul de invatamant, ajutd la
implementarea de noi tehnologii si practici, ceea ce face invatamantul mai actual si
aplicabil. De asemenea, Consiliul poate sprijini crearea oportunitatilor pentru ca
studentii sa efectueze stagii si practici In companii, dobandind experientd reald si
imbunatatindu-si sansele de angajare dupa absolvire.

6. Sprijin financiar: Angajatorii pot acorda sprijin financiar universitdtilor sau
studentilor sub formd de burse, granturi sau alte forme de ajutor, contribuind la
cresterea calitatii educatiei si la accesul mai larg la aceasta.

Consiliul angajatorilor asigura o legaturd permanentd intre comunitatea
academica si mediul de afaceri real, ceea ce permite institutiei de Invatamant sa fie
flexibila si sa reactioneze rapid la provocarile pietei.

Aceasta abordare face procesul de evaluare a programelor educationale mai
dinamic si eficient, asigurand pregatirea unor specialisti competitivi pe piata muncii.

6.2. Evaluarea calitatii procesului educational din perspectiva cadrelor
didactice universitare
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Evaluarea calitatii organizarii procesului educational la distanta din perspectiva
cadrelor didactice universitare reprezintd un component critic pentru imbunatatirea
programelor educationale si asigurarea unei invatari de inalta calitate.

Scopul acestui sondaj este:

1. Identificarea punctelor forte si slabe ale organizarii invatimantului la
distanta: colectarea informatiilor despre eficienta tehnologiilor utilizate, materialelor
metodice si aspectelor organizatorice ale invatdamantului la distanta.

2. Evaluarea gradului de satisfactie al cadrelor didactice: determinarea
nivelului de satisfactie al profesorilor privind conditiile si resursele pentru
invatamantul la distanta, precum si feedback-ul lor despre eficienta organizarii
procesului educational.

3. Identificarea problemelor si provocarilor: analiza dificultatilor cu care se
confruntd profesorii si identificarea necesitatilor pentru imbunatatirea procesului de
invatdmant la distanta.

4. Elaborarea recomandirilor pentru imbunaitatire: formularea
recomandarilor pentru optimizarea organizdrii invatimantului la distantd, pentru a
asigura un sprijin mai eficient pentru cadrele didactice si studenti.

Criterii de calitate: Pentru asigurarea unei evaluari cuprinzatoare a calitdtii
organizdrii invatdmantului la distantd, in sondaj sunt analizate urmatoarele criterii de
calitate:

1. Platforma tehnologica: evaluarea functionalitatii si fiabilitatii platformelor
de invatdmant la distanta, precum si a accesibilitatii si usurintei de utilizare pentru
cadrele didactice si studenti.

2. Materialele metodice: calitatea materialelor didactice disponibile pe
platforma, corespondenta acestora cu obiectivele de invatare si cu nevoile studentilor.

3. Suport tehnic: nivelul suportului tehnic oferit cadrelor didactice si
studentilor, inclusiv viteza de raspuns la solicitari si eficienta rezolvarii problemelor
tehnice.

4. Metodele de evaluare: evaluarea eficientei metodelor si instrumentelor de
evaluare a studentilor in contextul invatdmantului la distanta.

5. Interactiunea profesor—student: analiza eficientei canalelor de comunicare
si a metodelor de interactiune, precum conferintele online, forumurile si chat-urile.

Procedura desfasurarii sondajului:

1. Elaborarea chestionarului: Chestionarul se formeaza pe baza criteriilor
de calitate mentionate mai sus. Garantul programului educational poate extinde
intrebarile in functie de specificul invatamantului la distanta si de nevoile institutiei de
invatdimant superior. Lista tipicd de intrebari a chestionarului este prezentatd in
Anexa D.

2. Trimiterea chestionarelor: Chestionarele sunt trimise cadrelor didactice
universitare prin e-mail sau alte platforme de comunicare utilizate In institutia de
invatamant superior.

3. Analiza rezultatelor: Rezultatele sondajului sunt analizate pentru a
evalua eficienta organizdrii Invatamantului la distantd. Atentie deosebitd se acorda
problemelor identificate si recomandarilor cadrelor didactice.
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4, Feedback: Pe baza rezultatelor sondajului se organizeaza intalniri sau
discutii cu cadrele didactice pentru a analiza propunerile si a formula planuri pentru
imbunatatirea procesului de invatamant la distanta.

Confidentialitatea respondentilor:

Sondajul poate fi realizat fie anonim, fie cu identificarea respondentilor.

1. Sondaj anonim: Asigura confidentialitatea raspunsurilor, ceea ce poate
incuraja feedback mai sincer si mai deschis despre problemele si provocarile
invatamantului la distantd. Anonimatul permite respondentilor sa 1si exprime opiniile
fard teama unor consecinte negative.

2. Sondaj cu identificare: Permite feedback direct, util pentru clarificarea si
explicarea raspunsurilor. Identificarea respondentilor poate facilita asistenta
personalizatd in rezolvarea problemelor specifice si imbunatatirea procesului de
invatamant.

Alegerea intre sondaj anonim si sondaj cu identificare este la discretia institutiei
de invatimant superior. In orice caz, este necesar si se stabileasca clar politica de
confidentialitate si sd se informeze respondentii cu privire la modul in care vor fi
utilizate informatiile lor.

Aceasta metodicad permite un abordaj sistematic pentru evaluarea invatdmantului
la distantd si sprijind Tmbunatdtirea continua pe baza feedback-ului real si a nevoilor
cadrelor didactice universitare.

7 IMPLEMENTAREA  VALORILOR SI  RESPECTAREA
PRINCIPIILOR INTEGRITATII ACADEMICE iN PROCESUL DE
INVATAMANT LA DISTANTA

Integritatea academica sta la baza unei educatii de calitate si contribuie la
dezvoltarea valorilor profesionale si morale in randul viitorilor specialigti. Institutiile
de invatamant superior (IES) joaca un rol cheie 1n asigurarea acestor principii, creand
un mediu educational corect si transparent. Respectarea integritatii academice ajuta la
mentinerea unei reputatii ridicate pentru institutiile educationale si asigura o evaluare
obiectiva a cunostintelor studentilor.

Odatd cu aparitia Invatamantului la distantd apar noi provocari legate de
mentinerea integritatii academice. Lipsa supravegherii directe a studentilor in timpul
realizdrii sarcinilor si sustinerii testelor creste riscul incdlcarilor academice. Aceasta
necesitd aborddri noi pentru sustinerea integritatii, inclusiv utilizarea solutiilor
tehnologice si implicarea activd a studentilor si cadrelor didactice in asigurarea
transparentei procesului educational.

Implementarea principiilor integritatii academice in invatdmantul la distanta
urmareste nu doar prevenirea incalcarilor, ci si cultivarea unei culturi a responsabilitatii
in rAndul studentilor. Printr-o organizare adecvatd a invatarii si a controlului, se poate
asigura corectitudinea, increderea si conditii egale pentru toti participantii la procesul
educational.

Odata cu trecerea la formatul de invatamant la distanta, universitatile s-au
confruntat cu o serie de noi provocari legate de respectarea principiilor integritatii
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academice. Aceste provocdri includ atdt aspecte organizationale ale procesului
educational, cat si utilizarea tehnologiilor pentru monitorizarea realizarii sarcinilor si
evaluarea cunostintelor.

Una dintre problemele principale este raspandirea incalcarilor academice in
formatul la distantd. Lipsa supravegherii directe din partea cadrelor didactice in timpul
realizdrii sarcinilor si testelor creeaza mai multe oportunitdti pentru comportamente
nesincere ale studentilor. In special, formele frecvente de incalcare includ utilizarea
ajutorului extern, cautarea raspunsurilor pe Internet sau colaborarea cu alti studenti in
timpul sarcinilor individuale.

O altd provocare semnificativd este controlul insuficient asupra realizarii
sarcinilor si testelor. In timpul examenelor la distant, cadrele didactice adesea nu pot
asigura acelasi nivel de supraveghere ca in cazul orelor fata in fata. Aceasta determina
universitdtile sa implementeze abordari noi, cum ar fi sistemele de monitorizare online
(proctoring), care permit urmarirea activitatii studentilor in timpul testarii. Totusi, chiar
si aceste tehnologii au limitarile lor, deoarece studentii gasesc uneori modalitati de a le
ocoli.

Se observa, de asemenea, o crestere a cazurilor de utilizare a materialelor
neautorizate si a plagiatului. Accesul facil la resurse digitale simplifica posibilitatea
ca studentii sd copieze lucrdrile altora sau raspunsurile de pe Internet. Acest lucru
complica procesul de verificare a realizdrii independente a sarcinilor si necesitd
utilizarea unor instrumente specializate pentru detectarea plagiatului, descrise mai jos.

O problemd deosebit de importantd este autentificarea studentilor in timpul
evaludrii. Confirmarea identitatii studentului care sustine examenele sau realizeaza
testele reprezintd o provocare serioasd in invatdmantul la distanta. Tehnologiile de
autentificare, precum verificarea datelor personale sau monitorizarea prin camera, pot
fi eficiente, dar nu garanteazd intotdeauna protectie 100% Impotriva incalcarilor
academice. Provocari apar si In timpul organizarii cursurilor sau testelor de grup, cand
este dificil sd se urmareasca activitatea individuala a fiecarui student.

Toate aceste provocari evidentiaza necesitatea unei abordari complexe pentru
asigurarea integritdtii academice in Invatdmantul la distanta, care sd includa atat
implementarea solutiilor tehnologice, cat si activitati educationale pentru studenti si
cadre didactice.

Structura organizationald pentru asigurarea respectarii integritatii academice

Pentru o implementare eficientd a principiilor integritatii academice 1In
invatamantul la distanta, institutiile de invatdmant superior trebuie sa creeze o structura
organizationald clara si cuprinzatoare, care sd acopere toate etapele procesului
educational — de la elaborarea politicilor pana la asigurarea suportului tehnic si
monitorizarea respectarii cerintelor. Prezenta urmatoarelor unitéti structurale intr-o IES
va demonstra indeplinirea criteriului de asigurare organizationald a respectarii
principiilor integritatii academice.

Centrul de integritate academica. Aceastd unitate este responsabild de
elaborarea si implementarea politicilor menite sa asigure integritatea academicad in
universitate. Centrul organizeaza sesiuni de instruire pentru cadrele didactice si
studenti, explicand principiile integritatii, modalitatile de respectare a acestora si
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posibilele consecinte ale incilcarilor. In plus, Centrul oferd acces la instrumente pentru
identificarea incdlcarilor, cum ar fi sistemele de verificare a plagiatului (de exemplu,
Unicheck) si sistemele de supraveghere online in timpul examenelor (Proctoring).

Comisia pentru calitatea educatiei. Comisia realizeaza audituri regulate ale
programelor educationale pentru a garanta conformitatea acestora cu principiile
integritatii academice. Ea monitorizeaza respectarea regulilor de integritate de catre
cadrele didactice si studenti, verificd materialele didactice pentru conformitatea cu
standardele si urmareste calitatea desfasurarii cursurilor si testarilor la distanta.
Comisia analizeaza, de asemenea, cazurile de incalcare a integritdtii si dezvolta
recomanddri pentru prevenirea acestora.

O parte esentiald a structurii este suportul tehnic, care raspunde de buna
functionare a tehnologiilor ce sprijina respectarea integritatii academice. Aceasta
include sisteme pentru detectarea plagiatului, asigurarea supravegherii online in timpul
examenelor, precum si instrumente pentru autentificarea studentilor in timpul
testarilor. Departamentul tehnic trebuie sa garanteze functionarea neintrerupta a acestor
sisteme si sa ofere asistentd rapida studentilor si cadrelor didactice in cazul aparitiei
unor probleme tehnice.

Personalul didactic si stiintific joacd un rol cheie in asigurarea integritatii
academice, deoarece interactioneazd direct cu studentii si evalueaza activitatea
acestora. Este necesard implementarea unor metode de evaluare care sa minimizeze
posibilitatile de incalcare, de exemplu, sarcini care solicitd gandire critica si rdspunsuri
originale. Cadrele didactice trebuie, de asemenea, sa primeascad sprijin continuu si
recomandari pentru aplicarea celor mai bune practici de integritate academicad in
cursurile lor.

Structura organizationald trebuie sa asigure o abordare coerentd pentru
sustinerea integritatii academice, implicand resursele si tehnologiile necesare pentru
mentinerea unui Tnalt nivel de calitate a procesului educational.

Instrumente pentru asigurarea integritatii academice

La alegerea unui instrument pentru verificarea plagiatului, trebuie luate in
considerare mai multi factori cheie:

1. Acoperirea bazei de date. Dimensiunea bazei de date cu care sunt
comparate documentele influenteaza direct acuratetea verificarii. Instrumentele care au
acces la baze de date mai extinse pot detecta mai eficient similitudinile textului si pot
asigura o analizd completa. Cu cat sistemul acoperd mai multe surse, cu atat este mai
mare probabilitatea de a identifica plagiatul.

2. Usurinta de utilizare. Interfata instrumentului trebuie sa fie intuitiva si
simplu de utilizat. Acest lucru permite utilizatorilor sa incarce documentele usor si sa
obtina rapid rezultatele verificarii, fara a fi necesara o instruire indelungata sau setari
complexe. Usurinta si accesibilitatea instrumentului sunt importante pentru ca procesul
de verificare sa nu consume timp excesiv.

3. Capacitiati de integrare. Instrumentele care se integreaza usor cu
platformele educationale, cum ar fi sistemele de management al invatarii (LMS), pot
facilita semnificativ procesul de verificare pentru cadrele didactice si studenti. Aceasta
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permite automatizarea proceselor, mentinand totodatd confortul utilizdrii in cadrul
aceleasi platforme.

4. Suport pentru diferite tipuri de plagiat. Unele instrumente sunt
specializate in detectarea anumitor tipuri de plagiat, cum ar fi parafrazarea, traducerile
sau utilizarea surselor publice. Alegand un instrument, trebuie sa se acorde atentie
capacitatii sale de a identifica diverse tipuri de incdlcari pentru a asigura o verificare
completa.

Printre platformele populare pentru detectarea plagiatului se pot recomanda
urmatoarele:

Turnitin — unul dintre cele mai cunoscute instrumente pentru verificarea
plagiatului, care are acces la o bazd de date extinsa, ce cuprinde publicatii academice,
continut online si lucrdri studentesti depuse anterior. Pe langd detectarea plagiatului,
intre studenti. Sistemul genereaza un indice de similitudine, care aratad procentul de text
corespunzator surselor existente, dar decizia finala privind existenta plagiatului ramane
la profesor. Platforma se integreaza, de asemenea, cu usurintd in diferite sisteme de
management al invatarii (LMS) [6].

Unicheck ofera posibilitatea verificarii rapide in timp real si genereaza rapoarte
detaliate, evidentiind potrivirile textului si indicand sursele corespunzatoare. Platforma
se remarca prin integrarea facild cu numeroase LMS-uri, ceea ce o face o solutie ideala
pentru institutiile educationale. Datorita interfetei simple si vitezei ridicate de
verificare, utilizatorii pot obtine rezultatele practic imediat dupa incarcarea
documentului [7].

PlagScan este orientat catre institutiile educationale si mediul de afaceri.
Aceasta platforma oferd o analiza detaliatd a textului pentru similitudini si oferd functii
extinse pentru institutiile educationale, inclusiv posibilitatea crearii si exportului de
rapoarte detaliate. PlagScan suportd, de asemenea, integrarea cu diverse platforme
educationale, facandu-1 un instrument flexibil pentru detectarea plagiatului [8].

Copyleaks se specializeaza in detectarea diferitelor forme de plagiat, inclusiv
parafrazarea si traducerea textelor. Platforma suportd lucrul cu diferite formate de
fisiere si oferd API-uri pentru integrarea cu alte aplicatii. Copyleaks este deosebit de
eficient in detectarea tipurilor mai complexe de plagiat, cum ar fi traducerea sau
parafrazarea profunda a textului [9].

Scribbr utilizeaza tehnologia Turnitin si dispune de o interfatd prietenoasa,
ceea ce 1l face popular printre studenti pentru verificarea lucrarilor inainte de predare.
Platforma furnizeaza rapoarte detaliate despre plagiat, bazdndu-se pe aceeasi baza de
date ca Turnitin, facandu-1 un instrument de incredere si convenabil pentru scopuri
educationale [10].

Sistemele de monitorizare a examenelor, in special solutiile pentru
proctoring la distanta, au devenit o parte integranta a sustinerii integritatii academice
in timpul evaludrilor online. Aceste sisteme utilizeazd o combinatie de tehnologii
moderne si supraveghere umanad pentru a preveni fraudele si pentru a asigura
respectarea regulilor stabilite de catre studenti in timpul examenelor.
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Una dintre functiile principale ale sistemelor de monitorizare a examenelor este
supravegherea video si audio. Acestea Inregistreaza constant mediul studentului prin
intermediul camerelor web si al microfoanelor, capturand date vizuale si audio pe
intreaga duratd a examenului. Acest lucru permite supraveghetorilor sa controleze
conditiile de desfasurare a examenului in timp real si sd reactioneze rapid la
comportamente suspecte. Inteligenta artificiald joaca, de asemenea, un rol important in
detectarea neregulilor, analizdind materialele inregistrate si marcdnd automat
comportamentele suspecte, cum ar fi abaterile privirii de la ecran sau accesul la
materiale interzise, pentru analiza ulterioarad de cétre proctori.

Verificarea identitdtii studentului reprezintd un alt aspect important al acestor
sisteme. Inainte de inceperea examenului, studentii trebuie si treacd printr-un proces
de confirmare a identitatii, care poate include fotografierea actului de identitate si
utilizarea tehnologiei de recunoastere faciald. Acest lucru garanteaza ca examenul este
sustinut chiar de persoana inregistratd. Unele sisteme suportd proctoring live, care
permite supraveghetorilor sa observe studentii in timp real si sd intervina imediat in
caz de suspiciune de nereguli.

Dupa finalizarea examenului, sistemele genereazd automat rapoarte despre
incidente. Aceste rapoarte contin informatii detaliate despre toate actiunile suspecte
sau Incdlcdrile inregistrate Tn timpul examenului. Ele pot fi utilizate pentru investigatii
ulterioare sau pentru luarea masurilor disciplinare.

Sistemele de monitorizare a examenelor oferd numeroase avantaje. Combinatia
dintre inteligenta artificiald si supravegherea umana reduce semnificativ posibilitatile
de incdlcare a integritdtii academice, asigurand un nivel ridicat de transparentd si
corectitudine. De asemenea, acestea ofera flexibilitate in desfasurarea examenelor,
permitind studentilor sa le sustind de la distantd, ceea ce este deosebit de important
pentru cei cu restrictii geografice sau logistice. Proctoringul la distantd reprezinta o
solutie economica, reducand costurile organizarii examenelor fatd in fata, in special in
cazul evaluarilor la scara larga.

In plus, aceste sisteme oferd institutiilor educationale date valoroase pentru
analiza. Ele furnizeaza o analiza detaliatda a comportamentului studentilor in timpul
examenului, ceea ce permite Tmbunatitirea proceselor de evaluare si monitorizare,
crescand eficienta generala a procesului educational.

Exemple de sisteme de monitorizare a examenelor

- ExamMonitor de la ExamSoft ofera proctoring complet la distanta, cu
inregistrare continud video si audio. Utilizeaza inteligenta artificiala pentru detectarea
neregulilor si furnizeaza o revizuire profesionald a incidentelor semnalate in timpul
examenului.

- ProctorEdu suportd monitorizarea in timp real pentru pana la 5000 de
studenti simultan. Platforma permite configurarea metodelor de urmarire si generarea
de rapoarte privind incidentele, ceea ce o face convenabild pentru institutiile
educationale mari.

- Al Proctor permite profesorilor sd supravegheze studentii n timp real si
sd primeasca notificari despre activitati suspecte. Dupa examen, platforma genereaza
rapoarte detaliate, incluzand capturi de ecran ale oricaror actiuni neautorizate.
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- Mettl este recunoscutd pentru scalabilitatea sa; aceasta platforma se
integreaza usor cu diverse sisteme de management al Tnvatdmantului (LMS) si
utilizeaza atat inteligenta artificiala, cat si supravegherea umand pentru a asigura
integritatea academica.

S. Dezvoltarea culturii academice in randul studentilor

Dezvoltarea culturii academice in randul studentilor este un factor esential
pentru asigurarea integritatii academice. Studentii trebuie sd constientizeze importanta
integritatii i sd inteleaga ca respectarea acesteia este o conditie indispensabila pentru
obtinerea unor rezultate academice autentice.

Unul dintre pasii-cheie 1n aceasta directie il constituie programele de informare
a studentilor cu privire la integritatea academica. Institutiile de invatdmant superior
trebuie sa dezvolte si sa implementeze programe educationale si activitati menite sa
creasca gradul de constientizare al studentilor privind regulile si principiile integritatii.
Acestea pot include seminarii, instruiri si informare prin platforme online despre
consecintele plagiatului si practicilor neloiale in timpul examenelor, precum si
aspectele etice legate de realizarea sarcinilor academice.

Un alt aspect important este integrarea principiilor integritatii in programele
educationale. Principiile integrititii academice trebuie sa facd parte din fiecare curs,
indiferent de specializare. Profesorii pot concepe sarcini care stimuleaza gandirea
independenta si originalitatea, reducdnd astfel probabilitatea plagiatului. Aceasta
abordare contribuie la dezvoltarea responsabilitatii studentilor fatd de propriile
rezultate si pune bazele cresterii lor profesionale.

La fel de importanta este motivarea studentilor pentru munca independenta. Pe
langa avertizarea cu privire la consecintele nerespectarii principiilor integritatii, este
necesar sa se evidentieze si beneficiile realizarii independente a sarcinilor. Sentimentul
de implinire personala, dezvoltarea abilitatilor de gandire criticd si o Intelegere mai
profundd a materialului reprezintd cativa dintre principalii factori motivationali.
Profesorii pot sprijini studentii prin feedback regulat, subliniind importanta eforturilor
acestora.

Astfel, dezvoltarea culturii academice reprezintd un proces complex, care
include informarea studentilor, integrarea principiilor integrititii in programele de
invatdmant si motivarea pentru munca independenta, creand un mediu in care
integritatea academica devine o parte naturala a procesului educational.

In implementarea principiilor integritatii academice in educatia la distanti, este
necesara o abordare complexa care sa cuprinda toate aspectele procesului de invatare.
Componentele esentiale ale acestei abordari includ crearea wunei structuri
organizationale care sa sustind politicile de integritate, utilizarea instrumentelor de
detectare a incdlcdrilor, instruirea profesorilor si a studentilor, precum si dezvoltarea
culturii academice. O atentie deosebita trebuie acordata utilizarii active a tehnologiilor
pentru monitorizarea procesului educational, integrarii principiilor integritatii in
programele de studiu si sustinerii motivatiei studentilor pentru munca independenta.
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Anexa A
Tabelul A1

Descrierea criteriilor de conformitate a programului de studii cu cerintele
standardului de invatamant superior si metodologia de evaluare [5]

Criteriul

Parametrii de evaluare a conformitatii

Criteriul 1. Proiectarea
programului educational

1. Programul de studii trebuie sa permitd atingerea rezultatelor de
invatare definite de standardul de Invatamant superior pentru
specialitatea si nivelul corespunzitor de invatimant superior. In lipsa
unui standard aprobat pentru specialitatea si nivelul respectiv,
rezultatele programului de studii sunt aprobate de institutia de
invatdmant superior si trebuie sd corespundd cerintelor Cadrului
National al Calificarilor pentru nivelul de calificare corespunzator.

2. Continutul programului de studii trebuie sa tind cont de cerintele
standardelor profesionale relevante (daca existd). Programele de
studii care conduc la acordarea unor calificari profesionale trebuie sa
asigure  respectarea  cerintelor  standardelor  profesionale
corespunzatoare.

3. Programul de studii trebuie sa aiba un scop clar formulat, care sa
corespundd misiunii §i strategiei institutiei de invatdmant superior.

4. Scopul programului de studii si rezultatele sale de Invatare trebuie
sa fie definite tinand cont de nevoile partilor interesate.

5. Scopul programului de studii si rezultatele sale de invatare trebuie
sa fie definite avand in vedere tendintele de dezvoltare ale stiintei,
specialitdtii, pietei muncii, contextul sectorial si regional, precum si
experienta programelor de studii similare, atit nationale, cét si
internationale.

Criteriul 2. Structura si
continutul programului
educational

1. Volumul programului de studii si al componentelor sale
individuale (in credite ECTS) trebuie sa corespundd cerintelor
legislatiei privind volumul programelor de studii pentru nivelul
corespunzator de Invatamant superior si standardului de invatamant
superior relevant (daca exista).

2. Continutul programului de studii trebuie sa aiba o structura clara;
componentele educationale incluse in programul de studii trebuie sa
constituie un sistem logic si interconectat si, Impreund, sa permita
atingerea scopului declarat si a rezultatelor de Iinvatare ale
programului. Continutul programului de studii trebuie sa asigure
dezvoltarea competentelor culturale generale si civice, precum si
atingerea rezultatelor de invdtare care presupun capacitatea
studentului de a analiza independent si de a identifica tiparele
proceselor sociale.

3. Continutul programului de studii trebuie sa corespunda domeniului
disciplinar stabilit pentru specialitatea sa (sau specialitatile, daca
programul de studii este interdisciplinar).

4. Structura si continutul programului de studii trebuie sa permita
dezvoltarea unui parcurs educational individual, inclusiv prin
alegerea individuala de catre studenti a disciplinelor, in volum
prevazut de legislatie.

5. Programul de studii si planul de invdtdmant trebuie sa prevada
pregatire practicd pentru studenti, care sd permitd dobandirea
competentelor necesare pentru activitatea profesionald ulterioara.
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6. Programul de studii trebuie sa prevada dobandirea de catre studenti
a competentelor sociale.

7. Volumul componentelor individuale ale programului de studii (in
credite ECTS) trebuie sa corespunda legislatiei, incarcaturii efective
a studentilor si rezultatelor de invatare ale programului.

8. Structura programului de studii si componentele sale trebuie sa
asigure orientarea practicd a programului sau si fie aliniate cu
obiectivele si particularitatile formei duale de studii (in cazul
implementarii acestei forme in cadrul programului de studii).

9. Programul de studii trebuie sa asigure dobandirea de catre studenti
a competentelor care contribuie la atingerea obiectivelor globale
pentru dezvoltare durabila pana in 2030, proclamate prin rezolutia
Adundrii Generale a Organizatiei Natiunilor Unite.

Criteriul 3. Accesul la
programul educational si
recunoasterea rezultatelor
invatarii

1. Regulile de admitere la programul de studii trebuie sa fie elaborate
conform Conditiilor (Procedurii) de admitere la studii pentru
obtinerea Invatamantului superior, sa fie clare si usor de inteles, sd nu
contind dispozitii discriminatorii si sd fie publicate pe site-ul oficial
al institutiei de invatamant superior.

2. Regulile de admitere la programul de studii trebuie sa tina cont de
particularitatile acestuia.

3. Institutia de invatdmant superior, in cadrul programului de studii,
trebuie sa recunoasca rezultatele de invatare si calificarile obtinute n
alte programe de studii (inclusiv in cadrul mobilitatii academice).
Aceastd recunoastere trebuie efectuatd conform unor reguli clare si
transparente, care sd nu contravind legislatiei nationale si actelor
internationale, fiind accesibile tuturor participantilor la procesul
educational si respectate consecvent. Procedura si deciziile privind
recunoasterea trebuie documentate corespunzator legislatiei.

4. Institutia de invatdmant superior, in cadrul programului de studii,
trebuie sd recunoascd rezultatele invatarii dobandite prin educatie
non-formalad si/sau informala. Aceasta recunoastere trebuie efectuata
conform unor reguli clare si transparente, care sa nu contravina
legislatiei si sd fie accesibile tuturor participantilor la procesul
educational.

Criteriul 4. Procesul de
invatdmant si predare In
cadrul programului
educational

1. Procesul educational trebuie sa corespunda cerintelor legislatiei.
Metodele, mijloacele si tehnologiile de predare si invétare trebuie sa
contribuie la atingerea obiectivelor si rezultatelor programate de
invatare specificate In programul de studii, sd respecte cerintele
abordarii centrate pe student si principiile libertatii academice.

2. Toti participantii la procesul educational trebuie sd primeasca in
timp util informatii accesibile si clare privind obiectivele, continutul
si rezultatele programate ale invatarii, precum si regulile si criteriile
de evaluare pentru componentele individuale ale programului de
studii (sub forma planului de invdtdmant al disciplinei, a syllabus-
ului).

3. Institutia de invatdmant superior trebuie sd asigure integrarea
activitatilor de invatare si cercetare in implementarea programului de
studii, in conformitate cu nivelul Invatdmantului superior,
specializarea si obiectivele programului de studii.
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4. Cadrele didactice, cercetatorii si personalul stiintific-didactic
trebuie sd actualizeze sistematic continutul componentelor
programului de studii pe baza realizérilor stiintifice si a practicilor
moderne din domeniu.

5. Invatarea, predarea si cercetarea stiintifica trebuie sa fie corelate
cu internationalizarea activitatilor in cadrul programului de studii si
al institutiei de invatamant superior.

Criteriul 5. Masuri de
control, evaluarea
studentilor si integritatea
academica

1. Formele de evaluare si criteriile de apreciere a studentilor trebuie
sa fie clare, usor de inteles, sa permita stabilirea gradului de realizare
de catre student a rezultatelor de invatare pentru o componenta
educationala individuala si/sau pentru programul de studii in
ansamblu si sa fie publicate in prealabil.

2. Formele de atestare a studentilor trebuie sd corespunda cerintelor
standardului de invatdmant superior (dacd acesta existd). Rezultatele
invatarii trebuie sd fie confirmate prin rezultatele examenului de
calificare unic de stat pentru specializarile pentru care acesta este
instituit.

3. Trebuie sa existe reguli clare si usor de Inteles privind desfasurarea
evaluarilor, care sa fie accesibile tuturor participantilor la procesul
educational, sd@ asigure obiectivitatea examinatorilor (inclusiv
procedurile de prevenire si solutionare a conflictelor de interese), sa
stabileasca modul de contestare a rezultatelor evaluarilor si de
refacere a acestora si care sa fie respectate consecvent pe parcursul
implementarii programului de studii.

4. In cadrul institutiei de invatamant superior trebuie sa fie stabilite
politici si proceduri clare si usor de inteles privind respectarea
integritatii academice, care sa fie respectate consecvent de catre toti
participantii la procesul educational pe durata implementarii
programului de studii. Institutia de invatamant superior trebuie sa
promoveze integritatea academicd (in primul rand prin integrarea
acesteia 1n cultura calitatii institutiei) si sa utilizeze solutiile
tehnologice corespunzatoare ca instrumente pentru prevenirea
incalcarilor integritatii academice.

Criteriul 6. Resurse
umane

1. Cadrele didactice implicate in implementarea programului de
studii, avand 1n vedere calificarile si/sau experienta lor profesionala,
trebuie sa fie capabile sd asigure componentele educationale pe care
le implementeaza in cadrul programului de studii, respectand
cerintele legale referitoare la cadrele didactice.

2. Procedurile de selectie a cadrelor didactice trebuie sa fie
transparente, nediscriminatorii, sd permitd asigurarea nivelului
necesar de profesionalism pentru implementarea cu succes a
programului de studii si sa fie aplicate consecvent.

3. Institutia de Invatamant superior trebuie sa implice angajatorii,
organizatiile acestora, profesionisti practicieni si experti din domeniu
in implementarea procesului educational.

4. Institutia de Invatdmant superior trebuie sa sprijine dezvoltarea
profesionald a cadrelor didactice prin programele proprii sau in
colaborare cu alte organizatii si sd incurajeze dezvoltarea
competentelor pedagogice.
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Continuarea tabelului A1

Criteriul 7. Mediu
educational si resurse
materiale

1. Asigurarea didacticd si metodologica a programului de studii,
precum si resursele financiare si materiale-tehnice (software,
echipamente, biblioteca, alte infrastructuri etc.) trebuie sa garanteze
atingerea obiectivului programului de studii si a rezultatelor sale
educationale stabilite.

2. Institutia de invatamant superior trebuie sa asigure accesul cadrelor
didactice si studentilor la infrastructura si resursele informationale
necesare pentru invatare, activitati didactice si/sau de cercetare in
cadrul programului de studii, conform legislatiei.

3. Mediul educational trebuie sd permitd satisfacerea nevoilor si
intereselor studentilor inscrisi in programul de studii si s fie sigur
pentru viata, sdnatatea fizica si mentald a acestora.

4. Institutia de invatdmant superior trebuie sa asigure suport
educational, organizational, informational, consultativ si social,
precum si sprijin pentru sdndtatea fizicd si mentald a studentilor
inscrisi in programul de studii.

5. Institutia de invdtdmant superior trebuie sd creeze conditii adecvate
pentru realizarea dreptului la educatie pentru persoanele cu nevoi
educationale speciale care urmeaza programul de studii.

6. Politicile anticoruptie existente, procedurile de raspuns la cazuri de
hértuire, discriminare, abuz sexual sau alte situatii conflictuale
trebuie sa fie disponibile pentru toti participantii la procesul
educational si respectate consecvent in cadrul implementarii
programului de studii.

Criteriul 8. Asigurarea
interna a calitatii
programului de studii

1. Institutia de invdtdmant superior trebuie sa implementeze
consecvent procedurile stabilite pentru elaborarea, aprobarea,
monitorizarea si revizuirea periodicd a programului de studii.

2. Studentii trebuie sa fie implicati direct si prin intermediul
organelor de autoguvernare in procesul de revizuire periodica a
programului de studii si a altor proceduri de asigurare a calitatii, ca
parteneri. Propunerile studentilor trebuie luate In considerare in
timpul revizuirii programului de studii.

3. Angajatorii trebuie sa fie implicati direct si/sau prin intermediul
asociatiilor lor in revizuirea periodica a programului de studii si a
altor proceduri de asigurare a calitatii, ca parteneri.

4. Institutia de invatdmant superior trebuie sd aibd practici de
colectare, analizd si utilizare a informatiilor privind traseul
profesional al absolventilor programului de studii (cu exceptia
cazului acreditarii pentru prima data).

5. Sistemul de asigurare a calitatii institutiei de invatamant superior
trebuie sd asigure reactia prompta la rezultatele monitorizarii
programului de studii si/sau a activitatii educationale desfasurate in
cadrul programului, inclusiv prin sondaje ale partilor interesate.

6. Rezultatele asigurdrii externe a calitdtii Invatamantului superior
trebuie sa fie luate In considerare in timpul revizuirii programului de
studii.

7. In comunitatea academici a institutiei de invatimant superior
trebuie sd se dezvolte o culturd a calitdtii educatiei, care sd sprijine
imbunatatirea continud a programului de studii si a activitatilor
educationale aferente.
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Sfarsitul tabelului A1

Criteriul 9. Transparenta
si publicitate

Acest criteriu trebuie
aplicat tinand cont de
cerintele si restrictiile
privind publicarea
informatiilor cu acces
restrictionat, stabilite prin
legislatie.

1. Trebuie sa existe reguli si proceduri clare si usor de inteles care sa
reglementeze drepturile si obligatiile tuturor participantilor la
procesul educational, care sa fie accesibile acestora si respectate
consecvent in timpul implementarii programului de studii.

2. Institutia de invatdmant superior trebuie sa publice pe site-ul sau
oficial, cu cel putin o luna 1nainte de aprobarea programului de studii
sau a modificarilor acestuia, proiectul corespunzator pentru a primi
observatii si propuneri din partea partilor interesate.

3. Institutia de invatamant superior trebuie sa asigure acces deschis
pe site-ul sau la informatiile si documentele prevazute de legislatie.
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Anexa B
Tabelul B1

Criterii si rezultate ale masurarii competentelor dobandite de catre
beneficiarii iInvatimantului la distanta (pentru examen, proiect de curs
(lucrare), practica, examen de atestare (de calificare)) [25]

Suma
punctelor pe
o scara de

100 de
puncte

Nota in ECTS
si dupa scara
nationala

Criterii de evaluare si rezultate ale masurarii competentelor dobandite
de catre beneficiarii educatiei

90-100

A / excelent

Beneficiarul educatiei demonstreaza cunostinte sistematice, profunde,
temeinice si stabile ale materialului de studiu, in volum care
corespunde continutului disciplinei; stie sa aplice prevederile teoretice
in realizarea sarcinilor practice, sa analizeze datele obtinute pe baza
cunostintelor si abilitatilor dobandite din aceastd disciplind si din
discipline conexe; ia decizii corecte si bine fundamentate in situatii
nestandardizate; manifesta abilitatea de a formula si rezolva
independent sarcinile propuse, se implicd activ in discutii; poate
argumenta si sustine propria pozitie.

82-89

B/ bine

Beneficiarul educatiei demonstreaza cunostinte profunde si temeinice
ale materialului de studiu conform continutului disciplinei; stie sa
aplice prevederile teoretice in timpul realizarii sarcinilor practice, insa
admite unele inexactitati; este capabil sd identifice si sd corecteze
independent greselile comise, iar numarul acestora este nesemnificativ;
stapaneste metodologii si metode moderne de calcul aferente
disciplinei; formuleazd concluzii argumentate; intelege legatura dintre
disciplinele conexe; utilizeazd cunostintele pentru a analiza diverse
fenomene s$i procese economice; foloseste independent surse
suplimentare de informare.

74-81

C/bine

Beneficiarul educatiei demonstreaza bune cunostinte ale materialului
de studiu conform continutului disciplinei, dar admite erori
nesemnificative la aplicarea prevederilor teoretice in timpul realizarii
sarcinilor practice; stie sa utilizeze materialele de studiu in situatii
standard si pentru satisfacerea nevoilor practice; este capabil sa
analizeze, sa formuleze concluzii; utilizeaza independent surse
suplimentare de informare; foloseste in mod argumentat terminologia
si conceptele fundamentale.

64-73

D/
satisfacator

Beneficiarul educatiei demonstreazd anumite cunostinte ale
materialului de studiu conform continutului disciplinei, reproduce
corect si logic continutul acesteia; manifesta anumite abilitati in timpul
realizarii sarcinilor practice, indeplineste sarcini standard (tipice) ale
lucrarilor practice; intelege principalele interconexiuni dintre discipline
si nevoile practice care sunt esentiale in cadrul cursului, poate analiza
superficial evenimente, situatii, formuleazd anumite concluzii; cu
ajutorul cadrului didactic poate rezolva sarcini similare, insd admite un
numadr considerabil de inexactitati si erori grave.

60-63

E/
satisfacator

Beneficiarul educatiei demonstreaza cunostinte incomplete ale
materialului de studiu, a insusit doar partial continutul disciplinei;
admite erori semnificative la realizarea sarcinilor practice; nu coreleaza
conceptele fundamentale de bazd cu nevoile practice.
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Sfarsitul tabelului B1

FX/

. - Beneficiarul educatiei a insusit doar partial materialul de studiu al
nesatisfacator 5 > !

disciplinei, nu se orienteaza In continutul acesteia, are nevoie de
35-59 ajutor considerabil la realizarea sarcinilor practice, demonstreaza
necunoasterea conceptiilor fundamentale de baza; la controlul prin
examen indeplineste nu mai mult de 15% din totalul sarcinilor.

F/ Studentul nu a Tnsusit materialul de studiu al disciplinei, nu cunoaste
0-34 nesatisfacator faptele stiintifice, deﬁni‘gii}e, nu se oriente_azé in. surse}e origi.n.ale.si
literatura recomandata, 1i lipseste gandirea sistemicd, abilitatile
practice nu sunt formate.

Tabelul B2
Criterii si rezultate ale masurarii competentelor dobindite de catre

beneficiarii invatimantului la distantd (pentru sustinerea lucrarii de
calificare) [26-28]

Suma .

unctelo Nota in

P ECTS si | Criterii de evaluare si rezultate ale masurarii | ..

r pe o . A qs N ... | Nivelul de

< dupa competentelor dobandite de catre beneficiarii <

scarda de L competenta
scara educatiei

100 de| .. 9 ’
nationala

puncte ’

90-100 | A/ Nota se acordd pentru lucrarea de calificare cu | Inalt (creativ)

excelent | caracter de cercetare, redactatd conform cerintelor
impuse lucrarilor de calificare, materialul fiind expus
logic si consecutiv, cu concluzii corespunzdtoare.
Lucrarea are recenzii pozitive din partea
conducatorului stiintific si a referentului.

In timpul sustinerii, beneficiarul educatiei
demonstreaza cunostinte temeinice si profunde
asupra temei, utilizeaza liber datele cercetarii, aduce
propuneri legate de subiectul investigat, in cadrul
prezentarii foloseste cu pricepere suportul vizual,
raspunde sigur si detaliat la intrebarile adresate.
82-89 | B/ bine Nota se acorda pentru lucrarea de calificare cu | Suficient
caracter de cercetare, redactatd conform cerintelor | (constructiv-
impuse lucrarilor de calificare, materialul fiind expus | variabil)
logic si consecutiv, cu concluzii corespunzitoare.
Lucrarea are recenzii pozitive din partea
conducatorului stiintific si a referentului.

In timpul sustinerii, beneficiarul educatiei
demonstreaza cunostinte suficiente asupra temei,
utilizeaza datele cercetarii, In cadrul prezentarii
foloseste cu pricepere suportul vizual, raspunde fara
dificultiti majore la intrebarile adresate. In limbajul
lucrarii exista doar erori si inexactititi minore.
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Continuarea tabelului B2

74-81 C/bine | Nota se acordd pentru lucrarea de calificare cu | Suficient
caracter de cercetare, redactatd conform cerintelor | (constructiv-
impuse lucrarilor de calificare, materialul fiind expus | variabil)
logic si consecutiv, cu concluzii corespunzatoare.
Lucrarea are recenzii pozitive din partea
conducatorului stiintific si a referentului. In recenzia
referentului exista observatii nesemnificative.

In timpul sustinerii, beneficiarul educatiei
demonstreaza cunostinte suficiente asupra temei,
utilizeaza datele cercetdrii, in cadrul prezentarii
foloseste suportul vizual, raspunde la intrebarile
adresate. In structura, limbajul si stilul lucrarii exista
doar erori si inexactitati minore.

64-73 | D/ Nota se acordd pentru lucrarea de calificare cu | Mediu
satisfacat | caracter de cercetare, redactatd conform cerintelor | (reproductiv)
or impuse lucrdrilor de calificare, dar care contine o

analizd superficiala, materialul fiind prezentat
neconsecvent si nefundamentat. Lucrarea are
observatii din partea referentului privind continutul si
metodologia. Pentru sustinere a fost pregatitd o
prezentare, 1Insa informatia vizuala nu este
intotdeauna comentata. Tezele principale ale lucrarii
sunt prezentate, dar insuficient fundamentate,
concluziile, propunerile si recomandarile sunt
formulate neclar.

In timpul sustinerii, beneficiarul educatiei
demonstreaza nesigurantd, prezintd cunostinte slabe
privind subiectul, nu oferda intotdeauna raspunsuri
argumentate la intrebari. In structura, limbajul si stilul
lucrarii se intalnesc greseli si inexactitati, dintre care
un numadr considerabil sunt esentiale.

60-63 |E/ Nota se acordd pentru lucrarea de calificare cu | Mediu
satisfacat | caracter de cercetare, redactatd conform cerintelor | (reproductiv)
or impuse lucrdrilor de calificare, dar care contine o

analiza insuficient de criticad, materialul fiind
prezentat neconsecvent si nefundamentat. Lucrarea
are observatii semnificative din partea referentului
privind continutul si metodologia. Pentru sustinere a
fost pregatita o prezentare, dar informatia vizuala nu
este comentatd. Tezele principale ale lucrarii sunt
prezentate, dar insuficient fundamentate, concluziile,
propunerile si recomandarile sunt formulate neclar.
In timpul sustinerii, beneficiarul educatiei
demonstreaza nesigurantd, prezintd cunostinte slabe
privind subiectul, nu ofera raspunsuri exhaustive si
argumentate la intrebdri, reproduce doar o parte din
materialul teoretic, dovedeste cunoasterea si
intelegerea notiunilor de bazd si poate corecta
greselile numai cu ajutorul cadrului didactic, dintre
care un numar considerabil sunt esentiale.
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Sfarsitul tabelului B2

35-59 | FX/ Nota se acorda pentru lucrarea de calificare care nu | Scazut (receptiv-
nesatisfac | are caracter de cercetare, nu contine analiza si nu | productiv)
ator corespunde cerintelor impuse lucrarilor de calificare.

In lucrare lipsesc concluziile sau acestea au un
caracter declarativ. In recenziile conducatorului
stiintific si ale referentului existd observatii critice.
Pentru sustinere nu a fost pregatita o prezentare.

In timpul sustinerii, beneficiarul educatiei
demonstreaza nesigurantd, cunostinte slabe, iar in
raspunsurile la Intrebari admite greseli grave.

0-34 F/ Nota se acordd pentru lucrarea de calificare care nu | Scazut (receptiv-
nesatisfac | are caracter de cercetare, nu contine analiza si nu | productiv)
ator corespunde cerintelor impuse lucrarilor de calificare.

In lucrare lipsesc concluziile sau acestea au un
caracter declarativ. In recenziile conducatorului
stiintific si ale referentulur existd observatii critice.
Pentru sustinere nu a fost pregatitd o prezentare.

In timpul sustinerii, beneficiarul educatiei nu poate
raspunde la nicio intrebare legata de tema lucrarii, nu
cunoaste teoria.
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CHESTIONAR

Anexa C

Evaluarea corespondentei procesului de invatamant la distanta
cu asteptarile si nevoile beneficiarilor

Etapa I — chestionar initial privind programul de studii (PS)

Sex 0 Masculin
o Feminin
Nivelul de educatie pe care il urmati o Licenta
0 Master
o Doctorat

Denumirea programului de studii

o Alegere din lista

Sunteti familiarizat/a cu forma de
invatdmant la distantd, avantajele si
dezavantajele acesteia?

o Da, sunt familiarizat/a
o Partial familiarizat/a
0 Nu, nu sunt familiarizat/a

Ce a influentat alegerea dumneavoastra a
formei de invdtdmant la distantd pentru
programul de studii ales?

o Restrictii din cauza carantinei

o Actiuni militare

o Combinarea studiului cu munca
o Persoana cu nevoi speciale™

Sunteti suficient dotat/a cu echipamente
tehnice si Internet pentru organizarea
invatamantului la distanta?

o Da
o Partial
o Nu

Se asigura, la admiterea in programul de
studii, dreptul dumneavoastra de a alege
discipline in cadrul specializarii?

o Da, se asigura complet
0 Mai degraba, nu se asigura
o Greu de spus

Se asigura, la admiterea in programul de
studii, posibilitatea de a forma o
traiectorie educationald individuala?

o Da, se asigura complet
0 Mai degraba, nu se asigura
o Greu de spus

Indicati intervalul orar convenabil pentru
organizarea Intalnirilor online cu cadrele
didactice

o Zile lucratoare (AM)
o Zile lucratoare (PM)
o Zile nelucratoare (AM)
o Zile nelucratoare (PM)

Etapa II — dupa parcurgerea anumitor discipline (cursuri)

La ce an de studiu sunteti?

o Anul |
o Anul II
o Anul III
o Anul IV
o Anul V

Cat timp petreceti, In medie, zilnic pentru | o Pand la 1 ora

invatare?

0 1-2 ore

0 3-4 ore

o Peste 4 ore

o Greu de raspuns
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Este bine stabilitd comunicarea dintre
cadrele didactice si studenti?

o Toti cadrele didactice comunica in mod diferit

o Comunic doar cadrele didactice selectate

o Comunicarea cu cadrele didactice se realizeaza
prin tutore (mentor)

o Cadrele didactice comunica cu reprezentantul
grupei, care transmite informatia

o Nu exista comunicare

Cu ce instrumente si platforme pentru | o Moodle
invatamantul la distantd va este cel mai | o MOOC
convenabil sa lucrati? (puteti alege mai | o Google Meet
multe optiuni) o Classroom

0 Zoom

0 YouTube

o Skype

o Altceva
Care retele sociale si aplicatii de mesagerie | o Facebook
sunt cele mai convenabile pentru comunicare | o0 Messenger
in timpul invatdmantului la distanta? o TikTok

o Twiter

o WhatsApp

o Telegram

o Instagram

0 Snapchat

o Altceva
Cadrele didactice evalueazd modul in care va | o Da
indepliniti sarcinile? o Nu

o Partial

Ce metode de verificare a sarcinilor
efectuate de dumneavoastra folosesc cadrele
didactice?

o Trimiterea sarcinilor efectuate in diferite moduri
o Comunicare online cu cadrul didactic

o Evaluarea lipseste, deoarece nu raportati
realizarea sarcinilor

o Altceva

Primiti informatii de la cadrele didactice
privind evaluarea performantelor scolare?

o Da, primesc

o Da, primesc, dar doar in cazul in care ma adresez
cadrului didactic

o Nu primesc, chiar si in cazul in care ma adresez
cadrului didactic

o Nu primesc

o Altceva
Exista necesitatea de a combina forma de | o Da
invatamant la distantd cu educatia | o Nu
nonformala pentru imbunatatirea | o Uneori

competentelor hard skills?
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Forma de invatamant la distantd asigura
dezvoltarea competentelor soft skills?

o Asigura dezvoltarea abilitatilor de comunicare

0o Asigurd dezvoltarea abilitatilor de auto-
management

o Asigura dezvoltarea abilitatilor de gandire

o Nu asigura dezvoltarea competentelor soft skills

Ce va place in mod special la invatamantul
la distanta? (puteti alege una sau mai multe
optiuni)

o Conditii de invatare acasd confortabile pentru
mine

o Aleg singur/a timpul de studiu care Tmi convine

o Aleg singur/a ritmul de invatare

o Aleg singur/a timpul necesar pentru realizarea
sarcinilor

o Aleg singur/a sursele de informare (platforme
online, lectii video, manuale online)

o0 Am mai mult timp si oportunitdti pentru
comunicare individuala cu cadrele didactice

o Aflati in conditii de siguranta

o Altceva

Ce anume nu va convine In invdtdmantul la
distantd? (puteti alege una sau mai multe
optiuni)

o Conditii tehnice nesatisfacatoare (conexiune slaba
la internet, lipsa gadgeturilor moderne)

o Cadrele didactice nu respectd programul
intalnirilor online

o Feedback-ul de la cadrele didactice se reduce la
primirea sarcinilor si trimiterea rdspunsurilor

o Simt o scadere a nivelului propriilor cunostinte

o Nivelul motivatiei pentru studiu a scazut

o Lipseste comunicarea ,,live” cu cadrele didactice
si colegii

o Nu inteleg criteriile de evaluare a sarcinilor
realizate

o Nu am informatii despre rezultatele evaluarii
performantelor mele scolare

Altceva

Etapa III — chestionar final dupa finalizarea studiilor in cadrul
programului de studii (PS)

Sunteti multumit/a, in general, de | o Da, sunt multumit/a
organizarea procesului educational la | o Preponderent multumit/a
distanta? o Preponderent nemultumit/a
o Nemultumit/a
o Dacd nu sunteti multumit/d, mentionati
motivele
Sunteti multumit/d de nivelul calitatii | o Da
cursurilor online si de profesionalismul | o Nu
cadrelor didactice? o Greu de spus
o Nu stiu
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Nivelul pregatirii practice in cadrul
invatamantului la distanta este suficient?

o Da, suficient
o Insuficient
o Nu pot raspunde

Aveti posibilitatea de a alege singur/a
locurile pentru desfasurarea stagiilor de
practica?

o Da
oNu
o Nu stiu

Cadrele didactice utilizeaza metode
interactive de invatare in cadrul intalnirilor
online?

o Utilizeaza
o Nu utilizeaza
o Pentru mine nu conteaza

Formele si metodele de predare si invatare
corespund cerintelor abordarii centrate pe
student?

o Da, corespund

0 Mai degraba corespund

0 Mai degraba nu corespund
o Greu de spus

Procedura de evaluare a cunostintelor | o Da
studentilor este obiectiva? o Nu
o Greu de spus
o Nu stiu
Procedura de contestare a rezultatelor | o Da
evaluarii este obiectiva? o Nu
o Greu de spus
o Nu stiu

Metodele de predare si Invatare respectd
principiile libertatii academice?

o Corespund

0 Mai degraba corespund
o Nu corespund

o Greu de spus

Aveti posibilitatea de a alege singur/a
tematica si obiectele cercetarii atunci cand
realizati lucrdari de curs sau lucrari
stiintifice?

o Da
o Nu
o Pentru mine nu are importanta

In ce masura vi se furnizeazi informatii
despre particularititile invatamantului la
distantd, procedurile si criteriile de
evaluare?

o Da, suficient
o Insuficient
o Imi este indiferent

Prin ce forme va este oferita posibilitatea de
a desfasura activitati de cercetare stiintifica
in cadrul specializarii?

o Participarea la cercul stiintific studentesc

o Participarea la programe si proiecte cu burse

o Participarea la conferinte stiintifice studentesti

o Participarea la concursuri de lucrdri stiintifice
studentesti

o Nu desfasor activitati stiintifice

196




Aveti posibilitatea, in cadrul
invatamantului la  distantd, sd va
perfectionati cunostintele profesionale si
nivelul limbii straine?

o Da, imi perfectionez cunostintele de limba in timpul
studiului

o Da, participdnd la programe de mobilitate
studenteasca

o Da, publicand realizari stiintifice in limba straina
o Da, efectuand stagii de practica educationala si
practica de productie in strainatate

o Nu, pentru mine acest lucru nu are importanta

Ce forme de evaluare sunt utilizate pentru
evaluarea curentd si finald a nivelului de
cunostinte al studentilor?

o Intalniri online — discutii
o Sarcini situationale

o Sarcini individuale

o Control prin teste

o Proiecte

o Examene

Sunteti multumit/a de nivelul cunostintelor
dobandite in cadrul pregatirii profesionale?

o Da
0o Nu
o Greu de spus

Cum sunt implicati in procesul educational
stakeholderii, angajatorii, expertii etc.?

o Intalniri online ocazionale cu practicieni si experti
o Webinarii tematice
o Traininguri online

Cum ati resimtit, pe parcursul studiilor,
sprijinul pedagogic si psihologic din partea
cadrelor didactice, coach-ilor, tutorilor,
mentorilor?

o Cadrele didactice au evaluat obiectiv si transparent
nivelul cunostintelor

o Cadrele didactice transmit materialul didactic intr-
un mod clar si accesibil

o Nivel ridicat de suport consultativ

o Toti sunt deschisi pentru comunicare

*Sunteti multumit/a de nivelul comunicarii
si asistentei oferite persoanelor cu
dizabilitati?

o Da
o Nu
o Greu de spus

Sunteti multumit/a de programul de studii
ales?

o Multumit/a
o Greu de spus
o Nemultumit/a

Sunteti multumit/a de forma de Invatamant
la distanta?

o Multumit/a
o Greu de spus
o Nemultumit/a

Propunerile dumneavoastra pentru
imbunatitirea formei de Invatamant la
distanta

0
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Anexa D

Chestionar tipic pentru sondajul initial al angajatorului

Date generale despre respondent

Numele companiei: Camp text
Functia dvs. in cadrul companiei: Camp text
Domeniul de activitate al companiei dvs.: | Camp text

Profilul companiei:

o0 Mai putinde 1 an
o Intre 1 si 3 ani

o Intre 3 si 5 ani

o Peste 5 anio

Numarul de angajati in compania dvs.:

0 Mai putin de 10
o Intre 10 si 50

o Intre 50 si 200
o Peste 200

Cerinte pentru absolventi

Care dintre abilitatile soft (soft skills)
enumerate mai jos sunt cele mai importante
pentru compania dvs.? (puteti selecta mai
multe optiuni)

o Comunicare

o Gandire critica

o Lucru 1n echipa

o Leadership

0 Managementul timpului

o Adaptabilitate

o Initiativa

o Altceva (specificati): [camp text]

Care competente tehnice sunt critice pentru
domeniul dvs.? (puteti selecta mai multe
optiuni)

Lista corespunzatoare profilului programului de
studii

Ce cunostinte specifice, abilitati sau | o Certificari (de ex., PMP, Cisco)

certificdiri pot fi importante pentru | o Cunostinte despre ... standarde sau norme
absolventi? (puteti selecta mai multe | o Cursuri academice specifice

optiuni) o Altceva (specificati): [camp text]

Ce teme sau cursuri considerati necesare | Camp text

pentru programul de studii?

Care directii si forme de pregatire practica | Camp text

considerati cele mai eficiente?

Ce nivel de cunoastere a limbii engleze este
necesar pentru angajatii dvs.?

o Al (Incepator) — Nivel de bazi

o0 A2 (Elementar) — Nivel elementar

o B1 (Intermediar) — Nivel mediu

o B2 (Intermediar superior) — Nivel mediu-avansat
o C1 (Avansat) — Nivel avansat

o C2 (Proficient) — Nivel profesional

o Cunoasterea limbii engleze nu este obligatorie

Experienta de angajare a tinerilor specialisti (cu vechime in munca de pana la S ani)
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Sunt angajati tineri specialisti in compania | o Da
dvs.? o Nu
Cum apreciati nivelul general de pregatire | o Ridicat
al tinerilor specialisti? o Suficient
0 Mediu
o Scazut

In ce masurd cunostintele teoretice ale
tinerilor specialisti corespund cerintelor
pietei muncii?

o Corespund complet
o Corespund partial
o Nu corespund

In ce masura pregitirea practica a tinerilor | o Ridicat
specialisti raspunde nevoilor companiei | o Suficient
dvs.? 0 Mediu

o Scazut
Cum  apreciati  capacitatea tinerilor | o Ridicat
specialisti de a se adapta rapid la noi conditii | o Mediu
de munca? o Scazut
Colaborarea cu institutia de invatimant
Sunteti dispus sd colaborati cu universitatea | o Da
prin stagii sau practica pentru studenti? o Nu

o Necesitd discutii suplimentare
Sunteti interesat sa sustineti prelegeri sau | o Da
seminarii pentru studentii din domeniul | o Nu
dvs.?
Compania dvs. sprijind participarea la | o Da
Consiliul Angajatorilor pentru | o Nu
imbundtatirea programelor educationale?
Sunteti dispus sa organizati stagii pentru | o Da
cadrele didactice, cu scopul de a le oferi | o Nu
cunostinte  noi despre  tendintele,
tehnologiile si practicile actuale dintr-un
anumit domeniu?
La final
Ce sugestii sau comentarii suplimentare | Camp text

aveti cu privire la pregétirea absolventilor?

Chestionar tipic pentru sondaj post-monitorizare

Date generale despre respondent

Numele companiei Camp text
Functia dvs. in cadrul companiei Camp text
Domeniul de activitate al companiei dvs. Camp text

Profilul companiei

0 Mai putin de 1 an
o Intre 1 si 3 ani

o Intre 3 si 5 ani

o Peste 5 ani
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Numarul de angajati in compania dvs.

o Mai putin de 10
o Intre 10 si 50
o Intre 50 si 200

o Peste 200
Evaluarea nivelului de pregatire a absolventilor
Cum apreciati nivelul general de pregétire al | o Ridicat
absolventului (absolventilor)? o Suficient

0 Mediu

o Scazut
In ce misurd cunostintele si competentele | o Corespund pe deplin

absolventului  (absolventilor)
cerintelor si asteptarilor dvs.?

corespund

o Corespund partial
o Nu corespund

In ce masurd pregitirea practici a | o Ridicata
absolventului  (absolventilor) raspunde | o Suficientd
nevoilor companiei dvs.? o Medie

o Scazuta
Cum apreciati capacitatea absolventului | o Ridicata
(absolventilor) de a se adapta rapid la noi | o Medie
conditii de munca? o Scazuta

Care dintre abilitatile soft (soft skills)
enumerate mai jos s-au dovedit a fi cele mai
dezvoltate la absolventul (absolventii)?
(puteti selecta mai multe optiuni)

o Comunicativitate

o Gandire critica

o Lucru in echipa

o Leadership

0 Managementul timpului

o Adaptabilitate

o Initiativa

o Altul (precizati): [camp text]

Care dintre abilitatile soft (soft skills)
enumerate mai jos s-au dovedit a fi cele mai
putin dezvoltate la absolventul
(absolventii)? (puteti selecta mai multe
optiuni)

o Comunicativitate

o Gandire critica

o Lucru in echipa

o Leadership

0 Managementul timpului

o Adaptabilitate

o Initiativa

o Altul (precizati): [cAmp text]

Care este nivelul de cunoastere a limbii
engleze al absolventului (absolventilor)?

o Al (Incepator) — Nivel de bazi

o A2 (Elementar) — Nivel elementar

o B1 (Intermediar) — Nivel mediu

o B2 (Intermediar superior) — Nivel mediu-avansat
o C1 (Avansat) — Nivel avansat

o C2 (Experimentat) — Nivel profesionist

o Cunoasterea limbii engleze nu este obligatorie
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Care dintre competentele tehnice s-au
dovedit a fi cele mai dezvoltate Ia
absolventul (absolventii)? (puteti selecta
mai multe optiuni)

Lista conform profilului programului educational

Care dintre competentele tehnice s-au
dovedit a fi cele mai putin dezvoltate la
absolventul (absolventii)? (puteti selecta
mai multe optiuni)

Lista conform profilului programului educational

Ce abilitati, cunostinte sau competente a
dezvoltat compania dvs. la absolventul
(absolventii) in primele 3 luni dupa
angajare? (Optional)

Camp text

Cum  apreciati  nivelul investitiilor
suplimentare in dezvoltarea absolventului
(absolventilor) in primele 3 luni dupa
angajare?

oPanila...$

o Interval

o Interval

o Peste ...$

o Nu pot estima

Directii de imbunatatire a programului ed

ucational

In opinia dumneavoastri, ce ar trebui
modificat in procesul de pregatire a
absolventilor pentru a le creste eficienta la
locul de munca?

Camp text

Ce instruiri suplimentare sau cursuri ar
putea fi utile pentru absolventi?

Camp text
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Anexa E

Chestionar tip pentru sondajul cadrelor didactice si stiintifice

Date generale despre respondent

Nume si prenume (in cazul unui sondaj | Camp text
identificabil)

Catedra / facultatea Camp text
Functia / postul ocupat Camp text

Evaluarea calitaitii invatarii: aspectul comunicational

Cum apreciati eficienta canalelor de
comunicare utilizate pentru interactiunea cu
studentii (email, forumuri, chat-uri)?

o Foarte convenabil

o Convenabil

o Neutru

o Inconvenabil

o Foarte inconvenabil

Cat de eficiente sunt metodele de evaluare a
studentilor utilizate in Invatdmantul la
distanta?

o Foarte eficiente

o Eficiente

o Neutre

o Ineficiente

o Foarte ineficiente

Care este evaluarea dumneavoastra a
nivelului de interactiune dintre profesor si
studenti 1n procesul de invatamant la
distanta?

o Ridicat
o Suficient
0 Mediu
0 Scazut

Cat de des utilizati instrumentele online
pentru desfasurarea consultatiilor si oferirea
feedback-ului studentilor?

o Foarte des
o Des

o Uneori

o Rar

o Niciodata

Cum apreciati nivelul de implicare al
studentilor 1n activitdtile la distanta
(activitate pe forumuri, participare la discutii
online, realizarea temelor)?

o Foarte ridicat
o Ridicat
0 Mediu
0 Scazut
o Foarte scazut

Cum apreciati posibilitatea respectarii
integritatii academice de catre studenti in
timpul evaluarilor si examenelor in format
online?

o Ridicat
o Suficient
o Mediu
0 Scazut

Ce dificultati intdmpinati in organizarea
sesiunilor interactive sau a discutiilor online
cu studentii?

Camp text

Ce resurse sau instrumente suplimentare ati
dori sd aveti pentru a Imbunatiti
interactiunea cu studentii in procesul de
invatamant la distanta?

Camp text
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Evaluarea calitatii invatimantului la distanta: aspect organizational-tehnic

b

Cum apreciati nivelul general de organizare | o Ridicat
a invatamantului la distantd In institutia | o Suficient
dumneavoastra de invatamant superior? 0 Mediu

o Scazut
Cum apreciati calitatea si comoditatea | o Ridicat
platformei pentru invatamantul la distantd? | o Suficient

0 Mediu

o Scazut

Cat de convenabile sunt
dumneavoastra instrumentele
invatamantul la distanta?

pentru
pentru

o Foarte convenabil

o Convenabil

o Neutru

o Inconvenabil

o Foarte inconvenabil

Care este nivelul de suport tehnic pe care il
primiti pentru organizarea Invatamantului la
distanta?

o Ridicat
o Suficient
0 Mediu
o Scazut

Care sunt principalele probleme pe care le
intdmpinati in organizarea Invatamantului la
distanta?

Camp text

Care aspecte tehnologice sau metodologice
necesitd imbunatatire?

Camp text

Ce resurse sau sprijin va sunt necesare pentru
a creste calitatea invatdmantului la distanta?

Camp text

Ce recomanddri ati  oferi  pentru
imbundtdtirea organizdrii invatdmantului la
distanta?

Camp text

In opinia dumneavoastra, ce se poate face
pentru a spori eficienta invatdmantului la
distantd in cadrul programului educational?

Camp text

Ce instruiri suplimentare sau resurse ar putea
fi utile pentru cadrele didactice in contextul
invatdmantului la distanta?

Camp text

Existd aspecte suplimentare care ar trebui
luate in considerare pentru imbundtétirea
invatdmantului la distanta?

Camp text
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